Factors That Influence Children’s Behaviour in Educational Settings 

Children are continuously learning and developing a variety of skills and characteristics, including how to manage their emotions and behaviours. There are many factors that can influence children’s behaviour, including internal and external factors to an educational setting, which affect the child positively and negatively. It is important that these factors are identified and understood, in order to minimise the behaviour and create a more positive environment suitable for teaching and learning (DET, 2015). There are many tried and tested frameworks that have been successfully implemented in a variety of schools, resulting in long-lasting improvements in children’s behaviour, academic attainments, and relationships. For example, the Family Value System has been proven to improve children’s literacy, behaviour and attendance, forge better relationships between pupils, teachers and parents, and provide head teachers and staff with an effective whole school strategy (Ellis, S.Morgan & Reid, 2013). This essay begins by discussing the positive effect of rewards and sanctions in educational settings, and how it influences positive behaviour patterns for children. It then describes how schools creating an effective partnership with parents is essential to developing long-lasting behaviour changes for children in school and at home. Lastly, it describes how different types of relationships a child experiences within an educational setting influences their behaviour and attitude towards work and peers. 

For many years, educational settings have followed recommended national policy and guidance that encourages a framework for managing behaviour with the use of rules, rewards, and sanctions. The framework needs to be realistic and achievable for the majority of pupils in the school. However, the framework created and adopted by each school will not be effective for every individual. The purpose of rewards and sanctions is to adopt the development of positive learning behaviours to improve the children’s behaviour for academic learning (Ellis & Tod, 2015). To be effective in supporting children’s behaviour, the rewards and sanctions system should be applied in a way that educates the children to make long-lasting and better choices. This is achieved if the progress of children’s choices and behaviours are truly valued by themselves and others. The positive choices displayed by the children contribute to creating an environment suitable for effective teaching and learning (DfES, 2005). 

DCSF (2009) state that rewards are more effective than punishment in managing behaviour and motivating children to make appropriate choices. Rewards that are effective for individual children are also likely to be effective and appreciated by their peers. To make the rewards and sanctions system work effectively, schools should encourage the children to contribute to designing and implementing the system. Considering what the children find motivating is the key to making the system work. This way, the children take responsibility for their own behaviour and are more likely to repeat the desired behaviour that earned the reward (DfES, 2005). A concern that is widely expressed about the use of rewards and sanctions is that the individuals rely on receiving the reward or avoiding the sanction. The individual may not transfer the desired positive behaviour to contexts where the reward is not available. The use of rewards and sanctions are aspired to contribute to the personal development of the individual so that more positive patterns of behaviour are established (Ellis & Tod, 2015). 

The rewards and sanctions system works most effectively when parents and carers are actively involved in the child’s school life and support the process, in order to promote positive behaviour in school and at home. Schools realise that the social, emotional, and educational development of children is largely strengthened when schools and families have partnership and shared aspirations for the child. The partnership in discussion intensifies when all those involved share responsibility for the behaviour and learning of the child (DfES, 2005). The first and most influential teachers for children are their parents. Therefore, engaging parents and the child’s wider family is imperative to helping with the child’s success at school and at home (Ellis, S. Morgan & Reid, 2013). Bastiani states that “when similar schools are compared, those with strong home-links have consistently fewer problems related to pupil work and behaviour” (Bastiani, 2003: 3). 

Studies that have taken place, identify a number of benefits for children when their parents have formed a partnership with the school. These studies have identified clear connections with increased achievement, less behaviour problems, an improved attitude to learning and increased attendance (Fitzgerald, 2004). Children who experience greater parental involvement also show greater social and emotional development than their peers. This includes more resilience to stress, more positive relationships with peers, fewer challenging behaviours, and better mental health (Ellis, S. Morgan, Reid, 2013). Schools which have formed a positive relationship with families can expect significant, long-lasting benefits, including increased parental participation and support. Parents are the only constant throughout a child’s life, they have the most knowledge about the child and can contribute their ideas of ways the school can best support them (Bastiani 2003). Bogenschneider & Johnston quote “when parents and families are involved in school life there is a higher likelihood of better performance and a more positive attitude to school life” (Bogenschneider & Johnson, 2004 cited in Ellis, S.Morgan & Reid 2013 : 30). 

As well as the relationship between schools and families, the relationships a child experiences within an educational setting has a substantial impact on their behaviour. The importance of relationships has been stressed in Government guidance, with the Teaching Agency stating that “good relationships are at the heart of good behaviour management” (TA, 2012: 2). These relationships include those with the curriculum, relationships with peers/teachers and the relationship with oneself. Teacher involvement in the development of positive relationships is essential given that some behavioural difficulties can be factors associated with life outside of school (Ellis & Tod, 2015).

The quality of a child’s ‘relationship with self’ has an impact on both their learning and behaviour. Some pupils bring to school a perception of themselves that leads teachers to think their behavioural problems are down to low self-esteem or a lack of self-efficacy. Children who are experiencing low self-esteem issues are often reluctant to try new things and may seem withdrawn, depressed, and show an unwillingness to communicate. However, they could also behave in a way that makes them look over-confident by showing off and boasting, being disruptive, having a negative outlook on the school life and demanding attention from those around them (Ellis & Tod, 2015). Abraham Maslow saw esteem as a basic need that a human must tend to before being able seek self-actualisation. Maslow argued that when self-esteem needs were not met, feelings of inferiority can arise. Children may feel intimidated by their peers who are excelling in school life and when compared to them, they may feel not as able. This negative mentality could result in a lack of effort produced in their work, or disruptive behaviour which will lead to an impact on the learning for themselves and other pupils in the classroom (Adams, 2009). 

Children are engaged in many relationships in schools, which each have a different impact on their behaviour (Adams, 2009). Positive peer relationships are linked to many desirable behaviours, including increased levels of academic performance, better well-being, and better mental health. As well as peer relationships, good teacher-pupil relationships are crucial to the development of academic learning. Research evidence shows that good teacher-pupil relationships at the age of 14 are positively associated with progress through school academics and negatively associated with engagement in negative behaviours. There is also evidence to show that young people, between the age of 14 and 16 who have a positive attitude towards their teacher and start to like them, score significantly higher at Key Stage 4 (Chowdry, Crawford & Goodman, 2009). 

To conclude, there are many factors that influence individual children in different ways. Behaviour management in the classroom is about prevention and not cure, recognising that all behaviour management strategies do not always work for each individual (Ellis & Tod, 2015).  The Elton Report states that ‘Reducing misbehaviour is a realistic aim. Eliminating it completely is not’ (DES 1989: 65). The best way to minimise negative behaviour is to develop and implement the most positive and effective ways to help children understand and learn skills in order to be able to control and take responsibility for their own behaviour. The development of learning behaviour and the maintenance of positive relationships are considered important to those causing the problematic behaviour and all those around them (Ellis & Tod, 2015). Not all behaviours are triggered by something internally to the educational setting. A child’s home life has a substantial impact on the behaviour they display. Research consistently shows that parental involvement is one of the key factors that influence children achieving higher grades, learning behaviours and improved attendance (Goodall, Vorhaus et al. 2011). 
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