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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
[bookmark: _Hlk117969880]Special Educational Needs or SEN covers a diverse range of difficulties from being profoundly disabled and non-verbal, to mildly dyslexic. These may seem completely different, but both provide barriers in the way things are learned. The Education Act of 1902 identified that even though education was mandatary since 1870, many children were missing out on opportunities and labelled ‘useless cripples’ or ‘ineducable’ (A Dyson, 2012). Special schools were set up and children were classified by their disabilities.  Before the Lunacy Act of 1890 any person with additional needs or mental illness were labelled ‘lunatics’, and defined as ‘ insane, an idiot, of unsound mind or an imbecile’ (The Open University, 2022), the act made a clear distinction between imbeciles, and idiots and lunatics and worked to train their practitioners to ‘prepare them for the duty of life’ (U.K Parliament, 1887).  At the time this was seen as a progressive step to person-centred approaches (Rogers, 1951). However, this segregation limited the children’s interaction with neurotypical peers and prevented any example led development (L.S Vygotsky, 1978). It also used the medical model for disability in focusing on their needs as the cause of any barriers to learning, limiting their potential (Khalifa, 2021) The focus of these new ‘special schools’ was on education and developed as such in the U.K until the Warnock Report was published and used the term ‘special educational needs’ for the first time (Trisha Bowen, 1978). It recommended the establishment of access to higher education, the utilisation of adequate resources, progress checks, and links to be made with mainstream schools, indeed, the report introduces the social model of disability that we aspire to today, providing inclusive environments in a society set up for able-bodied, neuro-typical individuals (Trisha Bowen, 1978) (Khalifa, 2021). 
Statements of Special Educational Needs were introduced in 1988 which assessed the child using outside agencies such as educational psychologists stipulating the type of additional support required. This legal document provided and funded by the local authority is still used by schools today. The process involves parents/guardians and/or social workers and is child-centred (Rogers, 1951). Also, at this time the national curriculum is introduced and with it, league tables (A Dyson, 2012) and schools receive funding based on test scores (The Guardian, 2002). This commercialisation of schools reminiscent of the 1800’s led to decisions being made against the admission of children with SEN due to their perceived success being lower than that of children without, perpetuating the medical model of disability (A Dyson, 2012). This was recognised however, and the parent’s right to appeal was strengthened by 1993 Education Act and the creation of the SEN Tribunal System (A Dyson, 2012). It is mandatory for all schools to create policies and make them accessible and comprehendible for the public to understand their rights
[bookmark: _Hlk117962111]A year later, in Salamanca, Spain, a Statement and Framework for action on Special Needs Education was adopted during a world conference on special needs education: action and equality. 92 governments and 25 international organisations established the need for worldwide changes for the advancement of ‘Education for All’ (UN World Conference on Special Needs Education:, 1994).
“All concerned must now rise to the challenge and work to ensure that Education for All effectively means FOR ALL, particularly those who are most vulnerable and most in need” (UN World Conference on Special Needs Education:, 1994).
The SEN Code of Practise was later refined into what is used in schools today to ensure the support of every pupil requiring extra support which could be medical, social, or academic whereas previously a 5-stage approach was used it was streamlined to 3 stages (A Dyson, 2012).
1. School Action: Teacher to refer to ALNCO (Additional Learning Needs Coordinator) when students fail to progress and advice and support to be given by them. Differentiation and transactional support to be provided where needed.
2. School Action Plus: Appropriate interventions to be provided. Outside agencies to be involved where necessary (educational psychologist, speech and language therapists, social workers etc).
3. Statement of SEN: Assessments made during School Action and School Action Plus including multi-professional and external agencies to be evaluated and appropriate measures and support to be given tailored to the child (A Dyson, 2012) (G Rees, 2019).
Wales has refined this further by introducing an ALN Code for Wales 2021to simplify access to additional support, offer tailored help to all in need and reduce waiting times for assessments (Welsh Government, 2018). By providing statements to only those with profound barriers, interventions and teaching strategies for independence can be provided in-house immediately benefiting pupils in a practical way. Teaching Assistants in schools providing transactional support signify a quarter of the workforce employed in schools (Education Policy Institute, 2020) and deliver effective coaching to provide strategies to children. For example, Lexonik Leap and Lexonik Advance (Lexonik, 2022) are popular for providing dyslexic pupils and those with speech and language difficulties with strategies for identifying and pronouncing new vocabulary and SCERTS (Social Communication, Emotional Regulation and Transactional Support) benefits verbal and non-verbal children by teaching interaction and communication skills including self-regulation (Barry M Prizant, 2006).
The spectrum of Special Education Needs has evolved exponentially during the passed 20 years, with growing numbers of diagnosis and improved methods of identification. The skillset of staff in this sector has greatly increased and would be considered experts in their field comparatively to 20 years ago. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person-centred planning approach. 
(Based upon Section 1C IDP: Profile (About me) 
and
 2A IDP: Description of the child or young person’s additional learning needs (ALN))
Child A has serious sensory issues and although they haven’t been diagnosed formally, is on the Neurodiversity (ND) pathway for possible attention deficit disorder (ASD). 
Child A struggles to sleep at night and this leads to low resilience and a short attention span. They also get sleepy in class which affects concentration.

Sensitivity to noise can lead Child A to reprimand the class by shouting aggressively at them to be quiet. Loud videos may affect them also.

Child A can be quite sensitive and will cry if a peer or staff member are too critical.
	
Section 1C: Profile (About me)

	

• What is important to the learner. Child A loves to do well and reacts positively to praise. Child A is eager to please when they have a good relationship with staff members.



• What is important for the learner. Child A has a dog called Maggie whom they love. Their cousin also has a dog who enjoys nibbling at Child A’s hands. 



• What is working and should be built on. Child A is developing friendships with peers through gaming club and accessing room 16 at lunchtimes. This is to continue. Measures are taken to reduce noise or warn Child A if a video is going to be played in class. 



• What is not working and needs to change. Child A has a Timeout card to allow them to leave a lesson and go to pastoral care when dysregulated. They forget to use it during the heat of the moment. Ear defenders were worn in class but drew negative attention. A different strategy is to be discussed and implemented.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning Child A has speech and language difficulties which affects their ability to access certain subjects. A severe dyslexia diagnosis has recently been given.


Communication and Interaction During Interaction, Child A may often misunderstand what is being said which can lead to fall outs with peers, and misinterpreting the teachers instruction.


Sensory and/or Physical Child A is very sensitive to noise and can become aggressive to the class. They will often shout at them to be quiet when noise levels increase. Or storm out of the room.


Behaviour, Emotional and social development Child A can appear ‘different’ in his demeaner which leads to peers being wary of him. Lack of sleep affects resilience and leads to volatility demonstrated in aggressive or emotional outbursts. Child A is less emotionally literate than those of his own age and likes to play or do things that a younger child would. 






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Reading to reach stage 2

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Scribe to be available.

Differentiated work where applicable.

Chrome Book to be provided for long pieces of writing.

Lexonik intervention 1x per week


	 No
	School,
Classroom Assistant
Miss Teed (SCERTS)
Mrs Evans (Lexonik)
	2.09.22
	17.04.23

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.

Differentiation to be provided where needed and scribe, as writing is very slow and low resilience due to lack of sleep. Chrome book to be provided by teacher / classroom assistant when required.
	Scores high for dyslexia, support for fluency, first 200 high frequency words in reading to demonstrate context and syntax.
Lexonik to be provided to learn strategies for reading unfamiliar words. Prefixes and suffixes to be learned, with meanings.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Socialization, to gain a friend.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	To access room 16 during registration every day.

To attend Games Club in room 17 during lunch 4 x per week.

To interact with peers by sharing the Xbox and taking turns.

Access to SCERTS intervention 1x per week.
	No
	School,
Classroom Assistant
Miss Teed (SCERTS)
	02.09.22
	17.04.23

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.



Mum has expressed concern that Child A is reclusive and reluctant to interact other than with them and the family dog at home. Suggestions to go out for food and visiting other public places is often refused. 
	Due to negative experiences in Primary where Child A has been made fun of due to behaviour a reluctance to interact has developed. Classroom assistance is to be given throughout the day to encourage and provide the confidence to interact more. Friendships often breakdown due to ‘taking things the wrong way’. Accessing the SCERTS programme will provide a safe environment within a small group with pupils who have similar social needs with the opportunity to learn idioms, body language and tone of voice through play.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To leave class calmly when too noisy and return calmly when quieter.


	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Classroom Assistant to be aware of increased noise levels and remind teacher.

Gentle reminders given if Child A demonstrates anger or shouts at the class.

Classroom assistant to accompany Child A outside when dysregulation occurs.

Praise to be given each time Child A is successful.

	No
	School,
Classroom Assistant
Fran (Games Club Supervisor)
Miss Teed (SCERTS)
	02.09.22
	17.04.23

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.


	Child A has agreed to leave the classroom when it is too noisy, stand outside and return once the noise decreases. Classroom assistant to aid and encourage this. With the onset of adolescence, Child A is demonstrating better reasoning skills and the ability to regulate more quickly. Praise is to be given when this is done successfully.


	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To build resilience when dealing with changes in the school timetable

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	Class teacher to inform the class of any changes of location for next lesson. Classroom assistant to log this note into Child A’s planner.

A reminder of the classroom changes to be given the same day as the change and as early as possible.

Visual timetable to be provided and attached to schoolbag for ease of use.


	No
	School. Classroom Assistant
Class Teacher
	02.09.22
	17.04.23

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.

Child A believes that the timetable is known by heart when in fact there is a reliance on the classroom assistant. To encourage independence laminated timetable with a clip is to be provided and encourages to keep either on the school bag or person during school. After 2 years of school Child A is now familiar with all classrooms, however, becomes dysregulated with unexpected or last-minute changes to the normal daily routine. This could be a change in staff member or class location. To mitigate this any changes should be communicated as soon as they are known, 
	written in the school planner to enable parents to enforce this at home and Child A is to be reminded of them throughout the school day. To promote independence, the Classroom Assistance may prompt with questions such as ‘Is there something different going on today?’, or ‘Can you remember where French will be today?’.
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