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Assessment Rubric for KS2 Athletics & Report
Introduction 
The National Curriculum for Physical Education in Wales (NCPE, 2008) is an individual document which includes content that should be covered during the subject. There are various areas on physical activity and sport that needs to be incorporated into the learning through various units of work that can then be assessed. This will be clear throughout the paper as we look at an athletics assessment.  
The assessment rubric formed will be used for the assessment of Key Stage 2 pupils aged 10-11 participating in athletics. The assessment was compiled on year 6 pupils of a local primary school which was completed in the sports hall at University of Wales Trinity Saint David. The formation of the rubric was formed after researching the athletic needs of their current age to then assess if they are meeting it in their athletics performance. 
The formation of assessment in this stage of education is vital for the individuals themselves and the teachers of the current school to be able to pass on important information on and feature the progress to Key Stage 3 and the transition from Primary to Secondary school, for example to give a better understanding of the levels achieved and the next stages of learning the individuals undertake. This will be evident throughout the paper which features the importance and the effectiveness that assessment brings to education and distinguishing when and how to assess and finally a pupil report. 
Why, what and how we assess?
An individuals’ performance can be assessed in different ways, there are two different types of assessment that can be utilised. First, formative which is an ‘assessment for learning’; assessment forms the key part of the teaching and learning process (Lockwood & Newton, 2004) which feature examples such as; guidance/feedback and selection of pupils for grouping. Secondly, summative which is ‘assessment of learning’ where the individual is assessed in respect of specific outcomes such as a lesson goal or a unit of work, this can be witnessed in evaluating a performance, motivation, and formal reporting. In some respects, you could use both types to form a predicted grade for example. This will be touched upon further in the paper as we reflect on the way assessment can be performed to suit the pupils needs. 
The assessments within school come at different times of academic which consists of different forms of assessment, that has become central to efforts which seek to impact and improve children’s learning in school (Elwood, 2006). This supports that assessment is in fact the way the children can aid their improvements academically within school, but is there only one way to assess?
When creating the structured criteria for a high-quality assessment type, there are many factors which need to be considered and thought about; needs to be productive and specific to what you are looking for, needs to be relevant and make it worthwhile for the learners for example; assess at the right time. It needs to be valid and reliable for the teachers and pupils to have a fair and exact understanding of the results, if it has not been produced to a high standard no one will benefit, and therefore would be wasting the time of both pupils and teachers with unnecessary stress. 
“Quality assessment practices in physical education should focus on intended student learning; be authentic from the learner’s perspective; be inclusive in construction and enactment and be defensible in relation to validity and reliability” Penney, (2009).
Physical Literacy & Assessment
Assessment in any context is good for an individual to evaluate their level of competency or the confidence which is portrayed through a given task. The more you assess yourself in a physical environment the greater your levels of knowledge, competence and confidence will be to that task because it enables you to see the positives and the areas for which you can improve. There has been an article produced by Tremblay and Lloyd to support the claim and look at different avenues and the importance of physical literacy and what it can do for the pupils at key stage two. Firstly, it points out that for physical literacy to be a prominent feature within the education it must be measured Tremblay & Lloyd (2009), this is an example of how important physical literacy is, but how would you assess it and why? 
Sport Canada introduced a new national program to build upon their legacy of fitness, CAPHERD, (2007) and soon after there was enough evidence to suggest there was a call for assessment and measurement in the physical literacy domain with evidence that an assessment was needed in physical literacy. 
[image: ]Physical literacy is evident throughout the duration of your life, but at the early stages of your life it is a key part of personal development can be seen below (figure 1). But it is important to realise that children are all at different stages in development which means teachers cannot ‘tarnish the children with the same brush’ because after all, everyone is different. This is supported by the framework of children’s learning, “Children acquire and develop skills at different rates and must be allowed to develop at their own unique, individual pace”. This is stating the curriculum needs to facilitate all abilities as they are all unique. Unfortunately, it is not that simple for the teachers due to resources and time given to physical education in primary schools, which may impact on the competency levels of the fundamental movement skills; catching, throwing, jumping and striking. Three of the four are evident through athletics; “Physical literacy is a construct which captures the essence of what a quality physical education program aims to achieve” (Tremblay & Lloyd, 2009). Demonstrating the importance of physical literacy being assessed to impact on physical education requirements. 

Figure 1 – Personal Development Factors

Formation & Justification for Rubric    
As previously mentioned there are various types of assessment, this assessment is summative as it will be compiling the children’s athletic abilities and define the current performance. The rubric itself will be one that is criterion referenced as the activity will be assessed through the form of a specific set criteria (Lockwood & Bowler, 2013). 
The creation of the rubric is based around the athletic movements and identifying the competency levels of the performers, for it to be specific and in relation to the target audience I followed the layout of the ‘leading athletics’ workbook in conjunction with www.britishatheltics.org.uk and part of the NCPE guidelines for athletics at key stage 2. 
The formation of the rubric is unique to every activity that pupils partake in during the physical education time and the assessment periods of these activities may vary throughout the academic year. The idea behind the rubric is to allow both the teacher and the pupil to understand their ability levels within the context of an activity or sport, ‘authentic assessment in physical education should be based on the movement and capture the cognitive and psychomotor skills’ Hay, (2006). The assessment rubric that was used for this activity can be seen on pages 11-13 in appendix one to support Hay’s view, however the ability to include and observe the pupils cognitive skills within the performance cannot be assessed in a one off session and would need to be assessed over a period of time, for example; the start of a unit of work, and compare it to the middle or end. For example, during the unit of work the sport education model allows for a ‘reflective diary’ to be used accordingly by the students and use it to be reflective with the educationist at the end of the module. This form of data collection in qualitative research (Thomas & Nelson, 2001) was a part of a study conducted between a mixed ability of year 6 children, which leads to the build-up of reflection from practice to theory from the pupils’ perceptions and the context (Mallett, 2004) can then be finalised through a one to one conversational interview between the teacher and pupil, that allows the teacher further consideration of the themes and teaching style they have portrayed throughout along with the types of assessing that either favoured or hampered the individuals learning and motivation (Thomas & Nelson, 2001). With deep consideration and the research, it supported the decision to not monitor or assess the personal traits towards the activity in the one-off assessment, as it is unfair on the pupils to complete this. 
The rubric is based on the observation of a one off practical session, which steers away from the normal criteria of everyone is given a level which is how current education is assessed, the model I decided to opt for was from Siedentop, Hastie, and Van Der Mars, 2011. The criteria rubric is used to assess participants in three physical aspects (running, throwing and jumping) alongside monitoring the knowledge, understanding of the activity and Fair Play behavior and competition format to the sport. All of which are just as important as the physical/motor skill attributes. Adopting a sport education approach provides an increased chance for children to understand instruction and legitimate focused assessment which aids the pupils’ learning and education, through this the aim and desire of ‘developing a culture of assessment’ (Lund & Veal, 2008). If this model is being accessed and fulfilled by educationalists for the improvement of pupils’ learning then it must be a sensible alternative to attainment targets and level descriptors, which is the current assessment approach from the National Curriculum of Physical Education (NCPE). This is supported by (Penney & Brooker, 2002) who believes it will aid the specific student learning outcomes that are set. In addition to this, it has been envisaged that the sport education model can be applied to several physical education assessment contexts and for this to work it needs to be specific to the individual activities or sports that are being critiqued by the educationalist, and one of those are athletics which feature educational purposeful movement experiences in physical education (Penney, Clarke, Quill & Kinchin, 2005. 
The need for it to be affective and work to allow the students full benefit of understanding where their abilities lie within the sport is crucial to have any impact on the student’s performance and understanding where they need to improve, this is supported by Black & William who believe formative assessment is the heart of effective teaching and allowing the pupils to reach their full potential whilst being educated. The teacher has control over the type of assessment that will feature in the lessons and whilst the formal approach of standard testing is paramount through the education sector, it can be utilized in less formal ways in the classroom and allowing for independent learning and pupil voice, not everything has to be dictated by the teacher and the pupils can conduct their own assessment which is referred to as ‘peer assessment’, that provides pupils with informational feedback and modify the teaching/learning needs of the pupils and formative assessment comes into place when the teaching work is adapted to meet the needs of the learner (Black & William, 2001). 
This is something that should be considered, for example adapting the current rubric in appendix one for the pupils to assess themselves prior to the teacher carrying out the assessment, so for each skill category employed in the criteria the pupils can work in pairs to take it in turns to attempt the individual activity and give feedback through the concept of observation and giving verbal feedback after the completion of written notes, this should increase the motivation and self-esteem of pupils as they engage (Black & William, 2001). This is vitally important as without any engagement the assessment is non-beneficial and therefore a waste of time in accordance with an article produced by Sherrington in 2018 that suggests teachers follow the same guidelines and assessment types through the school as it decreases their workload and it is often only there to fill data requirements. In my opinion, this is correct, and it is not beneficiary to the learners as they don’t receive specific enough feedback, this is where alternative assessment methods can make the difference (Sherrington, 2018). 
If I was to perform this assessment again I would consider the whole performance which include both the theory and practical sides which could be assessed without the pupils knowing you are using the methods as an assessment procedure, a few examples could be; 
1. Entry and exit tickets - children need to enter the class with one piece of information learned last lesson, and leave the class describing one thing they learned in the current lesson.
2. Games-based tasks – Not practical but with elements of theory such as; who wants to be a millionaire, family fortunes and question of sport. All of which can be implemented in an individual or group activity, down to the teacher’s discretion. 
3. Mini – Plenaries – A series of questions to be brandished to the class at the final stages of the lesson for a recap of the learning. Can be performed in different ways such as; to the whole class, ‘think, pair, share’, use of whiteboard – think then show.  
All three ideas offer a formative way of assessment and are advised by Lynch & Monk, 2017 who agree with the alternative assessment process because it can happen over a period and the teacher builds up an understanding of the pupils’ capabilities, “Without assessment teachers have no way of knowing whether student learning occurred” (Lund & Tannehill, 2005). The ability for the teacher to adapt to the learners’ needs is crucial for them to get anything from the learning process supported by; Stuhr et al. (2016) who concluded that not all strategies work for every class or pupil, but professional judgement should be applied to every individual learning needs. 
In addition, these types of assessment can offer a better outline of the learner’s ability because whilst carrying out the assessment I found it hard to pinpoint everything that was in the criteria, this is not fair on the learner but at the same time the reliability of the results isn’t what it should be, in my opinion. For example, if this criterion was completed by another teacher then they will see things differently as to what I saw it, that’s just human nature. But, if that teacher is being fair and looking for the same throughout the whole class it is a fair recognition. 
As this was a problem, the use of technology can be used as an alternative which can be used throughout the unit of work, so the children are used to using the software when it finally comes to the end of unit assessment. This form of assessment features within the teaching games for understanding constructed by Bunker & Thorpe and may be suited for other learners who go through the same process, so it is important to be adaptable and diverse between the pupils. For example, the improvements in technology and computerised equipment offers a diverse way of learning, this can be used alongside the tally chart system previously mentioned or use both (Grehaigne et al, 2005). 
Conclusion 
Craig Butland		SHSS6078
The importance of assessment throughout education is very clear throughout the paper but the way it is managed and processed buy the educationalist is more important, there is enough evidence to support this throughout the paper and if the assessment is not supporting the leaners needs in the correct manner then it is a problem as the learner is the focus. But, the teachers style of carrying out the lesson is implemented with the style of assessment and this comes from the planning and application process ‘teaching for personal and social skills in physical education will not be achieved unless subject to an explicit focus for planning and teaching’ (Penney, 2006). But, even more important to understand the rubric is assessing the pupil by the norm, whereas the goal should be to change the style of assessment to benefit the learner as an individual supported by; Tolgfors, 2018 whom found that assessing the technical and tactical aspects through the means of authentic assessment provided much more relevance to individuals. 
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Appendix 1 - Assessment Rubric for Analysing Athletics Performance at Key Stage 2
Select the term which best suits the players performance in the following fields: 
	Skill / Level
	DEVELOPING
(Struggling) – Stage 1
	MEETS
(Emerging) – Stage 2
	EXCEEDS
(Competent) – Stage 3


	Running: For Speed
	Travel effectively, and sustainably without loss of balance. 
Move at different speeds. 
Develop the basic skills for acceleration. 
	Run at a speed appropriate to the distance I am running. 
Change speed & direction while running. 


	Sustain running techniques at different speeds.
Sustain speed over longer durations of time or distance. 

	Running: Over Obstacles
	Know when to avoid the obstacle. 
Develop greater fluency, efficiency & speed. 

	Timing the movement to avoid the obstacles. 
Ensuring safe landing after avoiding hurdle/obstacle.
Comfortable & correct movement pattern.  
Evident three stride movement pattern. 
	Evident fluency and co-ordination with ample timing to continue fluent running pattern. 
Consistent over a series of obstacles using the same movement patterns. 




	Running: For Distance

**** Not able to assess****
	Run for short distances. 
Develop greater fluency & efficiency. 
	Prolonged running pattern over a given length.
Be able to run at varied tempos for various durations. 
Pacing between distances. 

	Demonstrate good control, strength, speed & stamina when running.
Understanding when to use the different stages or running. (i.e. run, jog, sprint, etc).

	Throwing: 
1) Pull Throw 

2) Push Throw

3) Fling and Heave 
	Throw correctly and with ease. 
Throw with control and efficiency. 
Generate power to complete the throwing task. 
	Demonstrate accuracy & technique in a range of throwing actions.
Demonstrate a range of throwing actions using various objects. 
Throw efficiently and accurately with great control. 
Generate greater force for the object to travel further. 
	Consistent accuracy and precise technique to allow movement. 
Complete a task using alternative throwing mechanisms and actions. 
Showcase a range of throwing techniques. 




	Jumping: 
1) Distance

2) Height
	Power, control and consistency in the jump. 
Be able to approach, take off, flight & land.
Evident a range of useful jumping techniques.  
	Demonstrate accuracy & technique in a range of jumping actions. 
The ability to run and jump and land on two feet.
Land with control and balance. 
	Understand the reasons for generated the power. 
Perform the required actions consistently and precisely. 
Combining jumps and performing correct technique. 



	Activity Knowledge & Understanding
	Recognise the changes in the body during exercise. 
Understand the idea behind the activities. 
	Recognise a change in heart rate, temperature and breathing rate. 
Describe the changes in my body when running, throwing and jumping. 
	Understand & can explain the short & long-term effects of exercise, and I understand the need for specific warm up & cool down.
Explanation on how to improve technique in a variety of events. 
Understanding how to apply athletic skills & tactics to the competitive situation. 


	Fair Play Behavior 
(i.e. class conduct & engagement in the activity)
	Lack of control of self and needing frequent teacher supervision. 
Not participating fully, and possible interfering with others. 
Not always giving 100% effort. 

	In control of self and needs little teacher supervision. 
Shows respect to classmates, teacher, equipment and facilities. 
Participates in team activities when required. 

	Shows respect to classmates, teachers, equipment, and facilities. 
Participates consistently with classmates. 
Works productively and effectively as individual or as a team. 
Shows perseverance and appropriate assertiveness.
Wins and lose with grace.  


	Competition Format
	Understand the reasoning behind competition and why it is used. 
Understanding different scoring for different activities. 
	Being able to differentiate scoring systems for the different activities. 
Applying a range of techniques to many different challenges. 
	Being able to understand the use of personal goals and targets.
Setting yourself personal challenges (as simple as they make it) and improving performances. 



D. Siedentop, P.A. Hastie, and H. van der Mars, 2011, Complete Guide to Sport Education, Second Edition (Champaign, IL: Human Kinetics).
All needs were met at Stage 1, Stage 2 needs met in yellow and Stage 3 needs met in purple. 
Pupil Report
Once the assessment is completed the practical abilities are showcased and the observations have been made to draw a conclusion on the pupils’ performance and how it compares to the teacher’s perception before the observations were made. Through the report the pupil will be referred to as ‘Pupil A’ or ‘He’.

Dear; 
*New School Name*, Mr Thomas – Head of Physical Education. 
Full Name – Anonymous 					Year – 6 (KS2)
	[bookmark: _Hlk511306144]Always brings correct kit 
	

	Sometimes brings correct kit
	

	Never brings correct kit
	


	Always participates in lesson 
	

	Sometimes participates in lesson
	

	Never participates in lesson
	


1) Kit & Equipment 					      2) Attendance & Participation 
			
	Plays 3 or more sports for school
	

	Plays 1 or 2 sports for school
	

	Plays no sports for school
	


	Excellent attitude & behavior
	

	Good attitude & behavior
	

	Poor attitude & behavior
	


2) Attitude & Behavior towards PE			      4) Contribution to School Sport
		

This pupil has been a fine asset to the school and a credit to himself, as you can see from the tick boxes above the pupil has shown excellent attitude and commitment to physical activity within school. In addition, pupil A is always willing to improve himself and work towards achieving basic skills and goals that are set through being always committed and the desire to want to constantly improve on the current level. There has been a vast improvement to Pupil A’s behavior throughout his time at school and long may this continue, this has been seen most frequently this year as he is accommodating to the less practical abled pupils who require a little assistance, the pupil is always on hand to offer any help. Academically the pupil has been working on an adequate level of performance this academic year and this has been consistent throughout his time at the school. 
Throughout Pupil A’s time at the school, he has always been willing to take part in the physical activity and give 100% in class which allows him to always be fully committed to everything within physical education setting. The pupil has a favoured personality and is very popular within the year group, and the school, he should not have a problem with settling in to the school and no doubt will have a friendship group in no time at all. When participating in sport the pupil is competitive and wants to do his best all the time, when things are not going his way or losing he sometimes does not like it. But, his fair play and sportsmanlike behavior is never in question and will lose with grace. 
Pupil A takes part in school sport and enjoys the sports he plays, playing football and hockey for the school team on a regular basis whilst also playing for a football team outside of school, this is the predominant sport in the pupil’s childhood, whilst school cricket is at the forefront. 
Through the learning process it has been envisaged that pupil A has a preferred learning style and responds well to the social theory, the pupil is confident enough to suggest ideas about learning and is not scared to make mistakes when attempting an action or technique for the first time and likes the responsibility of being in control and having the option it interact with both teachers and fellow class mates and gains confidence by going through an action in building blocks and step by step, to allow for a better understanding of the learning outcome. 
Academically, the pupil has performed well this term when partaking in athletics which has been the focus, from the assessment he is meeting the demands of the activity and showing areas of competency. Throughout key stage 2 there has been enough evidence to suggest the pupil has competency within all the fundamental movement skills and can interlink several actions that go with other sports. 
Pupil A has had the opportunity to experience different aspects of the curriculum; focussing on team games and outdoor activities, whereas health and well-being have been less apparent, which was going to be the focus for the next term. Within the recent athletics assessment the individual was excelling in meeting the needs at stage 2 but wasn’t competent in enough areas to gain stage 3 at competent level overall. 
Signed		- 	Craig Butland
Date		- 	08/04/2018
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Assessment in any context is good for an individual to evaluate their level of competency or the

confidence which is evident throughout a given task. The more you assess yourself in a physical

environment the greater your levels of knowledge, competence and confidence will be to that

task because it enables you to see the positives and the areas for which you can improve.
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Formation of the Rubric

The formation of the rubric is unique to every individual activity that pupils partake in and the

assessment periods of these activities may vary throughout the academic year.
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