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AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 






Examples of AI statements
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 April 2024 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 





Targets from my previous assignment
	Target
	How I have addressed it in this work

	Be more critical and skeptical of the literature to create more persuasive arguments.
	I have addressed my target by critically evaluating key points and incorporating a section discussing the limitations of my intervention to create a more persuasive argument.

	Use more contemporary sources and ensure they are also on each slide.
	I addressed my target by incorporating contemporary sources such as, Burton & Okai, Krause and Miles, while also recognising the relevance of key theorists like Maslow and Pavlov.

	Engage in literature about outdoor learning rather than MI theory.

	N/A (Not relevant to this assignment)




Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

Intro
Throughout this assignment I will discuss and refer to Idris. Idris is a nine year old pupil in Year 4. Idris struggles with core academic subjects such a reading, writing and mathematics, and his teacher is concerned that his work is currently below the expected standard for his age. He enjoys using digital technology such as a tablet or computer. However, when unable to use digital tools, Idris can sometimes become frustrated. Despite his moments of frustration Idris can recognise when he needs some quiet time. Idris will often ask his teacher for alone time, choosing to sit and daydream rather than disrupt the class. 
In terms of development, Idris demonstrates strengths in his gross motor skills, achieving his age groups standards in physical activities such as jumping and turning. However, his fine motor skills are still developing, as he prints rather than using joined-up handwriting. Cognitively, he struggles with concentration but has a strong spoken vocabulary and is beginning to use humour in conversation. Socially, he is respectful toward his peers and other adults but prefers to work alone. Understanding Idris’s needs and strengths is key within this assignment in order to provide recommendations to support his development. For Idris, I chose to focus on Emotional Literacy Support Assistants (ELSA) due to his difficulties with emotional regulation, occasional frustration, and preference to working alone. Burton & Okai (2018) believe that instead of following a set curriculum, ELSAs develop and deliver individualised interventions to meet the emotional needs of pupils in their care. They state that ELSAs aim to create three therapeutic conditions; empathy, congruence and unconditional positive reward in order to promote emotional literacy skills within a supportive relationship. Alongside relational support, ELSA research has found that pupils also value the taught element of interventions, enabling learners to develop strategies for use outside of the intervention and beyond therapeutic relationship (Krause, 2020). Although I considered a range of interventions to best support Idris, from my research and findings I decided that ELSA could best support him. Idris sometimes displays sulking or temper issues however also shows self-awareness by requesting quiet time when overwhelmed. With the support of ELSA Idris should gain resilience, useful emotion management, and self-awareness. It will also boost confidence, communication, and social skills, promoting constructive peer relationships. In addition to providing emotional support, ELSAs can assist in identifying techniques to aid pupil progression with academic work that they find difficult, more specifically reading, writing, and maths for Idris. Research carried out by Ashdown and Bernard (2012) suggests that pupils who have recognised strengths in social and emotional learning, and in particular self-regulation, have a greater chance at displaying academic resilience.

Main body
The Emotional Literacy Support Assistant (ELSA) strategy places a strong emphasis on the social, emotional, and intellectual development of children, all of which have a significant impact on their learning (Elsa network, 2017). In the uk, emotional, personal and social development is a primary responsibility for professionals working with learners. Elsa is a form of emotion coaching, which is about helping children to understand the different emotions they experience, why they occur, and how to handle them (Gottman and DeClaire, 1997). I believe that Idris would benefit greatly from emotion coaching since it would enable him to better comprehend, control, and communicate his feelings. Idris can learn better coping mechanisms for when things don't go his way by learning to identify emotions like frustration and rage. Emotion coaching is known for reducing feelings of bewilderment or overwhelm by offering a serene, encouraging setting where his emotions are recognised and supported. Idris can acquire self-control strategies, emotional vocabulary, and problem-solving abilities with supervision. The research I have carried out has led me to believe that, learners who receive holistic development are better able to control their emotions, become resilient, and gain social confidence—all of which have a direct effect on their academic performance. According to Maslow's Hierarchy of Needs (1943), children cannot completely participate in learning until their emotional and psychological needs are fulfilled.  A child that is emotionally fragile may find it difficult to focus and perform well in school. In order for pupils to feel protected and appreciated and to realise their full potential, ELSA offers emotional support. However, Maslow's Hierarchy of Needs is reinterpreted by Alderfer's Theory (1989), which reduces it to three categories: Existence, Relatedness, and Growth. Alderfer contended that various wants might arise concurrently and that, in contrast to Maslow's strict hierarchy, people may revert to lower-level demands if higher-level ones are not satisfied. This adaptability provided a more dynamic understanding of human motivation, challenging Maslow's theory of a rigid upward development. The importance of reinforcement in learning is emphasised in Skinner's (1957) behaviourist theory. One of the most important ELSA techniques for boosting motivation and self-esteem is positive reinforcement, which includes praise and encouragement. Similarly, when given a supportive and controlled atmosphere, learners may be able to link learning to happy feelings, according to Pavlov's Classical Conditioning (1927).
Educational psychologist Sheila Burton created the ELSA (Emotional Literacy Support Assistant) technique in Hampshire, at first. It was created to increase schools' ability to meet learners emotional needs using their own resources. To do this, teaching assistants are trained to create and implement tailored support plans that cater to the emotional needs of the pupils under their supervision. It acknowledges that when children's emotional needs are met, they learn more effectively and are happier in school (ELSA network, 2017). From what I understand, ELSA aims to help children develop emotional resilience, self-awareness, and social skills, all of which contribute to their academic success and overall well-being. I believe that Idris would greatly benefit from an ELSA intervention to improve his social skills especially. Although working alone can have its advantages, depending only on this could hinder his capacity to form connections and work well with others. Idris may develop his communication, cooperation, and conflict-resolution skills—all of which are essential for success in the future by strengthening his social skills. Gaining these abilities may also increase his self-assurance in social settings and make him feel more at ease engaging with peers. Idris would eventually be more receptive to group activities with ELSA support, which would enhance his educational opportunities and foster his personal development, in my opinion. It could be said that implementing ELSA effectively can encourage a holistic approach to emotional development. This also aligns with Maslow’s hierarchy of needs. Maslow (1943) initially stated that “individuals must satisfy lower level deficit needs before progressing on to meet higher level growth needs.” A qualified ELSA teaching assistant will conduct structured, needs-based lessons to introduce ELSA to Idris. Through role-playing, dialogue, and relaxation techniques, these sessions will concentrate on social interaction, emotional control, and self-esteem. ELSA sessions should take place in a calm, encouraging setting to ensure the pupil feels safe and at ease. According to Holt (1964), children learn best when they have a sense of ownership of their education. This is supported by ELSA, which gives pupils the opportunity to express their feelings, develop coping mechanisms, and become more independent. ELSA promotes social, emotional, and cognitive development by attending to emotional needs, which eventually improves academic engagement. At the beginning of an ELSA session there should be a welcome in which the child will participate in a wellness check in. After that would come the primary activity, in which the ELSA would teach the student something that would assist them in reaching their goals. In order to determine whether the learner has retained and applied the skill given, the ELSA would also go over what was learnt the last time. The session should also include a relaxing or mindful activity, this is supported by Skinner (1957) theory of classical conditioning. This way pupils associate completion of their task with a enjoyable activity as a reward (Palphreyman,2024). Given that we know Idris works best on a tablet or computer, I think positive reinforcement could be a really powerful tool for encouraging him. This interest could be used by ELSA to develop a customised reward program that promotes engagement and good behaviour. For example, he may get more time on his favourite device if he cooperated with classmates or finished work. This strategy would reward positive behaviour in a way that he finds fulfilling and pleasurable. I think Idris would be more inclined to control his emotions and engage constructively in social and academic settings if rewards were linked to his interests. 
One of the strengths of ELSA is outlined by Miles (2015) who found that effective ELSAs exhibit empathy, respect for children as individuals, listening skills, and solution-focused methods. They also contrasted the relationship between therapists and their clients to that of ELSAs and pupils. I agree to an extent with the comparison between ELSAs and therapists, as both professions offer a secure, encouraging setting in which people can freely express their feelings. ELSAs assist pupils develop emotional resilience by establishing trustworthy relationships and providing guidance similar to that of therapists. However, as ELSAs lack clinical treatments and are not qualified mental health practitioners, I disagree with the statement in its entirety. Instead of diagnosing or treating mental health issues, their role is to promote emotional literacy in an educational environment. Although both positions are beneficial, there are notable differences in the breadth and depth of their assistance. I believe Idris would gain a lot from one-on-one assistance since it would give him focused attention that is catered to his individual requirements. He may learn how to control his anger and develop his social skills at his own speed with this targeted instruction. One-on-one assistance would establish a secure environment in which Idris may express himself without peer pressure, fostering confidence and trust. The ELSA supporting him would also be better able to identify his triggers and provide regular emotional coaching with this tailored approach. I believe that Idris's growth could be significantly impacted by this individualised support. Sharples (2021) highlights the importance of effective programmes. He argues that the most powerful improvements in achievement are constructed through the use of well-implemented, well supported and well-specified programmes. Another strength of ELSA is their strive to promote long term resilience. By teaching coping strategies, ELSA’s empower children to manage challenges independently in the future, so that the intervention isn’t in place long term. For children like Idris, who might have trouble controlling their emotions and interacting with others, the Emotional Literacy Support Assistant (ELSA) intervention is essential in fostering long-term resilience. ELSA's emphasis on giving pupils emotional literacy, the capacity to identify, comprehend, and control their emotions is one of its main advantages. It helps individuals deal with difficult situations with more self-awareness and emotional control, this fundamental skill set is essential for building resilience. Learning how to control these emotions with ELSA can have a profound effect on Idris, who often loses his temper and becomes frustrated when things don't go his way. While to my knowledge Idris recognises when he needs alone time, ELSA will support Idris to not develop negative strategies to cope with his emotions and frustration. Idris should gain knowledge from the intervention about the reasons behind his feelings and how to react in a positive way. Idris would gain emotional resilience from this proactive approach since he would learn how to control his emotions and adjust to challenging circumstances without becoming overwhelmed. In my opinion one of the main strengths of ELSA is its work on pupil progression and effectiveness. According to Hills (2016), who surveyed 53 pupils from 16 primary schools, all of the participants thought ELSA work was effective, with 42% selecting the highest efficacy rating possible. Nine of these kids had additional in-depth interviews. The significance of the therapeutic relationship children felt they had with the ELSA, the value of being able to express and reflect on their emotions, and the resilience they felt this intervention helped them develop were the main themes that emerged from these interviews regarding the reasons for this perceived effectiveness. While my research highlights many strengths of the intervention, I have also identified some limitations that should be considered. Children's emotional and social development is positively impacted by the Emotional Literacy Support Assistant intervention, which is frequently praised. However, some researchers and practitioners have pointed out that because it is a slow and gradual  process, there may be some difficulties. The ELSA Network (2017), for example, suggests that the program should focus on particular areas of the pupil's requirements and cautions that it is unreasonable to expect ELSAs  to address every challenge of learners with complex or long-term needs. Another limitation of the ELSA intervention is that it primarily focuses on emotional and social support rather than directly addressing academic challenges, such as Idris’ difficulties in reading, writing, and maths. Even though emotional literacy is important for general wellbeing, academically struggling children might need more focused interventions to help them reach their goals for learning. However, as I revealed in my assignment, studies have indicated that children's academic achievement can be greatly impacted when they make progress in their social and emotional growth. ELSA helps pupils participate more successfully in the classroom by enhancing their emotional resilience, self-worth, and confidence. Nevertheless, it is important to recognise that some learners who face academic difficulties, might benefit from further interventions in addition to ELSA. For example Idris, who struggles with reading could also benefit from Lexia, a program that uses individualised, targeted activities to develop literacy abilities (LexiaUK, 2024). Idris could build a more comprehensive skill set that meets both his emotional needs and academic difficulties by integrating academic therapies like Lexia with the emotional help provided by ELSA. Idris chances of long-term success in both social and academic domains would likely be maximised with this integrated strategy.
Through my observations on PTE2 I recognised that by including practices like emotion check-ins, positive reinforcement, and problem-solving exercises, the class teacher plays an important role in promoting emotional literacy throughout the school day. Additionally, in order to promote consistency in emotional development, parents were encouraged to employ similar techniques at home (Claridge & Wilding, 2016). The authors of "The Language Teacher Toolkit" (Smith & Conti, 2023) also emphasise the importance of the teachers role, they stress the value of differentiated instruction in order to meet the various requirements of learners. They recommend that teachers keep an eye on pupils' progress and participation in class to determine which ones need more support. The role that teachers play in helping learners through the ELSA intervention is strongly aligned with Pedagogical Principle 11, which highlights the value of promoting social and emotional development and cultivating positive relationships (Hwb.Gov, 2023). In order to provide a safe space for pupils to grow in emotional literacy and social skills, teachers are essential in leading ELSA sessions. Teachers support the skills taught through ELSA by fostering healthy relationships and setting an example of emotional control, which makes students feel secure and comfortable expressing their feelings. The relationship between emotional support and teaching has a major impact on students' general growth and wellbeing.

Conclusion
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Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn’t enjoy

class work, apart from the physical and sports lessons. He

hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and

is in a bad mood.

permission to go

Then, he asks Mrs James, the class teacher, for
out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look

after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

* Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons

* Prints when writing rather than using joined-up

handwriting

- Dresses himself after swimming and sports lessons

Cogpnitive Development

« Recognizes time on the hour, quarter past and

half past on an analogue clock

+ Finds it hard to concentrate for long periods of time

Emotional Development
* Shows disappointment if he fails to perform tasl
* Is keen to please adults

Language Development

s or gets wrong answers

+ Has a wide spoken vocabulary but has difficulty concentrating when reading and writing

+ Begins to understand and use humour orally

« Expresses opinions on likes and dislikes
Social Development

+ Is respectful towards other adults and children

+ Enjoys working alone rather than with others
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