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Lily Davies

Lily is a year 2 pupil who has been placed on School Action Plus, in accordance with the graduated 
system of response as recommended by the Special Educational Needs and Disability Code of 
Practice 2015 (SEND CoP) (Department for Education and Department of Health, 2015) as a result of 
her difficulties with speech, language and communication needs (SLCN). Lily’s difficulties were 
originally highlighted by a health visitor during a routing health check up, when she was aged two
years and eight months. However, no further action was taken. A more recent assessment by a 
speech and language therapist (SALT), has indicated that Lily is significantly delayed in this area of 
development, by at least two years. This significantly impacts on her daily life, both in school and at 
home. 
Lily has a reading age of four years and two months, which is directly affecting her literacy skills. To 
aid her development, it is recommended that she undertakes appropriate support interventions as 
offered by her school and Bridgend’s outreach integrated support services. Lily’s parents have agreed 
to the provision of support, pledging to additionally support her with interventions at home. This will
ensure Lily’s needs are met collaboratively. However, the school has recently raised concerns, that 
the parents are not as proactive as initially suggested.
Lily currently receives support from a teaching assistant (TA), who assists her in overcoming any 
potential barriers to learning in the classroom, whilst incorporating inclusivity. The teacher of her 
classroom expects the TA to support Lily, but does not provide any evidence of this in her planning,
preparation or evaluation of lessons. Lily lacks both confidence and independence; she is always 
unsure of her actions.  
Lily’s home life is simple and yet complicated. Lily is one of eleven children aged between nine 
months and twenty two years. The family live in three bedroom terraced house, in a modest area of 
Llangynwyd. Mum is a stay at home parent who actively involves herself in the running of the home, 
whilst Dad is employed as a caretaker at a local primary school. Most review meetings are attended 
solely by Dad, who has expressed how his wife did not receive a positive school experience as a 
child. It has since emerged that Lily’s mum struggles to read and consequently finds it hard to 
understand the concepts and difficulties faced by Lily. 
Lily struggles with social interaction whilst at school. Her relationships with her peers and teachers, 
appears to involve the use of very little spoken language. Upon discussion of this with her dad, it has 
become apparent that Lily actively converses at home. Whilst at school, Lily may be displaying
elements of selective mutism. Attendance at school is consistently excellent, with 100% achieved over 
the last three years. Lily does not present any hearing difficulties.

Challenge

Language development is affected by several forms of human personal experiences, which includes 
both nature and nurture. Nature is pre-determined by biological development, whereas nurture is
influenced by the social environment, in which a child is exposed to from birth (Johnston, 2010).
According to Glazzard et al., (2015): speech is connected to the pronunciation of sounds within 
words; language is the ability to form meaningful sentences by combining words and finally,
communication involves the utilisation of both verbal and non-verbal communication, whilst 
engaging in the art of conversation. Language is an essential element of childhood development 
(Whitehead, 2007). 
Children with SLCN find it difficult to be able to utilise specific sounds in their patterns of speech, which negatively impacts upon their intelligibility (Cline and Frederickson, 2015).Children will also experience complications with their receptive language, impinging a lack of understanding when listening to teacher led instructions. In class, this would negatively impact upon their concentration levels and span of attention. Expressive language would be challenging for a child with SLCN, resulting in errors with their grammatical structure. In social situations, children with SLCN tend to be pragmatically immature, which negatively affects their social, physical and emotional needs (Speake, 2010).
As recommended by the SEN CoP 2002 (National Assembly for Wales, 2004), Lily’s difficulties with
SLCN were recognised whilst she was attending year 2 at school. However, with the impending
introduction of the Additional Learning Needs (ALN) Reform in Wales 2018, Lily’s difficulties may
have been addressed earlier (Welsh Government, 2018). Legislative requirements within the 
Reform, allow for the early identification of children with difficulties from the age of 0 to 25 years. 
To assist, the Reform places responsibilities on schools and their local authorities to produce an 
Individual tailored plan of action, in accordance with each child’s individual personal needs. The 
Reform recommends a collaborative approach, to ensure the desired outcomes for the child are
achieved (Welsh Government, 2019). The current system in Wales addresses the needs of children, 
aged between 3 and 18 years (National Assembly for Wales, 2004).
Children identified with SLCN, can display a wide range of characteristics which include: a 
misunderstanding of words; problematic formation of words and sentences; a speech that is 
challenging for others to understand and an awkwardness when corresponding with others 
(Glazzard et al., 2015). There are two key models of disability which affect Lily: the medical model 
and the social model (Wall, 2011). 
Lily’s difficulties predominantly fall into the medical model. In terms of a medical diagnosis, Lily has a 
confirmed diagnosis of SLCN, as identified following a series of assessments carried out by a SALT. 
Her needs as an individual, are exclusive to her. To aid her inclusion whilst at school, she has been 
identified as having a learning difficulty which affects her health, thus requiring support. To address 
her needs inclusively, it is recommended that partnerships be formed between the health and 
education authorities  (Waller, 2009).
In addition, Lily’s difficulties are also recognised within the social model of disability. The social 
model identifies any potential barriers, which could affect her ability to participate and achieve in 
both education and society. According to Glazzard et al. (2015), some of these barriers could include:
attitudinal, financial, physical and political. To assist in the  overcoming of barriers, the social model 
promotes equality, hope and opportunities for Lily, as experienced by those of her class peers. 
Effective support is recommended, to facilitate in the removal of any potential barriers to inclusion 
(Goddard and Walton, 2012).
At the end year 2, Lily will be undertaking transition from Key Stage 1 to Key Stage 2. This transition period could potentially have great implications, with her possibly encountering further barriers in social interaction and communication (Martin-Denham, 2015). 

Focus

To ensure Lily’s needs are met via the medical model of disability, it is recommended that a SALT from Bridgend’s outreach service, be assigned to her with immediate effect. To assist Lily with her difficulties, it is suggested that a provision of consistent support sessions be made available to her (Speake 2010). During these sessions, Lily would benefit from a proactive cycle of therapy, to aid the development of her communication skills. The programme should be interactive, involving play within the classroom environment (Latham and Miles, 2001). 
In addition, it is recommended that Lily be assigned an outreach support worker, who will also provide regular, consistent support sessions (Speake, 2010). The support worker should liaise with the SALT to deliver a proactive, programme of support. Lily would initially benefit from learning linguistic concepts, via Speech and Language Links (SpeechLink, 2019).
Speech and Language Links is an information technology (IT) programme, that interactively delivers support, to both the school and home environments, promoting collaboration (SpeechLink, 2019). Parental involvement is recommended, to ensure the completion of practice sheets at home. IT programmes have an ability to allow children, to engage in opportunities which provide social play. Technology can support inclusion for children with SLCN (Coltman and Whitebread, 2015). Children with language difficulties struggle with linguistic concepts, as they are usually abstract and possess an inability to recall them (Elks and McLachlan, 2008). It is recommended that Lily work solely on one concept at a time, until it is firmly grasped (Locke, 1995).
To support Lily via the social model of disability, it is recommended that she continue to be assigned a learning support assistant (Speake, 2010). However, to avoid learned helplessness Lily would benefit from working in small groups with peers who are of similar ability, in oppose to working in a one-to-one environment. Learned helplessness is seen as a barrier to learning, as pupils perceive that they cannot solely achieve anything, resulting from an over reliance of their support assistant (Maier et al., 1995). Whilst working in small groups, Lily should benefit inclusively from social interaction with her peers, who may also motivate her to achieving.
To encourage Lily to be more vocal within school, her teaching assistant could take a more relaxed and enjoyable approach, by introducing music therapy (Coltman and Whitebread, 2015). Music therapy could assist Lily in developing her verbal and non-verbal communication skills, by actively exploring and experimenting, with sounds and words through the rhythm of music (Whitehead, 2007). This approach could also improve her listening skills. A broad range of music genres, could be utilised to reflect on the diverse cultures to which Lily will be exposed to during her lifetime (Coltman and Whitebread, 2015). According to Gardener (1994), children spontaneously respond verbally and non-verbally the most, when they are listening to music. Research by Hallem (2010), has suggested that music can have a profound effect on an individual’s language perception and ability to read, whilst positively contributing to their general health and well-being, by aiding the development of social skills.
To further support Lily in school, the use of circle time could be deployed in association with her teaching assistant and class peers. Circle time is a brief interlude during the day, that allows children to feel warm and secure. The individual develops self awareness, which is said to be an essential element of self-esteem and crucial to recognising the needs of others (Beckley, 2012). Circle time provides children with the opportunity to express how they feel, from a happy or sad perspective, and will consequently develop the skill resilience (Coltman and Whitebread, 2015). According to Elks and McLachlan (2008), circle time actively promotes attention and listening skills, which supports their pragmatic awareness by developing the individual’s social skills. However, Glazzard (2016) adheres caution regarding the benefits, suggesting that all school staff undergo formal training in its deliverance, to avoid approaching topics of conversation which may be sensitive to an individual
within the group. Sensitive topics could inadvertently cause distress to other members of the group, as the adult may not be sufficiently equipped to deal with it.
The Foundation Phase inadvertently encompasses all of the above intervention strategies, via its seven Areas of Learning (Welsh Government, 2015). The indoor and outdoor provisions of learning provide areas of focus for Lily, to address her difficulties with SLCN. In conjunction with the above intervention strategies, the Foundation Phase also provides opportunities for Lily, to develop her physical, emotional, social and mental health and wellbeing needs (Welsh Government, 2017). Lily will also be supported, by accessing the National Curriculum which is designed to be inclusive (Speake, 2010).
Effective planning and learning is utilised by staff to ensure differentiation, within the National Curriculum. Differentiation considers the abilities of all pupils, whilst addressing the needs of others who require additional support (Briggs, 2016). For some children, differentiation will involve the use
of an Individual Education Plan (IEP), which provides a detailed account regarding: areas of support input; targets for the learner to achieve and ways of monitoring support outcomes (Speake, 2010). IEPs are due to be replaced with Individual Development Plans (IDPs) upon introduction of the ALN Reform in Wales 2018 (Welsh Government 2018). The creation of an IDP, will ensure the child has access to additional learning provision, following early identification (Welsh Government, 2018). 
Lily would benefit from regular reviews of her support provision, to ensure her ever changing needs are continually being met, as she may develop issues that were not previously evident, or she may require less provision of support (Speake, 2010).

To conclude.

Considering all the difficulties faced by children with SLCN, it is evident that life at school can be a challenge for them. However, early identification allows for the provision of effective support which  can aid a child, by helping them to overcome any potential barriers to learning. Support is key to addressing the medical and social modes of disability. However, support strategies and interventions should be selected with care, to ensure they are appropriate, accessible, effective and implemented well. A whole school approach, involving trained staff should be utilised, to ensure differentiation via effective planning, with regular reviews of provision to ensure the child’s needs are constantly being met. Practical use of the indoor and outdoor play areas, are key to addressing the child’s personal, social and emotional needs. There is key evidence which suggests, that music therapy alongside circle time addresses both the learning and personal needs of a child. Effective communication from all collaborative parties, ensures the child’s long term targets are achieved. The ALN Reform 2018 (Welsh Government, 2018) should greatly assist in delivering support which will aid the child’s long term objectives and aspirations.
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