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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 Words)


	
	Targed/target
	What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	-You must read more widely to include a range of research informed literature, ensuring that referencing is applied accurately and consistently (page numbers and et al in particular).

	I have checked my referencing against my previous assignment as well as the University referencing guide in order to apply accurate referencing throughout. I have engaged with a wider range of documents and tried to include relevant and valuable research. 

	Targed/Target 2
	-You must argue and justify claims - avoid making 'big' claims without justification.

	I have avoided making big claims and without any information or justification to accompany it. 

	Targed/Target 3
	-You need to ensure correct sentence structure, revising the use of the possessive apostrophe and avoiding unnecessary use of capital letters

	I have proofread my work in order to check for inconsistencies and to check that my style of writing reads well and is accurate. 




Introduction
Davies and Ellison (2003) explain how development planning can help a school to organise what they are doing and what steps they need to take in order to become more purposeful and effective within it’s delivery. The aim of this report is to analyse how the chosen school develops stronger community links as part of their school development plan (SDP). School 1 engage within a creative project to try to engage community and it is important to mention that this project is being piloted by the current year 5 within School 1. In accordance with BERA (2018) guidelines, the school will not be named and will be referred to as School 1. This ensures confidentiality and anonymity of all stakeholders involved. School 1 is an English-medium primary school, located in the Swansea area with 471 pupils on roll, including 75 part time pupils as part of the nursery. Within the school there is around 20.6% of pupils that are eligible for free school meals (FSM), which is above the national average. The school identifies around 34% of pupils as having additional learning needs (ALN), which is also above the national average (Welsh Government, 2019).

Literature Review 
	Welsh Government (2014) states “the school development plan is the school’s strategic plan for improvement.  It sets out the actions a school will take to improve learners outcomes” (p3). School development plans (SDP) are an essential part of a school’s planning and improvement. This is echoed by Hargreaves (1989, cited in Hopkins, 1994, p.91) who suggests that in order for an SDP to gain the most impact and aid improvement it is important to consider the main vision of the school and develop manageable short term goals in order to support and achieve it. How this is implemented can differ between school’s depending on their vision and priorities. A key consideration is that all stakeholders within the school acknowledge and understand the vision and goals of an SDP for it to be considered a success. Brown and Horne (1997) support this idea and explain how teamwork is critical within team and whole school development and how collaboration is critical to school improvement. 
Self-evaluation is an aspect to consider when constructing an SDP. The way in which the school decides to structure the self-evaluation process is important, so that all staff and senior management within the school understand and support it. It is argued that by allowing schools and teachers to self-evaluate successfully, it can be very challenging, and support will be needed (McNamara and O’Hara, 2008). Welsh Government guidance (2014) acts as this support if needed by schools. The Welsh Government guidance document (2014) identifies self-evaluation as an annual process and highlights how other organisations such as Estyn (2014) see self-evaluation to have an impact and correlation to learner outcomes. The process should identify a school’s strengths, and areas for improvement which could be argued that they both hold similar importance. With the identification of a school’s weakness they can use strategic planning, goal setting and community support in order to improve them. Their areas of strength should also be highlighted and shared as this could encourage and influence good practice and stimulate change across the system (Welsh Government, 2014).
Riestenberg (2012) portrays the bond between a school and the local community by suggesting how incidents within a wider community can affect the school community. He refers to these incidents as being “ripples of a stone dropped in a pond” (p. 7). There are suggestions of the two-way relationship between the standard of education and it’s effect on the health of society and the economy which, can be recognised internationally (Donaldson, 2014, p. 5). This illustrates how there is a direct link between the community, wider society and education. The initiative could be made by schools to create strong community links to help pupils learn and gain experiences unavailable to them solely within the school environment. FaCE (2016) states how schools are key in the supporting of the local community and society and they can make positive contributions to community life. It is also suggested that schools can gain support from the community and help contribute to work with learners at home and developing family engagement (FaCE, 2016, p.9). Reaching the wider community is one aspect of forming links, however forming relationships with parents is another way of building connection to families within the community that are closest to the children you teach. It is not to be considered whether parent involvement is a necessity or not, it is more important to consider how everyone can work together to make it intentional and therefore have more impact on learning (Vopat, 1994, p. 4). However, it is important to consider potential difficulties when involving parents in learning using reading groups, workshops and celebrations for example. Most parents seem more willing to attend a traditional meeting to discuss their own child’s progress rather than choosing to attend for reasons such as to view a specific aspect of the curriculum or policy (Chamberlin et al., 2005, p. 160). This demonstrates how working with parents in order to create links to the community can present limitations, especially when asking for participation within celebrations such as community events which involve specific aspects of an SDP in an untraditional format. 

Developing an action point
When analysing School 1’s SDP, it is important to highlight the guidance that helped them form their planning process. Welsh Government (2014) published a guidance document in order to identify effective characteristics of school planning, and a suggested cycle to follow when a specific vision has been chosen by the school. 
	Following the suggested Welsh government cycle, School 1 focused an aspect of their planning on forming strong and effective community links. The first step which is deemed by Welsh Government to be self-evaluation, was to identify areas of strength and weakness based on a whole school approach. They did this by reflecting on the school’s performance and identifying areas for improvement. Estyn (2018) highlighted links to community by School 1’s involvement of staff, pupils, parents and governors within the self-evaluation process, and how all contributed to considering areas for improvement. This display’s how the involvement of all within the self-evaluation places value on the views of all stakeholders. School 1 has effectively started applying the four purposes (Donaldson, 2015) in their curriculum.  The way in which they have been applying them was a key factor in this process of self-evaluation and led to the creation of a key priority in their SDP.  Following this, the senior leadership team undertook evaluations of teaching and learning through learning walks, lesson observations, and book scrutinise. Each teacher self-evaluated their own teaching against the 12 pedagogical principles (Donaldson, 2015, p. 63-71) and each teacher graded themselves between 1 (very low) and 5 (high) in order to identify if they were successfully implementing the principles through their practice. The evidence from this reflection produced 9 areas of development, which ranged from deepening thinking, critical and creative and blended teaching. 
	Moving forward School 1 entered the strategic planning process and identified their vision of further developing and improving links with the community through a creative project. This vision would help to promote each of these 9 areas that were highlighted as areas for development. School 1 produced detailed planning which identifies; actions and success criteria; who is involved; time scales; the intended outcomes of the planning; and the type of monitoring strategies used along with the costs of the implementations. On the SDP document there is also a section for RAYG (red, amber, yellow, green) rating, which helps to clearly identify good to limited progress within their aims and outcomes at the end of each term. 
	The planning of stronger links to the community involved working with the Arts Council of Wales to, develop a creative and community driven project. School 1 applied for funding of the project in order to have the resources available to hold the experiences and activities they planned to. This funding was vital when implementing their SDP and the Arts Council of Wales played a role in reaching organisations and artists and protecting and sustaining creative activities in Wales (Arts Council of Wales, 1994). School 1’s creative project is called ‘Working Whispers’ and the aim of this project was to allow pupils to understand their community, history and promote collaboration. Planned collaboration with school 2 was noted within the SDP, and both schools were able to share experiences, school trips and activities together to promote peer collaboration and develop social skills further. Bond et al (2012, cited in Slee and Skrzypiec, p. 72) highlights how being able to increase the number of social ties could have a positive impact on mental health as there are more opportunities for the children to meet new people and form new friendships School 1 demonstrates that by creating these links with a local primary school, it enables collaboration and promotes very valuable benefits on the children’s well-being. Additional intended outcomes with a focus on community links included information about the project being placed on the school web page, as well as information on the delivery of the new curriculum displayed. This web page then allows the community to access information and gain an insight of the potential benefits that this can have on their children. The project incorporated trips within the local community and local artists to visit the school to hold workshops. Additionally, this then gave opportunity to pupils to have their work displayed within the community in local museums. These actions link to the third stage of Welsh Government guidelines (2014) which is, actions and implementing strategies to measure impact. With the actions school 1 took mentioned above, it is important that all staff should be aware of their responsibilities within the SDP and implementation of the creative project, and strong leadership should be displayed throughout the school to reinforce expectations. 
	The final stage as suggested by Welsh Government (2014) is reviewing impact, and this should be a continuous process monitored as time goes on. School 1 uses pupil voice as a tool to reflect their feelings before and after taking part in an experience. This feedback can be evaluated to gauge the impact on pupil’s and reasons for why the pupil’s felt the way they did before and after the experience. The impact on staff is also addressed within the school with a focus on professional development through collaboration with the local artists. Different strategies and activities can be observed which may benefit the implementation of cross curricular themes within all AoLE’s. Projects such as this can also help the school connect with more of the community and help provide more opportunity and experiences for the children through additional contacts that they have worked with. This can eliminate the need to travel across Wales which could increase cost and a lot of work can be completed using local collaboration. This helps to develop the authentic context for learning further. School 1 also had plans to organise a community event in order to gather community and school together in order to reflect and gain feedback of the project and work produced from the community. 

Reflection and Evaluation
	This project gave the pupils opportunity to collaborate and participate in new experiences. Collaboration between School 1 and School 2 highlights how each school are making a conscious effort to link schools and community to impact children’s learning. Vygotsky’s (1978, cited in Daniels, 2005, p. 5) concept of the zone of proximal development (ZPD) argues that with adult guidance or peer guidance of a more capable other, a child’s development can be increased. Through reflection, this supports how School 1 use community links to local artists and collaboration of other schools to contribute to pupil’s development and outcomes, which of course is a key aspect to any school’s improvement. Through creative movement, screen printing, willow weaving and metal sculpting, the pupils from both schools worked collaboratively in order to create and complete activities, led by local artists. This involvement of the local artists gave opportunity to explore creative experiences and formed links to community, allowing the artists to talk about what they do and their own work outside of the school project. The opportunity for pupils to display their work in a local museum adds value and the pupils achievements can be viewed by the community. 
	Collaboration with local artists did engage the children greatly but artists were only in school for a very short amount of time, with big gaps between visits. A recommendation could be that the project continues being led by the community artists, keeping that link with community and allowing for their professional skills and knowledge to be transferred. Furthermore, promoting professional development and training staff in expressive arts to lead lessons in school can reinforce the learning introduced by local artists. Another recommendation This project could be a beneficial way to collaborate with the local comprehensive school during transition periods where students and staff could collaborate effectively to build their own development. Specialist teachers within expressive arts could offer expertise in order to promote learning and development of staff and pupils. This collaboration builds connections and professional development between primary and comprehensive school, while still involving local artists to make an impact. A document published by Estyn (2019) highlighted effective practice and how community challenges can affect children within school, but in response to that trained staff members could intervene and provide the support. This is evidence of how staff in school can continue the learning that has been initiated by the community artists in order to reinforce learning and support pupils. This will also help with the promotion of creative activities and expressive arts AoLE. 
	A large part of the evaluation was going to come from the community event that School 1 had organised on 1st April 2020. This community event was anticipated to embody the school’s vision, with all parents and members of the community encouraged to attend. The focus was to bring the community together in order to celebrate the pupil’s creative work and achievement. Performances of creative dance were organised as well as the unveiling of a metal sculpture that all pupils have been working on with the artists. This event would allow School 1 to gather feedback by asking parents and members of the community for their views on the work that has been produced. This exchange would have placed further value on the project and include partners in the learning therefore promoting a positive relationship between community and school. Unfortunately, the event did not take place due to the way COVID-19 has affected lives worldwide. Plans to reschedule may be a consideration moving forward and past these uncertain times. A recommendation when thinking of ways to continue to collate feedback could be to use their webpage in order to highlight and display examples of work and achievements in digital form. This allows the community to see the performances and displays online until the community event is rescheduled. Research suggest that pupils may work harder when their work is displayed online and this adds as an incentive for achievement, especially if an option to receive feedback is available (Cico, Farmer, and Hargrave, 2001, p. 27). The option to ask for feedback from parents and the community could be an option through email, with the leadership team receiving digital feedback of the project and completed work. 

Conclusion 
	The way in which School 1 has formed their vision that allows the learners, staff and community to collaborate is very effective and it is clear how School 1 values their links to the community they are a part of. This experience allowed me to view opportunities that schools have and how the community can be involved in supporting pupil’s learning. Donaldson (2015) mentions how the four purposes contribute to developing pupils to play a full part in life and work and gives them the skills to learn throughout their lives. This project develops those skills linked to the four purposes in a positive way. 
	This experience will have a long-term influence on my career as it will enable me to potentially contribute to a school’s SDP. I will reflect on good practice that I have witnessed from this experience and I will collaborate with other professionals, to develop similar community project ideas that can impact learner outcomes within the school and community I teach in. 
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