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Introduction 

This essay will be an evaluation of a specific critical incident which was observed. Throughout the essay, different aspects shall be discussed. To begin, the importance of critically reflecting on teaching and practice will be described. This will investigate why it is important and will extend to how it relates to education and how it has a role within the expectations of teaching. Following this, the context of which the critical incident will be described. This will involve the type and context of the school in which the observation took place, the ages of the children and specifics of the lesson. Once the foundation of the context is laid, the observed incident will be described. Along with the description, the incident will be reviewed against Donaldson’s Four purposes. Following from the descriptions of the context and incident, areas from the incident will be researched and highlighted. Different perspectives and theories will be examined and discussed, along with considering the implications from this research. This will lead into a reflection of the incident, resulting into steps I as a practitioner will take into my own practice. These steps can be effective methods observed or improvements suggested through the research. A conclusion will finalise this essay, providing a summary of the information collected and discussed.

Role of Critical Reflection 

Critical reflection is a time to reflect on a particular practice and critically analysing it by looking at theory. Fook and Gardner describe critical reflection as a way to look at practice from a different perspective (Fook and Gardner, 2007). Fook and Gardner explain that, together with theory, practice can be examined and analysed to identify areas of weakness and assumptions. By identifying these areas, the reflector can then make conclusions and determine how they can better their practice in the future. Brookfield goes further by stating that reflective teaching is a result of continually examining the assumptions that inform practice (Brookfield, 2017). This would suggest that each teacher has assumptions on what and how pupils should be taught. These practices are influenced by different theories. By reflecting on practice, teachers can continually know what their own assumptions are, whether they work for the pupil audience they have, and how they are supported or opposed by other teaching professionals. This allows teachers the ability to be continually improving their methods. 
Hatton and Smith (1995) have a model for critical reflection. Their model consists of four areas: Descriptive writing, descriptive reflection, dialogic reflection and critical reflection. Moon describes how this model of reflection was difficult to be understood by learner’s when tasked with reflection (Moon, 2004). This would suggest that although Hatton and Smith broke their model down to four simple steps, these steps were not easy to relate to teacher’s own practice when reflecting. Another model for critical reflection is Gibbs’ reflective cycle, Gibbs’ cycle consists of six steps rather than four. The six steps are: description, feelings, evaluation, analysis, conclusion and action plan (Gibbs, 1988). Although Gibbs’ cycle has six steps compared to Hatton and Smith’s four, Gibbs’ model is a lot simpler and easier to understand. The six steps are simple commands for the teacher to follow to ensure critical reflection is carried out effectively. Both models of reflection contain three main elements, description of the event, a time for evaluating the practice and a conclusion from the reflection. I have chosen Gibbs’ model of reflection to examine the critical incident due to the fact that Gibbs’ cycle has easier steps to follow when looking at the incident. 
The role of the teacher, within the classroom, is to teach the students. It is essential for a teacher to be continually reflecting as it should increase the quality of teaching provided to students in education (Pollard, 2014). The process of reflecting should allow teachers to increase their own knowledge about teaching methods and theories, this increased knowledge can allow teachers to assess whether their methods work for the classroom and allows teachers to try other practices out. 
The role of critical reflection is highly important when reflecting to see if the students are learning what they are supposed to be learning. If the teaching method is effective, then the students should be showing high levels of performance. However, after reflecting on the curriculum of Wales, the performance levels of students indicated that the practices being used were ineffective. The creation of new curriculum was highly influenced by the results of the PISA, Programme for International Students Assessment. The performance in Wales was significantly low and many students were preforming lower than the standard (Improving Schools in Wales, 2014). Due to various data, it was decided that the results indicate that the Welsh school system needed to be able to respond better to individual learning needs. 
The new curriculum, which was developed from the Well-being of Future Generations (Wales) Act 2015, has been put in place to improve education through the nation (Hwb.Gov.Wales, 2020). The curriculum for wales has an emphasis on progression and on supporting each student towards that progress. 
Finally, Critical reflection allows teachers to reflect on their methods to become more effective teachers and ultimately to improve learning for students. Along with the new curriculum, critical reflection for both teachers and students, “provide feedback and help plan their future learning, including any interventions, additional support or challenge which may be required” (Developing a vision for curriculum design, 2020). Therefore, reflection provides a direction for the teacher and student to work towards, identifying areas of improvement and areas which may need extra support.

Observation Context

During the test phase of the bridging experience, I was able to observe real classroom experiences. Over the observational experience, I was able to observe a total of six, hour long, lessons. I was placed in a year eight, mixed ability, form group. The class stayed together throughout all six lessons, none of the lessons I observed were set by ability. The lessons I observed were the last three lessons of day one and the first three lessons of the following day, day two. This allowed me to observe the classroom behaviours in the afternoon lessons compared to the following morning lessons. The lessons in which I observed were English, Welsh, Science, and PSE. I observed Welsh and science on both days, both lessons had different teachers for the different days which made the observations of the lessons unique. 
The school I was sent to was based near the central of Swansea and the school consisted of quite a diverse population of around 1,700 pupils, according to the 2018 Estyn report (Estyn, 2018). The school deliver education to the age range of eleven to eighteen years old; this is due to the school offering a sixth-form program. The year eight class, which I observed, consisted of a diverse range of pupils. These included pupils from a range of ethnic groups and a mix of gender. 
When observing the classroom, the teachers guided me to a singular chair, away from the pupils. This allowed me to be in a position to observe both the students and the teachers throughout the lessons. 

Critical Incident 

The critical incident which I observed happened during an English lesson with the year eight class that I was with through the test phase. The incident happened at the beginning of the lesson, the students had settled and were prepared to begin the lesson. The class were studying a book throughout their lessons and the teacher wanted to begin the lesson by recapping the information the class learnt the previous lesson. The teacher asked for the students to share something they remembered from the previous lesson. The students raised their hands, and the teacher chose pupils, one by one, to answer the question. Once the pupils had answered with what they remembered, the teacher repeated the information collectively until they had a full recap of the previous lesson. 
Whilst observing this incident, I immediately thought this was a positive thing for the teacher to do. I witnessed a positive reaction from the class and a result which was also proved the incident to have positive impact. I presumed that this is a standard way of teaching as the students were not surprised by the actions of the teacher and the teacher seemed confident in what they were doing.
My initial evaluation of the incident was that it was an effective teaching method. I could easily recognise Piaget and Vygotsky’s learning theories being applied to practice and simple behaviour management techniques were spotted, such as raising hands to speak. 
When analysing the incident, the work of Piaget and Vygotsky’s learning theories will be researched and critiqued, along with the work of Skinner’s behaviour management techniques. The questioning, in which the teacher utilised to recap the previous lesson, will be explored and how it can be best used to increase learning’s effectiveness. 
This incident relates to the purpose of creating ambitious, capable learners. Specifically, as it encourages the pupils to build up a body of knowledge and connect skills and apply knowledge in different contexts (Hwb.Gov.Wales, 2020). By asking the pupils to recap on their knowledge from the previous lesson, the teacher was allowing the pupils to take control of their own learning by recapping what they remember collectively as a group and using that knowledge as a foundation for the present lesson. 
The teacher was also demonstrating the pedagogical principle of using tasks and resources to build on the knowledge the pupils already have gained from previous lessons to engage interest, along with the pedagogical principle of encouraging collaboration as the teacher was allowing the pupils to create the foundation for the lesson though collaboratively sharing their knowledge.

Literature Review

Whilst observing the critical incident within the classroom, I observed certain classroom behaviours being followed. When the teacher asked the pupils to answer their question, the pupils all sat quietly and raised their hands before speaking. I noticed that this was not the only circumstance the pupils did this, they repeatedly did this each time they wanted to speak. Classroom behaviours usually are enforced following theories of behaviour reinforcement. Malone states that the four key principles of the behaviourist theory is Repetition, Objectives, Activity and Reinforcement (Malone, 2003). Within a classroom, this could be understood by a teacher continuously repeating for the classroom to act in a particular way until it is done without instruction; the objective for the classroom is to be within the teacher’s control; the activity being the behaviour which the pupils are ordered to perform; and reinforcement such as praise or discipline which encourages the pupils to act in the desired way.
Skinner, in his behaviour management theories, states that instead of using the term of reward to encourage behaviour, he uses the term reinforcer. This is due to relating the term to behaviour and therefore strengthening the response which comes before the reinforcer. “The more appealing the reinforcer, the faster the response will be learnt” (Jordan, Carlile and Stack, 2008). This suggests that for the pupils to learn the behaviour of raising their hands, the teacher implemented a reinforcer. Whilst observing the classroom, it was observed that when pupils were talking without raising their hands, the teacher would discipline them and not accept their answers, until the behaviour was carried out correctly. Skinner did not agree that punishment was the most effective way for behaviour to be learnt but punishment is still regularly used (Jordan, Carlile and Stack, 2008). This would appear true as the teacher demonstrated a punishment as a reinforcer, the action of discipling and not accepting the answer. 
However, the behaviour of raising hands in the classroom is being discussed to analyses the effectivity of the behaviour. The use of classroom behaviour is a tool of classroom management, a technique in which teachers use to control the classroom environment. Dixon argues that whole classroom discussions encourage “students to reflect on their methods, justify solutions, and share information with others.” (Dixon, 2009). Dixon is suggesting that classroom discussion compared to classic classroom behaviours, which single out individual pupil’s answer, are more effective in the learning process.  Through a process of observation, Dixon continues to state that when the behaviour of raising hands is implemented in a classroom, it was observed that pupils would disengage if not chosen once they raised their hands (Dixon, 2009). From this research and observations, it was observed that the concept which was being taught was that the correct answer was not the point of the learning but that the focus was on allowing the pupils to engage and explore with the lesson’s concepts (Dixon, 2009). Therefore, when implementing a classroom behaviour, such as raising hands to speak, a teacher must decide whether the priority of the behaviour is to gain control of the classroom or to allow learning to be at its most effective. 

Although the pupils acted in a constructive way through answering and thinking the question the teacher asked alone. The way in which they answered and gathered the information together as a group, related more to Vygotsky’s socio-constructivist theory off learning (Vygotsky, 1980). Overall describes Vygotsky’s theory of learning by describing that the pupils or individuals learn more effectively when learning through group or social activity (Overall, 2007). Vygotsky explains that learning is most effective when there is someone that the learner can have the support of another individual. This is demonstrated through the classroom observation. As the teacher asked the pupils the question, first they were hesitant to answer. As pupils began to answer the question, more pupils were wanting to also answer. As the question the teacher asked was to do with remembering information from the last lesson, Pupils were helping each other remember through answering the question. 
Piaget’s theory for learning focusses on learning through stages and building up information from already learnt knowledge (Huitt and Hummel, 2003). Piaget focussed on an individual learning on their own, unlike Vygotsky who focusses on learning as a social activity. From the observation, if the pupils were asked to write down what they remembered from the previous learning before they presented it aloud, this would allow the pupils to really focus on their own knowledge. However, the pupils were instantly asked to share the information aloud which didn’t allow Piaget’s theory of learning to be activated. The teacher focussed their lesson on the socio-constructivist theory of learning by allowing them to discuss, as a class, what they remembered. 
Fisher and Frey would argue against Piaget’s theory of learning and would agree with Vygotsky that collaborating learning is more effective. They state that responding to questions alone will allow the pupils to retreat from answering (Fisher and Frey, 2014). It allows pupils to not answer in case they are wrong. Instead of promoting individual learning as Piaget suggests, Fisher and Frey suggest that this type of approach would be more detrimental to learning rather than effective. 

When observing the critical incident, the teacher demonstrated using questioning and repetition to utilise memory retention. The teacher asked the students to recap on their knowledge from the previous lesson by using questions to prompt their memory. The teacher also continuously repeated what the students were saying until they had given her a full summery of their previous lesson. Milton J. Dehn states that when students are asked general questions, they assume they don’t know the answers. Dehn continues by stating if you remind students of information which is related will increase them to connect the information and remember what they learnt previously (Dehn, 2011). The critical incident confirmed this as when the students were answering what they remembered, more students began to answer. This is due to when the first student shared what they remembered, the other students were able to relate the information and then connect it to their knowledge. 
The recapping also allowed the teacher to discover whether any information needed to be recovered in the lesson and if the strategies the teacher was using to teach were effective or not. Rosenshine states that teachers who began their lessons with a short recap were named more effective (Rosenshine, 2012). The recapping of information allows students to have a firm knowledge of previous information which provides a foundation for the new information to be received. This allows students to rehearse to old information and allows simple connections to be made when learning new information. 
Questions are also useful to deepen the learning of the students. Questions help “probe, provoke, and invite student’ responses” (Martin-Kniep and Picone-Zocchia, 2009, page 146). This allows students to become critical about the information taught and questions can allow students to take control of their own learning as they think about more than the initial content taught to them. However, certain questions do not achieve this. Questions which are explicitly asking for a certain answer can limit thinking and knowledge as the answer can just be memorised, not truly understood (Timmins, 1998). The way a question is asked can determine how effective the question is. Timmins continues to explain that questions are not as effective when they are vague and too abstract for the classroom age. 
By beginning the lesson with this recap of the previous lesson, the teacher was able to ensure that the students had learnt something from that lesson. This information provides a foundation for the next lesson. By asking leading questions, they allow the students to utilise what they previous learnt and to locate the specific information needed (McTighe and Wiggins, 2013). By asking questions on recapping information, the action of locating the specific information can prepare them for exam questions and other situations which require the students to locate the information again. 


Reflection 

After reflecting on the incident and looking at the literature review, there are a few things which I would copy from the teacher’s practice and there are a few things I would change in my own practice. When I am teaching, I would also use similar techniques when wanting to recap the previous lesson. I personally found this recapping method as an effective starter and introduction to the lesson. 
I agree that behaviour management techniques such as silence when somebody is talking and the use of raising hands is an effective way to manage the classroom. However, after looking at the opposite side of the argument for behaviour management (Dixon, Egendoerer and Clements, 2009), I would also want to attempt a different approach. From asking the teacher after the observation, I learnt that the teacher has multiple years of teaching experience. This would suggest that the behaviour management techniques the teacher uses must be the most effective for them. The approaches may depend on what the classroom acts like and what characters and personalities are in the class. Therefore, in my own practice, I would want to try both methods and see which method the class responds to best. When asking the students to feedback what they remember, instead of asking for feedback immediately, I would allow the students to have more time to think for themselves. I would do this to encourage the students to think for themselves instead of relying on the information given from their peers. It is recommended that time is given to students before expecting them to answer a question (Wilen and Clegg, 1986). This allows time for the student to figure out the answer, rather than assume they don’t know because they haven’t had enough time to think about the question. 
I would also try the method by allowing them to discuss in pairs before a whole class discussion. Allowing the students to engage with peers can allow them to become more engaged with the question (Dixon, 2009). This engagement with one another could encourage remembering the information without completely dismissing those who don’t remember anything and want to stay invisible in the classroom discussion. 
I also appreciated the use of questions to improve learning. I found the questions prompted the students to think more intently about the information the teacher wanted. When implementing questioning in my own practice, I would also want to look at Bloom’s taxonomy (Bloom, 1956) to challenge the students and further the learning to a higher level. After the students fed back what they remembered; the teacher repeated the information. Although I agree this is effective, I would also write the information given on the white board. This would be dual coding the information as it allows the students to hear the information and to be able to see the information written on the board. 
Due to the new curriculum, there is an emphasis oof the responsibility to introduce cross-curricula skills. These skills are literacy, numeracy and Digital competency. There is a possibility to introduce digital skills into this starter. The students could share what they remembered onto a shared document which the teacher could then share on the screen to talk about as a whole class. 

Conclusion 

To conclude, critical reflection is the ability to reflect on a particular practice, from a different perspective and analysing areas of weakness and strength. Critical reflecting can identify assumptions and allows a teacher to continually improve their methods. From reflecting on the PISA results, the welsh curriculum was reinvented to improve education and performance. 
The critical incident was observed in an English lesson with a year eight class. The incident involved a recap of the previous lesson. Students would raise their hands to answer what they remembered, and the teacher would repeat the information until the class had given a full recap of the previous lesson. This incident highlighted that classroom behaviours are a method of controlling the classroom but can also cause discouragement. Allowing the students to answer alone, the students can vocalise schema they have built up. However, by having the whole class participate, the students were able to learn from one another and collaborate to form an overall recap from the lesson. By recapping previous information, the students lay a foundation for the lesson. This allows the teacher to see what information was learnt and what may need recapping in greater detail. 
From this incident, I would explore different behaviour management techniques in my own classroom. I would continue the practice of recapping information; however, I would allow either working in partners or group work to allow the students to be more engaged and less intimidated by sharing to the whole class. 
This essay has demonstrated that by reflecting on practice, it allows teachers to be committed to be continuously engaging with developing and collaborating (hwb.gov.wales, 2018). It produces a career of professional growth and ensures a culture of innovation by continually assessing practice and looking at professional voices and research. 



Appendix 

Record 1
	Date and time, year group: 


	Where and When: Context of the observation – subject/AOLE, general classroom context

English class, mixed ability class.
4th lesson.
Currently studying a particular book throughout the term.



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Teacher asked classroom for them to tell her what they could remember from last lesson. Students raised their hands to answer. They each told a short sentence of what they could remember. Teacher then would repeat all the information into one collective recap. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Behaviorist theory – How all children raised their hands to answer., waiting for the teacher to say they are allowed to talk.
Constructivist theory – Having one thing they remember, linking together with everybody else’s one thing to create one large piece of information. (Schema) 
Social-cultural Constructivist theory – The pupils are having are using each other to create a larger recap on what has happened. The ‘other’ is playing a strong role and the pupils are in control of the learning.

Repetition – Form of memory techniques

Pedagogy: Style of teaching the teacher is using, How the teacher is providing the class to provide their own learning.
Leadership: The teacher is keeping the class controlled by having the behavior of hand raising, but She is remaining in control and as the leader by standing in the front of the classroom and being the one who decides who is next to answer.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Students all quiet as someone’s speaking.
· Staggered lunchtime so split lesson.
· As more answered, you could see the others also started to remember more.







	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

· English lesson
· Mixed ability class
· Staggered lunchtime, other year groups are currently outside classroom having their lunch break



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)


As the teacher was trying to talk, the pupils in the classroom were distracted by loud noises outside in the yard. Due to covid regulations, windows and doors are kept open to ventilate the room. The teacher realized the classroom were getting distracted, teacher acknowledged the noise, but gave reason to why it was a good idea to ignore the noise and continue the work.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Behaviorist theory – A loud noise alerts the pupils and draws their attention away from the teacher and towards the distraction.
Cognitive Theory (Sweller) – The teacher tried to minimize the extraneous load by reducing the distracting factors so that the pupils will take in the information that She is teaching.

Pedagogy: The teacher is informing them with reason on why they should ignore the noise. She is not just telling them off for being distracting but explains that they need to know the information more than they need to see what is going on.
Leadership: This ^ is also an example of her leadership style as she is not just telling them to listen to her as she is in control but rather, she is involving them with the command.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Windows open out onto the yard.
· Class are also waiting for their lunch.
· Boys sat by window.






Record 2

Record 3

	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

· PSE lesson.
· Form tutor class, mixed ability.
· First lesson of the day.
· Miserable weather outside.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher was teaching about confidence and asked for examples of overcoming fear. Pupils raised their hands to give their example. As more pupils answered, more were getting excited and wanting to answer.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Behaviorist theory – How all children raised their hands to answer., waiting for the teacher to say they are allowed to talk.
Constructivist theory – Learning through giving their own experiencing as an example, trailing and seeing if their example is correct. Pupils are able to ‘own’ the information due to relating it to their own circumstances and reflecting on their own experiences and how they felt.
Social-cultural Constructivist theory – As pupils were giving their own examples, other pupils realized that they had similar experiences and then were able to link the information taught to the information in their experiences. 

Pedagogy: Style of teaching the teacher is using, the teacher was allowing them to think of their example and then once they had shared, she refocused the experience back to the lesson.
Leadership: The teacher is keeping the class controlled by having the behavior of hand raising, but She is remaining in control and as the leader by standing in the front of the classroom and being the one who decides who is next to answer.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Class seem to not have a lot of energy (first lesson in morning).
· Sitting in friendship groups.
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