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Reflective Practice
Using an appropriate model, critically reflect on your experiences whilst on placement.  Your reflection should give a context for the placement and focus on at least three experiences in a way which demonstrates your ability to reflect effectively.  I will give three incidents of reflection. The first reflection is a detailed and extensive account, whilst the remaining two are concise. The first reflection had the biggest impact as a learning experience, therefore, I felt it was important to provide a more comprehensive account.
Reflection is important in the workplace and everyday life; it improves the effectiveness of learning from experience and encourages active engagement in work processes (Rolfe, Jasper and Freshwater, 2019).  Reflecting on a situation or event creates important discussions and promotes personal development (Barnard and Ryan, 2017).  To critically reflect on a situation will allow a more rational outcome, compared to an action on impulse.  Barnard and Ryan (2017) noted that reflection encourages new methods of practice that increases self-awareness and a better understanding of others.  As you reflect on the situation both negative and positive factors will impact future processes, and encourage learning, improvement, and development of skills (Barnard and Ryan, 2017).
The main objective of this assignment is to learn through experience; to look back on a situation and evaluate and question what went well, what did not, how I could do it better, each stage of reflection both negative and positive is learning (Middleton, 2016).  There are different models used for reflective writing, the model I will be using for this Reflective Journal is, Graham Gibbs reflective cycle (Gibbs, 1998).  I feel this model would be most suited to me, I am led by my feelings and this model allows me to be expressive within a structured framework. Gibbs, model encourages a thoughtful process about a situation, event, or activity.  (Gibbs, 1998).  Gibbs Reflective cycle has 6 stages, Description (thoughts and feelings at the time of the event), Evaluation (positive and negative), Analysis (why did it go well/not go well), Conclusion (what was learned, what else could have been done), and Action Plan (changes you could make going forward, how would you deal in a similar situation) Reflecting on each stage will result in a positive experience states Gibbs (1998). It is important to reflect in a structured way, Bolton (2010) voiced concern of how interpretations of reflections can be vague and lack clarity which can result in the practitioner not gaining a clear understanding of reflection.
To complete the reflective journal as part of the Advocacy level 5 degree, each student had to undertake a thirty-hour placement of choice relevant to the course.  I decided, rather than complete the thirty-hour placement, which would give an overview of the service, I chose to commit long term.  This long-term commitment would provide an in-depth understanding of how the service worked, the multi-disciplinary agencies involved and a greater understanding of individual cases and why young people commit crime, which is what I felt I needed.  I therefore decided to choose my placement carefully as this was going to be a long-term volunteer pledge (Brock, 2015).
 I have always been interested in Youth Justice and this would be my chosen field for potential employment, therefore volunteering in this area would give me valuable experience and insight for the future.  There are many theories as to why youths commit crime, according to theorist Edwin Sutherland, who devised Differential Association Theory in 1947 (Creesey 
1964), proposing that crime is learnt behaviour via social interaction with other individuals, however this is refuted by Sheldon Glueck, Posick & Rocque, (2019), due to lack of statistics proving Sutherland’s viewpoint.  Without first-hand experience and listening to the views of the individual, their family and personal circumstances, it would have been difficult to decide between the two theories.
 I am particularly interested in the influencing factors surrounding the youth and how can this behaviour be changed to prevent repeat offences.  I contacted Davina Harries-Davies, Youth Justice Team Manager, Education and Children’s Services Department in Ty Elwyn, Llanelli.  I had an initial telephone conversation with Davinia and expressed my interest, who informed me of a volunteer vacancy within the Youth Out-of-Court Disposals which covers, Llanelli, Carmarthen and Ammanford.   
After a telephone interview with Davinia, who gave me a brief outline of the service,  I applied for the role and was successful on condition that I complete an Enhanced Disclosure and Barring Service, (Disclosure and Barring Service, 2018), which is issued in accordance with Part V of the Police Act 1997, relating to information held on the Police National Computer (PNC) which details convictions, cautions, reprimands and warnings, to ascertain individuals who are unsuitable to work with children and/or adults. I started my placement on 3rd December 2020.  
The Youth Out-of-Court Disposal (YOOCD) is a process where children between 10-18 can be diverted away from the formal court procedure via a more informal approach of dealing with what is deemed as low-level crime (Youth Justice Board, 2019). Within the Carmarthenshire Youth Support Service (YSS) are Youth Offending Teams (YOT), created by the Crime and Disorder Act 1988, (Crime and Disorder Act, 1998) established in England and Wales in April 2000. Legal Aid, Sentencing and Punishment of Offenders Act 2012 (Ministry of Justice, 2017) introduced Youth Cautions, and repeat youth cautioning for young people as of 8th April 2013. The objective of the YOT is to prevent offending and re-offending and understand patterns and risks of why the crime was committed by children and young people (Torfaen County Borough, 2018). It has a multi-agency approach to youth crime, which consists of Children’s Services, Probation Service, Police, Education, Health (including emotional, physical, and mental health) and substance misuse.   The legal requirements of the YSS is to ensure a prompt dispensation of justice (Torfaen County Borough, 2018). The team challenges young people whilst educating them as to the consequences of criminal behaviour (Torfaen County Borough, 2018). They provide interventions that challenge the risks faced by the individual and ensure the penalty is comparable to the seriousness of the crime committed, and also encourage reparation to victims and reinforce the responsibilities of the parents (Youth Justice Board for England and Wales, 2019).
The panel has a multi-disciplinary approach and consisting of a seconded Police Officer from Dyfed-Powys Police, a practitioner from Carmarthenshire Youth Support Service and a volunteer who represents the community parents (Youth Justice Board for England and Wales, 2019).  A collective preliminary decision is made prior to meeting with the parent/guardian and youth, and that decision will be delivered to the youth after the interview unless there are any mitigating circumstances which need to be considered (Youth Justice Board for England and Wales, 2019). The factors to consider when deciding the penalty for individuals is the severity and impact of the offence, any previous offences, whether they complied with previous disposals and their commitment to engage and accept full responsibility (Youth Justice Board for England and Wales, 2019).
Once the crime is committed, a referral is made to the YOT, a social worker is assigned the case and meets with the youth, then, a comprehensive assessment is compiled, providing insight into the youths’ circumstances.   The assessment consists of a summary of incident, the young person’s view, the parents perspective, the impact of the incident on the victim, whether restorative process be considered, relevant additional information, education, training and employment, the risk of re-offending  and recommendations (Youth Justice Board for England and Wales, 2019). The multi-disciplinary YSS team are located on one floor of Ty Elwyn, Llanelli.  Fox and Arnull (2013) proposed theories to explain how accommodating multi-disciplinary teams together facilitates effective practice. The Youth Justice Team acknowledge the advantage of working in the same locality, sharing information is more effective, it strengthens partnerships and increases ownership providing a more unified communal approach (Parliament, 2003).  This was reaffirmed by the seconded Police Officer also located in Ty Elwyn, he believed it created better connections with other agencies as well as gaining insight into other organisations objectives and barriers.
Many youths involved in the Youth Justice system have risk factors that could contribute to offending or re-offending, therefore it is vital at the assessment stage to record all relevant information (McCord, Widom, and Crowell 2001).  The comprehensive assessment will enable the team to devise a suitable intervention plan, this could be restorative justice, reparation, offence focussed work, substance misuse, emotional wellbeing or education, training, and employment.  The plan is a crucial tool to aid prevention of reoffending (Youth Justice Board for England and Wales, 2019).
Reflection 1 
At the start of my placement I decided to keep a diary of events, this would give me a point to refer back to which was clear and precise, very often when recalling from memory it can be difficult to get an accurate account of events (West and Alexopoulou, 1997).  The incident occurred during my second week of volunteering for the OCDB which was solely observational, until I familiarised myself with the role.  For this reflection I will not disclose  names of individuals attending to protect their privacy, I will refer to the Police Officer as PC Thomas, the young offender as Child A or he and the other members as Youth Justice worker and Volunteer. Hart (2014) supports the notion that children who become involved with criminal behaviour should not be named, however George House, California lawmaker contests this view and deems children who commit crime do not deserve anonymity (Warrick, 1996).
Time is given to read the Social Worker report and discuss the outcome. Child A has been diagnosed with Autism Spectrum Disorder. Child A is 17 and well known to the Bureau for previous offences.  Child A receives respite care at weekends, during which time he obtained a can of spray paint and proceeded to spray an obscene profanity on an elderly resident’s house who lived opposite.  The incident was reported to the Police.  Child A answered the door to Police Officers carrying out house calls, when asked if anything was known about the spray paint, he instantly admitted the offence without hesitation. Child A referred to the graffiti as artwork and stated that he had planned to draw something else but changed his mind at the last minute.   Having considered the facts, the mitigating circumstances the team collectively decided that the recommendation should be a Youth Caution with conditions, which included writing a letter of apology as part of the restorative process.  
Child A entered the room with his mother; he was wearing a hoodie pulled up and tied tightly around his head looking at the floor.  The panel introduced themselves, PC Thomas then asked Child A to give his account of events.   Child A failed to speak, he was unable to make eye contact and appeared extremely anxious. Frith and Happe (1994) state that the key factors linked to autism are difficulty in communication and eye contact. Autism Speaks (2015) advises to seek alternative ways to maintain engagement. PC Thomas told him to look at the panel and remove his hood as it was rude.  Child A did not respond, his mother apologised and tried to encourage her son to partake in the conversation.   PC Thomas read out the report due to the lack of response from Child A and asked if it was a true account, to which Child A nodded.  Child A gave little response and the interview was extremely difficult.
Due to my lack of knowledge on best practice to communicate with a child with autism I felt nervous and uncomfortable.  The report contained his educational background, family history and the agencies working with the youth. I felt there was a lack of information relating to communication techniques, and his personal preferences.  This lack of insight and direction made me feel inadequate for the role and I avoided any input. I wanted to adjourn the meeting and voice my concerns but lacked the confidence to do so.  I feared if I expressed my views the panel would judge me as it was only my second Bureau meeting, this prevented me from articulating my concerns. Noelle-Neumann (1993) supports the notion that individuals fear isolation/exclusion which prevents them from speaking up.  I was aware that there was limited time for the interviews on that day as 5 cases were booked in.   The lack of time added to the tension, due to a specified timeframe for each case. 
My lack of knowledge influenced my behaviour which resulted in me not voicing my concerns.  I believed the other members had greater ability due to their superior experience and knowledge of the child and Bureau procedure. I felt that I had let myself and Child A down by not speaking up and making suggestions.  This was Child A’s fourth misdemeanour, Beyond Youth custody (2014) report highlights the importance of addressing trauma, as attempting to treat the behaviour and failure to address the underlying issues results in unsuccessful interventions.  Upon reflection, it would have been beneficial to firstly speak with the mother to establish the best way to conduct the interview as well as addressing any areas of concern.  Drawing attention to his hood and lack of eye contact may have created a barrier between child and the panel.  I felt that the lack of eye contact and wearing his hood could be a symptom of autism, however, if I expressed my opinion, I may undermine PC Thomas’ position and the members would have thought it inappropriate of me.  Due to Child A’s limited interaction, I felt he did not benefit from the meeting hence no motivation not to replicate the offending behaviour (Public Health England, 2019).
Nobody raised any questions regarding best practice to accommodate the needs of Child A.  Wearing a hood and avoiding eye contact should have been recognised as part of Child A’s needs.    My fears prevented me from adjourning the meeting and restricted me to act.  Suggesting a different approach, could have increased my confidence and more importantly Child A’s experience.  The feeling of being judged because it was my second attendance, and my lack of experience and confidence prevented me from speaking up.  This reflection has emphasised that a procedure used for children who do not have autism might not be suitable for children who do (Saint Joseph’s University, 2020).  Most communication is non-verbal; therefore, it is important to pick up on these non-verbal cues and adapt our style accordingly (Wilde, 2019).  
I chose to reflect on this experience as it had the most profound effect on me and presented endless questions and internal regret.  As I reflected upon the experience, I thought of different ways in which the meeting could have been more beneficial for Child A.  I learned that my own internal fears prevented me in seeking the best outcome for Child A.  I believed I was too inexperienced to express my views. To change the behaviour of the child and for the acknowledgement and remorse to be genuine, it had to dealt with it differently (Saint Joseph’s University, 2020).    Having reflected on the meeting, I now understand the reasons for not speaking up.  I was thinking of my feelings, how I would feel uncomfortable and deal with possible confrontation from the rest of the panel, by acknowledging this I can now learn for the future. Failure to understand an incident will prevent learning and progression (Rolfe, Jasper and Freshwater, 2019).  
For Child A to fully understand the interview process, an individual plan structured around Child A’s needs should have been devised.  The meeting dealt with the offence without a true understanding of why, because without understanding why I felt it would be difficult to prevent further offences (Nidierct, no date).    My main concern was that the child would not have benefited from the youth caution and would reoffend.  This would lead to an appearance in a Magistrates Court due to the age of the child being nearly eighteen.
I have discovered that putting myself in a difficult situation where my confidence and knowledge is questioned changes the way I approach a situation (Gibbs, 1998).  I also have learned, how other people’s perception of me can change my behaviour. I have found reflection empowering, recognising where I went wrong, and how I could have done it differently.  By recognising my weaknesses, I have gained new confidence to do better in future situations like this.  Prior to reflection, I did not acknowledge how extensive my feelings ruled my actions, this is an area that I need to work on. Myers and Twenge (2019) explain how social psychology relate to everyday life, and how social influences alter our thinking and relations.
Through reflection I have understood that it is very easy to  conform to a role or organisation, therefore, my opinion or input as a volunteer who is looking at the situation critically could be very valuable as I would not have any organisational influences.  I have also learned that even though I was not as experienced as other members of the panel, my suggestions are not less valuable. Marshall (2013) questions practitioners working with young offenders who neglect individual needs in favour of achieving targets.  Hughes et al. (2017) examines the need for holistic assessment of needs to be an essential for children in custody with communication vulnerabilities.
It is crucial to concentrate on preventing further offending and, establish why a youth has offended rather than the offence itself (Haines and Case, 2013).   For policies to be effective, the priority is to establish factors causing the behaviour and provide improved support and emphasis within schools to establish vulnerable children (Every Child Matters, 2003).Typically, children involved with the youth justice system have experienced a range of personal, social, and economic difficulties (Haines and Case, 2013). The Youth Justice (2019) Blueprint for Wales focus is to prevent children from offending, concentrating on early intervention and prevention. The Social Services and Well-being (Wales) Act (2014) and the Well-being of future generations (Wales) Act (2015), provides a framework for local authorities to prevent children from offending and promote their well-being.  Whilst these policies are in place as a framework for practitioners, in practice there are other factors that could influence process, such as budget, timescales and targets. Going forward, I need to carry out further research into additional support needs and the link with youth justice to gain a better understanding.  I will continue to shadow the social worker who has been involved with Child A. I have a greater understanding of myself and how my emotions can be a barrier, but also allow me to have better empathy.   I would like in the future to explore how existing policies can be translated into realistic practice.  The prime factor is budget, as budget will determine how well policies can be implemented in a realistic way.  In conclusion I will speak with the panel regarding any training that might be available or the possibility of extending the panel to an expert in additional needs when cases present.
Reflection 2
The second experience I want to reflect on is during an OOCD where I was present in an observational capacity. For this reflection I will refer to the youth as Child B. Child B urinated on a door in Llanelli Town Centre during the evening.  Child B was seen by a Police Officer, when approached, the youth immediately apologised, however, his friend who was with him became verbally abusive to the Officer. The situation escalated when Child B also became verbally abusive.   
During the time allocated prior to the interview the panel had looked over the case report.  PC Thomas asked my opinion as to what caution should be given to the youth and why. I advised PC Thomas of my outcome, he put my recommendation to the panel, and they agreed. We discussed the reasoning for my decision. I had no warning that he was going to ask my opinion, as I was there to observe, and had not prepared myself. I felt a wave of fear throughout my body which prevented me from answering initially.   I felt anxious that I would give the wrong answer. I felt inferior and full of self-doubt. My lack of my knowledge prevented me from confidently answering the question.  I was nervous that everyone was looking at me.  
 The feelings of fear made me hesitant to answer, however, when I did answer my confidence increased.  Upon reflection of this experience, I was grateful that I was asked my opinion, it confirmed, even with little knowledge of the bureau, my thought process and opinion added value.  I felt competent to express why I had arrived at that decision and the reasons behind it, and through this process my confidence grew.  The panel had assumed the same decision, however, they felt it was helpful to get a different perspective from someone independent of an organisation. Initially if felt unhappy that PC Thomas had asked my opinion, however this resulted in it elevating my confidence.
I felt extremely challenged when asked to speak up with no preparation or expertise in the field.  I picked this experience to reflect on because it is apparent that I lack self-confidence.  This I feel has links back to my childhood, I lacked confidence and feared being singled out.    I did not realise is how much it affected my day to day life and choices; this has been obvious because of reflection.   
My confidence is definitely an area that I need to work on, even if I feel reasonably confident with the content I am about to deliver, I will sabotage it and convince myself that it is wrong.   I have learned to trust in the decisions I make and to present them with confidence and assertiveness. Because the panel were complementary of my thought process and reasoning, it further affirmed what I was thinking was correct.    
This is an area that I need to work on, and whilst in the transition period of finding our new normal given the pandemic, I have decided to spend as much time as possible reading around this subject. Each time I am now faced with speaking up or presenting my views, although inwardly I feel unsure, I present a confidence and assertiveness and believe in myself.  Brotheridge (2019) states when you find your authentic self and learning about yourself can provide a foundation in which to grow.
Third Reflection
My third reflection was during my second observation in the Bureau.  There were 4 interviews on that day, I will refer to the youth as Child D. Child D had been stopped by police for causing a disturbance and it was found that he was carrying 30 grams of cannabis, with no previous record.   We read the report, discussed the options, and made a provisional decision of the outcome, pending any additional information disclosed in the meeting. I was aware that there was limited time as the previous meetings had run over.   Child D was accompanied by his mother.  I realised that the mother was known to me, not in a friendship capacity but from living in the same village, we would acknowledge each other when walking our dogs and exchange pleasantries.
 Upon entering the room PC Thomas engaged in conversation with Child D’s mother.  I felt anxious that mother was uncomfortable with me being in the room and being aware of the situation.  I was waiting for a break in the conversation so I could ask PC Thomas to leave the room.  I felt it was an awkward situation, primarily for Child D’s mother, and given that we live in a small village I could understand that it might be distressing for her which made me feel uncomfortable.
I felt awkward as there was no break in the conversation, instead, PC Thomas immediately introduced the panel.  I was trying to make eye contact with other members of the panel, to no avail.  I had to interrupt PC Thomas and state that I knew Child 4’s mother. Asking to leave the room at this stage would have made the situation awkward, therefore, I felt it was better to be open and honest in front of everyone.  My voice was shaking, I told the panel that we live in the same village and asked Child D’s mother if she felt comfortable with me being in the meeting.     I reiterated that these meetings were confidential and that I would understand if she would rather me step outside the room.  Although Child D’s mother she had felt shocked when she saw me, she also stated she felt reassured to see a familiar face as she felt emotional.
I felt empowered that I had spoken up, and relieved that I had made the panel aware. The essential factor for me was that she had the choice and was aware that her feelings were respected.   I regret not finding a way to speak up before we got to the introductions, as speaking up immediately would have alleviated my anxiety.  Although I recognise that my emotions do obstruct my actions, I felt a sense of achievement by acknowledging my weakness and building on that to make the right decision.  It was an emotional interview, and I felt my strengths lay in empathising and connecting with the individuals, this was also recognised by the panel. 
This reflection builds on where I feel my vulnerability is.  Because I have been able to reflect on these experiences my confidence has grown (Rolfe, Jasper and Freshwater, 2019).  Every time I challenge my vulnerabilities, I feel more empowered.  Knowing a client can be difficult, for both the client and practitioner, and has the potential to affect the outcome (Middleton 2017). By providing choice and acknowledging the situation to the client I felt it had put her at ease which made building a rapport easier.
I acknowledge a pattern by reflecting where my emotions can be an obstacle to my actions (Brotheridge 2019).   The more I reflect on an experience the better equipped I feel to change the behaviour (Brotheridge 2019).  I can connect my confidence issues back to childhood which is a learning experience for me as I had not previously made the connection.  Reflection has been powerful in my journey to acknowledge and learn, which I now input into everyday life events (West and Alexopoulou, 1997).    I have learned that it is reasonable to get things wrong and acknowledge that, and it is also appropriate to speak up and be heard.  I have recognised that my confidence is most difficult when I feel vulnerable.  I have also discovered that I am at my most assertive when I need to protect other from a vulnerable situation, although inwardly I lack confidence.  By understanding the behaviour, makes learning from events easier (West and Alexopoulou, 1997).  I have acknowledged my strengths and weaknesses, where I could have improved and what I could have improved upon, this gives clarity on the experience and ways to develop going forward. I have learnt through reflection that it is very easy to conform to an organisations attitude, even if it is not always the best route for the client.  It can, unknowingly obscure your decision in favour of the organisation because that is what is expected of you (Sunstein 2019).   It also drew my attention to the way in which meetings were conducted, and how employees conform to the beliefs of an organisation for fear of being penalised (Sunstein 2019).  It is sometimes beneficial to obtain an independent opinion, as employees become complacent (Sunstein 2019).   Linking back  to Child A, the same procedure is used for a child with or without additional needs, therefore when an individual is not affiliated with the constraints of an organisation they might be able to suggest improved ways of working that would be better suited the child’s needs (Sunstein 2019).  There is a high percentage of children with autism involved in the youth justice system, I feel it would be beneficial to include experts in the field of children with additional needs to be part of the multi-disciplinary team to meet the needs of these children and help prevent further involvement with the team or police.  I feel it is vital that policy makers demonstrate an understanding of delinquent behaviour and the complex reasons behind it, to ensure the policies made are effective, because unless there is an understanding as to why it happens, the laws alone will not prevent children from reoffending.
 Having spent more time with the team, both in the bureau and during one on one sessions, if feel more confident to speak up.  I now understand that in the past I have allowed my insecurities to perform a major role in preventing me from addressing certain situations.  
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