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	Proofread my work before submitting to ensure written accuracy and clarity of expression. 

	Target 2
	Use a range of authors to support my discussions. I will do this by ensuring I look at the essential reading lists and include some of these authors within my work as well as researching independently and including independently sourced authors within my work.

	Target 3
	Develop my critical analysis by providing a balanced discussion of arguments. 



How a school develops one aspect of its School Development Plan: a report that critically reflects on the actions, impact and evidence base. 

This report will critically reflect on one aspect of the School Development Plan (SDP). Following the British Educational Research Association [BERA] (BERA, 2018) guidelines of ensuring anonymity the school will be referred to as School X. The report will discuss School X’s actions, impact and evidence base of increasing and extending intense catch-up interventions for vulnerable groups of learners including, free school meals (FSM), additional learning needs (ALN) and learners who had limited access to online learning during COVID19 (Appendix 1 for SDP). School X is situated in a rural village in South Wales. It has 448 learners on roll and identifies 38% of learners who are eligible for FSM which is above the national average of 18% and 36% of learners who are identified as having ALN which again is substantially over the national average of 21% (Estyn, 2019). 

The SDP is fundamental in outlining how the school is planning to improve. It will show the school’s strategic plan which sets out the actions the school will undertake to improve learner outcomes. It has been established by Welsh Government (2014a) that planning for improvement is a disciplined process which is conducted in a continuous cycle, involving an honest self-evaluation using both qualitative and quantitative data where schools will evaluate their performance, identify areas for improvement, develop actions to address them, take action and then review the progress and impact. It is argued that the process of the school improvement journey should be an interactive collaborative process with the use of the data playing a role in identifying targets (Schildkamp, 2018). The SDP should be accessible for all stakeholders and be used as common reference points where the document should be ‘live’ and regularly refreshed to reflect on the school’s progress in meeting their set priorities considering the most recent data (Welsh Government, 2014a). An SDP is a required three-year plan and the typical process of the development of the SDP is as follows: ‘vision, self-evaluation, strategic planning, making improvements, reviewing the impact’ (Welsh Government, 2014a, p.7). 

The first stage in the development of the SDP is setting clear measurable goals of what the school aspires to achieve. Often schools use their Estyn inspection report to identify their areas for improvement which would then be added into their SDP.  Estyn inspections help schools identify where they are by identifying strengths and recommendations for improvement (Estyn, 2016). Following this is the self-evaluation, data should be collected relating to the goals such as attainment results, surveys, classroom observations, and once this data has been collected, Skildkamp (2018) points out that a process of sense making must start where key questions such as ‘what does this data mean in relation to our goals?’ Once the data has been analysed this allows the school to strategically plan for improvements setting out actions, intended outcomes and a clear success criteria to reach their goals. Additionally, the governing body must approve the school’s targets, actions and expected outcomes (Welsh Government, 2014a). It is paramount that all stakeholders are involved within the strategic planning process as school leaders must balance their goals within the vision, mission, and values of the school (Skildkamp, 2018). The next stage requires schools to make the improvements stated in their SDP. Finally, the school should evaluate the impact of their strategies and actions which should be regularly monitored and updated with a formal review at least annually (Welsh Government, 2014). 

It is widely accepted that school interventions are specific additional activities usually in Maths and English at primary school and can take place in many forms, for example, one-to-one or in small groups and last a specific amount of time ranging from several weeks to several months (Anilkumar, 2020). The intervention should support a learner in their area of development with the intention of improving learner outcome which allows them to reach their full potential an example of an intervention outcome could include improvement in academic progress (Sanetti and Collier-Meek, 2019). 

It has been argued that the educational attainment gap for disadvantage learners has grown since the pandemic with learners making around two months less progress (Education Endowment Foundation, 2021). Therefore, to close this educational gap and improve learner outcomes implementing interventions and giving the correct support to learners is claimed to be highly effective as generally, once support has been given learners maintain this level (Welsh Government, 2012). Interventions are suggested to be excellent use of the pupil deprivation grant (PDG) which was implemented to improve outcomes for learners eligible for FSM and Looked After Children (LAC) with the purpose to overcome barriers to learning and enable learners to reach their full potential (Welsh Government, 2015). Interventions may contribute to the improvements in educational achievement for learners however, to date, there is little robust and detailed evidence on the impact Wales specific interventions has on learners (Joseph Rowntree Foundation, 2013).

 Welsh Government (2014b) points out that intervention programmes should be sustainable and have impact on learners both short and long term and suggest that interventions which are implemented early in a learner’s life are much more cost-effective than those targeted later in life as programmes have more time to show their positive benefits. Banerjee et al (2007 cited in Rodriguez, Sanchez and Armenta, 2009) claims that interventions have significant effects on academic achievement in learners providing the programmes are designed to consider the specific needs of the learner.   

Interventions should be made when data collected shows discrepancies between a learner’s outcomes and the expected outcomes, then an intervention suited to the needs of the learner should be implemented and it is vital data collection continues to evaluate if the learner is making progress (Sanetti and Collier-Meek, 2019). In all schools visited by Estyn (2010) many pupils on intervention programmes made progress during the programme, many made significant gains and in a few schools many pupils made more progress than expected. This evidence shows that interventions do result in positive outcomes for learners in relation to their progress. 

The most successful interventions are argued to be those which close the attainment gap, they often include classroom management strategies such as using all learner responses, use frequent, brief assessment to monitor progress and provide pupil feedback (Centre for Excellence and Outcomes in Children [C4EO], 2011). C4EO (2011) also suggest successful schools in closing the gap in attainment rigorously monitor pupil progress and use the data to inform targets, direct deployment of resources and monitor the impact of the intervention. However, it is argued by Estyn (2010) that there is not enough rigorous monitoring of the quality of the intervention programmes and tracking of the attainment of the learners from the local authority. 

 It has been suggested that targeted small group and one-to-one interventions have the highest potential for large immediate impact on attainment in comparison to whole class and whole school interventions which are argued to take longer to show results (Education Endowment Foundation, 2017). Estyn (2010) state features of an effective intervention programme include: active involvement from the headteacher and senior leadership team in both monitoring and evaluating the quality of the provision, close collaboration between the intervention tutors and class teachers, appropriate selection of pupils, efficient tracking to identify where the programme is most effective, involving parents from the start of the programme so they are able to help their child at home, high-quality training and support from local authority. This highlights the importance of effective collaboration to ensure that the intervention is implemented successfully. 

School X’s self-evaluation (Appendix 2) on their teaching as an organisation resulted in the identification of needing to increase and expand the catch-up interventions for vulnerable learners. It is argued self-evaluation should be a robust and honest process which identifies areas of development but should also identify areas of strengths of the school (Welsh Government, 2014). Within the self-evaluation School X had areas of learning and experience (AoLE) learner teams who visited every class identifying strengths and areas for improvement. This supports the use of pupil voice within schools and the United Nations Convention on the Rights of the Child [UNCRC]. Article 12 states ‘every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’ (UNCRC, 2019, p.1).  The AoLE learner teams discuss their views with the curriculum leads which feeds into the report which gets sent to the governors, points then get added to the SDP. School X involved numerous stakeholders in their self-evaluation and in this instance teachers, learners and governors were involved. This supports Welsh Government’s (2014a) key characteristics of effective school development planning which is underpinned by ensuring all stakeholders and partners are involved in identifying strengths and areas for improvement of the school. 

School X used their raising attainment groups (RAG) to analyse quantitative data on literacy and numeracy through the School Information Management System (SIMS) assessment. It is argued that analysing formal data such as assessments is referred to as data driven decision making and by using the school data, applying outcomes of analysis can innovate teaching, curricula and school performance, implementing improvement outcomes (Schildkamp and Kuiper, 2010). Through the data analysis, School X identified learners who are both below and above targets and compared the data with gender, ALN and FSM. The school will have been provided data of specific groups of learners for example, FSM and ALN to aid them in the development process (Welsh Government, 2014a). 

The data analysis showed they needed to extend and increase the interventions for vulnerable learners which are currently in place. Research advocates suggest identifying priorities within the school improvement process is most successful when they are able to base it on existing internal structures as this reduces the likelihood of stakeholders being overwhelmed (Hanover Research, 2014). The target of increasing and extending the implementation of interventions for vulnerable learners develops the aim of the school in attempting to close the gap with stereotypes and attainment. This target further develops the national priority in Wales of reducing the impact poverty has on educational attainment (Joesph Rowntree Foundation, 2013).

 It is widely acknowledged that there is a link between poverty and educational attainment which is evidenced through comparing learner outcomes who have FSM with those who do not and is referred to as the ‘attainment gap’ stated by Welsh Assembly Government (2009). To combat the issue of vulnerable learners falling behind the national expected outcomes it is argued the school should offer all learners opportunities to reach their full potential which could include offering catch up interventions to learners who struggle academically (Smith, 2018).  

Following data analysis, the school undertook their strategic planning identifying their priorities which was done with the governing body, head teacher and staff which is argued to be effective practice in strategic planning by involving stakeholders in the process (Welsh Government, 2014a). School X determined what they wanted to achieve from the interventions by setting outcomes, addressed who was responsible for the target, what resources they needed and when they aspired to reach their goal. It is argued strategic planning helps schools in identifying where the school is and where it wants to go, what they need to get there and how they will know if they got there (McNamara, 2003). One intended outcome of implementing the catch-up interventions is to ‘reduce the gap in literacy, languages, communication AoLE and numeracy teacher assessments between vulnerable groups of learners and national expectations’ (School X, 2020).  It has been argued that effective intervention programmes which aid learners in their development needs should allow improvement in academic progress (Sanetti and Collier-Meek, 2019). 

The responsibility of these outcomes relies on the interventions co-ordinator and the RAG leader which is the deputy head. The school also aims to achieve this by July 2021 and have acknowledged resources to achieve their goals which include regular RAG meetings to monitor the impact the interventions are having and the resource of intervention groups. The Education Endowment Foundation (2017) advocate that interventions which are conducted as small groups or as one-to-one have more potential on impacting attainment positively. The school conducted group interventions and proposed to conduct fortnightly RAG meetings to analyse the data from the interventions which adhered to the suggestion by C4EO (2011) that successful interventions in closing the attainment gap rigorously monitor pupil progress and use data to inform targets.  

School X used the SIMS data to identify learners who were achieving below the expected outcomes. Suitable interventions which would aid the learners’ progress were then discussed. It is important that practitioners follow the problem-solving model which is when the baseline data shows discrepancies in learner outcome, it requires the implementer to look at the baseline data, confirm the concern, set a goal, identify an appropriate intervention and then implement the intervention (Rodriguez, Sanchez and Armenta, 2009). School X does this effectively as they use their data, identify the need of the learner, and implement a suitable intervention. 

During an evaluation of the progress against the actions made during the Autumn term it was stated that 120 learners had received literacy and numeracy interventions throughout the  term. This shows that School X are making suitable progress on their target of implementing the interventions.  An example of an intervention the school use is ‘Catch Up Numeracy’ and ‘Catch Up Literacy’ which is recommended by Welsh Government (2015) as an effective catch-up intervention for progressing in both literacy and numeracy. School X monitors the interventions through learning tracking sheets that get put into the intervention file. Throughout the intervention the teaching assistants who run the interventions will assess the learner against learner outcomes and they then get reviewed frequently. 

 However, evidence has shown a criticism to using interventions is that the implementer sometimes does not have sufficient training to implement the intervention successfully. Sanetti and Kratochwill (2009 cited in Rodriguez, Sanchez and Armenta, 2009) state that experience in practice shows practitioners that conduct interventions have little support in how to deliver the intervention successfully. However, School X mitigates this issue as stated in their progress against actions in their SDP four members of staff have received training with experienced staff and the intervention co-ordinator. A practical suggestion would be to conduct regular meetings for the teaching assistants to discuss their practice in relation to implementing interventions. This would allow them to share their effective practice from their personal experiences in conducting the intervention. This supports the Welsh Government’s aim of ensuring practitioners have access to professional learning which can positively impact upon practice through: ‘coaching and mentoring, use of data and evidence that works well, collaboration and reflective practice’ (Wesh Government, 2014a, p.13). 

In conclusion, this critical report has allowed the exploration of SDP process and reflect how a school develops one aspect from their SDP.  This has taught me how important a SDP is in relation to school improvement by following the cycle of ‘vision, self-evaluation, strategic planning, making improvement, reviewing the impact’ (Welsh Government, 2014a, p.7). By exploring and reflecting on how a school may develop an aspect of their SDP it has prepared me for my future practice in aiding the school development process. Additionally, it has widened my knowledge and understanding on the implementation of interventions within the primary school. As a result of undertaking wider readings, I will ensure that I track learners’ progress vigorously in relation to expected learner outcomes and if there are discrepancies, I will identify what I could do to aid the learner in relation to a suitable intervention (Sanetti and Collier-Meek, 2019). I will also ensure to follow the features of an effective intervention stated by Estyn (2010) which includes monitoring and evaluating the intervention, ensuring good home-school links, and undertake any training to ensure I can provide learners with high quality, effective interventions.  
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Appendix 2- Self-evaluation in relation to target ‘ensure that teaching challenges all pupils at an appropriate high level and develops independent learning skills effectively.’ 
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School Aim: We will ensure that children are provided with a creative and challenging curriculum that is child centred and relevant and ensures that children can communicate
in different settings, in both English and Welsh.
LA Strategies: Improve the performance of FSM pupils across all key performance indicators
National Priorities: Literacy & Numeracy & Reducing the impact of poverty on educational attainment.
Target 2: Ensure that teaching challenges all pupils at an appropriately high level and develops their independent learning skils effectively.
Learner Input
‘To improve our levels 2s a group of girls we will
* Use 3 before me in class to help us understand
* Evaluate our understanding of our work honestly
« Work with our teachers for extra support when we need it
School Ambassadors
* Your right to become the best that you can be.
* Your right to say what you think should happen and be listened to.
Learner Evaluation:
Target Leader: Mrs S Roche, Mrs C Jones Team Members: Mrs Ngwenya, Mrs Ally Perrett, Mrs Parker Evans, Mrs Lee, Mr Phillips, Mrs
Patterson, Mrs P Richards

Local Target sC Increase  Benchmark | Sept 20- July | Catch  Up
FP & KS2 Interventions | reading flevels for | 2021 £27,500
co-ordinator | individual leamers to RAG meetings
RAG team ~ C7 | attain age related levels Tntervention
Reduce gap in _Spring eroups
and Summer LLC and
Numeracy ~teacher
assessments  between
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Our teaching and learning organisation
« In Aut 19, all AoLE Leamer teams visited all
classes and identified areas for development.
Reviewed in Feb 20 with lead govemor and
curriculum leads.

«  SHINE teams linked to curriculum teams and
priorities for AoLES.

« PLE sessions for staff to observelshare excellent
practice, which in tum informs own classroom
practice.

« Parent Questionnaire results Oct 19, 100% agreed
that teaching is good and 98% said that they are
satisfied with their child’s work and progress.

« On line Professional Leaming for staff in
Summer term 20 which includes Welsh
Development, Epilepsy and ALN courses.

To improve we need to

«  Improve and action plan for Distance Learning
using the Blended Learning approach

«  Prioritise with Vulnerable and FSM leamers who
have missed 6 months of schooling. Increasing
and expanding catch up provision for these
leamners
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