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Evaluate how adventurous activities contribute to the development of children’s physical literacy.
This essay evaluates how adventurous activities can contribute the development of children’s physical literacy. According to Whitehead (2010), physical literacy develops the child holistically and is continually being developed throughout their lives, affordances can provide more opportunities to develop this (Gibson, 1986). Outdoor adventurous activities are one of the four areas of learning in The National Curriculum for PE in Wales (2008). Adventurous activities can be a great way to holistically develop a child (Dahlgren and Szczepanski, 1998). When children are developed holistically their physical, social, cognitive and affective domains are developed (Bailey et al., 2009). Learning outdoors, children get the chance for “hands-on methods and processes to make curricula and formulated aims to come alive” (Dahlgren and Szczepanski, 1998, p26). 
Firstly, it is vital Schools and facilitators cover the 2008 Foundation Phase Framework (2015). In the Foundation Phase Framework (2015) are seven areas of learning including Knowledge and Understanding of the World. Within The National Curriculum for PE in Wales (2008) there are learning outcomes which can be split into the four domains of learning, social, cognitive, affective and physical (Bailey et al., 2009). Adventurous activities can develop the cognitive domain of learning as children are learning about the world, in the adventurous activities that they participate in (The National Curriculum for PE in Wales 2008). However, White (2014) mentions that Schools don't have the facilities or resources for adventurous activities to take place which can make it difficult for facilitators to take these adventurous activity lessons as they don’t have the correct resources. Settings need to have appropriate skills and environment to allow children to explore all areas of learning, develop lifelong skills and discover what is offered to them in the environment (White, 2014 & Gibson, 1986). The opportunities offered to children are relevant to them, they will be able to develop different skills in different environments (Gibson, 1986).
The social domain can be developed in adventurous activities through the five stages of group development (Tuckman, 1965 & Tuckman & Jensen, 1977). Groups will go through these stages and is a big part of socially developing whilst participating in adventurous activities (Tuckman, 1965). The first stage is forming, where a  group meets for the first time, begins to understand what is expected from them, from the activity and they start to socialise (Tuckman,1965). When the activity begins and the level of challenge is increased conflict may arise and the group may challenge authority, storming (Tuckman, 1965). A number of opportunities will arise from different stages of development, the way an individual perceives an environment will drive their actions (Gibson, 1986). It is important that facilitators know the stages of group development and how to deal with each stage when taking children on adventurous activities because if they react negatively to conflict in the group not only can it enhance the conflict but also have an impact on other domains of learning such as the affective domain (Tuckman, 1965, Tuckman & Jensen, 1977 & Bailey et al., 2009). 
Adventurous activities can develop the physical domain of learning (Bailey et al., 2009). Children participating in adventurous activities, experience the exhilaration of movement and their mental well-being develops (White, 2014). Adventurous activities develops sensory pathways in the child’s brain which helps to coordinate skills needed in life (White, 2014). This corresponds with McCurdy et al. (2010) work where it was found that the increase of inactive indoor lifestyle influenced people’s physical and mental health. Outdoor adventurous activities can reduce risk of obesity and brittle, weak, bones which can have a major impact on the quality of life a young person has (Dahlgren & Szczepanski 1998). Although, this finding contradicts the NHS (2019) treatment of obesity which doesn’t directly suggest that outdoor adventurous activity can reduce obesity.
The affective domain is developed by the certain teaching styles a facilitator decides to use (Mosston & Ashworth, 2002). The Mosston & Ashworth (2002) teaching style spectrum ranges from A-K, with A, command style, being more teacher-led and becoming more pupil-led throughout the spectrum. Teaching styles are excellent ways of developing certain skills within children especially when facilitating adventurous activities (Mosston & Ashworth, 2002). The teacher decides which style to use depending on the age, ability and the desired learning outcomes from The National Curriculum for PE in Wales (2008).
 Following on from this, there are no specific rules when deciding a teaching style (Mosston & Ashworth, 2002). Teaching styles A-E are generally used for the acquisition of foundational movement skills, usually learnt by the age of seven-years old (The National Curriculum for PE in Wales, 2008). However, upper Primary and Secondary School pupils will still benefit from teaching styles A-E, this could be when starting out adventurous activities (Mosston & Ashworth, 2002). If a facilitator has a group of nine-year old's and uses a teaching style which gives them too much independence they may have a negative experience and not want to participate in adventurous activities again (The National Curriculum for PE in Wales, 2008 & Mosston & Ashworth, 2002). Children need to feel safe whilst also being out of their comfort zone, their affective domain will be positively developed (Bailey et al., 2009 & Mosston & Ashworth, 2002).
As previously mentioned, foundational movement skills are needed in order to participate in adventurous activities (The National Curriculum for PE in Wales, 2008). Once a child has these physical, social, affective and cognitive skills they can break through the proficiency barrier and participate in more complex activities (Seefeldt, 1980). Allowing them to have a wider range of skills and affordances to participate in these activities enables them to have a more fulfilling physical literacy journey and better motor development (Whitehead, 2010 & Gibson, 1986). Here an image of the Progression of Motor Proficiency Skill Level to clearly show the different stages of participating in activities (Seefeldt, 1980, p317). 
[image: ]                                                                                                                                      (Figure 1)
Similarly, the mountain of motor development (Clark & Metcalfe, 2003) shows that not only foundational movement skills are needed when participating in skillful activities but also the other domains of learning are needed (Bailey et al., 2009).
[image: ]                                                                                                                                         (Figure 2)
When facilitating any sort of activity within School it is vital that all children are included (The National Curriculum for PE in Wales 2008). This can be specifically linked to children with additional needs such as ADHD, Attention Deficit Hyperactivity Disorder (Louv, 2005). Facilitators can promote the importance of adventurous activities helping people with additional needs such as ADHD (Louv, 2005). Louv (2005) argues that being outdoors and in nature can have more of an effect on the concentration of children with ADHD than medication and behavioral therapies. Louv (2005) points out that the number of preschooler children with ADHD has increased by 369 percent from 2000 to 2003. Within Louv’s (2005) work, there is also a suggestion that if children with ADHD spend more time outdoors their symptoms can be reduced. Kuo and Andrea (2004) back up this this theory by a study carried out where children aged between 7-12 years with ADHD spend more time doing outdoor adventurous activities, specifically is green areas of the community and their symptoms of ADHD reduced. In another study carried out by Kuo and Andrea (2009),  three groups of children were taken for a walk; one in a park, one in the neighborhood and one downtown. The children agreed that the walk in the park, the greenest of the three walks, was both the most fun and relaxing (Kuo & Andrea, 2009).
Facilitators have an impact on whether children get the full experience and advantages of adventurous activities (Humberstone & Stan, 2011). Humberstone and Stan (2011) observed 490 Primary Schools, within several of the Schools they found facilitators didn’t take children for adventurous activities because the children would get distracted by the outdoors. It is recognised that only a few of the facilitators knew that adventurous activities could support and bring out personal and social skills in the children (Lehte 2019). White’s (2014) work contradicts the facilitators perspectives by stating the importance of children spending time indoors and outdoors for their well-being. White (2014) also acknowledged how outdoors can help children in their physical, cognitive and emotional growth. During the observation by Humberstone’s and Stan’s (2011) the facilitators didn’t allow the children to participate in outdoor activities if they had misbehaved, despite seeing the potential benefits to a child’s physical literacy journey. When facilitators have this view of adventurous activities it can result in the children not getting the full value of these adventurous activities to enhance their physical literacy journey because the facilitators don’t fully understand the primary aim of adventurous activities (Szczepanski and Nicol, 2005).
To conclude, adventurous activities is proven to develop the physical literacy journey within a child, this could be an aim of Physical Education which facilitators try and achieve (Bailey et al., 2009 & The National Curriculum for PE in Wales, 2008). Physical Literacy holistically develops children by enhancing the domains of learning (Bailey et al., 2009 & Whitehead, 2010). Adventurous activities can impact positively on the mental and physical health of a child (McCurdy et al., 2010). Facilitators have a part in the affordances children have when participating in adventurous activities and although this can be a positive, if the facilitator doesn’t see the importance of this, children's learning can be hindered as a result of lack of time outdoors (White, 2014 & Gibson, 1986). The teaching styles a facilitator uses will also have an impact on what the children get out of the activity and this can be positive or negative for their physical literacy journey (Mosston & Ashworth, 2002 & Whitehead, 2010). With all the evidence supporting the advantages of children participating in adventurous activities, facilitators and Schools have a duty to take children outdoors for more activities (The National Curriculum for PE in Wales, 2008). 
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