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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Ensure that literature features more widely in all sections of your assignment
	I was able to find more literature to support findings in this report, hence more references to literature have been made.

	Targed/Target 2
	Use a variety of sources of literature to develop arguments, which will lead you to propose evidence-based solutions
	There was a limited amount of academic research available for the last assignment which made it difficult to develop arguments further; however, I have found that there is much more literature available to support arguments for this assignment.













Learners, Schools and Communities: Where am I Teaching? A Report that Critically Reflects on the Actions, Impact and Evidence Base of How a School Develops an Aspect of Its SDP.


This report is based on the priority to ‘continue to raise standards in literacy and numeracy across the school and break the link between poverty and attainment’ from the school’s development plan (SDP), which is a national priority from the Welsh Government (WG, 2014a; WG, 2015a).  WG (2015a, p.5) define poverty as ‘a long-term state of not having sufficient resources to afford food, reasonable living conditions or amenities’ as expected in today’s society.  In the United Kingdom (UK), more people live in relative poverty as opposed to absolute poverty which is more widespread in less industrialised countries (Arshad et al, 2012).  The key indicator of children living in poverty is the percentage of children living in households below 60 percent of the average household income after housing costs.  In 2018, 29 percent of children in Wales were still living in relative poverty (WG, 2019a).    
There is plenty of stigma attached to poverty, problems arise when people generalise or adopt derogatory views making assumptions that everyone is affected by the same issues (Arshad et al, 2012).  There are extensive differences in socio-economic opportunities across Wales; for instance, average earnings and employment varies considerably with large urban areas still facing disparities (Organisation for Economic Co-operation and Development (OECD), 2014).  Most people in poverty are often working in part-time or low paid employment, are unemployed, or they may have a disability which can affect their ability to work.  Regardless, the impact of poverty can be detrimental to children’s holistic development, they often become aware of the things they cannot afford, affecting their confidence, self-esteem and friendships (Arshad et al, 2012).  Although there are many children who live in poverty that are performing well in school, socio-economic disadvantage remains the most important factor that determines statistical underachievement (Cremin and Burnett, 2018).  According to Estyn (2012), studies on child poverty show that the gap between children from richer and poorer backgrounds widens rapidly during primary school.  There are a number of different factors that cause this and there is no single solution; however, schools that tackle this use a range of approaches and interventions.

In 2012, the government launched a national implementation plan ‘Improving Schools’ to reform education in Wales, setting out the commitment required by schools to produce a more comprehensive SDP, sometimes referred to as a school improvement plan or school action plan (WG, 2014b), consisting actions for school improvement based on three national priorities: improving literacy, improving numeracy and reducing the impact of poverty on learner outcomes (Evans, 2013a; WG, 2014b).  Despite this, there were only a few schools with SDPs that aimed to reduce the impact of poverty on attainment (OECD, 2014).  Subsequently, since 2015, all maintained schools in Wales are required to have an SDP that complies with the Education (SDP) (Wales) Regulations 2014 to include how the school addresses the governments national priorities, detailing how the school’s governing body will meet improvement targets (WG, 2016a).  Although governing bodies hold overall responsibility, the headteacher will work alongside the governing body and other stakeholders to produce the SDP and implement the actions for improvement (WG, 2014a).
An SDP is the school’s strategic plan for improvement and sets out agreed actions to be undertaken to improve learner outcomes (WG, 2014a).  Strategic planning is a result of analysis of the school’s needs, strengths and weaknesses identified through self-evaluation, as well as inspections from the local authority, and is an ongoing process reflecting on latest performance data which helps meet the challenge of enhancing quality and managing change (WG, 2014a; Admin EduExcellence, 2017).  According to Bush and Coleman (2000), the term strategic planning generally covers a three to five-year timescale; however, development planning in schools usually relates to a shorter timescale.  WG (2014a) states that the SDP is required to function as a rolling three-year plan which will cover short and long-term priorities, it is a working document that is monitored regularly to measure progress.  Schools are assessed both internally and externally and are accountable to all stakeholders including parents, the community, government and agencies (OECD, 2014).    
The school is an English-medium primary setting located within a deprived area of Swansea.  The Welsh Index of Multiple Deprivation (WG, 2019b) is the official measure of relative deprivation for small areas in Wales.  The government uses this to inform decisions on funding or targeting of programmes and services based on the level of need, along with additional indicators to measure progress on delivering changes in line with their ‘Child Poverty Strategy’ (WG, 2015a).  Deprivation, however, is not just about being financially poor, it refers to unmet needs caused by lack of resources and fewer opportunities in society, such as education (WG, 2019b).  

The number of children living in relative poverty can be indicated by the percentage of pupils in the school population eligible for free school meals (e-FSM) (Joseph Rowntree Foundation (JRF), 2013; Cremin and Burnett, 2018).  According to Stats Wales (2019), the school has 244 pupils on roll with 70 pupils who were e-FSM by the end of the academic year, with an average of 29.6 percent of pupils e-FSM over the last three years, which is above the local authority average (My Local School, 2020).  Eligibility is based on access to certain benefits and support payments.  Universal Credit replaced a range of benefits which caused some families to lose their eligibility for FSM; therefore, the number of children in school who are living in poverty could be much higher (Cremin and Burnett, 2018; Children in Wales (CIW), 2019).  

The school also has a high proportion of pupils with English as an additional language (EAL), an average of 44.9 percent which is much higher than the average of 8.7 percent for the local authority (My Local School, 2020).  Though, according to Department for Education (DfE, 2015), all ethnic minority groups, including those e-FSM, were outperforming White working-class pupils in terms of attainment by the age of sixteen.  Furthermore, ethnic minority pupils from disadvantaged backgrounds have shown greater progress from an early age compared to White working-class pupils e-FSM who are still amongst the lowest achieving groups (DfE, 2015).  Studies suggest that school’s with high-quality leadership that embraces diversity, has high expectations for all pupils, and engages with the parents and wider community are more effective and endorse practices aimed at raising attainment of disadvantaged pupils from all ethnic groups (DfE, 2015).  The school’s latest inspection rated the leadership and management as ‘excellent’ (Estyn, 2014).  

Research shows that pupils e-FSM are less likely to achieve high GCSE grades compared with those from more prosperous backgrounds (WG, 2015a).  The effects of poverty are apparent before the child starts school; by the time the child is five years old they are developmentally behind by a year and by the time they sit their GCSEs the ‘gap’ widens significantly (Evans, 2013a).  The WG (2017a) national strategy ‘Prosperity for All’ sets out the commitment to support children and young people to make the most of their potential through education, improving support in schools to promote well-being (CIW, 2019).  Following the WG pledge to end child poverty, a range of measures have been introduced.  Amongst these are initiatives that focus on education in the early years and the role of schools in deprived areas such as Flying Start and Communities First (WG, 2019a; Hughes and Davies, 2019).  Unfortunately, Communities First only covered a small proportion of people in poverty and lacked the resources to make a huge impact and funding was ceased in 2018 (Bevan Foundation, 2016; Shipton, 2017).  However, the school has a Flying Start provision for families with children under four years offering free quality childcare, parenting support and health visitor support (WG, 2012).  The programme is underpinned by ‘Rights to Action’ (Welsh Assembly Government (WAG), 2004) core aims to ensure all children and young people have a flying start in life and are not disadvantaged by poverty which was the government’s response to the United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 2019).     

In addition, WAG (2008) ‘School Effectiveness Framework’ aimed to improve education and well-being of pupils in Wales through improving the quality of teaching and leadership and diminishing the link between socio-economic circumstances and pupil attainment (National Assembly for Wales (NAfW), 2009).  As a result, professional learning communities (PLCs) were established in schools to offer an opportunity for professionals to learn new skills and knowledge to enhance practice (Harris and Jones, 2010).  Collaboration is fundamental to school improvement and effective professional development (WG, 2013a).  The school release teaching staff to become part of a cluster school network which has had a positive impact on teaching and learning.  The group identify a focus for enquiry, research potential strategies to improve practice and learner outcomes.  The strategy deemed to have the most potential impact is identified and trialled, after implementation members feedback results and evaluate effectiveness (WG, 2013a).

Education in Wales has seen a major reform (Harris and Jones, 2010; Evans, 2013b) with the introduction of the Foundation Phase (WG, 2015b), the Literacy and Numeracy Framework (LNF) (WG, 2013b), and the national reading and numeracy tests (NAfW, 2013). The LNF and national tests were introduced to increase accountability and focus was turned to strengthening the education workforce to deliver results (Evans, 2013a).  Despite this, education inequalities still persist.  The government commissioned Donaldson’s (2015) review to inform future direction (Evans, 2015) and have developed the new Curriculum for Wales 2022 (WG, 2017b).  Disadvantaged pupils have been catching up with their peers in educational attainment and the gap at age eleven has fallen significantly; however, pupils e-FSM still have significant difficulties in basic literacy and numeracy skills and the gap remains much larger at age sixteen (Education Endowment Foundation (EEF), 2018; JRF, 2020).  Nevertheless, raising standards and closing the attainment gap has remained at the heart of the government and is reflected in the new curriculum (WG, 2017b; Hughes and Davies, 2019).  More recently, school funding has become a growing concern in the UK and whether the levels are sufficient to meet the needs of learners (WG, 2019c).  Maintained schools are funded through local authorities with each school allocated an individual schools’ budget (NAfW, 2019); however, additional funding is available, such as the Education Improvement Grant (EIG) and the Pupil Development Grant (PDG), previously known as the Pupil Deprivation Grant (NAfW, 2019; CIW, 2019).  The SDP sets out how the school will achieve its targets, how resources and funding will be allocated to meet the priority (WG, 2014a).  
The school has allocated their EIG for the purpose of ensuring each pupil profits from excellent teaching and learning, focusing on improving literacy, numeracy and the Foundation Phase; this endeavours to improve educational outcomes and reduce the impact of deprivation (GwE, 2020).  According to WG (2014c), there is a direct correlation between educational attainment and economic prosperity where children from disadvantaged homes are failing to reach their full potential.  The PDG is an extra fund that can help disadvantaged children overcome the additional barriers to help them achieve (WG, 2014c).  Conversely, Estyn found that more often schools are using the funds on programmes to raise attainment of all learners, diminishing the impact on disadvantaged learners (OECD, 2014).  The effective use of funds requires high-quality leadership, which takes skill and planning to develop; however, Welsh schools can receive guidance from the Sutton Trust on how to use the PDG effectively (OECD, 2014).  The school’s last inspection (Estyn, 2014, p.9) states that the school ‘leaders’ work is highly imaginative and an example of sector leader practice to eradicate the impact of poverty and disadvantage on their pupils’ educational opportunities’.  The school’s PDG funding is accounted for separately to the EIG, which is being used to raise standards; however, the two funds are loosely linked to target strategies for underperforming pupils as well as those e-FSM.  The school believes that whole school strategies will benefit all pupils (Hafod Primary School, 2019).  

To tackle the priority of raising standards and reducing the poverty gap, the school has allocated the PDG towards appointing a Well-Being Officer to liaise with families of pupils e-FSM, offering support to pupils, parents and carers.  Often parental engagement is difficult in disadvantaged areas, having an appointed officer who deals with pastoral care helps relieve some parents’ anxiety, ensures pupils feel secure and helps develop positive relationships (WG, 2016b; Denby, 2015).  The school uses the GL Assessment (2020) Pupil Attitude to Self and School (PASS) assessment designed to highlight students’ motivation, attitude and engagement at school.  According to the school’s SDP, data has shown that e-FSM pupils’ well-being has improved, and the communication through Class Dojo (2020) has improved home-school links.  Strengthening links with the community and engaging parental support for learning has a positive impact on disadvantaged learners (WG, 2014c). 

The school has also used funding to implement intervention programmes for literacy and numeracy such as Reading Eggs (2020), Speech Link (2020), parenting clubs and catch up groups.  Parents are offered support with literacy and numeracy skills to help learners at home through regular workshops, family learning sessions and basic skills classes (Hafod Primary School, 2018-19).  The school has also developed a whole-school approach to deliver Read Write Inc (Oxford University Press, 2020a) and Pie Corbett (Talk for Writing, 2020) strategies to improve literacy, along with Times Tables Rock Stars (2020), Big Maths (2020) and Numicon (Oxford University Press, 2020b) strategies to improve numeracy.  The whole-school approach offers consistency from Foundation Phase through to Key Stage 2.  Furthermore, the school has developed a new curriculum to incorporate the six areas of learning experience and cross-curricular responsibilities adhering to the new curriculum for Wales (WG, 2017b).  Pupil performance is tracked and measured through Building Blocks (2020), learning walks, book scrutiny, assessment results, lesson observations and pupil interviews (Hafod Primary School, 2018-19).  Monitoring progress and assessing learners to establish their level of progress is fundamental to teaching and learning and measuring performance (Dann, 2016).    

In conclusion, extensive research available creates a reliable picture of the correlation between low attainment and socio-economic class.  Despite this, there is less understanding of what works best in terms of interventions and strategies (Centre for Excellence and Outcomes in Children and young People’s Services (C4EO), 2011; Estyn, 2012).  The school are making good progress and have excellent prospects for improvement (Estyn, 2014) towards their priority; in fact, pupils e-FSM outperformed those not eligible by 12 percent in 2018.  There has been an upward trend in the last five years where attainment results have been higher in both phases, demonstrating that strategies and interventions they have put in place are increasing standards (Hafod Primary School, 2018-19).

The school have started a more robust assessment to monitor pupil progress through Building Blocks (2020); however, some teachers felt that more training is needed to use effectively, which has been included in their SDP.  Furthermore, the school are still in the early stages of transitioning to the new curriculum and have yet to see the effectiveness of whether this will continue to raise standards in literacy and numeracy and break the link between poverty and attainment.  Since the last inspection was in 2014, it is assumed that the school will be due for an inspection soon to measure progress as Estyn (2020) inspect providers at least once in a seven-year period.

The quality of teaching makes the biggest difference to learning (C4EO, 2011).  WG (2020) have introduced new professional standards for teachers, leaders and teaching assistants to enhance professionalism, improve standards of teaching and the quality of learning in Wales.  The standards set clear expectations about effective practice, enable reflection, supports practitioners to identify areas for continuous professional development (CPD) and is consistent with the realisation of the new curriculum (WG, 2017b; WG, 2020).  The school have a PLC and conduct lesson observations to enhance teaching effectiveness through professional collaboration and offer training to all staff to promote CPD; this needs to be continued to have a positive impact to school improvement and raising standards (Harris and Jones, 2010; Hafod Primary School, 2018-19).   

It is important to understand the process of school improvement as the key purpose is to achieve and maintain the highest possible effectiveness of meeting the educational needs of all learners.  It is the responsibility of all those working within education to help children to reach their full potential and become a successful adult in society.  Laws cannot eliminate poverty; however, they can be implemented to improve the impact of poverty, a variety of approaches are needed to ensure no child is left behind (Morgan, 2010).  
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