ECEY5004	1907459	2391
[bookmark: _Hlk86311993]      LANGUAGE AND LITERACY IN THE DIGITAL AGE.

Introduction

‘The more that you read the more things you will know, the more that you learn the more place you’ll go’ (Dr Seuss, 1978 cited in Hayes, 2018, p. 69).

Storytelling and reading have always been a familiar activity between parents/carers and young children (BBC, 2019; Fox, 2021). It not only acts as an opportunity for bonding, but helps children to develop their speech, language, and literacy skills (BBC, 2019; Fox, 2021).
According to Gibb (2016, p. 1) ‘learning to de-code words is the first step in becoming a confident reader.’ He goes on to say about ‘the importance of storytelling’ and that reading and telling stories to children is just as important, not just before starting school, but throughout their entire education (Gibb, 2016). 
Also, because the world is now technical, it is important for children to learn digital literacy as they will need it to be able to participate in society (Teach Your Kids Code, 2018).
Therefore, this self-reflective study is based on 2 video recordings, one traditional activity sitting with a book and reading to an imaginary class 1 group of children, the second is a muted YouTube digital reading, that the author has voiced over.

Main body 

When sitting reading from a book, the children appear to find it more exciting as they are keen to see what is happening on the next page, and it becomes an interactive participatory activity (Ezell and Justice, 2005). Through reading stories Isabell, et. al. (2004) states that it is a way of understanding the development of language with children, furthermore Isabell et al. (2004) state that whilst you read or tell stories to children you are helping with their verbal communication as well as their understanding, so, asking questions, using imagination, developing mental pictures, and problem-solving, help children to become independent thinkers and learners. However, Ezell and Justice (2005) disagreed by saying that it is the type of approach that adults use that is important, for example, the adult’s tone of voice when reading a story out loud is what has the biggest influence on the child’s focus and their enjoyment of the story, so, expression by the reader can help convey emotion. This relates to the Welsh Government Foundation Phase Framework (2015, p.12) states how it is important that ‘children are encouraged to communicate needs, feelings, thoughts…[and] may communicate in other ways, not just through speech’

It is important that the child is interested in the book that is being read, because if it feels relevant to the child and is of interest to them then they are more likely to engage 
With the reading activity, whereas, if they do not find it interesting, they may lose interest and start dis-engaging. Therefore, it is vital that children are given every opportunity to engage in a positive way as this can help them develop their listening and attention skills. Estyn (2021, p.41) highlights that ‘Most children in nursery settings and classes develop important pre-reading skills and positive reading behaviours.’ Moreover, this will help the children to learn to look after books, and which way around to hold the book, as well as turning the pages and repeat the story in their own individual way.

When sitting and reading a book, the children get drawn into the activity in a more intense and personal way, this can make them feel more secure and safe, it can also help with creating a stronger bond between the child and the adult, because the activity is an intimate one (Fox, 2021). This links in with Maslow’s Hierarchy of Needs, who suggests that when children’s physical and psychological needs are met, that is they feel safe, warm, and valued, then this allows them to be able to participate with the activity of reading which can then enable them to learn their literacy skills (Kerene, 2017). Digital storytelling, on the other hand, seems to be lacking in intimacy, unless it is done on a one-to-one basis, so the children may not get the safe and secure feeling they get when reading from a book, and this may prevent stronger bonds being made between the child and adult (BBC, 2019). The digital storytelling video is a different experience, so although children will still be excited about the story, but they may not be as gripped to it like they would with a physical book (BBC, 2019). This might be because children in the early years are likely to associate tablets, phones, and other digital devices with playing games or watching videos on YouTube. Bronfenbrenner (1977, cited in Edwards et al., 2016) suggests this might be because a school setting is different to a home setting, so children use technology differently and not for the same amount of time. Edwards et al. (2016) mentions that whether the children are at home or school, the different activities have influences on each other and is similar to the: 
macrosystem which directs both the parents’ and educators’ beliefs and values around technology, child development, the home, the centre and their own roles. For example, home technology use is influenced by concepts of recreation, relaxation and keeping ‘up to date’ with technologies, while early childhood education centre use is influenced by concepts of play and what constitutes appropriate play for young children in terms of fostering learning and development.
						(Edwards et al. 2016, p.13)
When reading a book, the adult and child can set the pace together, and can go back or forward and revisit the pages as many times as needed to help develop understanding and absorb information, whereas with digital the pace is set by the reader. When reading books, children will use their imagination and even though there are pictures there, the reader/viewer has an opportunity to have the added value of creating in their mind additional images and creative scenarios linked to the story being read (Aina, 1990, cited in Isbell et al., 2004, p.158). This can help children with their brain and cognitive development. Early Impact (2021, p.1), say that once children are absorbed into books, a vast section of their brain will be inspired all at once. Books awaken various ways of thinking, and also exercise many ‘parts of the brain’ such as ‘creating, imagining, remembering, problem solving [and] listening’. 
[bookmark: _Hlk86310997]Aina (1990, cited in Isbell et al., 2004, p.158) also wrote that reading a quality picture book to children will inspire them to use their imaginations to create a mental image of what is going on in the story, and this will enhance their imagination skills. When discussing how a picture book has been developed in ways that explains science to English language learners in primary education, Gálvez, Santos, and Dooly (2016) say that it supports and improves the children’s communication abilities, and their vocabulary helping to build their confidence. This is supported by Wolf (2008, cited in Hayes, 2018, p.210) who explains that:

…The more children are spoken to, the more they will understand oral language. The more children are read to, the more they understand all the language around them, and the more developed their vocabulary becomes.
				(Wolf, 2008, cited in Hayes, 2018, p.210)

However, reading is not only a visual experience, but a tactile and sensory one too, because, for example, some books for younger children include materials and fabrics that provide ‘touchy feely’ textures, also for older children the print may give some pleasurable feelings when touched, especially if the child has additional learning needs (ALN) There are a variety of different book packs out there and one, ‘book touch’, is used for partially blind or blind children that has these touchy feely books included (Whitehead, 2010). Additionally, the Welsh Government (2019, p.12) say that children with special needs can benefit from learning to read early through the use of stories from sensory books, and being read to through voice and sign, and also for ‘rhythm, motivation, and experience of books’.

Also, the smell of the pages as they are turned can help produce an emotional connection with a book, which the child may always remember (University of Colorado Boulder, 2020). The University of Colorado Boulder (2020, p.1) explain:

…smells are part of our cultural heritage. Specific smells can inform us about the nature, history and physical state of an object—in this case, a book—and the time when that scent was absorbed.
(University of Colorado Boulder, 2020, p.1).

[bookmark: _Hlk86223720]With digital video storytelling it is not really as tactile so it might not help much with developing children’s senses, however, in a journal by Horiguchi et al. (2017), it states that smell is used many times during childhood because it is one of the first developed senses. Furthermore, Horiguchi et al. (2017), go on to say that an electronic picture book will help children still experience the senses, through ‘wind, vibrations and sound’, with also the use ‘of the olfactory display’ that can produce scent using ‘pulse injection and a tablet device’. This could also be helpful for children with additional needs as it is possible for them to use this digital media freestanding so that they can move around more (Horiguchi et al., 2017).

Moreover, Wolf (2018, p.7) highlights how reading daily using different digital formats such as YouTube or playing games can harmfully affect the child’s cognitive development by the use of digital media in storytelling activities, saying that they can ‘delay the development of critical thinking…imagination, and empathy that are all part of deep reading’. Therefore, Wolf (2018) suggests the immediacy of digital media can have a negative effect on children’s cognitive development.

[bookmark: _Hlk86311487]However, these days it is becoming increasingly important that children develop their digital literacy skills so that they can actively participate in the digital world we live in and not get left behind. Because of this, the National Literacy and Numeracy Framework works together with the Digital Competence Framework to help children develop their literacy skills through using text on screen, moving pictures, and sound (Welsh Government, 2013; Welsh Government, 2018). 

[bookmark: _Hlk86310435]However, we need to be careful with children’s use of technology as they love technology for two reasons, says Palmer (2016). The first is that a lot of grown-ups have got technology these days and children just want to copy those who are older than them, as they naturally mimic (Palmer, 2016). The other reason is that children find pleasure in swiping a screen and getting an instant result, as it quickly relieves their sense of ‘powerlessness’ and frustration, and this is similar to the pleasure of a ‘cuddle from mum or a splash in the bath’ (Palmer, 2016, p.1). Furthermore, Palmer (2016, p.1) mentions that screen play is now replacing many important childhood accomplishments, for example, ‘physical, emotional, social and cognitive development’, and including things like: 

· rolling, grasping, crawling, running, jumping, climbing 
· active, creative play (especially outdoors) using whatever comes to hand
· interacting with the adults who care for them
· listening to (and eventually joining in with) songs, nursery rhymes and stories
· Or perhaps just having a much-needed nap.

(Palmer, 2016, p.1).

Furthermore, children seem to be getting iPads more often and at a younger age and Palmer (2016) believes that if it this does not change soon, then there are likely to be more negative outcomes for children’s physical and mental health in the future. However, the Welsh Government (2013; 2018) suggest that technology, when used appropriately, can play an important role in children’s learning.

[bookmark: _Hlk86311936]In both videos the practitioner was using pointing as a way to direct the children’s attention to different parts of the story, stated in the Northern Ireland Curriculum, (no date, p.7) this technique will help to progress the familiarity and the arrangement of the ‘Words and Use of Reading Cues’ such as:
 
• pointing out target words in text
• looking for words with target sounds 
• pulling words out of text for analysis 
• highlighting similarities and differences in words 
• using pictorial/contextual cues to work out words

Northern Ireland Curriculum, (no date, p.7) 

This can also help ‘learners develop a secure understanding of the relationship between letters and sounds, which helps them to progress their decoding skills well, as they move through the Foundation Phase (Estyn, 2021, p.41). 

During the traditional video the practitioner read a story that rhymed, and Neaum (2012), states that this is essential for children for the reason that they are exciting, appealing, and educational, which makes them meaningful to the children. Crystal (1998, cited in Neaum, 2012) explains that language play is beneficial and to do it through the means of rhyme is fun along with telling jokes or just expressing their feelings. Neaum (2012) goes on to say that children need experience with language and the sound of words and letters, and to do this they must first learn to listen to what is said and to recognise any differences in the pronunciation of the word or letter; this is known as phonological awareness. Furthermore Neaum (2012), says that to help boost the children’s phonological awareness it is easiest through the means of rhyme, song, or poem, also known as language play. This is supported by Estyn (2021) who state ‘Many develop phonological awareness through singing songs, chanting rhymes, listening to music, clapping rhythms, and playing word games. This is also supported by the Welsh Government (2017, p.32) who state that ‘Hearing sounds in words is an essential early step in segmenting and blending and leads to improvements in literacy’.


Conclusion

This was self-reflective study of two storytelling activities. One a traditional reading from a book, and the other a digital reading activity appropriate for young children. It demonstrates how these activities could promote children’s language development and early literacy skills, including digital. The main areas highlighted were how that reading traditionally you still maintain the important skills for development and how digital is growing within the younger generation, 
Both traditional reading and digital reading activities have a place in children’s literacy learning and in this modern digital age that we live in it is important that they experience both because sadly this is the way the world is going, people do not send letters anymore it is all done through email, our next generation is going to be more technical, so to give them the enjoyment of reading a book as a child is important and hopefully they can carry it on into their adult life.
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