The concept of social exclusion/inclusion figured prominently in the policy discourse in France in the mid 1970’s and was later adopted by the European Union in the late 1980’s as a key concept in social policy. According to The Charity Commission ‘Social inclusion is often used to describe the opposite effect to social exclusion. It usually results from positive action taken to change the circumstances and habits that lead to or have led, to social exclusion’ (2001. P.4). Social exclusion is often associated with poverty, however, poverty is not just a lack of material goods but can extend to other factors, a lack of power and the ability to make choices; injustice and a lack of opportunities; feelings of dependence and inferiority all of which could prevent people from fully participating in society. The education system in Wales aims to be inclusive to all, including socially where students feel valued, their differences respected and their potentials met. The Welsh Assembly state that ‘inclusion is a process by which schools, local authorities and others develop their cultures, policies and practices to include all children and young people’( 2016 p.4) Being truly inclusive encompasses many groups including those with additional learning needs, disability, ethnic minorities and mental health issues, children in schools could be affected directly themselves or have parents that fall into one of these groups or indeed any other group that risks exclusion. Many policies in schools are directed at promoting social inclusion, these aim to give every child the best possible opportunity in education so that they can engage in school life and reach their full potential. 
Some examples of said policies are Sure Start, Flying Start, the Educational Maintenance Gran, Pupil Development Grant and The Every Child Matters Agenda that all aim to close the social gap in education yet according to Egalite ‘parental education has been identified as the single strongest correlate of children's success in school’ (2016), her opinion is that the poorer a child’s family is the less well they are likely to do in the education system. It appears that social mobility in Britain is low despite the many initiatives put in place, with many low income families feeling that the education system did nothing to help them and are therefore reluctant to engage with schools hence further widening the gap of attainment of their own children. Bronfenbrenner’s Ecological System Theory indicates that interactions of all stakeholders in a child’s life need to be as positive as possible to have the desired affect of the child reaching their full potential, Bates (2019) states that ‘his theory helps teachers understand the importance of fostering positive relationships with children and their families’ (2019p. 194). This essay will begin to explore some of the factors that that can put children at risk of being excluded in the education system and discuss some of the policies that schools use to try and engage with these groups …………FILL OUT 
Schools should be a place of safety for every child where they can thrive, Goldin et al point out ‘staff have a shared ethical responsibility in ensuring that all children and young people are experiencing safety and stability in schools’ (Goldin 2013), however, many factors contribute to children feeling excluded from the education system. Wales is a culturally diverse country with many pockets of families that struggle to communicate with schools as English is their second language, according to the 2019/20 PLASC report there were ‘6,950 children that were new to English’ in schools in Wales (Welsh Assembly 2019). Another particularly vulnerable group at risk of exclusion are Looked After Children (LAC),  Mannay (2017) reports that ‘The educational disadvantage of LACYP remains a pressing concern’ she goes on to imply that this group of learners are at significant risk of being unemployed by the time they leave school. Statistics show that both EAL and LAC children often appear to be disengaged from the education system consistently falling below their peers in attainment ‘with just 12 per cent of LAC achieving five A*-C grades including English and maths at 16’ according to McGauran (2015).
It therefore appears vital that schools try and engage all families, particularly those who have not themselves achieved any social mobility through education. LAC have usually been subjected to Adverse Childhood Effects (ACE’s), their unsettled home life can often leave them vulnerable in society as a whole O’Neil (2016) describes that ‘Despite improvement in the care system, many young people go on to have poor experience when leaving care including problems in relation to poverty, housing and employment’. Closing this attainment gap of all vulnerable learners including LAC is a key element of the Welsh Governments national mission, The Pupil Deprivation Grant, that was later renamed the Pupil Development Grant in 2017 targets deprived pupils through extra funding measured by free school meals, LAC and adopted children. This funding is also often used to support EAL children whereby schools put programmes in place to support these children develop language skills. This grant is there to help disadvantaged pupils overcome the additional barriers that they may face that could prevent them from achieving their potential. According to the What Really Works Report there is ‘strong evidence that a direct correlation exists between educational attainment and economic prosperity’ (DATE author). That is not to say that many pupils from socially deprived backgrounds do very well and flourish academically, but we also know that many do not. 
School A have adopted a multi layered approach to the tackling of poverty and social disadvantage within their setting utilising its PDG funding to implement a wide range of whole school and individualised strategies. They have also have an excellent working relationship with Team Around the Family (TAF) and have an allocated TAF member of staff available at all times, ‘TAF is a way of finding out what extra support families may need and how best to provide it in a non-judgemental supportive way’ (Swansea 2019). This school also seeks to raise standards by prioritising the development of skills in literacy and numeracy, both important for future success in the labour market as suggested by Vignoles who found that ‘good literacy and numeracy skills are positively related to earnings and success’ Vignoles (2011). In this primary school other initiatives that are implemented to improve outcomes of disadvantaged pupils are Nurture groups, Speech and Language Link and the use of Boxall and Exchange counselling services, all of which aim to give children the opportunities to close any educational gaps and provide emotional support to those that may be vulnerable of becoming disaffected withing the school system.  Unfortunately there appears to be continuing evidence of attainment gaps not closing, the Joseph Rowntree Trust report that ‘There is strong evidence that living in poverty has a major impact on levels of educational achievement for children in Wales.’ (2013). 
According to Levitas there are three identified perspectives in social exclusion, Redistribution Discourse (RED) are families that struggle because of lack of finance and rely on Welfare benefits. The education system supports these families through direct access to grants for school uniforms and indirectly with extra support in school for pupils who may benefit. Social Inclusion Discourse (SID) are families with no employment, schools attempt to engage children of these families to gain a good education that will lead them to have better prospects of employment, importantly however, as suggested by Duffy ‘it is still possible to be employed but still socially excluded through; low income, working long hours and employment segregation’ (1998, p.45). Lastly she identified the Moral Underclass Discourse (MUD) those she implies have few morals and little ambition so seek employment and contribute to society. This group could possibly be the most difficult to engage in what is essentially a very middle class education system where conformity and obeying of rules are often valued above other attributes, a system that according to some ‘is biased and designed for white, middle class children disregarding the needs of the working class and ethnic minority children.’ (Trueman 2015).
In 2013 an education advisor reported that ‘In the long term, our success as a nation – our prosperity, our security, our society – depends on how well we raise and educate our young people across the social spectrum’ (Gov.uk 2013), therefore engaging family groups that are at risk of exclusion would appear imperative. Bronfenbrenner’s Ecological Model Theory would support this argument, he believed that a child’s environment and society around them were interlinked with their success and development. Bronfenbrenner’s work influenced policies in the UK such as Sure Start, a UK Government  initiative (Flying Start in Wales) that began in 1998, the aim of which is to "give children the best possible start in life, through improvement of childcare, early education, health and family support, with an emphasis on outreach and community development’ (Beech 2007). Reaching out to socially disadvantaged families that may have had negative experiences themselves in education is difficult and despite the many initiatives and policies in place there still appears to be little evidence on the impact of these as measured by academic attainment. This is shown by children that are not in receipt of Free School Meals (FSM) consistently outperforming those that do at GCSE level, Egan found that ‘at ages 15/16 standardised tests and examination results reveal that on average there is a gap of 32 to 34 percentage between what children living in poverty achieve compared with other children’ (Egan 2012).
Maslow’s Hierarchy of Needs Theory could possibly give an insight into why some children fail to engage in education, he suggests that ‘an individuals response to learning is dominated at any given moment by which ever need has priority’ (Bates2019), his theory implies that if a child’s physiological  needs are not met and they are hungry, cold or tired then learning can not take place. This need to be safe is supported by the Dakar Framework that states ‘all young children must be nurtured in safe and caring environments that allow  them to become healthy, alert, secure, and able to learn’ (2000).  As a result of a rise of many socially disadvantaged children coming to school hungry the Welsh Government piloted a free breakfast initiative in 2004 to primary schools with the aim of ‘helping to improve the health and concentration of children and to assist in the raising of standards of learning and attainment’ (Welsh Assembly 2018). Now all children in primary schools can receive a free breakfast as well as FSM, FSM are also available to secondary schools. As a result of pupils feeling stigmatised for receiving FSM many secondary schools have now moved to a contactless system where there is anonymity, arguably this is more favourable however, in Sweden every child has a free meal in school regardless of their family circumstances, Sweden is  ‘just one of a handful of countries in the world that provides this kind of school lunch service’ (Patterson, 2015 p.655). 
According to UNESCO an inclusive curriculum involves ‘breaking negative stereotypes not only in textbooks but also, and more importantly, in teacher’s attitudes and expectations’ (2009), despite most schools aiming to be fully inclusive are some children being inadvertently disadvantaged because of cultural capital?  Bourdieu argued that ‘the language used in the curriculum and by educationalists gave an advantage to those learners who were brought up in a culture where such language was in everyday use’ (Moore 200). Each child and family in the school system  will have their own experiences that will link to their culture and wider family including  languages, beliefs, interests, travel and work. Those children with a broader capital culture will be at an advantage to their peers, therefore it is up to schools to allow children with less experiences to explore and build on whatever their individual knowledge is. To break the negative stereotypes of social exclusion in schools there needs to be a philosophical commitment to inclusion, pupils and educators need to recognise its ethical importance in formal and informal school settings and outside of school in the wider community.
To conclude it is evident that education equips children moving forward into adult life with the skills and knowledge that they need to succeed as contributing members of society, and that a good education can offer then means of social mobility particularly for low income families with educational success being strongly related to unemployment and earnings across the UK. However, despite the many policies and practices that schools in Wales and the UK put in place there continues to be significant gaps of attainment within particular groups, notably FSM children and LAC. Welsh Government have recognised that ‘Looked after children are less likely to achieve good educational qualifications, have greater health and housing needs and are more likely to come into contact with the criminal justice system’ (2016). Subsequently it can be assumed that there is a clear need for change in how the education system engages with certain groups at risk of being socially excluded. 
The middle class hierarchy of education may be out of touch for some of the most vulnerable learners in our schools, and alternative ways of engaging and inspiring these children and, as importantly their families need to be found. Many policies and practices are focused on teacher led interventions, perhaps todays evolving education system should focus more on aspirations, attitudes and behaviours of disadvantaged children and their families with emphasis on parental involvement, extra-curricular activities and mentoring. Engaging reluctant parents is one of educations biggest challenges, in School A Senior Management made the decision to trial only have Teaching Assistants on the yard in the mornings when children came to school with the hope that more parents would engage without the perceived threat that some associate with teaching staff. This proved successful and could be measured by better attendance from some of the children and improved academic performance, more importantly staff commented on an increase in some children’s confidence when their parents became more involved with their learning. This is backed up by research conducted by the National College for School Leadership who found that ‘if we want to improve the life chances of all children, then parents and schools must work in partnership and be involved at every stage of a child’s school experience’ (Campbell 2011). 
Whilst there appears to be a lot of good work being done in schools perhaps moving forward there needs to be a more cohesive approach that includes all stakeholders having an equal voice. Social inclusion is not about educators  helping particular groups of children and their families but finding meaningful ways to empower them to contribute and be involved in their education. Elliot and Place state that ‘listening to the views, wishes and experiences of a child empowers them’ (1998),  children should be able to experience success regardless of their social circumstances. Schools need to encourage vulnerable groups to have ambition and feel valued so that the next generation of disadvantaged children have the power to speak up a and be heard. 



