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This document updates the MA CAA marking guide in line with the Faculty Marking Rubric of October 2016, and the discussions behind them
This guide is a work in progress containing:

1. Guide for marking, including general style  general comments

2. The Faculty Marking Rubric of October 2016
3. The Old School of AHA guide with my comments

4. The official background from the QAA
5. The updated Bath Spa University marking sheet.

A.GUIDE FOR MARKING AND COMMENTS

Short and Long Essays

Short essays have a more precise remit than long ones, and may relate to the marking rubric in different ways. For example, the requirement the use primary sources may not be required if the short essay is a critical literature review.

General Observations

In general there is very good agreement between marks and marks accurately reflect the standard of work. However, getting the comments right is a more subtle business.

As we have around 60-70 students and about and about 10 markers, it falls to me work for consistency between markers. From the students’ perspective this is so that they can judge their work in one module against another.
The marking of essays and giving of feedback to the students is the most important single part of our work. It is also the part of our work on which we – and the whole MA - are judged, being the basis of the External Examiner’s annual report to the University. It is therefore vital that we get this right.
The taught modules provide a training for the research part of the MA: the dissertation. This is why it is essential to look at certain fundamental skills. The student is learning skills which they then go on to apply in the rest of the MA and ultimately in the dissertation. 

The giving of feedback is our most important interaction with the students. It’s how we enable them to improve. It’s also how we prepare them for future modules and ultimately for the Dissertation. 

Above all, we can only mark the essays as they are: we cannot infer anything about the student’s inner state.  

Marks and Feedback: Remember, your marks and feedback must conform. If you give a high mark and too many negative comments, or low marks and relatively good comments then you need to look at them again. If you praise an essay and give it 63, or are really negative and give it 64, there’s a gap between the comment and the mark. Plus, if a student is given a mark of 48, or 53, or 65, they need to understand why. 

Please make sure the students are aware, through the way you phrase your comments, which are the substantial issues (as above) and others, which are minor (see below, First Order and Second Order comments).
For example, a missing conclusion is a major problem, a missing reference is not.

You must also be clear about what we have asked students to do. If you criticise a student for not having followed instructions, you need to be sure that we have given those instructions. Similarly you cannot criticize a student for not consulting a text we haven’t recommended, for following guidance we have approved, or adopting a methodology to which we have agreed.
Distance-Learning. Remember, the student gets these comments back electronically. We need to pay more attention to helpful comments than we might if we were on a physical campus. The student is full of nerves, waiting for their essay. Unnecessarily critical or negative comments will ruin their day – and will not help them improve – and will result in a need for further advice and supervision.
In any eventuality, give the student proper positive feedback before entering into any criticism.

Oral Feedback

Students must always be offered a skype session when feedback is returned, usually by the first marker. In practice only a small number of students request one and the duration, except in exceptional cases is 15 – 30 minutes.

Students reading feedback

We have found that a consistent cause of student failure to improve is a failure to read feedback. This is why when we return essays we always ask them to spend 30 minutes reading the feedback. If they don’t read it, it is their problem. However, we still have to give feedback, and give the best we can.
Our purpose is to help students improve, not to have them drop out. The phrasing of comments is therefore extremely important.

There are two components to feedback – marks and comments.
The comments should justify the mark. If you give positive comments and a low mark, or vice versa, there is a problem. 
Where markers disagree: issues arise where two markers (one of whom may be me) disagree. Usually there is disagreement in marks we split the difference. Very occasionally I have to use Course Director’s privilege to slant the mark to the higher or lower of the two suggested marks. If a third marker is brought in then their mark is final.
FIRST MARKERS

The first markers comments are crucial. Aside from the content of the module – and the essay – there are generic skills which are adapted from the university’s marking rubric which cross all modules evident in the following core criteria which you MUST include in your comments (The numbers in brackets refer to the items in the marking rubric).
Core Criteria
· Is there a clear introduction? (6)
· Is there a clear structure? (6)
· Is there a clear conclusion which concludes on the basis of the introduction and material presented in the essay? (6)
· Is the essay properly referenced? (9)
· Has good use been made of secondary sources? (Give credit for looking beyond the recommended course material) (2&4)
· Has good use been made of primary sources?*** (1&3)
· Is the essay well written? (10)
· Is it critical and analytical – are different points of view considered and discussed; are secondary sources critiqued? (3,4 & 8)
· Has it followed the guidelines (use of cover sheet, word length, referencing conventions, bibliography, spacing and font (if required) etc.) (10)
· Does it include sections which are irrelevant, or of questionable relevance, to the essay question? (11)
If you get to the end of your comments and you haven’t dealt with these points, go back and do it clearly. You do not need to do this in a formulaic way. Just make sure you do it!
The reason we must comment on these core criteria is because these are the key generic skills required to write a dissertation, for which the MA is awarded. The students write twelve essays in their six modules, which may be marked by six different markers. It is therefore absolutely necessary that both students and staff can track progress across the modules, especially if a student’s mark falls.

If a student receives wildly different marks in different modules for essays which are similar in their conformity to the core criteria then they will quiet rightly question this.
Also, as you write your comments:

· Point out the essay’s strengths: all essays have strengths, otherwise they wouldn’t have passed (if they have passed, that is).

· Please address the core criteria (listed above), as these justify the mark
· Please remember that all essays have strengths as well as weaknesses. However bad an essay is, mention the strengths.
· If you refer to problems, give an example from the text. If the students are criticised but an example not given, they will only come back and ask, later.
· Please don’t begin with a negative – ‘the problem with this essay is...’, ‘this is a very poor essay...’.

· Suggest areas for improvement
A Quick Check

It’s often possible to check quickly for major flaws. The problems which can be spotted quickly include:

· Insufficient referencing: statements made with no supporting evidence, pages which contain only one or two references.

· Sweeping statements of any kind

· Statement of personal opinion

· Essays which are purely descriptive

Often it is possible to do a quick check to see if your marking is consistent. For example, if you have given one student who has used almost no sources a high mark and one who has used many sources, a low mark, stop and think why. This is important because our messages to the students need to be consistent across all modules.
‘Points for Improvement’

Select from your comments between one and three suggestions to give as bullet or numbered points, advising the student on what they can do to improve.

For an essay which is marked below 70% there is always room for improvement. Even above 70% you could focus on general areas which could be developed, even if they are covered well in the essay.
For example, you might write

· Don’t introduce new material in your conclusion.

· Always cite primary sources when they are available.
 ‘What you did well’

Please include one to three bullet points telling the student what the student did well did well. This is necessary both to help the student and counter the inevitable tendency of comments to be negative. You may struggle to find points to include for an essay marked at 50%. However, even for an essay which barely passes, you might write ‘You had a good attempt at writing an introduction’ etc. 
Methodology

Essays reporting on any kind of fieldwork require methodological justification. The MA CAA a hybrid of history, sociology, anthropology and archaeology. Therefore students may mix and match from different disciplines, reflecting the fact that all methodologies in all disciplines are in a continual state of evolution. It is not a problem if a student departs from what may be considered an established methodology as long as they are clear about what they are doing and include the necessary academic rationale.

Primary sources

The only variable is the use of primary sources, which may not be important in critical reviews, and might vary in nature in different modules. The definition of primary source may vary between different modules and topics. In most long essays, though, which are literary-based, the use of primary sources is essential, and the failure to do so has been one of the most common amongst poor marks, even amongst some of our best students. This is why we now list primary sources separately to secondary sources in the weekly reading. 

The modules in which the use and definition of primary sources are those where the students have to collect data where no literary primary sources are available. However, in RCC there will usually be writing by practitioners, and in Sacred Geography there may be guide books, or other relevant material. 
When marking, do not be taken in by an essay which is an erudite consideration of the secondary sources. If such an essay rated a distinction for its use of secondary sources, a complete absence of primary sources might reduce the mark to the lower 60s.
Secondary sources – use of JSTOR

A common weakness, even among our best students, is a failure to make use of the full range of academic material available to them. When considering the use of secondary sources take their use of JSTOR into account. This is not because we want them to use JSTOR per se, but because we want to make sure they are doing a proper search for academic material. Please note and comment on the student’s use of JSTOR in all long essays..
Secondary sources – recent sources

Even though it is necessary to be aware of classic secondary sources (Eliade, Durkheim etc.), student are also expected to be familiar with recent scholarship. We need to mark them on this but we can only do this is we have offered the necessary guidance, pointing them in an appropriate direction and providing reading suggestions.

This guidance is always relevant for long essays, but less so for short.
Argument 

Although the Faculty Rubric includes a grade for Argument, in the MA CAA students are explicitly required not to construct an argument, but to conduct an open-ended inquiry, led by the evidence. In this respect the pedagogical foundations are grounded theory and phenomenology.
Introduction

The introduction should contain an academic rationale for the essay. It can outline the structure of the essay. This is not necessary and is not expected, but can help students ground their structure. Remember that an introduction is not an abstract so it should not contain rthe conclusion.

Mark the Essay that is in front of you, not the Student

We cannot infer anything about the student from the essay. For example we cannot infer that the student is ignorant, biased or lacks understanding. A student may be knowledgeable, fair-minded and have an excellent understanding but have made a mess of their essay. This may be for many different reasons: they may be (a) lazy (b) have run out of time (c) have a personal crisis. We have many examples of all three. For example one student who was expected to achieve a good distinction ran out of time because s/he was enrolled on a professional course. Examples of personal crises include the unexpected (family illness, marital break-up) or the long-term (coping with disabled children).
Similarly we can’t tell whether a student has a poor understanding. The generic Quality Assurance Agency (QAA) MA characteristics from 2010 include the need for ‘practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline’.  However, while good understanding is self-evident in a good essay, it is very difficult to criticise the student for a lack of understanding. Actually, it’s impossible to say that an essay displays a lack of understanding, because all you have is the essay. You have no idea whether the student understood the material or not. If an essay is poorly written comment in the essay rather than infer a lack of understanding.

If you follow the marking rubric such issues are not relevant. For example, if an essay appears to be biased then the student has failed to deal critically and analytically with the literature. If they have not used enough literature this is not evidence that they haven’t done the reading, only that they haven’t used enough literature.

To an extent the issue applies more to poor essays than good ones. For example, if a student has cited enough literature this is evidence that they are well-read, if they haven’t cited enough it is not evidence that they are not well-read.
MODERATORS

The university only requires us to second mark dissertations. Essays in taught modules can be moderated. Until semester 1 2016-17 we continued to 2nd mark. However, as of semester 2 2016-17, we are moving over to moderating for essays in taught modules.

If the moderator is happy with the 2nd marking they need to write a few sentences in the moderators’ comments box. There is no need to write any margin comments unless there is anything particularly glaring.

With moderation the onus is on the first marker to make sure that their comments and mark are fair, comprehensive and fully justified by the marking criteria.

Normally, if the first marker’s marks are fully justified by the marking criteria we would expect the moderator to agree the first marker’s marks. However, if there is a small disagreement the difference can be split. If there is a large disagreement, it should be referred to the Programme Director – i.e., Nick. If an essay is third marked, then the third marker’s decision is final.

SECOND MARKERS

The burden of the comments is carried by the first marker. The second marker does not need to be so extensive.

The point about second marking is that you are providing an independent voice. Please don’t write that you agree (or not) with the first marker.
TIPS ON COMMENTS FOR ALL MARKERS
1.The Comments Box
General Style

There is a quite a variation in the length and style of comments in different situations. For example, some of you use subheadings to structure your comments. If we enforced a single style then we would think we have reached a final point of perfection. Therefore, a variety of formats is fine as long as the substantive points are covered.
Except when you are deliberately listing comments as bullet points, write whole sentences rather than short-hand.

Begin with positive comments and then go on to the negative. Guidance from the School of AHA (see below) used to emphasise the ‘shit sandwich’. In other words begin and end with positives, and enclose the negatives within them.

For example, don’t write:

Good essay – sufficient references; good use of JSTOR

Do write:

This is a good essay which benefits from a sufficient use of references and excellent use of JSTOR.
Length of general comments.. This can be difficult as really good essays get fewer comments, so a First Marker should think in terms of 100-250 words for a 1000 word essay and 250-500 (the latter very unusual) for a 4000 word essay. Often, the worse the essay the longer the comments. Until they are truly awful, then the comments might be quite short.

The Second Marker’s comments are more flexible and it depends very much on the quality of the essay. There will inevitably be longer comments in worse essays, and shorter comments in better ones.

The crucial point, of course, is that all the key essay marking criteria are dealt with and suitable advice for improvement given

2.Margin Comments

There is a natural tendency for margin comments to be negative, because we use them to make corrections, but please guard against this. It’s important for the students to see what they did well, so point out good ideas, clear pieces of writing and effective use of sources.

If they commit what you see as an error in a passage which is other wise good, then take this into account. For example: ‘This is an interesting passage, but..........Please don’t select large chunks of text for a single margin comment. A few words or a line will do. Otherwise you make it more difficult for the 2nd marker.

If a student has spelled a word wrong or missed some punctuation and you comment then check: have they just written a sentence with some interesting ideas or a particularly useful quote? If so, comment on this as well. 
If they have used a good quote but their reference is incomplete or there is some formatting problem, rather than write ‘incomplete reference’, write ‘good quote but your reference is incomplete’. This helps the student to understand both good practice and bad practice.
Please don’t leave whole chunks of text without any margin comments. Sometimes I know you get tired after marking many essays. If so, take a break then come back and make sure the whole essay has some comments. Even if you have no critical comments, it is easy enough to comment positively where a student has raised an interesting point or written especially well.
Similarly, please don’t grab a whole paragraph for one comment. You make it more difficult for the second marker or moderator..

Be gentle: Remember, there is a person on the end of your comments and you don’t want to ruin their weekend or damage their confidence. They may have thrown their all into an essay but just gone off track. Even if we fail an essay we should be kind. We should phrase comments positively (see below) not just because there is a human being on the other end, but because we need to how them how to improve. This is our job. Even if a student has just passed, they have achieved a pass at postgraduate level, a significant achievement. If a student has failed, we need to tell them what to do to pass.
English and copy editing.
In cases of repeat example of poor grammar or spelling, pick out a few examples and mention if they are repeated, but there is no need to mention them all (although Turnitin now gives us the opportunity to repeat comments with a click) – we are not copy editors
As above, though, there is a better way to write comments, and a worse way. If you just say ‘grammatical error’ or ‘poor grammar’ the student may not understand. If there is a mistake, say what it is – as in all comments, the students need our advice, otherwise they will come back with questions, or will repeat the error.

Comments on students’ reading

Please be aware, when commenting on reading, what the students may or may not have access to. You might want to recommend they try and get hold of an article in a recent, hard-to-get academic journal, but you can’t criticise them for not consulting it if it was to all intents and purposes unavailable. Our students are in the same position as any in universities with ordinary libraries, and without copyright libraries (e.g. Oxford and Cambridge) or specialist ones (such as the Warburg)
First order comments

Some comments are very important. For example - Conclusion: (1) is there one and (2) how effective is it?

Second order comments

Some comments are minor such as minor referencing issues – far more important is whether they have referenced. Comment on these, but how important are they for marking? If comments are minor, they may not affect the marks at all. For example, if the student uses US as opposed to English spelling, you might comment if the student’s writing is otherwise perfect, but if English is their second language in the first place, it’s not important.

General tips: dos and don’t

Always follow the marking criteria and if you are unsure, use the marking sheet (see below). That’s what I do if I am stuck. We need to be able to explain and resolve discrepancies.

Clarity of comments: It only takes a few instances of comments not being clear, not making sense, or not taking into account what the student has done, to consume a lot of time.
Purpose of comments: the purpose of the comments, both in the comments box and in the margin, is to help the student improve. Therefore just to make critical comments many not help and may be counter-productive.

Similarly, describing what the student has done does not necessarily help them. For example, if you begin your comments by writing ‘You have reviewed ‘The Majesty of the Moon’ by Karl Liebniz (Journal of Austrian History Vol 2 no 2)…’, the student already knows this. Similarly, ‘You explored the temples of Hieropolis..’ The student already knows they did this. Alternatives could be ‘It was an original choice to explore the temples of Hieropolis’ or ‘Your analysis of the temples of Hieropolis made through use of recent secondaey sources..’. Your comments need to be comments on what they have done, rather than telling them what they have done.

Mark the essay that’s in front of you – not another one that you think they should have written. We have to comment, but be careful of telling the student they could have written an alternative essay, unless it is a disaster.
Give the student credit for things they have done well. Let them know what they have done right. Make sure your margin comments reflect this. If they have cited Green, give them credit for this, rather than merely saying ‘you should have cited Brown and Black’.  It’s very easy to base comments on what the student has done wrong. Remember they need to know what they have done right. Look for examples of good ideas, use of primary or secondary sources, and comment on them.
Don’t bring yourself into the comments as in ‘I felt’, ‘I liked’ or ‘I didn’t like’. The markers feelings and likes are not part of the marking criteria.

Mark the essay not the student. Don’t make personal comments about the student’s skill, ability or knowledge. All you know is what is in the essay. Because a student hasn’t done something doesn’t mean they don’t have the ability to do it.
Don’t allow your irritation to lead you into a series of negative statements.

Do not accuse a student of being ignorant. It’s an absolute term which has no meaning. And besides, why would a student be ignorant: because we have taught them badly?

Don’t tell a student that they lack ability. You don’t know whether they lack ability or not. All you know is their essay. 

Do not accuse a student of misunderstanding something. If you think they have misunderstood something, point out that their explanation is not clear and ask whatb they meant to say.

y may not have got it quite right and there may be a better way of looking at it.

When you point out an omission – that the student has not considered an argument or information, remember that the student may respond that they didn’t have space. Recognise this in your comments. While it is easy to comment on something a student has left out, they shouldn’t be marked down for something they didn’t do, even when you told them to do it, unless it is an obvious and glaring omission which means that they didn’t answer the essay question. If they have quoted ten excellent sources, you can’t criticise them for ignoring an eleventh.

If you say a student hasn’t done something, be very sure that they haven’t. If there is a single exception, the student will point it out. Actually, it is a good policy to avoid the simple statement that a student hasn’t done something because the chances are (a) that you overlooked it and/or (b) that they will point out to you where they did it.

Similarly if you say that a section is not relevant or not useful, these are absolutes, whereas use and relevance are relative concepts. Be clear that you say how far a particular section relates to the topic.
In fact, in general, avoid negatives. For example, if you write ’you haven’t answered the question’, you will be wrong: in the act of submitting the essay the student has answered the question. For the same reason avoid qualifying your statement as in ‘in general you haven’t answered the question’. This rather begs the unanswerable response ‘how much of the question did I answer?’ Besides, answering the question is not part of the marking criteria. 

If you say a student could have written something better, give an example. 

If you say they have tackled concepts well, give an example.

If you criticise a student for poor writing, please explain.

If you say ‘Academic style needs improving’, explain how’.

Don’t say ‘Refer to the referencing guide’ or ‘Read the Writing Guide’, but tell the student what they can do to improve.

It can help to quote from the student essay in your comments in order to illustrate your point – easy enough to copy and paste from your margin comments into the main comments box.

We know the students and may address them as ‘you’.
Also, be clear – otherwise they won’t understand what you are saying.
Marking essays is an unemotional exercise. Do not allow yourself to be unduly enthused or irritated.

If you are irritated or annoyed the student will notice.
Be very careful about using words like ‘wrong’, or ‘misuse of data’. These are absolutes.
Similarly, don’t say something is ‘unacceptable’. There is nothing that in principle is unacceptable. It all depends on the context so explain why a particular usage may not be appropriate.
Don’t accuse a student of bias.

Do not make throw-away comments.
Do not be overly harsh. You may have a hard point to make, but make it gently and positively.  

Don’t say, ‘the problem is that you have relied in tertiary sources’, but ‘you need to make much more use of secondary sources, rather than relying so much on tertiary sources’.

Do not criticise students for writing something well, instead of writing something else. 

Phrase comments positively so that for every criticism, the student is shown the way to avoid the same mistake next time. Write ‘You did that, but you should have done this’.

If you make a criticism, give a solution. Don’t say ‘You should learn how to do footnotes’. Say. ‘I suggest you read the referencing guidelines again’, and give an example.
That’s why we include ‘Points for Improvement’. Select 1 – 3 or 4 comments and highlight them as one sentence bullet points.

Resist the tendency to over-short comments. In your comments, write whole sentences. Preferably - ‘This is a good essay’ rather than ‘a good essay’

If you say ‘This is odd’ or ‘This is strange’ say why. Otherwise the student will ask.

Try not to write ‘I liked....’, ‘I didn’t like...’, because you need to be considering the evidence. What you like doesn’t matter.

Similarly, ‘I was confused’ doesn’t sound too good. I would focus on what in the essay doesn’t quite make sense.

Don’t write ‘I didn’t understand...’. If you didn’t understand, why not? It may be your fault. Instead, consider whether the student could have used clearer language.
And don’t get personal with the student. For example, don’t write ‘you let yourself down’. You don’t know whether they did or not. All you have in front of you is the essay, so focus on that.
And remember, if there are inconsistencies in your comments the student will notice.

Also flesh your comments out by addressing different points e.g. ’Your conclusion sums up the evidence you have presented with balance and clarity’. Even quote a sentence from the essay.
The next two sheets are a copy of the informal guidelines pinned above the copier in the School of AHA Office [image: image1.jpg]Offering Feedback

There are many characteristics of worthwhile feedback but the most important is the way in
which it is given. The tone, the style and the content should be consistent and provide the
constant message: ‘l appreciate you and what you have done and whatever else | say should
be taken in this context”. If you wish to give helpful feedback, you should:

Be realistic

e direct your comments towards matters on which the person can act. Don’t make
suggestions which are entirely outside the scope of what the person can do. Constructive

comments can be helpful so long as they respect the other person’s individual way of doing
things.

Be specific

« Generalisations are particularly unhelpful. Base your comments on concrete observable
behaviour or materials. Always check your general impressions or inferences against the
particular and use the particular in your response. Focusing on behaviour implies that it is
something related to a specific situation that might be changed. The person should be given
sufficient information to pinpoint the areas to which you are referring and have a clear idea
of what is being said about those specific areas. Provide examples.

Be sensitive to the goals of the person

e Just because the other person’s contributions have not met your goals doesn’t necessarily
imply that something is wrong. The person produced the work for a specific purpose and
you should be aware of that purpose and give your views accordingly. This is not to say that
you can’t make comments from your own perspective but that you should be clear when
you offer views in terms of your own goals and you should say that is what you are doing.
Link your comments to their intentions; listen carefully to what they have to say. If thereis a

common task goal be careful to ensure that you have a shared interpretation of what that
means.

Be timely

« time your comments appropriately. It is no use offering feedback after the person
receiving it has put the work aside and moved on to other things. Respond promptly when
your feedback is requested: to be effective feedback must be well-timed.

Be descriptive

« describe your views. Don’t be evaluative or say what you think the person should feel.
Don’t be emotionally manipulative: you are offering your considered views which should
have the characteristics described here; it is up to the other person to accept or reject them
as he or she sees fit.




[image: image2.jpg]e The following is just a reminder — | am sure staff know the next points
e All feedback should be structured as the infamous ‘shit sandwich’ and
needs to include:
o Personalisation — the student’s name for example
o Positive language instead of overt judgement- so, comments such
as ‘this was bad or wrong’ should be avoided, instead write ‘this
section was less successful because’ or ‘including this was not
expected/needed because’
Note what worked, don’t only focus on what didn’t
Improvement suggestions - Explanation of what they needed to
do to have achieved a higher grade; give them an idea of how to
improve for next time
o Comment on the essay’s content (relevance, ability to answer the
Q) not only on construction or references

For example:

An adequate response, John; this was a tricky question to tackle and I can see
that you have worked hard on it. | am impressed that you have been
researching independently. However, am not sure that the direction you took
was as useful as perhaps giving more attention to the work of X would have
been - rather than that of Y, as you did. I can understand why you took this

~ approach but in so doing you avoided covering A and B - both of which |
think needed to be included to construct a full, balanced discussion. Can you
see how including A and B might have deepened the points you make?

Despite the above, your work shows that you are getting to grips with the
basics of constructing an academic argument including some evaluation too.
Well done. Next time, remember you could offer concessions or qualifications
as well; doing this will show you are aware of a number of perspectlves Allin
all, a piece of work with some merit that shows certain progress. Keep it up.

Instead of:
Focusing on the work of Y was not enough to answer this question.

This essay lacks depth and understanding of the main points necessary; some
good sections

Don’t forget your referencing — Look in handbook.




B. MARKING (2) THE FACULTY MARKING RUBRIC OCTOBER 2016

Marking Criteria Guidance

Faculty of Humanities October 2016

The Faculty marks across a range of criteria on a scale that is consistent across all levels of study. The level of achievement required of students to achieve a mark in any grade boundary differs by level study. 

Under this system, an essay that received a first class mark at level 4 would not receive a first class mark if submitted at level 5. This system is designed to reflect the development of students’ capabilities and skills throughout their degrees.

Certain types of assessment have their own specified marking criteria, outlined below.

For the return of work students will see a grading rubric from TurnItIn which provides generic feedback in each category according to level. The rubric will replace the more generalised overall summary written feedback that has been provided in the past. 
The grading rubric does not give a mathematically calculated result based on the sum of individual components, but is used holistically to help determine the mark. As such categories are defined on an F-A+ scale to help give guidance in determining a numerical mark.
Students will also receive comments on up to 3 areas on which to improve, as well as comments on the text.

The categories of achievement in each aspect are as follows:

	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Outstanding


The aims of the marking criteria outlined below represent outstanding achievement at Level 7 in all areas. 

	1.Inclusion of source/primary material (S)
	The work makes reference to a range source/primary materials relevant to the piece of work.

	2.Inclusion of modern scholarship (MS)
	The work demonstrates awareness of appropriate scholarly developments over time and inclusion of up to date material, and takes into account interdisciplinary, theoretical or methodological concerns.

	3.Critical Engagement with source/primary material (CE1)
	The work demonstrates critical in-depth discussion of a range of relevant sources and material; is fully aware of the nature of the evidence available; takes into account the original text/objects, where appropriate critically discusses scholarship on the relevant primary material(s).

	4.Critical Engagement with Scholarship (CE2)
	The work demonstrates a consistently critical attitude to scholarship; provides an engaged and informed discussion of relevant debates and schools of thought; demonstrates clear and relevant engagement with theoretical approaches and models; provides (a) statement(s) of own position in relation to scholarship.

	5. (Argue) or Inquiry (Inquire)**

** In MA CAA we expect students to follow an open-ended inquiry following the evidence rather to construct an argument


	The work presents a clear and coherent argument/inquiry that is developed on the basis of critical examination of the evidence and that takes into account modern scholarship.

	6.Structure (Struc)
	The work has a clear, coherent and appropriate structure which contextualises, supports and demonstrates its argument

	7.Relevance (Rel)
	The work clearly and specifically relates throughout to the question attempted or the title of the work, and there are no unjustified digressions and no inclusion of irrelevant or tangential material.

	8.Analytical Approach (AA)
	The work has a well thought out and justified analytical approach consistently applied throughout, taking into account the relevant scholarly approaches and evidence. The whole of the work represents an in depth evaluation of the issues and material under discussion.

	9.Referencing (Ref)
	There is inclusion of consistent referencing at all relevant points throughout the work. The use of footnotes is supported by automatic footnotes in Microsoft Word (or relevant word processing program).

	10.Readability, Coherence, and Written Style (RCWS)
	The work achieves excellent clarity allowing the reader to focus on content; achieves stylistic excellence; there are no proof reading errors; achieves a tone appropriate for the type of communication.

	11.Adherence to guidelines (AG)
	The work adheres to: the subject referencing guidelines; the word limit and publication of word count; the individual module guidance on spacing e.g. margin font type spacing.


	Level 7 Marking Criteria (Essays)

	
	F
	E
	D
	C
	B
	A
	A+

	1. Inclusion of source/primary material (S)
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Outstanding
	Outstanding

	2. Inclusion of modern scholarship (MS)
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Outstanding
	Outstanding

	3. Critical Engagement with source/primary material (CE1)
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent

	4. Critical Engagement with Scholarship (CE2)
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent

	5. Argument (Argue)/ Inquiry (Inquire)
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Excellent

	6. Structure (Struc)
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent

	7. Relevance (Rel)
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent

	8. Analytical Approach (AA)
	
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good

	9. Referencing (Ref)
	Effort At
	Very Limited
	Limited
	Adequate
	Good
	Very Good
	Excellent

	10. Readability, Coherence, and Written Style (RCWS)
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Outstanding
	Outstanding

	11. Adherence to guidelines (AG)
	Limited
	Adequate
	Good
	Very Good
	Excellent
	Outstanding
	Outstanding


Limited 49% and below

Adequate  50-55%

Good 56-59%

Very Good 60-69%

Excellent 70-75%

Outstanding 76% and above

MARKING  (3) CRITERIA FOR GRADING

MA Coursework and Marking Guidelines

School of AHA December 2015

(These are the new School of AHA grade criteria, written by Ros Coard and Nick Campion December 2015. In October 2016 the School ceased to exist and the University issued new guidelines which were customised by the Faculty. These are included later in this document. However, the old School summary remains a clear guide.)

	Part One Taught Modules
	
	

	Percentage Range
	Classification
	Meaning

	70% or more
	Distinction
	Work of a very high standard

	60-69%
	Merit
	Work of a good standard

	50-59%
	Pass
	Work of  satisfactory standard

	0-49% or less
	Fail
	Unsatisfactory Work

	Part Two Dissertation
	
	

	Percentage Range
	Classification
	Meaning

	70% or more
	Distinction
	Work of a very high standard

	60- 69%
	Merit
	Work of a good standard

	50-59%
	Pass
	Work of satisfactory standard

	49% or less
	Fail
	Unsatisfactory Work


Distinction (70% or more)

The student has met all the core criteria and there is very little room for improvement.

Distinction work displays the following attributes, though not necessarily all of them:

· Comprehensive research

· Substantial originality

· Acute and relevant focus on the task set

· Ability to identufy and solve problems

· Cogent and structured argument
· Analytical and critical appreciation

· Subtle and perceptive analysis

· Wide and thorough reading

· Fluent writing and clarity of expression

· Presentation to a high scholarly standard

· An argument which is fully documented, well referenced, cogent and persuasive

The range of 70-100 should be used where the work shows outstanding achievement: ranging from a high degree of comprehensiveness and originality of approach at the lower end of the scale, to quite exceptional achievement at the upper end.

The criterion of originality in the case of an MA dissertation should include originality of conception and research design, which may not apply so much to a ‘set’ question at coursework level.
Merit (60-69 %)

65-69. Almost a distinction but there is something missing, such as not including enough primary sources, grammatical errors, or a weak conclusion or insufficient introduction.

60-64. Definitely a good essay, but nowhere near a Distinction

At the upper end this work may show some of the qualities seen in Distinction, but not in a sustained way. 

· Sustained focus on the subject

· Ability to identify and solve problems

· Awareness of the wider philosophical dimensions of the subject

· Convincing analysis of other scholars’ views

· Persuasive and even sophisticated level of argument 

· Broad and relevant range of reading 

· There may be some originality

· Clear and well written style

· Relevant examples and references

· Good presentation

Pass 50-59%

55-59. The student is generally on track in fundamental areas, but needs assistance to improve in critical areas.

A mark ranging between 50-59% will be awarded for work demonstrating competency in a majority of the above outlined areas, increasing in conscientiousness and consistency of application in these attributes towards the upper end of the scale and may be characterised by the following attributes, though not necessarily all of them:

· Some analysis

· Discernible focus on the task set

· Some attempt at identifying and solving problems

· A reasonable argument

· A range of reading

· Some relevant references and examples

· Satisfactory written style

55-54. Definitely struggling. either they are quite capable but have seriously messed up, OR they do not understand the essay writing criteria. We cannot assume in our marking comments that they don’t understand, but if this is a possibility we should deal with this in a skype session. In either case comments should identify the most important areas for improvement.

Fail (less than 50%)

If work is characterised by the following, it will receive a mark of 49% or less:

· Little or no focus on the task set which may be extremely brief

· Lack of ability to identify and solve problems

· Superficial treatment of the subject

· No or hardly any relevant references or examples

· Insufficient or irrelevant reading

· Unclear and poor presentation (sometimes making the answer barely intelligible) 

0%
Non-submission or non-attendance (in the case of an exam or essential fieldwork)

Nick: Some Typical Essay marking problems:

Most essays are simple to mark.

But in extreme cases, flexibility is required.

A student has written a brilliant essay but without consulting primary sources. It partly depends on how they have set out their intent in the introduction: have they said that they are arguing only from secondary texts? However, in most cases they will probably be in the low 60s. If there are any other core criteria absent, they may be in the high 50s.

An essay is brilliant in parts, very weak in others. A typical example would be an essay which is thoroughly referenced in parts, and not in others, or which suddenly goes off-topic. Marking in this case is a matter of judgement. Some markers would fail it. I tend to consider an essay as a whole and look at how much of it is strong, how much weak. 

A student has not answered the question. This is a matter of judgment as they might have deviated from the question just a little or quite a lot. It’s a common problem in the Introduction module. It shouldn’t happen after the first module. In the past, examples have occurred commonly in topics such as Sacred Geography where they have to discuss whether sacred space is a human construct. They often get so caught up in their essay that they forget the question. The question for the marker is to what extent they ignored it. This problem has diminished considerably as we have been clearer about what is expected.

There are sometimes difficult choices in the grade.

For example, the essay is brilliantly written but without a clear conclusion or introduction. It almost certainly shouldn’t get a distinction.

The essay is brilliant but fails to use primary sources where they are available (an important consideration – is the source on line? Is this a 1000 word or 4000 word essay? How important is the figure being discussed). It almost certainly shouldn’t get a distinction. 
Is the essay literate, fluent, comprehensively referenced, contains a clear introduction and conclusion but is completely uncritical of the subject matter, being descriptive rather than analytical? I would place it in the 50s. 

In an ethnographic essay, are results related to methodological discussion? If no - probably in the 50s

But then, how ambitious has the student been? Have they attempted something ambitious but failed? You might still give them a high mark. (A case where the marking sheet might come in handy). Or, if they have succeeded, do not pick on one minor flaw to lower a mark, when everything else is working.

So the question often arises:

If a student has written a brilliant essay, clearly written, excellent use of secondary sources, copiously referenced, well concluded, but with no primary sources how do we mark it? Or what if there are some primary sources but not enough?

An actual example:

A student wrote a dissertation which was based on detailed copious research, but with no reflection on wider, recent scholarship.

The research could have deserved 80%

The lack of reflection on wider, recent scholarship could have been grounds for a fail.

The markers agreed on 60%

MARKING (4).THE OFFICIAL BACKGROUND

All our assessment and grading is developed from official benchmarks for subjects and MAs which are drawn up by specialist subject groups of academics from across the entire university system and used as a basis for the MA in the Revalidation document. I have included this section because whatever marking scheme we use, it must always be traced back to these criteria, even if the Faculty Marking Rubric is our current guide. 
1.The Foundation for MAs is set out in the QAA ‘Master’s degree characteristics. 
http://www.qaa.ac.uk/en/Publications/Documents/Masters-degree-characteristics.pdf
I have reproduced this below with some features outlined in bold:

QAA

Descriptor for a higher education qualification at

level 7: Master's degree

The descriptor provided for this level of the framework is for any master's degree which should meet the descriptor in full. This qualification descriptor can also be used as a reference point for other level 7 qualifications, including postgraduate certificates and postgraduate diplomas.

Master's degrees are awarded to students who

have demonstrated:

 a systematic understanding
 of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline, field of study or area of professional practice

a comprehensive understanding of techniques applicable to their own research or advanced scholarship

 originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in

the discipline

 conceptual understanding that enables the student:

 to evaluate critically current research and advanced scholarship in the discipline

 to evaluate methodologies and develop critiques of them and,where appropriate, to propose new hypotheses.

Typically, holders of the qualification will be able to:

 deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences

 demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level

continue to advance their knowledge and understanding, and to develop new skills to a high level.

And holders will have:

 the qualities and transferable skills necessary for employment requiring:

 the exercise of initiative and personal responsibility 

 decision-making in complex and unpredictable situations
 the independent learning ability required for continuing professional development.

APPLYING THESE CRITERIA

This is how we apply these criteria:

At all levels of assessment students should 

· demonstrate systematic knowledge of the discipline

· be able to evaluate current research and advanced scholarship

· evaluate and critique methodologies

· communicate with non specialist audiences

From this list we can draw other conclusions. For example, if students should communicate with non specialist audiences their writing has to be clear and jargon-free.

While we offer students the maximum support they should also be aspire, and we 
should encourage them, to be independent learners, able to make their own decisions and manage their own time.

At Dissertation level students should aspire to

· Develop an original approach 
· Formulate an original hypothesis


(They might do this in the taught modules and if they fulfil all the other criteria, they may be in line for a distinction. We would be impressed) 

2. Subject requirements are set out in the QAA Subject Benchmark Statements

http://www.qaa.ac.uk/ASSURINGSTANDARDSANDQUALITY/SUBJECT-GUIDANCE/Pages/Honours-degree-benchmark-statements.aspx

These are at BA level, but we apply them to MA students in conjunction with the MA descriptors. The MA CAA is a hybrid of History and Social Anthropology (SA)

Pertinent characteristics from each are extracted below:
Anthropology

Characteristics

Cultural anthropology (CA) is concerned with cultural forms and systems of meaning

Social anthropology (SA) defies conventional wisdom; examines the role of meanings, ambiguities and contradictions in social life, addresses diversity of positions and perspectives in social groups; pays attention to diversity of cultures; is both evidence based and theoretical; uses texts which may be can be primary, secondary, visual, oral and statistical

Knowledge and understanding in anthropology:

Students should be (1) familiar with primary texts, including reading and interpreting them within their context, (2) familiar with secondary texts, including reading and interpreting them within their context. (3) aware of ethical issues (4) reflexive: be aware of their own cultural assumptions and (5) differentiate their own ideas from those of others

Subject specific skills in anthropology

Students should be (1) able to understand social and historical change, (2) able to understand social and cultural relationships

Generic skills and qualities of mind in anthropology
5.4 Depending upon the nature and focus of their degree programme, student

attainment will include some or all of the following:

an ability to understand their strengths and weaknesses in learning and study

skills and to take action to improve their capacity to learn

the capacity to express their own ideas in writing, to summarise the arguments of others, and to distinguish between the two

independence of thought and analytical, critical and synoptic skills

information retrieval skills in relation to primary and secondary sources

of information

communication and presentation skills (using oral and written materials and

information technology (IT))

scholarly skills, such as the ability to make a structured argument, reference the works of others, and assess historical evidence

time planning and management skills

the ability to engage, where appropriate, in constructive discussion in group

situations and group-work skills

statistical and computing techniques.

The History Statements are very similar. In particular they state that students MUST (1) be able to analyse primary documents, (2) be aware of cultural comparisons.

Our the syllabus, assessment and marking criteria are all derived from these requirements.

For example, 

We expect students to consult primary sources. Probably the biggest single problem is the failure by so many students to do this. 

Students should be aware of recent scholarship. Not easy in our discipline, with its sparse sources, but not impossible. 

In order to hone their presentational skills essays must be clearly structured and referencing must be clear.

If both evidence and reflexivity are vital, we have to teach them how to use ‘I’.

MARKING (5) THE BATH SPA MARKING SHEET UPDATED MAY 2017
For those of you who are familiar with it,  the Bath Spa University Study of Religions department used a marking sheet as a guide. It has now been updated in line with the Faculty Rubric. Obviously it is not infallible, and breaks down above 70%, but it is extremely useful when there are uncertainties. I still use it sometimes and it proves incredibly useful as a preventative against marking using only some criteria.

1. MA Cultural Astronomy and Astrology: Checklist for written assignments

Essay marking grid: to help identify your strengths and weaknesses, your essay has been marked in accord with criteria derived from the learning outcomes:

1= Pass with Distinction; 2=Good Pass; 3=Satisfactory Pass; 4=Marginal Pass; 5= Fail
Does the coursework:

Include a range of primary sources

1
2
3
4
5

Include a range of primary sources

1
2
3
4
5

Engage critically with the primary sources

1
2
3
4
5

Engage critically with debates in recent scholarship/ secondary sources



1
2
3
4
5

Has a clear and coherent structure

1
2
3
4
5

Include a clear introduction according to guidelines
1
2
3
4
5

Reach a reasoned and balanced conclusion based on evaluation of the nature and scope of evidence presented in the essay?

1
2
3
4
5

Follow a coherent and open-ended inquiry, led by the evidence
1
2
3
4
5

*Comply with principles of good practice and observe research ethics, where appropriate?

1
2
3
4
5

*Reflect on the role and impact of the researcher, where appropriate?

1
2
3
4
5
Readability, Coherence and Written Style



1
2
3
4
5

Include satisfactory and appropriate references



1
2
3
4
5

Follow the Guidelines
1
2
3
4
5

*Normally relevant only where fieldwork is undertaken.

MA CAA  ORIGINAL
To converting marking sheet into percentage

1. Add numbers on marking sheet = result
2. Divide by number of factors marked

3. Convert result into percentage

Result 
Percentage mark

0.6
74

0.7
73

0.8
72

0.9
71

1.0
70
A (Distinction, 1st)
1.1
69
B
1.2
68

1.3
67

1.4
66

1.5
65

1.6
64

1.7
63

1.8
62

1.9
61

2.0
60
B (Merit)

2.1
59
C
2.2
58

2.3
57

2.4
56

2.5
55

2.6
54

2.7
53

2.8
52

2.9
53

3.0
50
C
3.1
49


3.2
48

3.3
47

3.4
46

3.5
45

3.6
44

3.7
43

3.8
42

3.9
41

4.0
40

4.1
39
Fail
4.2
38

4.3
37

4.4
36

4.5
35

4.6
34

4.7
33

4.8
32

4.9
31

5.0
30
� See earlier comments on how to deal with ‘understanding’.





