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How a school develops on aspect of its SDP: a report that critically reflects on the action, impact and evidence base. 

The school development plan (SDP) outlines a strategic plan comprised by the school and community to ensure their improvement. Information was gathered to gain a clear insight into the development of the SDP within the school, and why specific areas were focussed on. The report intended to establish the importance of the SDP and its role in the school. 
In this report, the areas it will focus on is the ‘improve outcomes for free school meal (FSM) pupils. In light of the recent cost of living crisis, the Welsh Government has committed to ensuring every primary school child will receive FSM by 2024 (Welsh Government, 2022). This is to relieve the pressure on families, tackle the child poverty levels in Wales and to guarantee no child goes hungry. Furthermore, The Welsh Government has acknowledged the need to improve the quality of meal, social skills and improve attainment and behaviour (Welsh Government, 2022).
The school is in a small village in the Swansea Valley, Powys. According to the most recent Estyn report, the school currently has 138 pupils enrolled (www.estyn.gov.wales, n.d.). Approximately 18% of the pupils are eligible for FSM, which is just below Wales’ average of 21% (www.estyn.gov.wales, n.d.). The school currently recognises 12% of the pupils having additional learning needs (ALN) (www.estyn.gov.wales, n.d.). 

‘The SDP is the school’s strategic plan for improvement’ (School development plans Guidance, 2014 pp3). It provides the school with an outline of areas of improvement and develops priorities as a guide for improve the school. The SDP is developed in light of the self- evaluation carried out by the school, monitoring their areas of improvement for the next 3 years. It uses quantitative and qualitative data to highlight areas considered as priorities. The self-evaluation provides the school with priorities, which will establish details as to how the school is developing the national priorities, which are, raising the standard of literacy, numeracy and attainment. Alongside these priorities, the school establishes their own based on their SDP. The self- evaluation document ensures that the teachers are aware of the how the school is performing, the improvement required and action to make this change. The self- evaluation is updated throughout the year and sets out areas the school needs to address. It important to note that the whole school contributes to self-evaluation document. The SDP also provides details of funding, resources and the use staff to develop these priorities, including those of temporarily employment. The document is regularly updated and remains relevant to the school’s progress to date and is easily accessible to staff and Governors. 
In the last decade, data has suggested that families relying on food banks has increased. Implying that food security of children has increased (Yang et al., 2022). According to the Trussell Trust, 14 million people in the UK are living in poverty, including 4.5 million children (Trussell Trust, 2018). In March 2020, this charity saw a 18% increase from the previous year. Moreover, the number increased considerably following the COVID-19 pandemic. Free school meals (FSM) have been identified as the health policy to improve food insecurity and nutritional inequalities in the UK (Parnham et al., 2020). Families who are eligible for FSM (eFSM) are significantly more disadvantaged than those who are ineligible (Ruffini, 2022). The review by Ilie, Sutherland and Vignoles, (2017), which researched into the socio- economic deprivation noted the considerable difference between the financial status of families, and how this impacts attainment of pupils. In recent years, eFSM has been noted a good indicator of socio- economic status, due to the lack of background information provided to schools by families. However, schools are replying on eFSM families to use them (Ilie, Sutherland and Vignoles, 2017). According to Iniesta-Martinez and Evans, (2012) 1.4 million children in England are entitled to FSM. However, 14% of eFSM children eligible do not claim. Resulting in the schemes set up by schools to improve the outcomes of eFSM pupils, may not target the correct children. Furthermore, (GOV.WALES, n.d.) stated that approximately 18% of pupils in Wales are eFSM, but Wales’ population currently identifies 31% as living in poverty, however, this does not always mean these families are eFSM. 
In order to tackle this national issue, two schemes have been developed to provide support to families. Income related FSM support families, as well as the universal FSM scheme where children ages 4-7 years are entitles to FSM, eventually providing FSM to primary aged pupils (Parnham et al., 2020). It has been found that food insecurity has a significant impact on children, including an impact on health, nutritional effects and cognitive implications (Yang et al., 2022). Notably, Yang et al., (2022), suggested that food insecurity has an impact on children’s academic performance. However, this study highlighted the limitations, which included the data was collected through questionnaires, potentially influenced by parents’ responses, having a significant impact on the younger children (Yang et al., 2022). The deprived children having the greatest impact (Parnham et al., 2020). 
Following the global Pandemic, it became very clear of the impact on children, especially those eFSM. eFSM pupils were more likely to have become less active during the lockdown period, increased screen-time, which had a significant impact on the well-being of FSM pupils (James et al. (2021).  Schools recognised this and developed strategies to reduce the attainment gap between non-FSM and FSM pupils. 



To ensure the development of the school, the school used ‘The School Development Planning Cycle’. Stage one of this cycle is self- evaluation; in this stage the school reflected upon their performance of the previous academic year, identify areas of strengths and the areas to consider for improvement. Moreover, the self-evaluation promotes professional conversations and sharing of good practice within the school by working collaboratively (hwb.gov.wales, n.d.). Ensuring good collaboration between staff, by the responsibilities being shared across the leadership team (www.estyn.gov.wales, n.d.). The self-evaluation review is updated termly to ensure the continuous development of the school. The whole school community contributed to this process, including, listening to learners through pupil voice, teachers and learning observations, this wider community including parents or guardians and employers. (hwb.gov.wales, n.d.). When conducting the self-evaluation, it was evident of the importance of ensuring all the stakeholder’s contribution was valued (www.bera.ac.uk, n.d.). Information gathered from the self- evaluation process will inform the development of the SDP. To collect this data, the school conducted quantitative and qualitative data analysis. The stakeholders within the school played a vital part in this stage of the SDP. To ensure the contribution of parents and carers, parental questionnaires were carried out. However, it was noted that parents of eFSM pupils were less likely to take part in the questionnaire, potentially providing a gap in the responses. Local authority and Governors conducted learning walks, and pupils work including written oral or practical reviews. However, this is not always possible, and the time spent in schools can be limited to outside commitments. Formative and summative assessments are also included in data analysis. Relevant school data is also essential including, additional learning needs (ALN), English as an additional language (EAL) and eFSM are reviewed and updated regularly. This on the other hand is constantly changing, and it may not always be updated to represent the school’s development. Attendance of eFSM pupils was identified as eFSM pupils has lower attendance than non- eFSM pupils. 
The self-evaluation and data analysis allowed the school to identify four priorities to ensure the further development of the school. Stage 2 of The School Development Planning Cycle is strategic planning. Within this stage targets are developed for each priority identified. Priority four ‘improve outcomes of eFSM pupils’ identified the target to improve the well-being and attitude to learning of eFSM pupils. The success criteria stated the pupil progress tracker should show an improvement in the well-being for eFSM pupils and almost all eFSM pupils to experience educational enrichment including outdoor activities or sporting activities. Stage 3 of The School Development Plan Cycle is Making Improvements. Considering the targets set, the school developed actions to meet these targets.  Firstly, the school established playground pals, as a result of the pupil voice group, which ensure a strong representation of eFSM pupils. Initially the school aimed to set this group up, with the overall aim to improve well-being of all pupils, but specifically eFSM pupils. The school also engaged in targeted well-being interventions with the primary focus on eFSM pupils. These included dog therapy sessions, music sessions and well-being counselling programmes. The aim to improve National assessment scores of eFSM pupils following engagement. The school set out to ensure eFSM pupils had the opportunity to participate in educational enrichment activities, these included outdoor residential trips, curriculum enrichment trips, and dance lessons to all classes. A well-being calendar was created, which included assessment schedules and expected trips in the academic year. The final action implemented by the school provided multiple professional learning opportunities related to well-being. Spectrum training was introduced to develop the teaching staff’s knowledge and understanding in order to support the pupils. Throughout the academic year, the priority action plan is expected to cost the school £8000, with additional funding from the parent teacher friends association (PTFA). Finally, stage 4 of The School Development Plan Cycle is Reviewing Impact. The actions previously outlined are reviewed by the leadership team throughout the year. The school has identified ‘milestone’ targets to measure the impact of each target set. The well-being of eFSM pupils will be monitored through the school’s mood tracker and attendance, which is completely by each pupil every morning. 

It is evident in the SDP that the school is making significant progress to improve the outcomes of eFSM. Playground pals is an intervention suggested by pupil voice. Pupil voice provides the pupils with a sense of belonging and establish their value in the school. Furthermore, playground pals increase mental well-being of eFSM pupils, improving confidence and self-esteem. Although playground pals were established as a result of pupil voice, there is no guarantee that the pupils selected to be a playground will be an eFSM pupil. Developing a system to ensure the intervention is represented by all groups, including eFSM pupils would be beneficial. Targeted interventions implemented into the routine of eFSM pupils shows signs to have a positive impact. Well-being interventions such as dog therapy has been found to improve pupil confidence, behaviour, attendance and pupil well-being (Jalongo et al, 2004).  The limitation of the approach is non-eFSM pupils may feel left out and will not understand why they have not been selected. In addition to this, therapy dogs in schools are expensive. As this targeted intervention focusses on just 18% of pupils in the school, it must be argued that there is a more cost-effective inclusive approach to pupil well-being. Providing eFSM pupils the opportunity to take part in educational enrichment enhances their confidence, develops interest and builds resilience. This approach is an inclusive strategy to ensure every pupil has an equal opportunity immerse themselves in educational enrichment activities. Although, education enrichment activities such as, residential stays are not always an option for eFSM families. Fortunately, this school has developed an inclusive approach through funding from the PTFA and other sources, giving every child this beneficial opportunity. Evidently, schools can implement effective strategies to enhance well-being, improving eFSM pupils’ outcomes. According to Holt et al., (2018), children’s mental health and well-being is significantly improved following physical activity (PA). The impacts include increasing self-esteem and self-confidence. Children aged 5-18 years should take part in 60 minutes of moderate exercise each day (NHS, 2022), to reduce health risks and increase well-being. The school should implement a health and well-being assemblies weekly, to promote health and well-being. Which would include fitness, aerobics, yoga etc. The clear aim of these assemblies should highlight the accessibility of the activities that can be implemented at home and throughout their lives. The assemblies would be run by the schoolteachers, focussing on a different area each week. 

To conclude, this review outlines the use of the SDP to improve the outcome of eFSM pupils, specifically the focus on their well-being. The school has implemented several strategies to enhance the well-being of eFSM pupils. The review includes the development of the action taken by the school to develop this priority. Furthermore, this reflects upon the schools’ strategies and suggests an additional approach to meet the targets set. Finally, this experience has enhanced my understanding of the how SDP is developed collaboratively in each school, establishing clear priorities and targets which need to be met. I will further my knowledge and understanding surrounding the SDP, and ensure I read the relevant SDP in my future schools. 
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