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A new curriculum for settings and schools in Wales is under development, which should be available by April 2019. Following a period of further development this would equate to a final version being released by January 2020 and implemented by 2022. This new curriculum is envisaged to better equip learners from 3 to 19 years old with the skills needed to prepare for life beyond education and the developing global community. It is believed that educators will have more freedom to teach in a way that accommodates their learners and setting and extend learning across the curriculum as a whole. 
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In the Mission Statement Williams, K (2017) clearly indicates the vision the Government has for education in Wales. 


“Our national mission is ambitious, innovative and confident as we work to deliver a reformed and successful education system. By learning together, we can develop a better Wales.”

The Education Secretary explained during the report that they planed on delivering an education system that is a source of National pride. This included introducing an accountability model, reducing the attainment gap and strengthening support for learners. Interestingly a budget of £1.1 billion was deliberated in order to upgrade the quality of school buildings that would certainly impact facilities.

The document ‘Education in Wales; Our National Mission Action Plan 2017-21outlines an inspiring vision for education in Wales and outlines four enabling objectives. It depicts the journey as ‘reforming’ education in Wales and embarking with a new vision noting the rich and proud history we hold in Wales relating to education. 
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Clear timelines and structures denote the role out of the new curriculum and a qualification timeline. The four purposes remain as a focus for the new curriculum.  
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This document also outlines the importance of health and well-being in Wales with the Action Plan being implemented in accordance with the Well-being of Future Generations (Wales) Act 2015 five principles of working[endnoteRef:1]. The Mission Statement equates to an exiting time for education in Wales.  [1: 1
] 


With the issuance of the ‘Thinking Positively’ 2010 documentation by the Welsh Assembly Government, ‘Successful Futures’ 2015, current updates by pioneer groups and the importance Estyn inspection questions now affords to health and well-being; it is imperative that effective and structured provisions are put in place to implement and maintain a whole school approach. Most recently curriculum updates dated May 2018 outline that pioneer groups have worked collaboratively on the development structure for all Areas of Learning and are proceeding with the process of drafting and refining the ‘What Matters’ statements. The statement detailing the way in which the AoLE supports the four purposes clearly suggests that learners are at the centre of the curriculum. 

“Learners will gain knowledge and understanding about how their environment, mind
and physical state affect their health, well-being and readiness to learn throughout
their lives. They will engage critically with a range of information to support their
decision making and their developing values and identities. Developing social skills
and positive relationships helps them to become ambitious, capable learners and
prepares them for the workplace.”

I feel that promoting an ethos of ‘learners for life’ is key in developing positive, independent and lifelong productivity. ‘Thinking Positively’ 2010 by the Welsh Assembly Government succeeds in outlining an area that has been deeply rooted within teaching methods I had long respected. This shows recognition of the importance of positive self-esteem and wellbeing and highlights the potential benefits and actively raising outcomes. 
What Matters Statement
3. Our decision making and actions impact on the quality of our lives and others. 
Decisions and actions, individually and collectively, have a clear, direct impact on the health and well-being of individuals and society. Making informed decisions is central to promoting healthy life choices, personal safety, well-being and positive health literacy. Learners need support to consider choices and to understand the risks and possible consequences of their decisions on themselves and others. This contributes directly to developing ethical, informed citizens. Understanding what influences decision making (including knowledge, understanding, attitudes, values, emotions and beliefs) supports learners to make positive, considered and informed decisions. Learners also need to develop skills necessary to enable specific decisions. Learners also learn how groups make decisions together, so developing their awareness of the role and importance of collective decisions.






















In response to this ‘What Matters’ statement from the curriculum update May 2018 a decision has been made by the SMT and myself to target an area of Health and Wellbeing that aligns with the school development plan. By creating a more structured and systemic programme the Health and Wellbeing area of learning would potentially enable development of key competencies:

· Readiness
· Reflectiveness 
· Resilience
· Respectfulness
· Resourcefulness 
· Responsibility

This would be used systematically throughout school following a timeline and correspond with the social and emotional programme currently used at the setting. This programme entails the use of SEAL and the Speakr[endnoteRef:2] Programme and is currently effective in targeting higher outcomes across key stages.  [2: 

    http://speakr.co.uk/about 
] 

Perpetually over recent years, pupils are finding it increasingly difficult to show and express emotion and this can affect their future development and learning. Structures have been put in place that allows pupils to have the opportunity to reflect on their mood on a daily basis; therefore indicating when pupils may need extra support or input. From Nursery, pupils self-monitor their feelings, which is a system progressed throughout the Foundation Phase onto the Speakr programme at Key Stage 2. Data is monitored daily and provides teachers and key workers with an opportunity to discuss any negative feelings with pupils individually away from the classroom setting. A process is available where children comment on reasons behind their feelings, which is a valuable bank of information to work with. Thus empowering students however young with the lifelong tools to deal with emotions at all levels. 

There are also six thematic areas, which would be key to the strategic plan as they remain indicative and allow for intuitive teaching, as they are non-prescriptive titles:

· Personal Care Development
· Healthy Choices
· Learning to Learn
· Relationships and Emotions
· Keeping Safe
· Personal Activity

There are also discussions underway to align the curriculum areas as far as possible with the Healthy Schools Awards system, which would enable the collaboration between the implementation of Health and Wellbeing programme and the Healthy Schools Programme currently used. Discussions with the Healthy Schools Coordinator for our school and the Local Authority Lead have shown that the structure of collaborating our timetabled activities would have a positive effect within our setting. Thus affecting the extra time allocated to HS activities, as they become a more intertwined concept of our teaching timetable. The AoLE also encompasses the philosophical shift in the way Physical Education is delivers. During these sessions it will enable the development, understanding and promote the attitudes towards lifelong participation in physical activities. There are three overarching domains that bridge all areas – Mind, Body and Emotions. This will enable learners to develop, connect and build positive, healthy relationships with others, which will be a valuable beginning to Key Stage 2. 

The current development of ‘Big Ideas’ within areas of learning seems a fantastic platform for skills based learning. It is hoped that combining this flexibility and introducing statements into teaching methods will enable pupils to overarch key concepts across the disciplines. Harlen (2010) outlines his principles and approach to teach through ‘Big Ideas’. 

“Education is not knowledge of a body of facts and theories but a progression towards key ideas which enable understanding of events and phenomena of relevance to students’ lives.”

Prior to using ‘Big Ideas’ Harlen (2010) believed that students were becoming disengaged. They found fact based learning was not relevant to their way of life. By extending their horizons, students began to show awareness and began creating links between activities and their lives. During his research he also saw how ‘Big Ideas’ were beginning to stem over to other areas of learning and therefore lessening the fragmentation of the curriculum. When correlating evidence gathered during incidental ‘catch it’ assessments, I found how the foundation phase lends itself to learning though asking the ‘Big Questions’. Often the quality of this learning far exceeds the pure factual activities. Pupils share knowledge and understanding using cross-curricular links and understanding. With the implementation of the new Humanities strand this will continue to enable pupils at Key Stage 2 to continue their skills based learning.  

At our setting we are currently working on implementing changes into our long term planning. From the School Development Plan and its Vision Statement it has been noted that Health and wellbeing is always at the forefront of our school’s mission, which we continue to maintain as good practice with areas of sector leading practice. Pupils wellbeing, personal development and Classroom management has been praised by Estyn inspectors and our Challenge Advisor during a recent Key Visit 2. We believe that through maintained programme and a strong mission, collaborative goals and objectives our pupils continue to receive the best possible provision. 

Learning walks are also becoming a useful tool to gather valuable information over recent years. Using the publication by Mc Vay, D (2017) as inspiration, I have recently begun to evaluate what we actually achieve during these visits. Historically, within our setting, learning walks have been seen as a mini observation, where all staff plan overflowing sessions with unmanageable content and resources.  Mc Vay, D (2017) states: 


Purpose: Learning walks to get a more accurate picture of the quality of learners’ day-to-day experiences.

Purpose: To help teachers feel they are not being judged and that learning walks are an opportunity to begin sharing.


Purpose: To create a culture where learners welcome other educators into their classroom (the ‘open door’ policy).

Therefore, I asked co-workers if they’d be prepared to open their doors for a learning walk using some new techniques. During a unit meeting I relayed some of my findings and explained that our learning walks were not benefiting our learners or us as teachers. We needed to begin thinking more about how we can tailor our visits within the unit to have a positive, effective and empowering influence. The following quote became my focus for the learning walks arranged. 

“Improvement does not simply occur by identifying the quality of learners’ experiences in different sessions and then feeding back to teachers about it. We know this, right? It has a chance to occur when we create a culture in which improvement can thrive. So, we should be asking the question, how could we create a positive improvement culture? This is where learning walks, carried out with real consideration, can play an important role.”

On an allocated date and time the session began by having an open discussion about the positive and negative aspects of implementing the new Health and Wellbeing area of learning in our setting. We created notes together regarding how these six Thematic Areas of Learning were currently covered within our planning documents and classroom management. The five initial draft of titles (May 2018) for the strands of what matters or Key Concepts were used to assist discussion: 


1. Physical confidence and competence has considerable lifelong benefits to health and well-being or 
We experience the world through our body 
2. Life experiences impact on our feelings, thoughts and physical state 
3. Our decision making and subsequent actions impact on the quality of our lives and others 
4. Our physical, social and cultural environments are connected to our health and well being 
5. Relationships connect us with each other and the world

Continued research was held with a focus group of Year 2 Pupils. This information gathered was valuable as pupils spoke openly and honestly. It became apparent that the areas or activities that were practiced on a daily or weekly basis were the most prominent in their answers. It transpired that the issue that caused major concern for most pupils in the focus group was transitioning classes at the end of the academic year. Answers that were given concerning uncertainty of transition period are shown in blue.  


	Thematic area of learning
	Staff 
	Pupils

	Personal Care Development
	Teaching theme – Myself
Design to Smile
Celebrate differences 
Pupil Voice
Milk and water available
Model good practice 
SEAL Assembly 
Daily fruit 
	Brushing teeth
Eating school dinner 
Using our class timetable 
Changing by ourselves 
Doing work on our own
Drinking milk
Buy fruit 

	Healthy Choices
	SEAL Assembly
ECO School
Healthy School 
Talk about sessions 
Breakfast club 
Healthy packed lunch
	Being well behaved 
Walking to school 
No chocolate in our lunch box
Doing exercise 
Healthy School
Eco School

	Learning to Learn
	Celebrate independence 
Success criteria 
Self assessment 
Peer assessment 
Pupil voice
Target setting 
Challenge cards 
	Homework
Doing the challenges
Not having help from the teacher 
Going to a big class
Marking
Success list
Spelling marks

	Relationships and Emotions
	Self-registration – feelings 
Ethos in class
Open conversations 
Pupil Voice
Develop resilience 
Model positive relationships
SEAL Assembly
Buddies 
Lego therapy
Talk about 
	How are you feeling today?
Helping us when we’re upset
SEAL lessons 
Not being a bully
Being a good friend
Being grown up
Listening

	Keeping Safe
	E-Safety sessions 
PC Kath visits 
	kerbcraft [endnoteRef:3] [3:   https://www.carmarthenshire.gov.wales/home/council-services/education-schools/road-safety/kerbcraft/ 

 ] 

Pc Kath 
Smartie the penguin [endnoteRef:4] [4:   https://www.childnet.com/resources/smartie-the-penguin 

] 

Keeping our log in details safe

	Personal Activity
	1 mile a day challenge 
Physical learning areas 
Sports club 
Physical literacy 
Physical area – Continuous provision 
Bikeability [endnoteRef:5] [5:   https://bikeability.org.uk 
] 

	Running everyday 
Playing on the yard 





On closer inspection, our Social and Emotional programme placed a large importance on ‘new beginnings’ but did not offer the same process for transition at the end of the academic year. By following the SEAL plans it became apparent that we were missing a key section within the new Health and Well-being area and pupils potential development of the key competencies; 

· Readiness
· Reflectiveness 
· Resilience
· Respectfulness
· Resourcefulness 
· Responsibility


In response to this information a questionnaire was produced to obtain staff feedback relating to the issue. 
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Data produced from this questionnaire shows us that certain words and phrases were a common trend throughout. 




There are a number of key issues that arise in the feedback that are directly linked to the SDP: as stated in bold.
Teacher comments, which are linked, are stated in italic. 
Further points from discussion are noted in red.


1. Respond to National Changes

No current programme

2. Develop and monitor Speakr and well-being of pupils 

No time to discuss one on one

3. Develop handwriting 

Handwriting 





4. Develop 1 page profiles 

Takes time to get to know them 
Behaviour 
Work independently 


5. Develop further our marking policy to ensure effectiveness and consistency

Self and peer assessment
Marking policy 
They’re unaware of routine 

Staff agreed during the meeting that a Transition Programme is needed as we are incurring periodically. During the staff meeting, to discuss the development of a transition programme, I held a brief brainstorming exercise where each staff member was asked to write his or her main concern on a post it note. I collected these anonymously:

· There’s no time 
· Something new again
· How will it help?
· Who will do it?
· It will make life easier
· It’s extra work 
· We need to do something 
· Will the pupils benefit? 
· It will be nice to get to know them before the beginning of term. 
· Something needs to happen because it’s always an issue every year.
· I’d like to help but there’s no time. 
Empirical evidence showed that an effective transition programme would have to intertwine areas of concern for staff whilst not add to an ever-increasing workload. A brief SWOT analysis was created in response to the notes and issues raised by staff. 
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All information gathered was strengthened by analysis of the school data, and then presented to the SMT. When comparing the National Test results it shows a downward trend in the attainment of pupils from Year 2 to 3. Which has been the trend for the past three years. Certain suggestions have been made to explain this outcome but it has not had and impacted on the results as yet. Some steps have been taken to target this issue: 
· The SMT have been present in administering the test to ensure continuity
· Teacher to pupil ratio has also been the same
· Teachers in both Years 2 and 3 have undergone changes

Analysis of the data shows that pupils from Year 2 in 2017 and Year 3 in 2018 have shown lower standardised score in the National Tests: 

· Data shows that 73% of pupils achieved lower in the Welsh Reading Test 
· The data also shows a similar trend in the Numeracy Reasoning paper with 69% achieving lower.
· Numeracy Reasoning – achieving up to 10 marks deficit 35%
· Numeracy Reasoning – achieving more than 11 marks deficit 22.5%
· Welsh Reading – achieving 10 marks deficit 21.4%
· Welsh Reading – achieving more than 11 marks deficit 14.2%
· 


Upon presenting this information to the SMT this will now be an area targeted during the next academic year and place on the SDP 2018-19.  Welsh Reading National Test Results 
Maths National Test Results 
NC2 Darllen SS 
NC3 Darllen SS 


115
106
135
124
108
103
105
93
D

98
102
110
109
101
92
114
118
110
105
100

76
80
115
102
82
88
114
102
86
76
95
96
103
100
x
92
97
91
102
96
111
104
101
106
95
96
104
102
105
103
110
104
118
114

130

111

Rhifedd SS Bl 2
Rhifedd SS Bl 3


110
100
140+
123
123
123
118
119
D

128
100
115
108
119
111
140+
114
114
125
109

105
95
113
110
124
125
129
119
86
80
101
81
97
79
118
98
106
111
117
108
134
125
110
103
117
95
108
109
123
113
125
113
125
130
 
127
 
115
78
79
110
114
89
88
110
110
123
107
129
125
127
119
91
84
X
71
140+
126
119
116

98



A 5-year Strategic Development plan shows the projected plan for developing the implementation of Health and Wellbeing at our setting. The plan would be to develop the six thematic areas within the specific transition period. The aim is to create a transition programme that aims to: 

Mission Statement

Mission Cards 

	
· Achieve continuity in teaching and learning methods
· Maximise effective pastoral links 
· Ensure transition process is smooth, safe and effective
· Enables adults and pupils to share expertise and adopt teaching practices 
· Meet the needs of our pupils 
· Inform parent and pupils of the process and expectations 
· Facilitate a positive learning journey for pupils 
· Develop independent and focussed learners



A brief outline of the strategic plan shows a progressive approach with a start date of Summer Term 2018 and to develop over a 5 year period:


When developing the full Strategic Development Plan I used a coherent systematic approach that reflects the Oxford Dictionary definition “A plan of action designed to achieve a long-term or overall aim”. A clear vision of intent and effective strategy that identifies goals and a direction that manages staff at every level in order to define a pathway to an effective transition period for pupils. 


Strategic Plan
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A trial version for Summer Term 2018 of the transition programme targets the key areas that teachers outlined as problematic. Evidence was correlated from the questionnaire provided. 
These key areas were:

Question 1 – What do you feel are the main areas of concern for pupils transitioning between Foundation Phase and KS2? 
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Data correlates with information shared at the staff meeting where most teachers were concerned with pupils independence to work for sustained periods and understanding the organisational elements of their new classes. The pupils ability to understand the marking policy used and the success criteria was apparent as an area to develop. A topic of discussion was also the ability of pupils to use cursive writing that is introduced at Key Stage 2; these are all areas that have been included in the trial programme. The main concern of staff was in the current climate of teaching there is no time to get to know our pupils. A large proportion of the programme therefore is timetabling organised sessions where all staff have the opportunity to create a working relationship with these pupils before the summer holiday period. Thus providing teachers with the opportunity to prepare provisions for their new class and gain an understanding of their journey so far through the education system. This also provides the opportunity to discuss any welfare or well-being issues that may have arisen. This would be the period of time allocated for developing the pupils one-page profiles[endnoteRef:6] in preparation for their next setting.  [6:   http://learning.gov.wales/docs/learningwales/publications/151210-person-centred-practice-in-education-en.pdf   

] 


To coincide with the programme a range of materials have been generated so that their transition programme is effective and maintained in each class setting.  












Trial Transition Programme

· Planned and timetabled opportunities for Year 3 teacher to visit and observe Year 2 pupils at work during Summer Term (2 half days)

· Hot seat new teacher
· New teacher to listen to readers
· Circle time  

· Planned and timetabled opportunity for Year 2 pupils to visit Year 3 pupils Summer Term (2 half days)


· Joint activities / tasks (1 outdoor task)
· Share class experiences from photo reel
· Classroom tour 
· Question and answer session 
· Share profiles 

· Transition morning for pupils in their new classes Summer Term (when year 6 have transition days)

· Circle time 
· Class rules 
· Timetable
· Group tasks 
· Homework 
· Learning opportunities 
· Big Question enriched tasks 

· Extend and promote structures used in Year 2 Autumn Term

· Continuous provision 
· Self registration 
· Self assessment 
· Marking policy 
· Pupil Voice

· Teacher meetings to discuss pupil progress Summer Term

· 1PP
· Test results 
· Black file information (personal details)
· Incerts
· Target groups 

· Create a collaborated piece of art within SEAL lesson Summer Term (inspiration pack available)

· Follow SEAL transition pack – activities Summer Term (pack available)

· Flying High assembly Summer Term

· Begin handwriting policy for KS2 following National Test period

· Introduce independent learning tasks and challenges to enhance skillset at Outcome 6 (Create a learning log) Summer Term 


The following section shows how each area under development correlates with the SDP, The Six Areas of Learning, Key Competencies and the What Matters Statements. This was provided to the SMT during meeting to arrange trial period of the Transition Programme. 
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Implementing a Strategic Plan


Having a clear vision or a mission goal is invigorating; the main issue is sharing a goal and inspiring others to share in your vision. It’s imperative for success to provide co-workers with a clear, organised and strategic approach in order to share the sense of purpose with others. Developing a successful plan on an area of learning needs to remain purposeful and be measurable in order that all staff can assess its impact. The main reason for discontent in many an establishment among staff is that they remain excluded from decisions that may potentially impact them directly.  Being aware that sharing, cascading ideas and having open discussions provide everyone with a sense of ownership and value is key to my strategic plan. To remain buoyant and successful everyone needs to work towards a common vision or goal that has a start and an end point. The views held by Ong, C (2016) remain key to the creation of my strategic plan

“Any school with a mission to succeed in the best educational interests of their students must have a plan to get there.”

An informative plan with a clear timeline allows staff to remain focused. By cascading information on a regular basis allows any issues that arise to be dealt with swiftly. Communication is at the heart of working together to achieve a shared vision; allowing coworkers to share your vision requires clarity from the beginning with a strategic approach to all roles required to fulfill the process. As Davies, B (2003) suggests

“The more targets, the less the effects - what we need is strategy and sustainability.” 


Effective strategies appear easy to read and follow, they remain uncluttered by irrelevant information. Goals remain realistic, reachable and appropriate for ones setting; it is also imperative that one draws on the expertise we have around us as a workforce, which reflects the individuals whom are involved in the trial period of the programme. 


Interestingly Davies, B (2004) concludes how strategic planning can often be deemed appropriate although the best practice shows that developing programmes over five years remains more effective for change.  

“Strategy as a concept can be, and often is, misunderstood in the way it is commonly used. Strategy is seen as a ‘good’ concept, being so often erroneously attached to many leadership and management activities. For example, in searching the Office for Standards in Education (OfSTED) database of 100 reports on primary schools for mentions of strategy and planning, this statement was found in an OfSTED report of a school:
From this informed base, good strategic planning is undertaken. The school improvement plan is comprehensive and has a clear focus on raising standards for Years 1 and 2 and sustaining standards for Year 6. Currently, the plan does not run for more than a year.”

My view us that pupil health and well being remains at the centre of the new curriculum for Wales.  By creating a positive and healthy environment from their entry to school we can target higher long-term future outcomes. The aim is to develop future ready students. This correlates with studies by Ramey, C. T., & Ramey, S. L. (2004) which suggest that targeting children between birth and the age of 5 at their critical period will ensure the most positive of outcomes. Exposure to high quality, engaging learning and structured approaches can potentially educate and develop these skills within a short duration. These skills could form a foundation to be developed through Key Stages 2 and 3 and become lifelong core skills.


An interesting document by The World Health Organization (‎2003)‎ outlines the benefits of providing our learners to purposeful social and emotional education. 


Implementing policies and practices that respect an individual's well being and dignity, provide multiple opportunities for success, and acknowledge good efforts and intentions as well as personal achievements;

“A supportive school environment can improve student learning outcomes. In Australia and the United Kingdom, factors like relationships between teachers and students in classrooms, opportunities for student participation and responsibility, and support structures for teachers, have consistently shown to be associated with student progress (Patton et al, 2000). MacIntosh theorizes that "positive reactions to school may increase the likelihood that students will stay in school longer, develop a commitment to learning, and use the institution to their advantage". Thus, a positive, supportive climate at school can make a critical contribution to the academic achievement.”


When researching the benefits of cursive writing the Journal of Supon, V (2009) shed some interesting light on the importance of cursive writing in a modern digital society. 

“We no longer use hand cranks to turn down the windows in vehicles. All types of vehicles are now manufactured using electric windows. Then, “why do we force our children to write in a systemized loopy script that is rather difficult to decipher and leaves many adults with knots the size of walnuts on their knuckles?” (Rufo, 2004, p. 4). The digital age of technology increasingly threatens cursive writing because of computers, instant text messaging, e-mails, faxing, and employment applications. State-mandated tests and limited classroom time have also impacted cursive instruction and writing. In many states, cursive writing “varies from district to district and school to school” (Nix, 2008, p. 1). It is time to explore the concerns of cursive instruction. It behooves us to examine the historical, practical, and essential aspects relative to cursive writing”.

In our setting it remains a topic of discussion, progress has been made to develop a pre cursive letter formation policy at Foundation Phase by practicing each letter with its curved exit stroke, or "flick-up" from intake. With the school timetable at bursting, handwriting is often an activity that is taught inline with literacy tasks. Steps are being taken to allocate handwriting a specific time on the weekly timetable to ensure development. The trial transition programme allows pupils to develop and practice their cursive writing through the Summer term. Following a trial period of two different programmes a decision was made between the Literacy Coordinator and myself to purchase Letter Join[endnoteRef:7] to implement this progress under a trial two-year period. This progress will be monitored during Period 4 Summer Term 2020.  [7:   https://www.letterjoin.co.uk 
] 
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We remain focused on continuing structured activities that develop pupil independence and well-being. The methods used by Bashey, G and Moser, J outlined in their publication The Daily 5: Fostering Literacy Independence in the Elementary Grades shows the progressive approach to developing independent learners. 
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This echoes the progressive steps taken with the goal of developing independent learners who are capable and contentious. The study by Murdoch, K and Wilson, J (2008) discusses the benefits of understanding the effectiveness of creating leaners who work and manage their learning independently and the positive effect this has through to adulthood. 

“In contrast to traditional classroom practices where students were dependent on the teacher to make decisions about their learning, classrooms are increasingly viewed as places in which students ‘learn to learn’. As we grow in our understanding of effective pedagogy, we are also recognising the need for more small group and one to one teaching. For this to happen effectively, we must develop students’ capacity to work independently and manage themselves as learners.”

The aim through the transition programme is to enable leaners to work within an environment where they continue to work independently. Developing from prescriptive tasks to working on ‘Big Question’ activities. They will progressively work more independently on producing learning logs that will target their ability to develop key skills in preparation for Key Stage 2. Thus concentration on:

· Read big questions
· Understand success criteria 
· Gather information 
· Structure work 
· Work within a given time frame
· Work in larger groups without teacher intervention 
· Choose equipment
· Show understanding of others’ needs


Action Plan

Staffing and Finances

Following a meeting with the head teacher regarding the school budget and the schools current commitments this plan outlines the financial commitment to the programme.   



Measuring Success 

The progamme continually monitored to maximise effective teaching and learning. As the Strategic Plan of Periods 1 – 7 outlines there will be designated periods where data and evidence will be collaborated and presented to both the teachers, SMT and the Governing Body. 





Targets have been created to measure the impact of the trial period as follows: 

National Test Data 

Summer 2019 – 

Reduce the deficit of National Test Attainment between Years 2 and 3 by 10%
Numeracy Reasoning – Target 59% deficit
Reading Welsh – Target 63% deficit

Summer 2020 – 

Reduce the deficit of National Test Attainment between Years 2 and 3 to less than 51%

Handwriting  

Summer 2019/20 –

Aim for 55% of pupils to leave Year 2 with the ability to write using cursive writing at an acceptable size and orientation. Thus leaving the Foundation Phase with Outcome 5 in the handwriting strand on Incerts[endnoteRef:8] achievements.  [8:   http://www.assessmentfoundation.org 



] 


Independence, Classroom Routines and Personal Care Routines  

Summer 2019/20 – 

Questionnaire results will show a development. Year 2 pupils will show that they can attain a good level when working independently on ‘Big Question’ Tasks. 

 











Progress against Leadership

With the implementation of the new Professional Standards Wales in September 2018 there is currently a positive light shone on those striving for professional development. The new PS provides teachers with clear descriptors of sustained highly effective practice and career-long professional learning it also provides detailed overview of the expectations for those on a formal leadership role. Professor Bill Lucas has created the PS following a 9-month period of research and collaboration led. It is clearer than the prior standards and focuses on the new 5 Professional Standards.
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This, I feel, is a positive step for those seeking professional development. With the implementation of the Professional Learning Passport it enables individuals to document their progress and growth as a professional learner. The top ten points by the Education Workforce Council clearly state its benefits. 
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As an aspiring leader the Strategic Plan devised aims to remain true to key Professional Standards outlined. It provides opportunities to: 

· Help professionalism flourish 
· Model good teaching
· Involve staff voice on decisions
· Encourage individual and team growth 
· Build enthusiasm 
· Supporting growth
· Enable staff to become their best 
· Analyse success with them 

Over the course of the trial period it will also be imperative to collect evidence to determine it’s progress and success. This would significantly add to individuals PLP and encourage others to engage with their professional development. The Professional standards for teaching and leadership and draft standards for assisting teaching by The National Assembly of Wales provides suggestions on areas of focus to keep as examples: 

· [bookmark: _GoBack]most successful examples of improving teaching
· a successful example of supporting a colleague
· a way in which a team has been developed
· effective strategic development
· the school’s involvement in an extended network of learning
· building parent/ carer trust
· dealing with disciplinary matters
· ensuring school policy in practice
· developing professional learning impact with colleagues
· contributing to development in other schools

all of which are achievable from being part of the transition programme devised. 
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Period 1, 2 and 3


Myself 
Year 2 Teacher
Year 3 Teacher 
LSA 1
LSA 2
During this period a grant I have successfully been rewarded a grant from the Tesco Bags of Help scheme. Application was developed in conjunction with the transition programme under the working title: 


Period 4 


Myself 


Period 5, 6 and 7


Healthy Schools Coordinator
Years 4, 5 and 6 Teachers 
Key Stage 2 Coordinator
Key Stage 2 Resources for transition programme £293.60

Parents Association will provide £500 to develop outdoor learning provision to develop health and wellbeing based on data provided from trial period 


Providing our pupils with outdoor learning providing to develop their health and well-being. Awarded £1000. 


Letter Join Programme £206.40


All sessions are timetabled during teaching time and do not require extra funding







Year 2 Teacher


Year 3 Teacher 


LSA 1


LSA 2



Outdoor project £100 for resources
Art Collaboration £150 
Flying High Assembly £50
Staff Proffessional Development  Supply cover - Pioneer School Visit - LSA 1 and 2 £200 
EIG Grant - professional development available 










Data and evidence remains available 


open to staff opinions


cascade information when available


continuous strategic steps to target success 
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Registration fee: £100.00

2 classrooms @ £36:  £72.00
Total: £172.00

VAT @ 20%:  £34.40

Total Cost: £206.40
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What do the 5 professional standards say?

The standard for effective Pedagogy... teaching and learning is paramount

The teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learers and
advancing leaming.

The teacher in a formal leadership role exercises accountability for the pedagogy of others by creating and sustaining the
conditions to realise the four purposes for learners and achieve the best for them in terms of standards, well-being and progress.

The standard for Collaboration...
enabling effective pedagogy to spread
The teacher takes opportunities to work productively
with all partners in learning in order to extend
professional effectiveness.

The standard for Leadership...

helping effective pedagogy to grow

The teacher exercises leadership through all aspects of
professional practice to support the efforts of others across
the school and beyond to fulfil the educational ambitions
for Wales.

The teacher in a formal leadership role works intelligently
to bring coherence, clarity and a shared commitment to
realising the vision for pedagogy, learners, colleagues and
the wider community.

The teacher in a formal leadership role builds
aclimate of mutual support in which effective
collaboration flourishes within and beyond the
school to spread effective pedagogy.

The standard for Innovation...

moving pedagogy forward

The teacher employs an innovative outlook which is exemplified
through the controlled and measured development of techniques
and approaches to improve pedagogic outcomes.

The teacher in a formal leadership role ensures a positive climate
forinnovation that is coherent and manageable and outcomes are
evaluated, disseminated and applied.

The standard for Professional Learning...
taking effective pedagogy deeper
The teacher consistently extends knowledge, skills and understanding and can
show how reflection and openness to challenge and support informs professional
learning to progressively develop pedagogy.
The teacher in a formal leadership role stimulates an appetite for professional
learning that is valued, has impact upon pedagogy and supports professional
growth across a learning community within and beyond the school.
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