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Introduction 
This assignment’s purpose is to focus on a ‘critical incident’ in terms of David Tripp. Tripp defined critical incidents as an incident for professional reflection on one’s own teaching practice (Tripp, 2011) and it holds importance in affective teaching practice allowing a means of obtaining deeper analysis of an every day occurrences that can be interpreted to have an underlying deeper meaning (Tripp, 2011). In this instance, critical is not seen as a “serious, uncertain and possibly dangerous” incident (Oxford advanced Learners Dictionary) but rather a critical point of reflection, one that influences future teaching practice (Tripp, 2011). A critical incident at first sight is a simple activity to which can be overseen as having no initial deeper meaning but it is only seen as critical at the point of the teachers reflection to why that happened and what can be done next. In this assignment, I will be assessing the role of the critical incident in education and how critical incidents are important in reflective teaching practice. 

The role of critical reflection
The purpose of a reflection is to learn through and from experience in order to gain new insights of practice and ones own self-awareness (Finlay, 2008 as cited in Aubrey and Riley 2018 ). In the world of education having self-awareness is paramount in relation to the Professional Learning standard by showing openness to reflection (Welsh Government, 2019). Reflection is at most importance to make good teaching practice from interrogating ones teaching practice (BERA, 2014) to being open minded, responsibility and wholeheartedness (Dewey, 1933). Dewey stated that reflective practice that is central to the teachers professional practice otherwise they tend to accept their everyday practice as concrete and unchanging therefore not benefitting the learners in the best way. Drawing on Dewey, each practice should be reflected on holistically (Aubrey and Riley, 2016) which then as teachers they know that the child it at foremost importance.

Drawing from reflective models such as Driscoll, Schön and Gibbs it provides a framework for how teachers can be critical of their own teaching practice benefiting the teaching and learning experience holistically. According to Driscoll’s Model of Reflection (Appendix 1. Driscoll, 2007. As cited in NursingAnswers, 2018), reflection practice requires the practitioner to ask three questions about their practice in order to analyse ones own experiences, reflect and learn from practice. The benefits the teacher gets from following this model is that it allows them to reflect from the previous practice and continuously learn from ourselves. This aim is also focused in Gibbs’s reflective cycle which can be found in my appendices (Appendix 2, Gibbs 1998). Gibbs provides an holistic approach to reflective practice drawing focus on the feelings to gather a deeper analyse of what has happened and what could be done next where by asking the teacher to focus on six reflective questions after the experience. Similarly to Gibbs, Schön provides an analysis on reflection-on-action and reflection-in-action which encourages quicker analysis on self-awareness to provide effect practice and allowing them to gain control of the situation rather than just reflecting on the experience after it has occurred (Furlong and Maynard, 1995).
Reflection is paramount to teaching practice as it is focused within the Professional Learning standard as it states that teachers should “consistently extend knowledge, skills and understanding” through the practice of reflection (Welsh Government, 2019). This allows teachers to develop their own practice and potentially promote self-awareness and their openness to adapt. Reflection allows teachers to “consistently secure the best outcomes for learners” (Welsh Government, 2019) through constant reflection either in-action and on-action (Schön, 1978) ensuring that the learners are benefitting holistically and gaining the best possible education.
Reflective practice is essential as allows the teacher draw on prior knowledge and see how different methods of teaching works within and outside the classroom and allows them a chance to reflect on these methods going forward towards ongoing professional learning. Reflection is paramount in relation to following the curriculum for Wales as it ensures that the learners are gaining the most from their education, teachers are required to reflect on their practice to ensure that they are following the four purposes and the progression steps of the learner to encourage them to progress (Donaldson, 2015).  

School & Class context of the observation 
All identifying information from the critical incident will be anonymised to ensure ensure I am abiding by the British Educational Research Association (BERA) ethical guidelines (2018) including the school, its teachers and pupils to ensure that the participants data is confidential and anonymised (BERA, 2018).

The observation of the critical incident took place in an English medium Primary school located in South Wales in the Vale of Glamorgan. The school has a large capacity of around 500 pupils from 3-11 which are separated into two classes per year group across the school until year 6 where the children are split into three classes. The school welcomes children from diverse backgrounds and 6% of their children who have free school meals which is considerably lower than the national average of 22.5% as well as having a low number of pupils with additional learning needs of 11% compared to the national average of 21% (Estyn report on school X, 2018).

The observed incident occurred in a reception class just after 9:30 within the first lesson of the day on Monday morning. The classroom is open planned and has lots of room for continuous provision including carpet time. The class toilets were in a sectioned off room in the classroom with high windows so the teacher can check if they were okay. The classroom has loads of colour displaying different pieces of work but wasn’t over crowding because of the big open space. The doors to the outdoor space was open allowing a cool, breezy environment. The children were sat on the carpet and each child was on individual spots where they were asked to remain there when the teacher was giving instruction moving to the directed areas which was clear and detailed about each individual activity.

Critical incident linked to Donaldson’s Four Purposes
The critical incident occurred between the teacher and their students and focusing on one student in particular, to which I will refer to them as ‘Child-A, whilst the teacher was given them instructions for the following rotational activities that they were required to do independently. (The report for the critical incident can be found in Appendix 4a). 

The children were sat on the carpet after the teachers instruction but they were not 100% settled and not all children were engaged and were talking to their peers whilst others were in the toilet coming in and out of the classroom but the teacher continued to give the instructions and ignore the fussing on the carpet. The children continued to move and fuss however the teacher didn’t call names to gain attention and proceeded to show the students what they needed to do within the next part of the lesson. There was continuing fussing from a number of pupils however the teacher chose not to call any names and ignore the fussing. The teacher continued with their instructions on what to do on the different areas of learning. The teacher called child A’s name after child shouted out a response to the teachers given instructions to which gained no engaged response from the child therefore the teacher continued with her instruction ignoring other childrens fussing before setting the children off with their tasks.
The teacher is setting high standards of behaviour for the children, expecting the children to sit and engage with the lesson and expecting them to be ‘ambitious, capable learners’ who “set themselves high standards” drawing from Donaldson’s core purposes from successful futures for the curriculum for Wales (Donaldson, 2015. Pg31). The teacher here is setting a foundation for the children for their years of learning so they are able to set themselves these standards. The children are aware of what is expected of them in their learning environment which is shown when majority of the children on the carpet are quiet and are fully engaged with the teacher through the duration whilst others can observe their peers through social reinforcement who are fully engaged and in reflection give their full attention to the teacher’s instructions. There were some students who were not engaged during the session however, they still remained on the carpet waiting for the teacher to set them off on their tasks reinforcing the acknowledgement for the standards the teacher expects. 
By ignoring the poor behaviour on the carpet, the children have a chance to “understand and consider the impact of their actions when making choices and acting” in this instance understanding the impact of their fussing on the carpet on their learning as well as the learning of their peers (Donaldson, 2015. Pg31). The children who were fussing observed their peers through social reinforcement who are fully engaged and in reflection give their full attention to the teacher’s instructions. There were some students who remained not engaged but the teacher continued not to address this, empowering the students to understand the consequences of their own learning. 

Literature review 
From the observed critical incident there are many themes which can be explored into further detail, this assignment will focus on the following three themes: is planned ignoring a successful behaviour management strategy, positive relationships in childhood and engagement in lessons drawing focus for behaviour management.  

Behaviour management seems to be the hardest obstacle to overcome when it comes to teaching, if children are willing to listen and behave; it ensures that the children attain a good education (Cowley, 2005) Behaviour management covers many strategies which teachers could implement in their classroom to gain control. Planned ignoring is a technique used by teachers in order to attempt to ignore the poor behaviour and to promote adequate behaviour through the reward of attention. Planning to withhold attention following poor behaviour can be successful when applied effectively (Reinke, M. 2019) “Planned ignoring helps the students unlearn problem behaviours that obtain attention” even major forms of problem behaviours can be the result of attention seeking (Reinke, M, 2019). Reinke states that there are “five key elements to effective planned ignoring” the teacher must not ignore behaviour which can be harmful such as aggression or bullying therefore this strategy is one that needs to be selective furthermore when it is being used it needs to be properly and consistently ensuring the child understands they are not gaining attention with the certain repetitive behaviour (Reinke, M. 2019). This is also suggested by the Welsh Government in the ‘practical approaches to behaviour management in the classroom’ planned ignoring allows the children to reflect on their actions and understand the consequences of their action, however, it does cause some issues, it leaves the situation open for the behaviour to escalate (The Welsh Government, 2012) and only deals with the minor behaviour when no adult intervention is required. The report on Practical approaches to behaviour management suggest that most challenging behaviours needs to be addressed but only when the child is back to baseline (see appendix 3) and calm before intervention is needed, suggesting that planned ignoring is successful as intervention during the incident isn’t necessary therefore showing that planned ignoring strategies do not always solve the situation and other behaviour management techniques need to be implemented but it is a good starting technique and affective with some displays of minor poor behaviour. 
Compared to other behaviour management techniques planned ignoring benefits the class in a way that the teacher doesn’t contribute to the noise level in the class (Cowley, 2005) As Cowley (2005) goes on to point out that, it is unnecessary for the teacher to gage the pupils attention through raising their volume of their voice, as by raising their voices unnecessarily it demotes positive children-teacher relationships that is essential to behaviour management and enforces respect (Ellis and Tod, 2015). Building on positive meaningful relationships with the children helps mailing a positive learning environment is essential rather than following behaviour its methods to manage behaviour (Smith, H. 2017 referring to Ellis and Tod) Ellis and Tod’s behaviour for Learning framework emphasises that positive behaviour is the result of interrogated  positive relationships with the “self (engagement), others (participation) and the curriculum (access)” and it is the child’s learning behaviour which is central to these interrelated relationships (Ellis and Tod, 2015).
By not contributing in the class volume, and ignoring the poor behaviour it allows the teacher to carry on with their lesson without having the need to interrupt the teaching and learning therefore having control over the class and not affecting the pupil-teacher relationships (Cowley, 2005) and the relationships with the self, others and the lesson (Ellis and Tod, 2015).
Therefore, as suggested by Cowley, planned ignoring is a strategy which is successful in classrooms where the children have respect for the teacher (Cowley, 2005) however, Cowley sets her literature of behaviour on older children who seem to be in comprehensive school therefore can this be applied in the same light with primary? Ellis and Tod behaviour for learning involves the child’s relationships from early years therefore, positive relationships are beneficial for behaviour management and in turn successful for planned ignoring (Ellis and Tod, 2015) which is also backed up by the welsh government stating that building positive relationships with children is “the heart of effective behaviour management”, it is only when these relationships are there that “behavioural change can take place” (Practical approaches to behaviour management in the classroom, 2012).

Dreikurs stated that there are undermining motives for displays of behaviours such as “attention, power and control, revenge and helplessness or inadequacy” (Dreikurs, 1968), the implications of these motivations to behaviour is that one model of behaviour doesn’t fit all. If the child is displaying poor behaviour for attention then the planned ignoring technique can be successful however, there are other motives to poor behaviour and multi-factors which affect a child’s behaviour (Ellis and Tod, 2015.) Ellis and Tod believed that “learning does not take place inside a vacuum” and is in fact heavy influenced by external factors and therefore by encouraging these relationships in turn it is promote positive behaviour as it allows pupils to “recognise their emotional state or the feelings of others” (Ellis and Tod, 2015). 
Ellis and Tod’s behaviour for learning is centred around the effectiveness of the child’s relationships, This is further cermented by Brofenbrenner’s  Egological Systems theory as it  suggests that a child’s overall education is affected by external factors (see appendix 4) and a child’s society is required to work together for the interest of the child and communicate the child’s qualities and interests to help build these relationships (Bronfenbrenner, 1979, as cited in Aubrey and Riley, 2018)
Furthermore, if the child is lacking these positive relationships then they are unable to establish other needs (Maslow 1987 as cited in Aubrey and Riley, 2018) which can be the cause of frustration and possible behaviour issues. As we can see from Ofsted, “where teaching does not meet pupils' needs…they can lose attention, demonstrate poor attitudes to learning” (Ofsted 2011 pg 59). The importance of meeting the child/s individual needs are again by Maslow’s Hierarchy of needs (see appendix 5) and these needs might not have been met during COVID such as their social development (Ofsted  2022) and therefore having an impact on the behaviour and engagement in the classroom. 

By ignoring the fussing on the carpet, it strikes the question ‘does planned ignoring gather the pupils engagement?’ According to a study conducted by Hall and his colleagues (Hall, et al 1968) ignoring certain behaviour in the classroom provides unconscious engagement to the lesson as when the teachers attention was withdrawn (Hall, et al. 1968). Hall’s study observed different stages of the lesson when the behaviour declined and increased, showing that majority of the teacher attention the pupil received followed “non-study behaviour” in this instance study behaviour refers to engagement towards the appropriate task within the classroom whether that be listening to the teacher or completing work. In this study, they observed pupils attention to engagement and how it differs to the point of the teachers attention, which Dreikurs in his behaviour model ‘Social discipline model’ draws upon how behaviour is partially motivated by the unconscious need for attention therefore by showing poor behaviour, the child will attain the teachers attention (Dinkmeyer & Dreikurs 2000) this is where the planned ignoring technique is beneficial for the teacher as the child isn’t gaining the attention they are aiming to attain. However, as this model was developed in 1968 is this model of behaviour as well as this study also conducted in 1968 outdated? According to the welsh government report of classroom management attention seeking is a major cause for unwanted behaviour; whether that child is not attaining the attention they want from the teacher or if the child is not being rewarded for the good behaviour they are displaying then it can result in them seeking attention through negative behaviour and they suggest that planned ignoring is a successful in some cases with certain behaviour. 

Within the incident the teacher called on a specific pupil who was fussing on the carpet along with their peers, as a researcher it brings about the question why the teacher addresses some poor behaviour but continues to ignore the other children and what effect does it have on the learning and the individual children. We can see from The Welsh Government that dealing with challenging behaviours are independent to the child and the most effective way to promote engagement is to promote these positive relationship so the teacher can implement individual behaviour plans (IBPs) (The Welsh Government, 2012). We can see from Dreikurs (2000) that there other motives to challenging behaviour therefore it is important for the teacher to notice this and understand what forms of behaviour management is the most efficient for the individuals engagement (Welsh government, 2012).

When the pupils gain no attention from the teacher during they’re non-study behaviour the child would abandon their poor behaviour and continue with their positive behaviour therefore gaining the teachers attention through positive reinforcement (Skinner, 1979. As cited in Aubrey and Riley, 2018). By appraising the positive behaviour and ignoring the poor behaviour the child is gaining attention positively (Dinkmeyer & Dreikurs, 2000) and reinforcing the positive behaviour through addressing their need for attention using tangible rewards and complex token systems. (Skinner, 1979 as cited in Aubrey and Riley, 2018). Skinner’s theory on reward system was based on his experiments with animals and saw no reason to why humans cannot be controlled by the consequences of their actions (Aubrey and Riley, 2018) therefore we see that children in some cases are motivated by the attention they are receiving from their actions including the negative, which supports the planned ignoring strategy ensuing that the pupil isn’t gaining the attention they are seeking out for. 

Reflection and evaluation 
At first the teachers methods of ignoring some poor behaviour and addressing other seemed questionable, and encouraged me to reflect upon this incident. Driscoll’s what model on reflection encourages the practitioner to ask three questions (2007):
What happened? 
We can see from the observation that the teacher used planned ignoring behaviour management technique to ignore fussing and, in turn, attempt to promote engagement. During this the teacher only called Chid A’s name to ensure engagement and to remind the child of the positive teacher-pupil relationship and what the teacher expects from the child but not the other children. 
So what? 
Only through having a conversation with the teacher, I was able to critically reflect in order to see how important it was to gather more information to ensure the reflection was as accurate as possible for example, it allowed understanding to why the teacher ignored the children fussing on the carpet to promote positive behaviour from the award of attention when they show positive behaviour drawn from the theories of Dreikurs (1968) and Skinner (1974).  On reflection I can see the the benefits towards learning and teaching of building on positive relationships within the classroom (Ellis and Tod, 2015) as the children shown the teacher respect, even though they were fussing the class volume never excelled the teachers voice allowing them to continue their instructions. On reflection from the incident and the use of my literature, I can draw conclusions on why the teacher called Child’s A name out and no one else’s and this is due to individual behaviour plans set by the teacher and possibly other adults and its only from these positive relationships that the teacher was able to do this (Ellis and Tod, 2015). 
What’s next?
Further to my future practice, to ensure engagement I will engage with the planned ignoring behaviour management technique when faced with minor challenging behaviour in the classroom as from the use of literature I can see the benefits which will help implement a positive learning environment and build on positive relationships between the pupils and teachers and working collaboratively (Welsh Government, 2019). I have also been able to analyse the affects of implementing independent behaviour plans and how this is done through promoting positive relationships within practice this will ensure that as the teacher I will “consistently secure the best outcomes for learners through progressively refining teaching…” (Welsh Government 2019) as I will be adapting my practice and the way I deal with each child to help meet their individuals needs, creating positive learning experience for them. 
From the critical incident, I was drawn to the feelings of being singled out, I can draw conclusions on why the teacher called child’s a name and no one else’s after having the chance to talk with the teacher and see that the teacher was encouraging the children to be “ambitious capable learners” who are responsible for their own learning as they “set themselves high standards and seek and enjoy challenge” (Donaldson, 2015. Pg-29) and this child needed the verbal reminder, however within my future practice I would sat the child within eye view or position myself directly opposite the child so eye contact could be made to gather engagement rather than using verbal engagement drawing attention to the child and, even though this wasn’t the intention from the teacher, singling them out from their poor behaviour. 

When reflecting on my own future teaching practice, I am motivated to use Schön’s model of reflection as it provides effective quick self awareness as it requires the practitioner to use reflection in action as well as on action (1983) this will constantly ensure that I am meeting the children’s individuals needs and “consistently secure the best outcomes for learners through progressively refining teaching…” (Welsh Government 2019) as I am able to pause and reflect during my lesson time instead of only reflecting after the incident has occurred as then there is limitations of what the teacher could do as they are no longer in the incident. 
My reflection from this critical incident, is the importance of taking every child’s needs and feelings into consideration during every minute of the school day to ensure that their learning is paramount to my teaching practice. 

Conclusion 
From observing this critical incident, this practice has been beneficial towards ongoing professional learning drawing on prior knowledge and experience of classroom dealings as well as future teaching practice as it allows the chance to observe behaviour management and critically analyse the impacts of different behaviour models and how they will practically work in the classroom. It has been beneficial to the overall learning by building on prior experience knowledge of the theory of behaviour management techniques and ones own development of pedagogy and how the teacher can “secure the best outcomes for the learners through refining teaching” practice (pedagogical principles to teaching). During this experience it gave the opportunity to ask reflective questions of teaching practice and gather a greater understanding of how planned ignoring works for the teacher and the students in the classroom and the importance of positive relationships between students and teachers. Teachers has a greater responsibility than just educating children, they have to be actively involved in shaping children in line with the four purposes- “healthy, confident individuals, ambitious, capable learners, enterprising, creative contributors, and ethical, informed citizens” (Donaldson, 2015). Teachers can do this by using the teaching standards to aid their practice and to implement these positive relationships with the students (Brofrenbrenner, as cited in Aubrey and Riley 2018).
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