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Section 1

Play is defined  by  the Welsh Government  in Wales- A play friendly country (2014) as something that encompasses a child’s behaviour and is freely chosen, personally directed and intrinsically motivated. Bottril (2018,p.26) goes on to state that play should be open ended whilst providing children with opportunities and challenges which can offer limitless possibilities as well as endless outcomes.

In Wales play has a fundamental impact on a child’s life. The Welsh Government (2014, p4)  have been working to place great value on play, so it can have an important impact within the lives of the future generation. This has been done to ensure that play is central to their enjoyment in life and if a child has access to play then it will improve their wellbeing as well as help grow a child’s cognitive, social, physical and emotional development. Another reason play is so important to every child is due to Article 31 of the UNCRC which is stated by Children’s Commissioner for Wales (2019) 
that children have the right to rest, leisure and the right to engage themselves in play and recreational activities that are age appropriate. 

One type of play that a child can experience is Spontaneous play. According to Sheridan et al (1999) Spontaneous play is when children play and lead the playing under their own motivation without any prompts from adults.  Sheridan et al goes on to state that the child or children involved in this form of play determine what type of play occurs and for how long, as a result the whole process and their engagement is completely determined by themselves and the play can stop and start when the child feels necessary.

According to Hewes (2014) Spontaneous play gives children the responsibility of being in control, which is something they do not get to experience within their everyday lives and as a result this responsibility also provides the children with the chance to develop their decision making skills by being allowed to make the decisions to determine which direction the play takes. This process develops their understanding of themselves and educates them on their role of being able to determine the course of their daily lives, whilst also teaching them the positive and negative impact that decision making can have. Hewes (2014) goes on to state that Spontaneous play provides children with the chance to participate with other children, which means they are given the 
opportunity to build relationships and perfect the use of their social skills through the medium of play. 

According to the LEGO Foundation (2018) having access to play and playful learning experiences is a particularly effective technique used in children’s development. In particular, play helps develop the dynamic and connected skills needed for holistic development and if the five holistic skills which are cognitive, creative, physical, social and emotional skills can be developed through play, it will result in a positive development of the individual and give them the opportunity to navigate and thrive within the changing and unpredictable World.

When children are playing in a manner such as spontaneous play, it is considered to be self directed and this allows children the opportunity to learn about themselves. According to Juster (2014) when a child experiences self directed play, it allows them the chance to figure things out for themselves and this means that they can find innovative ways to think about the world around them and how it’s works through a self-led, intrinsically motivated interest, as a result it can also lead to opportunities where the individuals might want to take a healthy risk to achieve a successful outcome in the activity they have created. 

When a child is partaking in self directed play, there is still a role for the adult even though the child is leading the play. According to Rymanowicz (2015) from the Michigan State University, during play an adult can have the role of leading play or supporting play. In self directed play, it is important for the adult to take up the role of supporting, because if the adult enters the play activity and takes a lead position the child will lose the sense of freedom and by the adult infringing on their explorations and their experience, it will lose meaningfulness for the child and their interest will be lost too. Rymanowicz goes on to state that if an adult enters the child’s play with a supportive mindset then the child’s experiences of being engaged will remain and by supporting the child, the adult is allowing the individual to develop themselves whilst also keeping them engaged through learning and exploring in the medium of play, which will provide opportunities to help stretch and build on their experiences and their enjoyment.

































Section 2 

Risk is defined by the Cambridge dictionary (2019) as to do something that might be dangerous. The use of the word ‘might’ in this definition is interesting especially when considering risk and how it is used in play. Learning through Landscapes (2013) states that adults have a duty of care to the children they are responsible for and this means they must not expose them to any unnecessary levels of risk, however, according to Heathrow Primary Schools Play policy and Strategy (2017) research that has gone into play shows that having risk in play creates uncertainty and challenges for children, which results in a large appeal for children to take part in.  It goes on to state that play that has an aspect of risk included, goes on to enhance the individuals holistic growth by developing their brains and body.  By having risk included within play, it allows young people to become more resilient and gain the skills to be adaptable in further life. This means that, the inclusion of risk in play activities can be beneficial and this is backed up further by Judith Hackitt the Chair of U.K Health and Safety Executive who was quoted in Play Wales Managing Risk in Play Provision: Implementation guide (No date) as saying play and in particular outdoor play teaches young people how to deal with risk. Judith Hackitt goes on to state that without being able to have access to risk, then young people will not gain the awareness and learn the skills required and as a result they will be ill equipped to deal with adult life when they enter it.  According to Stearns, Schmieder and Millar (2011, p112) risk is something that young people will experience in everyday life and as a result it is unavoidable, however, risk does not need to be a negative thing and if children are exposed to activities where risk is not taken away from them, it allows them to learn about themselves and allows the opportunity to develop in a positive manner by boosting their self-belief, whilst also teaching themselves about their personal limitations.  Stearns, Schmieder and  Millar carry on to state that some activities that children are going to take part in will always include an element of risk, for example, outdoor activities can include physical risks such as being required to run, jump or even climb over or under obstacles.  By not allowing children to experience these activities it may prevent accidents from occurring, but it will also restrict the learners freedom and confidence, which can impact on how they interact with the World around them.
When considering a play activity and the potential risk that accompanies the activity, it is important, as practitioners, to try and keep a balance so the risk factor is not taken away.  Gill (No date) states that the task of managing risk within learning environments and play is a very complex task, but if the risk is allowed to remain, it can help provide a rich and flourishing learning experience.  This can allow individuals to develop physical skills, such as, balancing and also build on personal abilities like resilience, as they work to overcome the obstacles created from the inclusion of risk. Gill goes on to state that maintaining a balancing act of risk and opportunity is important, because without the risk the benefits would not be able to be gained.

According to the Health and Safety Executive (2012) if an activity includes risk, then sensible adult judgements are required to aid the delivery of the best benefits possible, whilst not exposing them to any unnecessary risk, this means that to strike the right balance between safety and risk the adult in charge must weigh up the risks and benefits when creating and providing the activity, making sure they are focused on controlling the most serious risks which are not beneficial to the play activity. Whilst this is being controlled they must understand that controlling the risk is not the same as eliminating the risk, which means that the chance of injury is still possible so first aid precautions should be in place.  The Health and Safety Executive (2012) goes on to state that by maintaining a balance of risk and potential benefits does not mean that the adult in charge must eliminate all risks before the activity commences, but they must remember not to ignore risks that are not beneficial to the play activity, as all risks must be assessed, but it is about managing them not eliminating them. 

According to Carrigg (2016) risk-taking is a vital part of every children’s play.  It is important to manage the risk they experience to aid opportunities that support growth and development, because everyday life is full of risks and challenges and children require opportunities to develop skills associated with managing risk from a very young age. Carrigg (2016) goes on to state that by providing children with these opportunities through play that includes an element of risk, the children will develop crucial life skills such as measuring risk, making choices and having to solve problems. 



According to West Sussex County Council (2019) Observation is a term used for one of the most important tools for professionals who work with children, as it allows them to carefully analyse children, whilst they partake in activities by the medium of looking, listening and note taking, allowing them to find out the specific needs of the individual children. West Sussex County Council (2019) goes on to state that the use of observations allows practitioners to identify Children’s likes and dislikes whilst also providing a way to track a child’s development through their progress.

The Foundation Phase Profile is an observation technique which is a key part of the Welsh Government’s Early Years Developmental Assessment Framework. Early Years Wales (2019) states the Foundation Phase Profile supports the assessments of children’s learning and development throughout their time in the Foundation Phase. According to the Education Achievement Service for South East Wales (No date)  the Foundation Phase Profile supports summative assessments at specific points and helps provide national consistent methods for scoring Foundation Phase outcomes and progress data.  Whilst the National Day Nurseries Association (2019) states  the Foundation Phase Profile was designed to line up with the assessments carried out by health professionals. It is used and helps with early identification of any potential developmental delays and any special educational needs that might be required. 

According to the European Commission (2019) as of September 2015, the Foundation Phase Profile requires all teachers to carry out a statutory baseline assessment of their pupils within the first six weeks of entry into the reception year group.  Whilst at the end of the Foundation Phase another assessment must be made in Year 2, where the teachers will assess each individual pupil with the Foundation Phase Framework outcomes and this must take place before the final 20 days of the summer term. The European Commission goes on to inform that it is then the responsibility of the head teachers to submit the results to their local authorities who will then forward the findings  to the Welsh Government who assess the results and in due course produce national level reports of pupils achievements across the year.

The Foundation Phase Profile Handbook (2017) states that the observation method of the Profile consists of two sets of skill ladders covering four areas of Learning, these are: Personal and Social development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Physical Development. By covering and observing children in all these areas successfully the Foundation Phase Profile lends itself the opportunity to be very beneficial in the development of the pupils by offering a holistic approach to learning. According to Plymouth University (No date) in holistic education, the teacher will attempt to work and develop the whole child so they will try to improve them: physically, emotionally, intellectually, aesthetically, morally and spiritually. By looking at these areas and comparing them to the skill sets the Foundation Phase Profile aims to target, it can be identified that many of the skill sets lend themselves to a holistic approach for the learner.

Another benefit of the Foundation Phase Profile is that the Profile is designed to be used by practitioners in Nurseries, Play groups, Childcare settings and Schools to help track children’s progress throughout their time in the Foundation Phase (Welsh Government, 2016). The benefit of the Profile being used in a variety of settings  means that when children change from settings for example a nursery to  beginning school,  the developmental progress can continue to be tracked and according to the Practitioners Guide for the Early Years Foundation Stage (2008) a child’s early year’s  development is vital and that smooth transitions and continuity between settings can aid individuals to meet their needs.  As a result, the use of the Foundation Phase Profile in both settings means that the development can be tracked with ease. 

When analysing the Foundation Phase Profile (p,10 2017) it is stated that the use of observations and formative assessments are used in the summative assessment process in order to help build a holistic picture of children’s development and abilities within a number of areas.  The Foundation Phase Profile goes on to state that for practitioners to build the best results of the whole child, their observations must take place within indoor and outdoor environments. This is so the practitioners can see how children behave and learn in different environments, so the observation results reflect on outcomes from a number of learning environments. This type of approach is not unique to The Foundation Phase  in Wales and  is encouraged in a number of countries, such as Australia. According to Foundation Education (2018) the Australian Department of Education, Employment and Workplace Relations encourages a holistic approach to learning, as it allows for a focus on the connectedness of the learners mind, body and spirit which encourages developmental opportunities regardless of a child’s socioeconomic background, gender or age.
When considering the role of play when performing observations, it is important that practitioners remember the importance of play and the impact it can have on a child. According to the Foundation Phase Framework (2015) children learn through their first-hand experiential activities, which means the use of play allows the learners to take risks, experiment, solve problems and make decisions and build confidence. As stated by Loizou (2017) play is a form of communication for children and allows them to enjoy themselves whilst gaining knowledge of the world around them by learning skills through their play. However, Loizou carries on to report that play can be a form of organised learning and when possible the teachers can organise the environment and materials to help provide and create a context in which the children can play in and also develop themselves through learning. According to West Sussex County Council the use of observations within the learning environment for practitioners is a vital tool when working with children, as it allows them to analyse individuals whilst they are playing, by observing and listening to the children as well as taking note to record their observations. 

By looking at Howard and McInnes (2012) research on the impact of children’s perceptions of an activity they participate in and how they respond better or worse when it is considered play or not play, it is possible to compare it to the impact results from observing would have if a task or assignment a child completes whilst being  observed would differ. According to Howard and McInnes (2012) when comparing the impact of an activity as play or not play, it was found that the results were significantly higher for the children who participated with the understanding of the task being play.  Howard and McInnes (2012) continue to state that the children who ‘played’ were deeply engaged on the activity asked of them and their behaviour was that of focus whilst smiling and moving freely throughout, whilst the children who entered the ‘not play’ activity were found to be easily distracted and made negative comments through the task. 
When undertaking observations which include play, it is important for practitioners to remember the Play Cycle which according to the Playworker Foundation (2017) states that the Play Cycle was a playwork theory presented in 1998 by Gordon Sturrock and Perry Elyse. The Play Cycle is described by Lancashire County Council as:
Gordon Sturrock and Perry Elyse developed the concept of the ‘play cycle’ containing ‘play cues’ and returns within a ‘play frame’, leading to ‘play flow’ after which the frame is discarded or destroyed when it is no longer of use (Lancashire County Council, No date).

The section of the ‘play flow’ which has significant importance in regards to the practitioner and their impact on the observations is the Annihilation of Play. The term Annihilation according to King and Sturrock (2019) is how the play cycle finishes and that annihilation can be instigated by the children partaking in play or by an interfering adult.  The act of a play activity being disrupted by an interfering adult is referred to as Adulteration. According to King and Sturrock (2019) Adulteration becomes a danger to the flow of play when an adult tries to enter the child’s play with the intentions to teach through the play or by simply over dominating the play. As a result of this Adulteration the play cycle is broken and the form of play will break down.

By analysing the thoughts of Howard and McInnes (2012) and King and Sturrock (2019) it is clear to see that play has a vital role in the process of observation, as the results show that the children who were taking part in activities under the assumption of it being play had a better outcome and approach to the task.  However, Howard and McInnes raise important points that the role of the adult could hinder the process depending on how they observe the play. With this knowledge and the thoughts of Rymanowicz (2015) who believes that an adult can have two different types of roles in plays and these roles can impact the play and the observation. According to Rymanowicz (2015) the adult can take up a supporting role in play or a leading role.  It is vital that the adult takes up a supporting role, as this role allows the child to remain engaged in the activity compared to when the adult takes a leading role, where it is possible for the children to lose their sense of freedom and result in them losing interest in the task. With this in mind, the practitioner must remember that whilst observing to get the most accurate information on the pupils, they must remain within the supportive role.
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