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Element One – Essay 
Compare and contrast the scope and approach to outdoor provision in two types of settings.

Humans have been learning from nature since the beginning of time. It is only recently our educational systems have formalised the concept of outdoor schooling. Outdoor learning is a pedagogical approach that allows pupils to engage with the natural environment and learn through real life authentic contexts. This underpins Froebel's Theory (1782-1852) who believed that play helped construct their understanding of the world through direct experience with it. The Institute of Outdoor Learning describes the term as ‘an umbrella term for actively inclusive facilitated approaches that use activities and experiences in the outdoors which lead to learning, increased health and wellbeing, and environmental awareness’ (IOL, 2021) Through this essay I will compare active outdoor provision to Foundation Years and Secondary settings. I have chosen this comparison as on average, secondary schools ‘spend just 6 minutes a week learning outdoors’ (Robinson, 2022). I would like to explore insight and practices used in Foundation Years in order to inform my own practice in the Secondary setting. 
Outdoor learning underpins the Four Purposes to Learning published by Professor Donaldson’s ‘Successful Futures’. Pupils are encouraged to become healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Donaldson, 2015). In order to do this, pupils must be given the opportunities to explore the world around them and spark curiosity. Outdoor learning not only provides physical activity but equips pupils with transferable skills such as problem-solving, teamwork, and leadership skills. Importantly, it helps pupils explore connections between their experiences, mental health and emotional wellbeing which is explored through the Health and Wellbeing curriculum (Welsh Government, 2021). Outdoor learning is a cross-curricular provision that should be taught in a meaningful and authentic way. 
Outdoor learning is a popular approach during the foundation phase as it provides young children with opportunities for exploration, discovery, and curiosity. Piaget sets this out clearly through the processes of cognitive development stating that during the preoperational stage children need imaginative play to develop (Pound, 2014). The Shared Vision and Values for Outdoor Provision in the Early Years (Vision and Values Partnership, 2004) states ‘all children have the right to experience and enjoy the essential and special nature of being outdoors’. When given the choice, young children are where most children would prefer to spend their time and the Vision and Values Partnership stresses that this is a human right that children should be given as much access to the outdoors as possible. Jan White (2013) states that young children have a particular way of interacting with the world around them. They learn through movement and taking in information through all of their senses. White stresses the importance of fresh air and the direct experience of interacting with natural and living things. Through her book ‘Playing and Learning Outdoors’ White sets out a stem of core values for high-quality outdoor experiences. For example, young children should be outdoors as much as indoors with a well-designed, well-organised outdoor environment. Organisation allows for proper stimulation and allows them to follow their own interests. Helen Bilton (2010) discusses ‘learning outside the classroom’ which is a phrase coined by the government in their Learning Outside the Classroom Manifesto. Bilton states that the activity itself does not have to be just ‘play’ but can also entail work usually done in the classroom making its way outside. This could be doing a piece of maths work or reading a story. Children are therefore able to control their own environment to help their learning and engagement. 
Through my own experience within a secondary school, outdoor learning occurs in two ways. Firstly, during an outdoor Physical Education lesson or during extra-curricular learning such as Eco-Club. Outdoor learning is a valuable tool to connect pupils to their physical and mental well-being. Research conducted by the Schools Health Education Unit (SHEU) found that two in ten children aged 5-15 meet the national physical activity target of 60 minutes or more. SHEU also recognised these numbers were even lower in pupils from low socio-economic backgrounds. From this research the Woodland Health for Youth (WHY) developed a project targeting physical activity interventions without compromising the school’s delivery of core subjects. WHY reported on positive long-term health outcomes for secondary pupils and called for school-based initiatives to access green spaces. Learning through Landscapes conducted a focus group with secondary school educators and asked them to share their strategies for outdoor learning across every subject. These were compiled into four main points, firstly, start with indoor activities which can easier move outdoors, take revision lessons outside, move into an outdoor environment to conduct activities such as debates and lastly, don’t force yourself out of your comfort zone too quickly. Through these findings and adapting activities used in foundation years I will access outdoor learning with more confidence in the future. 
As well as the many benefits outlined there are key challenges to outdoor learning. These challenges may be accessibility issues, lack of structure and lack of resources. One main challenge is safety concerns. These may be risks such as, weather conditions, injury, and accidents. There is also a risk of children encountering strangers who could potentially harm them. Valentine and McKendrick (1997) highlight ‘stranger danger’ as having a pervasive effect on play. Children have different perceptions of risk so educators must also mitigate the risks, through risk assessments, supervision, clear boundaries, communication, and collaboration with parents. White (2008) argues that “children are seriously disadvantaged if they do not learn how to approach and manage physical and emotional risk” and that the exposure to risk is a benefit to the child's development. Through my own experience, I would also.
In conclusion, I recognise the importance of using outdoor learning as a pedagogical tool and feel far more comfortable developing on this in the future. The role of the adult in outdoor learning experiences is extremely important, the adult must support, observe and respond to ensure a safe learning environment for pupils. Through outdoor learning pupils are able to engage with lifelong skills such as, problem-solving, critical thinking and teamwork whilst gaining a deeper understanding of the world around them and their own physical and mental well-being. While there are some challenges, a risk assessment, safety measures and communication can transform a child’s learning experience and support holistic development. 
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Element four
Literature Review – The Role of Outdoor Education.
Outdoor education is not a new concept but one that is developing and advancing quickly and building in popularity. The role of outdoor education will have been reviewed, tried out, criticised, embraced, loved and loathed. The type of setting will also have an impact on how outdoor learning is received and delivered. Secondary schools may find it more difficult to incorporate outdoor learning into the timetable and subject leads may be reluctant to lose teaching time. However, without understanding and trialling this teaching method, schools may not know what they are missing out on. The diverse field that encompasses such a wide range of approaches and objectives, not to mention opportunities in education that could be inexplorable. To the author outdoor education is an approach to learning that takes place in the naturel environment. It involves a variety of activities and experiences that promote learning through direct engagement with the natural world. John Dewey believed that education should be experiential and that students should learn through hands-on, real life experiences. He argued that outdoor education was an ideal way to achieve this, as it allowed students this opportunity where they could develop their senses and intuition (Dewey, 1910). Dewey claims 
Although books are key to interpreting and expanding experiences, they are no substitute for actual experience. Symbols are never a stand in for reality. Instead, children benefit from seeing books as a way to solve real life problems and pursuing their interests (Currell, 2020).
Outdoor education is a form of learning that seeks to engage students in activities that take place outside of the traditional classroom setting. This approach to learning has been shown to have numerous benefits for students of all ages including improved physical health, cognitive development and social skills. The purpose of this literature review is to explore the role of outdoor education and its importance in promoting holistic development, referencing key theorists who have contributed to the understanding of outdoor education.
An obvious advantage of outdoor education is it ability to promote physical development. Outdoor activities such as hiking, rock climbing and canoeing provide students with opportunities to engage in physical exercise that can help to improve cardiovascular health, strength and endurance. According to Piaget’s theory of cognitive development, ‘physical activity is an essential part of children’s development as it helps them to develop their motor skills and spatial awareness’ (Piaget, 1952). Moreover, research has shown that outdoor activities can also ‘help reduce obesity rates in children and help improve their overall health and well-being’ (Telford et al., 2016). 
Outdoor education can also pay a critical role in promoting cognitive development. Exposure to natural environments can enhance cognitive function, creativity and problem-skills. According to the ‘Attention Restoration Theory’ proposed by Kaplan and Kaplan (1989), being in nature can help to restore attention, reduce stress and improve cognitive performance. Similarly, Ulrich’s (1984), theory of Biophilia suggests that humans have an innate desire to connect with nature, which can have a positive impact on their cognitive and emotional well-being. 
Outdoor education can also play a critical role in promoting social development. Outdoor activities often require teamwork, communication and leadership skills. Working together to accomplish tasks in a natural setting can also increase social cohesion and respect for others. Social learning theory, proposed by Bandura (1971), emphasises the importance of observational learning and modelling in the acquisition of social skills. Thus, students who participate in outdoor education programs can learn social skills through observation and modelling, which can help them build better relationships with peers and educators. 
Outdoor education can promote emotional development by improving self-esteem, self-awareness and emotional regulation. ‘Being in nature has been shown to reduce symptoms of depression, anxiety and other mental health disorders’ (Berman et al., 2012). Similarly, the theory of self determination proposed by Deci and Ryan (1985), emphasises ‘the importance of autonomy, competence and relatedness in promoting emotional well-being’. Outdoor education can provide students with opportunities to develop their autonomy, competence and relatedness which ultimately leads to improved emotional well-being. 
There have been many reviews and studies dedicated to research on outdoor education and the many benefits it presents. A systematic review of the health and well-being benefits of nature based outdoor education programs for children found that exposure to nature can improve physical, mental health, cognitive development and social well-being in children (Soga et al., 2017). A study conducted by the university of Illinois found that children who play in green spaces have lower rates of attention deficit hyperactivity disorder (ADHD) symptoms than those who play in non-green spaces (Taylor et al., 2001). Research conducted by the University of Michigan found that exposure to nature can help reduce stress, anxiety and depression, and improve cognitive function (Bratman et al., 2015). A study done by the University of Essex found that exposure to green space can lead to improved mood, self-esteem and cognitive function in adults (Barton and Pretty, 2010). Research by the University of Pittsburgh found children who spend more time outdoors have better distance vision than those who spend more time indoors (Quinn et al., 2011). A study conducted by the university of East Anglia found children who spend more time in nature have lower rates of myopia (short sightedness) than those who spend less time in nature (Wu et al., 2020). A review on the literature on the benefits of nature exposure for children with autism spectrum disorder (ASD) found that outdoor education programs can improve social skills, communication and reduce stereotypical behaviours in children with ASD (Rivkin et al., 2019). These studies all suggest that outdoor education programs can provide significant health benefits to children and adults alike. Exposure to nature can improve physical health, mental health, cognitive development and social well-being. The amount of time needed outdoors to feel the benefits can vary depending on the specific benefit being sought and the individual themselves. Studies on the subject can help us in determining an average time needed. The University of Exeter carried out a study and found that spending just two hours a week in nature can lead to significant improvements in physical health and well-being (White et al., 2019). According to a study by the University of Michigan, a twenty-minute walk can improve stress and improve cognitive function (Bratman et al., 2012). The University of East Anglia found that as little as ten to thirty minutes a week can reduce the risk of developing depression (Twohig-Bennett & Jones, 2018). Finally, research led by the university of Utah found that spending time in nature for at least thirty minutes per week can reduce symptoms of ADHD (Kuo & Faber Taylor, 2004). Each of these studies suggest that even short periods of time in nature can have significant benefits for physical and mental health. It is less clear on the specific amount of time required to feel these benefits. This is most likely dependant on each person.
In Wales, the Welsh Governments report “Fulfilled Lives, Supportive Communities: A Vision for Welsh Language Education in Wales 2020 – 2030” highlights the importance of outdoor learning for developing language skills, promoting well-being and fostering a connection to nature (Welsh Government, 2020). According to a report by the Outdoor Education Advisors Panel (OEAP), outdoor learning is well established in Wales with many schools and other educational institutions offering a range of outdoor learning experiences (OEAP, 2019). The report notes that there is a strong culture of outdoor learning in Wales and the Welsh Government has been supportive in supporting efforts to promote outdoor learning in schools. In addition to this, a survey carried out by Natural Resources Wales found that over 80% of teachers in Wales believe outdoor learning has a positive impact on their students’ well-being, engagement and academic achievement (Natural Resources Wales, 2019). This suggests that outdoor learning is a popular and valued approach to education in Wales. There are many more studies that confirm the positive outcomes of outdoor learning. The University of Wales, trinity of Saint David found that outdoor learning can improve academic achievement, increase motivation and engagement and enhance personal and social development (Lloyd & Bowers, 2018). Natural Resource Wales also state that ‘outdoor learning can improve mental well-being, increase physical activity and promote a sense of belonging and connection to the natural environment (Natural Resources Wales, 2019). A study conducted by the Wales Institute of Social and Economic Research, Data and Methods (WISERD) found that outdoor learning can help promote social justice and reduce educational inequalities by providing opportunities for all learners to access high-quality educational experiences (WISERD, 2017). This is a unique finding from WISERD.
These studies and reports suggest that outdoor learning in Wales can have a range of benefits from promoting well-being and language development to improving academic achievement and promoting social injustice. It seems that outdoor learning is a significant and valued part of the educational landscape in Wales.
There is a significant amount of research on both the positive and negative aspects of outdoor education. In general, there has been more research on the positive. There are some contested views on outdoor learning and education and research that highlights potential challenges and limitations. Some of the potential negative aspects of outdoor education that have been identified include ‘safety concerns, logistical challenges and access barriers for certain groups of learners (Barton and Bragg, 2016; Hancox, 2019). Additionally, some researchers have argued that the benefits of outdoor education may be ‘overhyped’ and that ‘more research is needed to establish the true impact of outdoor education on learners’ (Humberstone & Brown, 2015). Humberstone and Brown also published in their study ‘The Journal of Adventure Education and outdoor Learning’ that ‘there is a lack of empirical evidence to support claims about the benefit of outdoor education and that much more research is needed to establish the effectiveness of outdoor education’ (Humberstone & Brown, 2015). The Guardian newspaper also published an article that argues, ‘while outdoor learning can be beneficial, it is not panacea for all educational challenges and may not be suitable for all learners’ (Hancox, 2019). There is also the grey area of the subjects being learnt with outdoor education. In the Journal of Environmental Psychology, it is found that ‘the benefits of outdoor learning may be context-dependent and that the quality of the outdoor environment and the specific activities engaged in can have a significant impact on the learning outcomes’ (Rickinson et al., 2004).  So, while there is evidence to support the benefits of outdoor learning there are contested views on its effectiveness and suitability for all learners. Further research is needed to establish the true impact of outdoor learning and to identify the best practices for its implementation.
Outdoor education can be more difficult to apply in a secondary school. However, there is evidence to suggest that outdoor education can be effective in this setting. In particular, in supporting the development of non-cognitive skills, such as resilience, teamwork and problem solving (Rogers e al., 2018). In addition to this outdoor education can also provide opportunities for practical, hands on learning experiences that may be beneficial for students who struggle with traditional classroom-based learning (Dyment & Bell, 2008). One study conducted found that secondary school students who participated in outdoor education programs reported ‘improved confidence, communication skills and motivation, as well as an enhanced knowledge and understanding of the natural world’ (Barratt, 2017). Similarly, in a review of research on outdoor education in secondary schools found that such programs can lead to ‘increased engagement, motivation, improved academic performance and positive attitudes towards learning’ (Reid et al., 2018). It is important to note that the effectiveness of outdoor education in secondary schools may depend on a range of factors. These may include ‘specific program design and delivery, the skills and expertise of the educators involved and the support and resources available to schools and teachers’ (Dyment & Bell, 2008; Rickinson et al., 2004).
To conclude, outdoor education can provide a range of benefits for learners of all ages. These can include improved academic performance, physical health and mental well-being, social and emotional development and environmental awareness (Barratt, 2017; Louv, 2005; Reid et al., 2018). The theoretical underpinnings of outdoor education, including experiential learning and ecological perspectives, suggest that learning in outdoor contexts can be particularly effective in promoting deep understanding, critical thinking and positive attitudes towards learning( Dyment & Bell, 2008) While there is a growing body of research supporting the effectiveness of outdoor education, some scholars and practitioners have raised concerns about the potential risks and limitations of outdoor learning, particularly with regard to issues such as safety, access and equity (Cutter-Mackenzie-Knowles et al., 2017). Therefore, careful planning and implementation of outdoor education programmes are necessary to ensure that they are safe, accessible and inclusive to all learners. 
Overall, the evidence suggests that outdoor education can be a valuable complement to traditional classroom-based learning, providing learners with unique and enriching opportunities to connect with nature, develop key skills and knowledge and cultivate a sense of stewardship and responsibility for the environment (Rickinson et al., 2004) 
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