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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I currently work as a lecturer at University of Wales Trinity Saint David (UWTSD) - IICL Birmingham, teaching modules offered in BSc Applied Computing, CertHE CSW (Computer Skills for Workplace) and supervising independent projects. I joined UWTSD after moving to the UK from Australia in 2023. Before joining UWTSD, I worked as an HPL at different universities in UK. I started working as an academic after completing a Bachelor of Engineering in Computer Systems from Mehran University of Engineering and Technology (MUET) in Jamshoro Pakistan. As a medallist, I was offered my first teaching position at a private university in 2002 which instigated a lifelong passion for imparting knowledge and fostering learning. 
During my master’s degree, I received an offer to teach at MUET. Subsequently, I completed my PhD at University of Leeds, UK, in 2010. Over the course of my teaching career, I’ve developed, instructed and coordinated various courses in computing, IT and computer science. These teaching experiences span undergraduate and postgraduate level courses in Pakistan, Australia and UK. I have also worked as an Academic Content Writer with an Australian University. I have taught both on campus and online, varying cohort sizes (25-130), to culturally and linguistically diverse domestic and international students. Key responsibilities have included student advisory roles, undergraduate and postgraduate project supervision, PhD advisor, and membership of various academic committees including board of studies and departmental management review committee. I have also successfully fostered a positive impact within the field of life learning, providing students with an opportunity to reach the wider community through showcasing and enhancing their technical and communication skills. Over my career, I have continued to grow, adapt and explore new ways to engage students and contribute to education. 







SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

At UWTSD, the student cohort includes mature learners with varying levels of prior educational experience. Additionally, this unique cohort includes students who have declared disabilities which presents significant challenges in content delivery; however, it is important to ensure that the content has been acquired. The teaching and learning methodologies employed are subject to a process of critical reflection and are regularly updated to incorporate new techniques and activities to enhance the student experience [V1]. 

UWTSD offers teaching and learning support workshops/seminars that address various aspects of the student cohort at the IICL. I have actively engaged with UWTSD’s professional development opportunities while exploring relevant research [V3]. 

I teach a module ACCA4024 on the CertHE CSW programme. When I began teaching this module, I observed that the course content posed significant challenges for most students. With the help of my teaching experience, professional development training and relevant research (Zhou, 2020, Tech Thought, 2024) I decided to adopt a hybrid approach because it helps students inside/outside the classroom [V1, D2.IV]. In my session planning, I drew inspiration from Vygotsky’s sociocultural learning theory and Burner’s cognitive learning theories because they help me in comprehending how students learn and guide me in incorporating effective teaching methods to enhance learning. I plan and implement various activities, including group discussions, one-to-one interactions with students and targeted workshops [V2, A2]. These workshops address specific challenges of the module, also enhance students understanding [K2, V3]. I observed that these activities are very effective, especially within the UWTSD cohort [K3]. Additionally, I stay informed about module related technological advancements through different platforms [K1] and guide students by discussing real-world examples. 

During teaching sessions, I engage students through discussion and encourage them to relate content to their own experiences as their individual contributions make the class interactive and engaging [A2, V4, D2.V]. This not only enhances their understanding of the content but also boosts confidence and participation [V2]. This approach fosters focus on the subject matter while creating an enjoyable class environment [A2]. Additionally, I collect mid and end-module student surveys to assess the effectiveness of my adapted activities [A3]. 

My session planning involves more than just class activities; it also encompasses Moodle management, resources, support sessions and module collaboration, updating content on Moodle, before the teaching session starts [K4]. Colleagues and students familiarize themselves with the content in advance. Engaging with the material beforehand, leads to more interactive and focused sessions [V3, A4]. Frequent module collaboration meetings with colleagues before and during the term help in teamwork management and the teaching techniques I employ [V4, K6].  

I plan and implement the ‘flipped learning’ approach (Bergmann and Sams, 2012, Lag and Saele, 2019) for assessments, which significantly enhance the quality of student’s work and assists them in coping with stress management [D2.VI]. During each session, students dedicate 30 minutes to working on their assignments [A3]. Additionally, I prepare pre-session materials, including quizzes and mock exams for week 9, which are accessible on the virtual learning environment (VLE) [K4]. These resources support learning and offer formative feedback [V3, A4]. As a result, students effectively manage their time, engage in discussions and align their focus with the module’s learning outcomes [K3, K6].  

As a Module Lead for this course, I continually redesign examples and activities to cater to the needs of each new cohort [K2]. To gain insights into the cohort, I collaborate with colleagues who have previously taught the same student group [A5]. This information helps my approach to designing module activities, resources, exercises, training, assessments (both formative and summative), addressing both content acquisition and essential skill development [K6]. 





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Drawing from my diverse teaching experience across various levels and cultures, I adapt different pedagogical approaches to support student learning [K2]. 

I integrate the VARK model (Tomic et. al, 2023, very well mind, 2023) [A5] as VARK assists in identifying each student’s distinct learning style, allowing them to choose an effective study strategy tailored to their goals and enhance their learning outcomes [A1, V1, A5]. The following bullet points demonstrate the application of VARK in my teaching practice [K2, K3, K4, D2.IV, D2.V]:

· For visual learners: I integrate visual aids including diagrams, videos, and pictorial representations within lecture content to enhance the understanding of complex concepts and engage students effectively. 

· For aural learners: I facilitate peer group and one-on-one discussions. During lectures, I record the content and share it on Moodle. Additionally, I summarize topics covered in the lecture, encouraging students to participate in summarization processes to consolidate their understanding. 

· For read/write learners: I assist students in comprehending course material by explaining concepts, answering questions, and providing additional resources. I also create written instructions to clarify assessment requirements and task expectations. I upload example templates to help students understand the format and nature of the documents. 

· For kinaesthetic learners: I guide students through step-by-step demonstrations of tasks, encouraging them to perform the actions on their own devices. I record these demonstrations and upload them on Moodle for reference. I use simulation tools (where relevant) to help students visualise task outcomes [A4]. When introducing new content, I refer back to relevant material from previous modules, using their past experiences and knowledge to build upon.    

In the context of CertHE CSW, module ACCA4019, I employ multimodal teaching strategies inspired by VARK type 2 because it addresses the varied requirements of different learners. This approach combines various learning styles to address the unique needs of my student cohort. The cohort I teach face diverse challenges, including mental and physical health issues [V3, K3]. To enhance practical understanding, I design activities that emphasize real-world implications. I adapt my teaching methods based on their specific requirements [V2]. 

The need for using multimodality varies. For module ACCA 5033 offered in term1 BSc Applied Computing, I noticed students were less engaged and interactive. To address this, I designed activities to encourage participation [A1], adopting multimodality strategies inspired by VARK type 1 because helps students in selecting their preferred learning mode in context-specific manner [V3, K1]. Here is how I structured my teaching [V2, V4, K2, K3, K4, D2.I, D2.II, D2.III]: 

1. Relationship Building: I helped students connect the lecture topics to understand their significance. This involved creating links between theoretical concepts and real-world applications. 
2. Scaffolding and peer support: I provided scaffolding to guide students as they worked on tasks. Additionally, peer-support encouraged collaborative learning and problem solving. 
3. Synchronous discussion: during classroom sessions, I engaged students in short discussions related to the lecture content. These interactions enhanced understanding and encouraged active participation. 
4. Asynchronous research questions: After lectures, I post research questions on Microsoft Teams. These questions align with the week’s session and prompt students to discuss and share their insights asynchronously.
5. Lecture recordings: to facilitate revision, students had access to lecture recordings. 
6. Time management challenges: while managing time effectively in smaller group is feasible, large groups present challenges. Interactive sessions require more time - I address this by timing discussions appropriately. 

I noticed that students struggle with understanding citations and referencing. To address this, I collaborate with library services to organise events focusing on referencing [K5]. Over the past three terms, we’ve received positive feedback and high satisfaction from participants [A3].





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Providing timely, constructive and motivational feedback to students (Price et al, 2010; Evans, 2013, milliner and Tucker, 2015) and getting theirs, is part of my effective teaching [K2] and helps me assess the effectiveness of my teaching methods. 

I employ a “feed forward” approach (Gonzalez, 2018) to help students understand assessments because feedforward provides an insight into how to achieve better outcomes in their assessments. In Week 3, I discuss assessment briefs, covering tasks, marking criteria and expectations [A1, V1]. I record these sessions so that students can revisit them as needed. This guidance helps them align their work with quality standards [A4, V2]. I ask students to send me a draft assignment which allows me to provide feedback for improvement. I employ formative assessment techniques to gauge student learning [V3, K3]. Strategies include summarizing subtopics, encouraging student summaries, reviewing session content, addressing student questions, signposting to library resources, and providing guidance on tasks and assessment drafts [A2, V4].  

I use a “flipped learning” (Bergmann and Sams, 2012) approach for assignments which has helped students submit good quality work as this technique provides learner-centred approach to actively engage in their  development while it makes them feel responsible for their learning journey. When describing and discussing an assessment brief, I incorporate relatable everyday examples and encourage students to contribute examples from their own lives. By doing so, I aim to enhance their understanding of the subject matter. Additionally, I focus on boosting their confidence, recognizing that tutor support plays a crucial role in the learning process. Through this pedagogic approach, I help students identify subject areas where they could work independently and where they might require additional assistance [V1, K2, D2.I]. 

The assessment process includes evaluating student submissions, considering marking ranges, learning outcomes and addressing plagiarism, word limits, and referencing. Moodle serves as an efficient online assessment system for delivering feedback [A4, K4]. I use professional knowledge and experience, marking/moderation training at UWTSD, along with marking guide (MG), to maintain consistency in assessing students’ work [K6]. Turnitin reports play a crucial role by not only visualising students’ writing skills in terms of research and literature acknowledgement but also highlighting areas for improvement. Providing feedback through comments on handwritten scripts and Moodle (for digital submissions) allows me to offer constructive guidance. My feedback is detailed and supportive, helping students understand how their grades were determined. I highlight strengths in their submissions, emphasise fulfilled requirements based on marking criteria, and offer guidance on areas for improvement. Additionally, signposting students to lecture notes and resources on writing styles, references and formatting enhances their learning experience [D2.III].  

I have observed that students often encounter challenges when citing sources in their assignments and I regularly arrange workshops centred around “referencing” [K3]. The workshops aim to educate them on various citation and referencing styles, emphasising how to incorporate accurate citations. 

The quality assurance processes monitor my worked scripts [K6]. I consistently receive positive feedback from both my line manager and peers regarding this part of my work.  I also monitor tutor peers, which is a valuable professional development activity [A5, V3]. I also collect feedback from students through feedback forms to identify gaps and enhance the overall assessment process. Using different forms of feedback such as feed-forward, feed-back, face-to-face or correspondence tuition, play vital role. 

As a member of Academic Misconduct (AM) committee, I play a crucial role in reviewing potential cases of AM [A5, V4]. Additionally, I assist students in recognising possible instances of misconduct in their assessment submissions and guide them on how to avoid these issues. 





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

UWTSD – IICL Birmingham students exhibit varying skills and challenges. In the second term of the CertHE program, students receive foundational instruction to bridge knowledge gaps and acclimate to computing studies. In contrast, BSc Applied Computing students, already well-versed in core subjects, demonstrate greater self-management and participation skills [K3]. 

The maturity of the student cohort significantly impacts the development of effective learning environments and approaches to student support and guidance. While engaging BSc students with online resources is relatively straightforward, assisting CertHE students in accessing and comprehending resources on platforms like Moodle, the internet and the Microsoft Teams can be quite challenging [V3]. 
I utilise interactive learning within a hybrid teaching environment to assist students in comprehending the content and accessing virtual resources [V1, A1]. This approach helps students become familiar with online learning tools and allows me to identify challenges and areas for improvement. By employing differentiated learning strategies based on VARK types 1 and 2 [A2], aimed to help students choose study strategies in a better way, I share recorded examples on Moodle, making the material more accessible to diverse learners. Creating varied learning environments – whether physical, intellectual, or digital – is key to engaging students effectively [V2, K4, D2.III]. 

I offer both formal and informal support to students throughout the module. My approaches include one-on-one assistance, online and face-to-face interactions, informal conversations, peer discussions, etc [V1, A2]. These strategies have proven effective for mature cohort, as evidenced by their performance in summative assessments. 

Individual students with specific physical and mental health conditions often need customised support. I maintain a supportive and inclusive learning environment by communicating regularly and clearly with students about module content and assessments [V1, K2]. Active listening is crucial as it creates a safe space where students feel comfortable. I demonstrate understanding and openness to adjusting my teaching approaches based on their individual needs. I utilise this environment to collect feedback directly from students, asking about helpful aspects of my teaching pedagogy [K5, A1, A3, D2. I, D2.III] and areas that can be improved. For tasks, assessments, and class activities, I use VARK type 2 focusing on diverse learning needs. These strategies not only enhance student retention (Tucker, 1999, Tinto, 2006) but also assess students’ capacity and willingness to actively participate in their learning process [V1, V2]. 

Receiving professional feedback from my peers is essential. For example, the discussion I had with a colleague while attending a ‘staff development day’ helped me identify some key issues linked to the student cohort. Peer feedback supports my professional development and fosters self-reflection. [V3, K5, A5, D2.VI]. 

I enhance inclusivity on Moodle by creating sections that highlight critical information, such as assessment submission deadlines, exam dates, contact information of the tutor(s), and active links to services [V2]. I incorporate external links related to course content and assessments [K4]. To foster engagement beyond the classroom, I facilitate Microsoft Teams-based exercises for debate, encouraging students to create learning spaces outside the university [V2, K3, A1]. Some tasks are directly linked to students’ summative assessment scores [K2].

I adhere to UWTSD’s quality assurance standards for professional practice, guiding students on how to present and demonstrate high-quality work in assignments [D2.V]. I provide guidance on integrating computer skills into their specific fields and related interdisciplinary areas [V4]. Project ideations including carbon footprint tracking, reduction mobile application, bike sensor awareness, personal health assistance application are a few to name. 

The digital skills centre at UWTSD provides free courses that can enhance students’ abilities. I guide students towards these opportunities, as their certifications serve as valuable assets when seeking employment [K1, A5]. 






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I actively participate in continuous professional development through workshops, trainings, literature reviews, and feedback from peers and students. This has allowed me to refine my teaching methods and enhance the learning experiences of my students, fostering steady growth. Over the course of my career, I have facilitated opportunities for students to connect with the broader community, organising and chairing conferences, seminars, and training sessions, as well as collaborating with industry partners to create internships. While I have taught and supervised mature cohorts at postgraduate level, the undergraduate cohort at UWTSD has unique challenges, including study gaps, disabilities and other issues.  

My continuous professional development (CPD) aligns with this focus, particularly in supporting undergraduate students with their day-to-day tasks and independent project supervision. To enhance my teaching skills, I participate in staff development workshops and seminars offered by the Quality Enhancement Team. These workshops have provided valuable insights into the cohort’s needs and directed me towards relevant literature related to teaching and learning for this special group (Harrison and Waller, 2017, Jane et. al, 2024 ) [V3, K1, D2.V, D2.VI]. Discussing teaching pedagogies with my peers, alongside tutoring the ACCA4019 module has been immensely beneficial [V3, K4]. 

Drawing from ongoing research, I have integrated VARK type 2 into my teaching [A2]. This method assists individual students in visualising tasks and comprehending content more effectively. The positive impact is evident through their immediate feedback and successful independent projects [V3, K3, A3, D2. IV]. 

In response to challenges faced by mature students during digital exam submissions, I have made several adjustments to enhance the assessment process. Firstly, I incorporated additional practice questions and mock exams to help students become more comfortable with the tools and applications required for the module [V2, V3, A1]. Additionally, I advocated paper-based examinations instead of computer-based examinations. This change aimed to alleviate stress for students who lacked computer operation skills or encountered last-minute technical issues. The positive feedback from students indicated that this approach allowed them to fully utilise their examination time by focusing on answering questions [V3, K3]. To minimise confusion during examinations, I allocate 10 minutes before the exam begins to carefully read each question and its components. This ensures that students fully comprehend the assessment [V1, V2]. As a result, there are fewer requests for assistance from students during the exam, and invigilators (including myself) can conduct exam more smoothly [K2]. Evolving my teaching approach has helped students maintain focus during examinations and achieve improved grades [V4, K4, A1, K1]. 

I play an active role in student engagement and retention by involving in admission interviews and Springboard activities contributes to creating a welcoming environment for students. [V3]. I encourage CertHE students to pursue further studies and advance to level 5. By highlighting the advantages of higher education – such as improved employability, social status, and personal fulfilment – I have seen positive results with more students reaching level 5 in recent terms. [V4, K6, A4]. 

As a deputy programme manager for BSc Applied Computing (AC) at IICL Birmingham, I have engaged in briefing and training sessions alongside the Programme Manager. Using my prior experience and iterative briefings, I have effectively handled responsibilities such as Hourly Paid Lecturer (HPL) interviews, onboarding, and coordination with tutors to ensure seamless teaching and assessment sessions [K6]. 
For the BSc-AC, I am exploring research aspects to benefit students interested in progressing to the MSc Course. Simultaneously, I am organising digital skills workshops for the mature CertHE cohort at UWTSD, collaborating with the digital skills team at IICL Birmingham. 
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Md Nazmul Hasan

	Job Title
	Academic Director

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	University of Wales Trinity Saint David (UWTSD) - IICL Birmingham 

	Email address
	md-nazmul.hasan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Academic Director, Line Manager





	Second Referee:


	Name
	Dr. Javed Ali Baloch

	Job Title
	Head of ICT and Business, Associate Professor 

	Fellowship Status
	None

	Institute/Centre/Unit
	College of Higher Education, Box Hill Institute, Melbourne, Australia

	Email address
	Javed.baloch@boxhill.edu.au

	In what capacity can this individual comment on your professional practice?

Colleague 






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Sana Jokhio

	Date 
	26/07/2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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