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SAMPLE CONSENT FORM (PARENTS)
PROJECT TITLE:

Name of Researcher:
									         	
Please initial box
1.I confirm that I have read and understand the information sheet dated XXXX for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.

________________        _____________________________       __________
Child’s name                             Parent signature                                       Date
When completed, please return in the envelope provided to ………………. by the ……….. of ……………..  (date

Thank you.SAMPLE INFORMATION SHEET
PROJECT TITLE:

* THIS LETTER SHOULD BE MODIFIED AS NECESSARY FOR PARENTS.  
FOR PARTICIPANTS IN KEY STAGES 2, 3, 4 AND 5, YOU WILL ALSO NEED TO PROVIDE A SIMILAR LETTER TO SUIT THE AGE AND EXPERIENCE OF PUPILS.
Dear Parent / Guardian,
My name is XXXX and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within XXX (name of school) and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is xxx and I aim to xxx.  Through your child’s participation, I hope to ascertain XXXX.

Add information here about the process – observation, group interview (including recording).

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on XXX and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 
Yours sincerely, 



NAME OF RESEARCHE




*Lesson engagement and questioning response checklist. To be rated for each pupil both in terms of their ability and confidence to answer questions and their general engagement. Ideally to be rated every two minutes during a ten minutes observation period for the general observation aspect although in practice the observation is likely to be more holistically achieved and the number given an overall reflection. Ideas for scale adapted from Ferre Laevers work on emotional well-being and involvement.

	1
	Very low
	Response to questioning
Reluctant to engage, cannot give answer despite prompt. Seems very shy and lacking in confidence or motivation

General
Very little activity, concentration, daydreaming, passive, no goal-oriented activity, 

	2
	low
	Response to questioning
Reluctant to engage but can give a one-word answer with prompts. Seems shy or passive

General
Some degree of activity, limited concentration, easily distracted

	3
	Moderate
	Response to questioning
Engages but limited response. One-word answers and needing prompts. Not very confident in demeanour.

General
May seem busy but attention is superficial, easily distracted 

	4
	High
	Response to questioning
Engages with question although answers need expanding with prompts

General
Engages in activity without interruption
Most of the time there is real concentratioand can contribute with meaning

	5
	Extremely High
	Response to questioning
Appears confident to answer questions and can elaborate on answers. Appears enthusiastic and motivated

General
Fully engaged, can concentrate despite distractions, can contribute and work towards goals set


Laevers, F (1994) Defining and assessing quality in early childhood education. Leuven: Leuven University Press 1994
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Emma Johnstone 1903951
	Class:
	7B (upper band)

	AoLE or Subject
	Science and Technology
	Date:
	Dydd Mawrth, 4 Chwefror

	Lesson Focus:
	Electricity: introducing current

	Meaningful links to Curriculum 
	Key stage 3 National Curriculum Programme of Study. Strand 1. the behaviour of current in electrical circuits

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy: comprehension questions


	Personal Targets (Linked to QTS and identifed in weekly review) adapting and prioritising material according to success criteria




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: consider electricity as a flow of current



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To understand what is meant by electrical charge
To relate a movement of charge to electrical current
To understand why a circuit must be complete for current to flow, and the direction it travels
	Verbal responses to questions (randomised with lolly sticks and hands up)
Written answers to comprehension questions







	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
20 minutes
	10 mins

Starter 
Go through LO and SC (p4) and tell pupils to copy down LO. 
Recap questions (lolly sticks)
Show slide of lamp symbol: what is this the symbol of and what does it do?
What does the word ‘conductor’ mean?
What does the word ‘insulator’ mean?
Show slide of basic circuit: tell me about this circuit, what it is made of and what each part does
What is the difference between a cell and a Battery
What does a resistor do?
Give me an example of something that conducts electricity well
Give me an example of something that doesn’t conduct electricity
Give me an example of something that is a weak conductor of electricity
	

Pupils write in LO and answer lolly stick questions

	Coedcae Yr 7 powerpoint and booklet p8-9
Traffic light cards
Lolly sticks


	

Teaching & Core Learning
30 minutes
	10 minutes
Read slide 3 about charge and static electricity and demo Van Der Graaf Generator
Direct pupils to the text on p10. Give them 5 minutes to read the text and answer the questions on p11. Class feedback.


10 minutes
Talk through slide 5 on electrical current, demo the locktronics and direct pupils attention to task 2 read text and answer questions

10 minutes
Direct pupils to task 3: true/false questions

	

Pupils answer comprehension questions









	













Traffic light cards: green for true, red for false

	Plenary
10
(including tidy up time)
	10 minutes
Put SC criteria on the board and use traffic lights to assess progress
Q what are the two types of electrical charge
Q what is the name for the type of electricity that occurs when two materials rub together and transfer electrical charge
Q what causes static electricity?
Q what causes objects to attract each other?
Q what causes objects to repel each other?
	Pupils answer lolly stick questions
	


	Notes
7B are set 2 (upper band). There are no officially ‘MAT’ pupils although there are a number of students who enjoy being stretched and challenged. One of the circuit diagrams have the cells the wrong way round which is difficult to spot. There is an extension task and questioning will be used effectively to stretch their thinking.There are a few pupils who struggle with their literacy skills and need reminding to use basic grammar and punctuation (although there is very little writing in this lesson). The class is quite big, so it is possible for the quieter pupils to hide, so AfL strategies will be used (for example traffic lights) to assess progress.





















[image: ]


























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	questioning:
cold calling: most pupils had confidence to answer the questions, some needed more prompting as they lacked certainty/confidence to answer in front of other pupils.  most were able to answer clozed questions, more expanded questioning needed more prompting.  this could also be related to the young age of the pupil. 
hands up questioning; most pupils were willing to put hands up to answer questions.  


	Next Steps for Progress

	As above




	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	starter: starter task on board as the pupils entered.  most pupils engaged with the task.  clear objectives for the lesson.  high expectations of pupil behaviour and learning.  
main:  a mixture of demonstration and practical tasks.  practise both  before the lesson, to look for any potential errors or uncertainty.  circuits don't always behave themselves! most pupils on task and completed classwork.  pupils showed independent learning through completion of  class tasks.
plenary: AFL of class tasks, checking pupils learning and understanding.


	Areas for my Development

Personal Targets for Progress

	list of questions on the board, give them 5 minutes to prepare, use cold call technique to answer.when questioning, keep asking them "why?".  other pupils may get distracted and be off task, but sometimes they see it as a game to see how far they get.  
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Emma Johnstone 1903951
	Class:
	7B (upper band)

	AoLE or Subject
	Science and Technology
	Date:
	Dydd Iau, 6 Chwefror

	Lesson Focus:
	Electricity: switches and short circuits

	Meaningful links to Curriculum 
	Key stage 3 National Curriculum Programme of Study. Strand 1. the behaviour of current in electrical circuits

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy: many pupils in this class struggle with basic grammar, punctuation, spelling and use of scientific terminology. These skills are assessed and encouraged during lessons and after marking work. There are many opportunities to develop extended writing skills and oracy skills within this unit.
Numeracy: calculations and graph work are embedded into the scheme of work (although not specifically in this lesson).
DCF: opportunities to develop computer skills are embedded into the unit, for example homework activities creating a short film, conducting internet research, writing tweets and creating a powerpoint slide.

	Personal Targets (Linked to QTS and identifed in weekly review) adapting and prioritising material according to success criteria




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	1. To be able to identify the effect switches will have upon a circuit
2. To be able to identify the effects of circuit faults upon current flow

	Verbal responses to questions (randomised with lolly sticks and hands up)
Peer assessment using green pen to correct circuit diagrams
Traffic lights and level logs
Whiteboards to write symbols






	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
20 minutes
	10 mins

Starter 
Go through LO and SC (14) and tell pupils to copy down LO. 
Recap questions (lolly sticks)
[bookmark: _Hlk31303834]Show slide of closed and open switches: what is this the symbol of and what does it do?
What does the word ‘conductor’ mean?
What is Electrical curent?
What can stop the flow of curent?
What is a series circuit
If you add a second lamp to a circuit, what happens to the light?
Which direction does the curent flow?
Show dc power supply symbol and ask what it is
	

Pupils write in LO and use traffic lights to show whether they think they can identify a conductor and an insulator

	Coedcae Yr 7 powerpoint and booklet p8-9
Traffic light cards
Lolly sticks


	

Teaching & Core Learning
30 minutes
	20 minutes
Explain the function of switches and tell pupils to complete task one. Compare class feedback

Task 2: build the circuit and watch what happens if you connect a wire from X to Y. Class feedback and explain the concept of short circuit (the curent takes the ‘easiest’ route which has least resistance)
	
Pupils complete definitions in booklets p8

Pupils test materials in groups/pairs and complete the results table






Pupils answer questions then write their answers in booklets p9






	Symbols on headbands
Green pens

	Plenary
10
(including tidy up time)
	10 minutes
Put SC criteria on the board and use traffic lights to assess progress
Show extension slide with switches and short circuits and ask pupils what would happen when switches are open and closed


	
Pupils use traffic light cards to say whether they feel confident identifying conductors and insulators
Pupils play bingo

	
Traffic light cards

	Notes
7B are set 2 (upper band). There are no officially ‘MAT’ pupils although there are a number of students who enjoy being stretched and challenged. One of the circuit diagrams have the cells the wrong way round which is difficult to spot. There is an extension task and questioning will be used effectively to stretch their thinking.There are a few pupils who struggle with their literacy skills and need reminding to use basic grammar and punctuation (although there is very little writing in this lesson). The class is quite big, so it is possible for the quieter pupils to hide, so AfL strategies will be used (for example traffic lights) to assess progress.








What is a series 
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Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)


	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	cold calling: most pupils confident to answer questions, keen to answer, lots with hands up, some shouting out answers. Seemed to get distracted when there was a long list of questions.



	Next Steps for Progress

	Recap and review in DIRT time.




	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	starter: clear objectives, engaging pupils, buzz of activity, enthusiasm.  
main:  a mixture of demonstration and practical tasks.  practise both  before the lesson, to look for any potential errors or uncertainty.  circuits don't always behave themselves! most pupils on task and completed classwork.  pupils showed independent learning through completion of  class tasks.
plenary: AFL of class tasks, checking pupils learning and understanding.


	Areas for my Development

Personal Targets for Progress

	Publishing a list of questions on board, prompting and probing further “why?”...
Continuing to work on prioritising lesson activities so that LO and success criteria are reviewed in plenary
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Starter questions

Show slide of lamp symbol: what is this the symbol of and what does it do?

What does the word ‘conductor’ mean?

What does the word ‘insulator’ mean?

Show slide of basic circuit: tell me about this circuit, what it is made of and what each part does
What is the difference between a cell and a Battery

What does a resistor do?

Give me an example of something that conducts electricity well

Give me an example of something that doesn’t conduct electricity

Give me an example of something that is a weak conductor of electricity

Main activity questions
What are the names of the two charges?

OVhat can happen when materials are rubbed together?
How can a negative charge jump from materials that are not in contact?
Describe the behaviour of two like charges
Describe the behaviour of two opposite charges |
Why does your hair stick up when you use a Van Der Graff Generator?

Discussion questions:
What is the definition of an Electrical curent? =
Which direction does the curent flow?

Why do the positive charges flow in this direction?

What do we need for a current to flow?

Plenary questions

Q what are the two types of electrical charge
Q what causes objects to attract each other?

Q what causes objects to attract each other?

Qwhat is the name for the type of electricity that occurs when two materials rub together and transfer electrical charge

Q what causes static electricity?

Qwhat is a series circuit?

Qwhat happens if you add another lamp to the circuits your mad ein the lesson?

Qdo you think the lights in your house are in a series circuit?

Qwhat happens if a bulb blows in the circuit you made in the lesson on conductors and insulators?

Qwhat happens to the other lights in your house if a bulb blows? |
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Starter questions

Show slide of closed and open switches: what are these symbols and what do they do?
What does the word ‘conductor’ mean?

What is an Electrical circuit?

What can stop the flow of curent?

What is a series circuit?

If you add a second lamp to a circuit what happens to the first lamp?

Which direction does the curent flow?

Show dc power supply symbol and ask what it is

Main activity questions
Pupils say whether they think the lamps will be on or not

Plenary questions

What happens if a circuit is not complete?
What happens in a circuit if a switch is open?
‘Extension activity questions
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