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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Focus on the consistent use of terminology.
	During this assignment I have ensured that I have focused upon using terminology more consistently. 

	Targed/Target 2
	Proofread for spelling errors.
	I have thoroughly checked for any spelling errors. 



How A School Develops One Aspect of it’s SDP: a report that critically reflects on the actions, impact and evidence base. 
This essay will be discussing the processes put in place in order to create a school development plan. The chosen target of embedding the four core purposes into the school’s curriculum, will also be critically evaluated. It will also evaluate what the placement school has done in order to achieve this target, with potential ways forward being suggested. 
	The school is based within the Pembrokeshire Local Authority, with an estimated 207 pupils currently attending the school (Estyn, 2017). 3% of the pupils are eligible for free school meals, a significantly low amount in comparison to the national average of 18.2% (Welsh Government, 2019; Estyn, 2017). On the other hand, an estimated 20% of pupils within the school have an Additional Learning Need, which is similar to the national average of 21% (Estyn, 2017).  
	The school has identified a target of embedding the four core purposes into the school’s curriculum, within their development plan. The four core purposes where first introduced by Graham Donaldson, in his review into education within Wales (Donaldson, 2015), and have since been implemented into the new Welsh curriculum. The Welsh Government (2020) has described the four core purposes as ‘a shared vision and aspiration for every child and young person’. 

	Education is in a constant state of change, influenced by a variation of opinions and theories. The two main theories which has influenced school development planning is functionalist and conflict, with both having differing points of view.  
	The functionalist view of education has been deemed as being the backbone of education (Porter and Cordoba, 2008). It is of the viewpoint that the purpose of education is to ensure that pupils are fully prepared to successfully participate within society (Russell, 2013). Functionalists also believe that despite the inequalities which pupils face, such as additional learning needs and poverty, it is vital that school provide equal opportunities for all pupils, therefore ensuring that all are able to succeed (Sadovnik, 2007 cited in Cian and Amann, 2018). 
	On the other hand, some are against the functionalist view of education, with Russell (2013) stating that it appears to ignore the changes within society. Furthermore, Karabel and Halsey (1977, cited in Sever, 2012) states that the functionalist theory of education disregards the concept of ideology and conflict within education, something which the opposing conflict theory is strongly based upon. 
	The conflict theory of education differs from the functionalist viewpoint of ensuring that members of society are provided with equal opportunities, as it centres around the idea that society is purely to benefit the elite (Chernoff, 2013; Sever, 2012). In regard to education, the conflict theory believes that is seen as fundamental in ensuring that a consistent social order is formed (Chernoff, 2013). According to the conflict theory, the role of education is to prepare pupils to take up a role, that is suited towards their place in society (Collins, 2008). Therefore, it can be assumed that the conflict theory does not fully believe in equality within education (Chernoff, 2013). 
	The conflict theory has been subject to criticism, with some stating that due to the increased focus upon conflict, it almost destabilizes society (Lumen Learning, 2020). The theory itself can also be associated with moral implications, due to how it appears to favour the elite members of society (Chernoff, 2013). Smith (2018) also argues that the role of education is in fact to promote equality, and not to encourage inequality. 
	In terms of the school development process, is it defined as a ‘strategic plan for improvement’ where schools are responsible for the identification of areas in which they can improve, and therefore set about alterations which would assist all pupils (Department of Education, 2020). It aims to set about a positive amendment in the outcomes of pupils (Department for Education and Skills, 2015). Therefore, it can be assumed that due to the focus placed upon ensuring that all are able to achieve, that the functionalist view of education relates well with the school development process.
	There are several stages in the creation of the school development process. Firstly, the Department for Education and Skills (2015) has noted that a mixture of both qualitative and quantitative data is used to gather the data, in order to inform the development process. The methods can range from the use of pupil voice sessions, to the results of Estyn inspections (Gwegogledd Cymru, 2020). It is seen as a continuous cycle of reflection, in which targets are identified and the progress made is reviewed (Department for Education and Skills, 2015). 
	This essay will be focusing upon how the placement school identified the target of incorporating the four core purposes into their curriculum, and how they will evaluate the impact and progress (appendices 1). They aim to ensure that all children will be ‘ambitious, capable learners’, ‘enterprising, creative contributors’, ‘ethical, informed citizens’ and ‘healthy, confident individuals’ (Donaldson, 2015). The Welsh Government (2020) expands on this, stating that the curriculum should encompass these four purposes, with experiences and skills focusing upon developing these. It has been noted that practitioners and schools should be influenced by the four core purposes, and to ensure that it is a central aspect of their planning (Education and Public Services Group, 2015). 
	
School development plans are often typically based off a vast range of evidence, which aids in the creation of targets (Department of Education and Skills, 2015). The placement school has been identified as being a ‘green school’, and therefore can have three to four priorities (School Effectiveness Division, 2019; School X, 2020). This is based on the Welsh Governments school categorisation system, which ensures a coherent structure is in place, in order for schools to improve (Welsh Government, 2020). The target which will be focused upon during this essay, is embedding the four core purposes into the new curriculum.
In order to produce a detailed and effective school development plan, and to identify the targets, the school must go through an honest reflection of self-evaluation (Department for Education and Skills, 2015). Self-evaluation has been defined as a fundamental part of the development process, in which the progress of the school is reviewed (The General Teaching Council for Scotland, 2020; University of Virginia, 2009). Self-evaluation is seen an extremely important and critical aspect of school development plans, as stated by the Department for Education and Skills (2015). 
The placement school used several varying methods, or tasks, in order to self-evaluate. The first method used was lesson observations, which is when the lesson is observed by another member of staff, in order to assess the quality of teaching (Spencer, 2018). Secondly, work and book scrutinize are also used, which is when members of staff meet to inspect the pupils work against criteria such as marking and feedback, subject specific or planning (Davies, 2020). The data that has been gathered, must then be analysed.
Fitzpatrick and Margolin (2004) define data-analysis, as the act of identifying the strengths and weaknesses, alongside the impact of any interventions or programmes that have been put in place to achieve the targets. During this, there are three main areas that should be considered. According to Clark County School District (2012) these three areas are pupil performance, the academic growth of pupils and any gaps in development. 
The placement school analysed the data gathered during the self-evaluation tasks, in order to identify strengths and areas for development. The results of the analysed data fed into the creation of a self-evaluation report, therefore aiding the information of the next step. Using such a report has been highlighted by The Education and Training Inspectorate (2008) as being good practice, in the creation of a school-development plan. Furthermore, a self-evaluation report has been noted by Estyn (2017) as being one of the inspection standards. They have noted how the report itself is unlikely to have a positive impact, unless all members of staff take part in the creation of self-evaluation, and the process of implementing the identified improvements (Estyn, 2017). 
Another important aspect of creating school development plans, is the involvement of all stakeholders. The term stakeholder has been defined as anyone who is involved within the school, such as members of staff, pupils and parents (The Glossary of Education Reform, 2014).  This is a feature which has been highlighted by Estyn (2017), as being good practice. The National Improvement Hub (2020) has also expanded on this, stating that the involvement of stakeholders can ease the identification of the strengths and areas of improvement. 
The placement school often includes stakeholders within all aspects of the school development plan, such as creating and evaluating the data, as well as monitoring the impact. As previously mentioned, members of staff often participate within work scrutinises, with the aims of highlighting best practice and creating target areas for improvement (Riches and Davies, 2019). Alongside this, members of staff also participate within learning walks. Estyn (2017) has defined learning walks as when a member of staff or inspector visits all classrooms within the school, focusing upon a certain area of learning. During the writers time within the placement school, they participated in a work scrutiny surrounding the four core purposes. They also had the opportunity to participate within a learning walk, which focused on an alternative target identified by the school. 
Another important aspect of school development plans is the use of strategic planning. Strategic planning has been defined as the act of describing how goals will be achieved, and what resources are to be used in order to accomplish said goals (Billingham, 2016). The placement school has identified their targets, and alongside this has also stated their strategically planned tasks. For example, in regards to their target to embedding the four core purposes into the school curriculum, the school has identified methods in which they can achieve the target, such as the use of four core purposes toolkits or linking them into pupils work (appendices 1). 
The placement school has also identified how they intend to monitor and review the impact of the strategically planned tasks. The reviewing process has been highlighted by the Department of Education and Skills (2015) as being stage four of the school development planning cycle and is also regarded as a continuous process. The placement school used a variation of methods, such as learning walks, work scrutiny sessions and parental surveys, in order to review the impact. Alongside this, all members of full-time staff within the school are given three targets. These are then reviewed during performance management meetings, which are often held annually and aim to identify strengths and improvements in the teachers profession (National Education Union, 2019). 

	Upon reflection, it can be assumed that the school has taken advice from those such as Jones (2017), who believes that an engaging curriculum is a key factor in tackling disadvantaged pupils. Although as previously stated, the placement school has an estimated 3% school meals (Estyn, 2017). It can therefore be assumed that the school is not within a disadvantaged area. 
	As stated previously, the school has identified the target of embedding the four core purposes into the schools curriculum. Within the school development plan (appendices 1), the school has identified methods in order to achieve this target. For example, they have planned to develop four core purposes toolkits, which will be implemented throughout the whole school (appendices 1). During the writers time within the placement school, they ensured that the lessons where based around the four core purposes and evidenced this within the WALT. This was in accordance to the targets success criteria, identified within the school development plan (appendices 1). Each member of staff within the school had access to a four core purposes document, which allowed them to easily match the purpose to the lessons (appendices 2). 
	The pupils within the placement school where also familiar with the four core purposes, a factor that Estyn (2018) has stressed as important. This has been used as a form of ‘success criteria’ within the placement schools development plan (appendices 1). 
	 On the other hand, although the school has identified members of staff who will be responsible for carrying forward the targets (appendices 1), it appears that they do not commonly use pupils in the creation process. The Welsh Government (2016) has noted the importance of pupils being able to actively-participate within decisions that would have an impact upon them. Estyn (2020) has also expanded upon this, by identifying the inclusion of pupil voice within the school development plan, as best practice. 

	In conclusion, it has been identified that the school development plan requires a significant level of continuous evaluation, which is important for all stakeholders to be a part of (Estyn, 2017; Department of Education and Skills, 2015). The placement school has clearly identified three targets through a strenuous self-evaluation, alongside explaining how they plan to achieve these targets. As stated previously, this is an important aspect of the school development plan (Department of Education and Skills, 2015). As the writer was previously based within the placement school, they had developed an awareness of the methods put in place to reach the targets. This has been illustrated within appendices 2. 
	To conclude, this experience has had significant influences upon the writers future practice. For example, they now have an increased awareness of the importance of continuously self-evaluating their practice in order to improve the learning outcomes of all pupils (Department of Education and Skills, 2015). After all, as quoted by David Cameron (2007, cited in Smith, 2018), ‘without good education, there can be no social justice’
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1. Maths- Mental strategies, use of visual prompts, consistency in mental maths teaching, evidencing of reasoning and continued explicit teaching of these s

ine with the Mastery in maths courses attended by Maths Coordinator. )

2. ALN- Supporting ALN pupils in making continued progress and improved progress especially in regard to end of Key Stage 2 at ._.m:,_u_mas School. Further
development of ALN and PCP approaches to be developed, in line with the Statutory Reform (WG initiative).

3. The New Curriculum- The Four Core Purposes. Embedding, refining, developing the planning, practice and evidencing of 4CP and additional and identified PSD
elements. Further development of Mindfulness practices. Sy J

Scanned with CamScanner




image2.emf



Scanned with CamScanner











