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Introduction 

Babies when in mother’s womb, have the ability to learn through the sounds they hear. Such development takes place when the mother talks, reads and sings to their unborn (BookTrust, 2022). Harvard University (2007), illustrate how brains are more flexible in the earlier years, especially before birth, making it easier and more effective to influence the brain in this time. From mother’s reading to their unborn, such experiences tend to stimulate the intellectual state of the baby and can have a strong impact on the child and its development as a fetus and after birth (Bhamani, 2017).
Storytelling is known to act as a great contribution to early literacy development, it is found to be a great strategy for creating great improvements in young children’s language acquisition (Rahiem, 2021). It is further recognised as a ‘building block’, easing the journey from oracy to literacy (Phillips, 1999).  Regular story telling experiences, expose children to a broad range of vocabulary, encouraging their adaptation of larger vocabularies and aid in their oral and written skills (Cooper, Collins and Saxby, 1992).
The greater access to such vocabulary, encourages a child to become a confident reader themselves (Department for Education, 2016).
Bettelheim (2010), and his theory recognise how not only does the use of ‘fairy tale’ stories, encourage imaginativeness, these types of stories further contribute to the moulding of a child’s unconscious and conscious mind, and their psychology as a whole. 

A 21st Century has provided great tools for a developing child, E-books being a great tool for developing literacy in an exciting format. Digital story telling methods have greatly improved and has become a form of reliable learning platform (Rahiem, 2021). It has been found that electronic storytelling and reading provides the opportunity for literacy development in which the child can control, they can determine their interactions with the book and the pace in which it is read (Bowcutt, 2013). 



Main body

The story chosen for the traditional storytelling and the digital storytelling activity, both have a good range of images that relate to the text, a simple story line that includes repeated phrases and rhyming patterns, all of which young children enjoy. It encourages them to anticipate what is to come next and further join in and it holds a grasp of their attention throughout (Makin and Whitehead, 2004). Many children do not get the opportunity to have stories read to them or have any shared, reading experiences from home life, due to some cultures and socioeconomic classes therefor, these children can foster language and literacy development from both the traditional story telling activity and the digital storytelling activity (Lenhart et al. 2020). 

The traditional story telling activity makes use of skills and behaviours to make the experience a beneficial one to children’s literacy. The reader firstly, introduces the title of the book and the author to the children. This can grasp their attention towards the story and encourage them to begin understanding ‘book language’ (Gallagher, 2022).  The front cover can help the readers, understand and link the text to the characters within the book and make sense of the story’s language. The reader also makes the learners clear of the title and the author within the digital storytelling activity (Gallagher, 2022). 

Secondly, the reader goes on to explain to the children the meaning of the word “Dear” within the title. Not only does this ensure the children are familiar with the word for the purpose of the story, it is a tool for extending their vocabulary, where the children may learn to make use of such language in their own vocabulary (Gallagher, 2022).  Speaker, Taylor and Kamen (2004), conveys an understanding of that children from encountering new words, can further establish greater oral language in which can act as the base in building literacy skills for example the recognition of words and use of elaboration. The book within both reading activities, is known as a picture book, in which can act as a tool for aiding children’s lexical development. Picture books offer children a much more diverse vocabulary than that within children’s speech and conversations (Lenhart et al. 2020). 

Eye-contact is an important communicative response, in which babies and young children learn to understand its importance, within communicating, without the physicality of oral language (Bower, 2014). Not only does eye contact link to positive learning outcomes across the curricular, eye contact plays a vital role when storytelling. During both storytelling activity, the reader pays close attention to ensuring eye contact is conveyed (Bower, 2014). Readers who are attentive when reading and ensure eye contact is maintained throughout, encourage greater attention span from the children throughout the story activity, leading to greater focus on the language and text within the book (Lenhart et al. 2020). Although the reader proves to be more effective with the detail of eye contact during the traditional story telling activity in comparison to the digital reading activity. Furthermore Lenhart et al.   (2020) illustrates, how readers where able to solely focus, on the interactive process of storytelling for example digital storytelling, learners are able to gain greater comprehension of auditory information. 

The storyteller uses facial expressions during the traditional storytelling activity. From making use of facial expressions and changes in the tone of voice, in which is recognised to encourage a call-and-response of facial expressions and emotions (Berkowitz, 2011). Children will tend to respond to these skills and engage through these interactions. 
The reader makes use of different tones in voice within both storytelling activities. Making use of a higher or lower pitch voice can be used as to emphasise words for the children to understand the meaning of the word, which is an important tool for effective vocabulary learning (Nation and Webb, 2011). The Reader makes use of pauses, before continuing with the paragraph, to encourage the children to pause with excitement and curiosity where their eyes open. These interactions are forms of communications where empathy and intimacy is developed during storytelling (Berkowitz, 2011). 

The storyteller within the traditional storytelling activity makes use of a gesture when reading ‘wrote’ for the children to understand the meaning of the word. The children could also copy such gestures and pronounce the word out loudly, to feel engaged within the storytelling process. Skinner and ‘The Imitation Theory’, highlight the importance of children listening and copying the language that surrounds them, through this practice children are able to learn and acquire vocabulary and language (Hook, Watts and Cockcroft, 2002). Through engagement, the children are more likely to stay engaged with the story and encourage them to understand the meaning of the word and its representation. Children have a tendency to adopt words in which have a gesture associated with it, which makes gesture using a great supporting tool in children’s vocabulary learning (Lwin, 2016). 

During the traditional storytelling activity, the reader makes use of questions in order to encourage the children to use their imagination before answering. These skills are developed when they express to others’ ideas and their own and where they are able to enhance their social literacy (Berkowitz, 2011). These communications encourage vocabulary development and children are able to learn when and where to make use of words and phrases (Davies, 2007). Makin and Whitehead (2004), also recognise how interactive reading encourages children to adopt a larger vocabulary, in comparison to just being read to. From the reader making use of different tones in voices, and volume changes the young listeners are more likely to stay interested and further gain new vocabulary from the activity due to such interest (Burke, 2019). It is recognised that the use of question and answers during shared reading experiences, can move the knowledge and understanding of the children forwards (Bower, 2014). The Statutory Framework for the Early Years Foundation Stage illustrate the importance of listening and attention during story time, where young children are able to respond to what they have heard, question and comment and give their to attention to what is said by others (Department for Education, 2021).

The use of pictures being within both the traditional story reading activity and digital storytelling activity encourage children to gain sense and understanding of what is happening within a story, where they link pictures to meanings. Through closely looking at images within books, children can develop the useful literacy habit of concentrating on small details, a tool in which plays a vital part in children to become readers themselves, where they look closely at letters, words and changes they may find in groups of letters (Makin and Whitehead, 2004). The physicality of an actual book within the traditional storytelling activity, links with Piaget’s reading theory. Piaget understood how when children gather sensory and motor information, they are beginning reading and language acquisition (Caine, Compton and Parrila, 2017). The graphic contained within the digital storytelling activity make the experience more interesting for the children. O’Byrne et al. (2018), illustrates how children’s behaviour improved during digital storytelling due to greater interest which aids in vocabulary acquisition (O’Byrne et al., 2018). Where interest is shown by children, their engagement is increased, which further aids their attention to language features within the story such as pronunciation, grammar and language patterns in both oral and written modes (O’Byrne et al., 2018).

It is important that children have positive associations with literacy and positive dispositions to engage in literacy experiences. These experiences should be fun for the children to enjoy and gain satisfaction (Makin and Whitehead, 2004). In order to make the traditional reading activity one that is fun, props are made use of to encourage the story to come to life (Makin and whitehead,2004). Props can be used a great tool to make storytelling an enriched one and encourage involvement and interaction within the story. It provides children with the opportunity for language development through attaching words to their meaning. Props provide an enhanced learning experience during story telling sessions, and through great engagement with stories, it offers children an introduction into the world of literature (Brun, 2019). No props were made use of during the digital storytelling activity, as the screen provides enough excitement due to its multimedia tools.

The digital storytelling activity provides the children with a view of digital multimedia tools such as images graphics and sounds, all of which make the experience one that is mesmerizing for young children. it can also be a great distraction to the contents and literature within the story (O’Byrne et al. 2018). 
Makin and Whitehead (2004) illustrate the use of computers and televisions can reduce language learning through the focus being on the screen. However, Mutalib, Aziz and Shaeffiei (2011), argued that digital storytelling makes the experience more entertaining and captivating, furthermore engaging and communicative. O’Byrne et al. (2018) suggest that digital storytelling aids in improving children’s comprehension through its integration of visual elements and written text. Although the digital story for the digital storytelling activity does not include written text throughout, this makes it difficult for the children to acquire early print knowledge (O’Byrne et al. 2018). Where the traditional storytelling activity does provide children with text within the book for them to become acquainted with letters and words, further aid in learning in reading and writing (O’Byrne et al. 2018).

Learners can from their experience during the digital storytelling activity would have gained access to the use of a digital source. They’re access to the online content in their language and the online resources can aid in their digital literacy skills. UNICEF (2019) identifies that having such early introduction to digital word, the greater impact such skills can be acquired by the child. The traditional storytelling activity can also aid in young children’s digital literacy development, as illustrated by O’Byrne et al. (2018), reading, comprehension and word processing all aid in the development of young children’s digital literacy skills.  
The digital storytelling activity provides young children, an example of how to use digital softwares and animations, where children can be inclined to further their studies and create their own digital story. Welsh Government (2019) illustrate, how children can improve their digital literacy skills through creating simply digital work, where they make use of text, images, work with font sizes and use a keyboard correctly. Through creating simple digital tasks, learners will be able to use simple language, create and record their verbal and written piece (Welsh Government, 2019).  

Conclusion

Miller and Pennycuff (2008) illustrate, how storytelling, encourage learners to learn the story elements, where they are able to develop a sense of the story which can further enhance their reading and writing. Digital storytelling has evolved and changed the nature of storytelling through offering new possibilities and approaches. This type of storytelling can encourage great engagement throughout children via discussion and encourage learners to make use of their own literature through creating their own digital stories (Miller and Pennycuff, 2008). According to research, in terms of literature and language, children acquire greater outcomes from both storytelling activities, where interest is shown and where children concentrate due to great interest, engagement with the story can lead to greater learning outcomes. 
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