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[bookmark: _Toc223011532]Component 1 – Development of Academic Skills (500 words)
(Personal experience must NOT be included in this component)
Evaluating Academic Sources Using the CRAAP Test (250 words) 275 words
Choose TWO academic sources related to the use of digital skills in higher education.

Source 1
Author(s) and year: Sprenger, David A.; Schwaninger, Adrian (2021)

Where you found the source (e.g. library database, Google Scholar): ProQuest
Using the CRAAP Test, briefly evaluate:
The 2021 publication date remains recent for digital learning technologies as classroom and response systems, VR, and e-lectures were already established by the late 2010s and core ideas such as usefulness and ease of use remain relevant for Technology Acceptance Model (TAM) research. The study directly examines acceptance of four digital learning tools (Classroom Response System, classroom chat, e-lectures, mobile VR), using the TAM, focusing on large classes, scalable digital technologies, and provides firsthand comparative data. The authors are affiliated with academic institutions and work within psychology/education/technology-related areas. Published in the peer-reviewed International Journal of Educational Technology in Higher Education, an open-access Springer Nature journal indexed in DOAJ and ProQuest. It applied TAM by defining perceived usefulness, ease of use, and behavioural intention, comparing acceptance across tools using quantitative data, acknowledging limitations and offering practical and theoretical insights into sustained student acceptance.
Full reference (Harvard style): Sprenger, D.A. & Schwaninger, A., 2021. Technology acceptance of four digital learning technologies (classroom response system, classroom chat, e‑lectures, and mobile virtual reality) after three months’ usage. International Journal of Educational Technology in Higher Education, 18(1), pp.1–17

Source 2
Author(s) and year: Zou, Yumei; Kuek, Florence; Feng, Wenqin; Cheng, Xiaoli (2025)

Where you found the source (e.g. library database, Google Scholar): Frontiers
Using the CRAAP Test, briefly evaluate:
Published in March 2025, the article represents very up‑to‑date research in a fast‑moving field like digital learning and technology integration. It directly addresses 21st Century digital learning, covering trends, challenges and innovations (AI, VR online platforms, mobile learning, blockchain). It also explores accessibility and infrastructure, which are essential for curriculum design. As a review article, it provides broad insights supporting comparative analysis. Published in Frontiers in Education, a reputable peer‑reviewed academic journal with strong indexing. With authors affiliated with credible institutions (Universiti Malaya, Jiangxi Agricultural University and Nanchang University Gongqing College). It combines findings from multiple studies, referencing established ICT and digital-education research and presenting balanced discussions of benefits, challenges and future directions (AI, VR, blockchain, mobile learning). Offering practical guidance for educators and policymakers, including recommendations on improving infrastructure and professional development.
Full reference (Harvard style): Zou, Y., Kuek, F., Feng, W. & Cheng, X., 2025. Digital learning in the 21st century: trends, challenges, and innovations in technology integration. Frontiers in Education, 10, Article 1562391.

Synthesis of Academic Sources (150–180 words) 210 words
· What shared theme or issue do both sources address? 
· How do the sources agree, differ, or complement each other?
· How does combining these sources improve understanding of digital learning? 
Both sources explore digital learning and the factors influencing its adoption in higher education. They share core themes, including the expanding role of technology in 21st-Century education, how learners respond to digital tools, the opportunities and challenges of integrating technology into teaching and the need for evidence-based approached to improve digital learning. Sprenger and Schwaninger (2021) focus on student acceptance of specific tools, while Zou et al. (2025) examine broader trends and challenges in technology integration. 
Both recognise that digital learning technologies are now central to higher education and that student acceptance and engagement are essential for successful implementation. They also acknowledge that technology brings opportunities and challenges, requiring thoughtful integration. 
Sprenger & Schwaninger (2021) provide a practical, data-driven study of four technologies (e-lectures, mobile VR, chat, Classroom Response Systems), examining acceptance over time using TAM and offering measurable insights into student perceptions and behavioural intention. Zou et al. (2025) provide a broad review of emerging technologies (AI, VR, blockchain, mobile learning) and global trends, innovations and systemic challenges such as insufficient teacher training. Together, they offer micro-level insight into student responses and macro-level insight into global digital-learning developments. 
Using both sources provides a comprehensive understanding of digital learning by connecting learner experiences with wider technological, institutional and educational environments. 

(Write objectively and include in-text citations.)

Identifying a Key Challenge and Opportunity (100–120 words) 123 words
Using ONLY the two sources above:
· One key challenge for students in the digital era: A key challenge for students in the digital era is sustaining meaningful engagement when navigating multiple digital tools and platforms. Sprenger and Schwaninger (2021) show that students’ perceptions of usefulness can decline over time, indicating that initial motivation may diminish as technologies become more familiar. This highlights the risk of reduced engagement in digitally mediated learning environments. 
· One key opportunity for students in the digital era: In contrast, a major opportunity arises from the expanding range of digital innovations that can enhance interaction and personalisation. Zou et al. (2025) note that developments such as AI-supported learning and immersive environments have the potential to create more engaging and flexible learning experiences, by way of enabling students to access materials at their own pace, revisit content when needed and structure learning around personal commitments.
(Both must be supported by academic evidence.)

Academic Planning for Component 2 (80–100 words) 95 words
· Which section(s) of Component 2 will you prioritise first? Why?
· Which academic skills or lecture content will you develop further?
· Brief outline of how Component 2 will be structured
Drafting the Challenges and Opportunities sections will be completed first, as these establish the analytical basis for the report and shape the development of the later strategies. 
The key academic skills will then be strengthened, particularly critical thinking, research literacy and academic writing, to ensure the discussion is well supported and thoroughly evaluated throughout the analysis.
The report will follow a clear structure; introduction, challenges, opportunities, three evidence-based strategies to support student success, followed by a conclusion to summarise the key findings and overall implications for ongoing learning, personal development and success within higher education.

Timeline
	Task
	Date/ Deadline

	Finish research
	19/02/26

	Draft first section
	19/02/26

	Complete first draft
	20/02/26

	Final editing
	26/02/26



Reference List – Component 1
(Harvard style, alphabetical order. Only sources used in Component 1.)
Sprenger, S.A. & Schwaninger, A. (2021) Technology acceptance of four digital learning technologies: A three‑month longitudinal study of university students. Frontiers in Education, 6, pp. 1–16.

Zou, D., Xie, H., Wang, F.L. & Kwan, R. (2025) Digital learning in the 21st century: A review of trends, innovations and challenges. Educational Technology & Society, 28(1), pp. 1–14
[bookmark: _Toc223011533]Component 2 – Application of Academic Skills (1,000 Word Report) 953 words
(Personal experiences must NOT be included in this component)
Introduction (100–150 words)
· Introduce digital learning in higher education
· Explain why understanding challenges and opportunities is important
· Outline the structure of this report
Challenges for Students in the Digital Era (150–200 words)
· Identify one or two key challenges
· Support with recent academic sources
· Explain why these challenges impact academic success
· Link discussion to academic skills taught in class
Opportunities in the Digital Era (150–200 words)
· Identify one or two opportunities provided by digital tools
· Support with academic literature
· Critically evaluate effectiveness (not description)
· Link discussion to classroom learning
How Students Can Adapt to Succeed (200–250 words)
Propose THREE strategies students can use to succeed.
For EACH strategy:
· What is the strategy?
· Which academic skill does it develop?
· How does it address challenges or opportunities?
· What academic evidence supports it?
Conclusion (100–150 words)
· Summarise key challenges and opportunities
· Summarise the three strategies
· Clearly answer the main question
Digital learning has become a central feature of higher education, reshaping how students can access information, interact with course materials and develop their academic skills. 
As universities increasingly adopt virtual learning environments, online resources and technology-enhanced teaching this has created both opportunities and challenges for learners navigating modern study. Understanding these dynamics is essential, as students’ ability to adapt to digital demands directly influences their academic performance and long-term success.
This report examines the key challenges and opportunities associated with digital learning, drawing on recent academic literature to evaluate their impact on student achievement. Proposing three evidence-based strategies that support the development of core academic skills, enabling students to success in increasingly digital academic contexts. To reach a conclusion by summarising the main issues and outlining how targeted skill development can enhance student outcomes.
One significant challenge for students in the digital era is sustaining meaningful engagement when navigating multiple digital tools and platforms. Sprenger and Schwaninger (2021) found that students’ perceived usefulness of digital technologies declines over time, suggesting that engagement is not fundamentally guaranteed by the presence of the technology. This further highlights a critical issue – digital tools may facilitate access, but they do not automatically promote deep learning. Without strong academic skills, students may interact in a more passive way, leading to superficial understanding and overall reduced academic performance, particularly when students rely heavily on digital environments for lectures, discussions and independent study.
Additionally, cognitive load created by the abundance of digital information. Zou et al. (2025) argue that the complexity of digital learning environments can overwhelm students, making it difficult to focus, filter information, prioritise tasks and maintain academic discipline. This cognitive overload directly undermines academic success by limiting students’ ability to think critically and manage their time effectively and engage deeply with course materials. These challenges demonstrate that digital learning is not naturally beneficial; its effectiveness depends on students’ capacity to apply academic skills such as critical thinking, research literacy and academic writing. Without these skills, students risk becoming passive consumers of information rather than active, analytical learners. 
Despite these challenges, digital learning also provides substantial opportunities for enhancing academic development. One example of this is the increased flexibility that digital tools offer. Zou et al. (2025) emphasise that online platforms allow students to access materials at their own pace, revisit complex content and structure their learning around other commitments. This flexibility supports self-directed learning and enables students to develop stronger independent study habits which are essential in higher education. However, is only advantageous when students demonstrate strong self-regulation and time management skills; otherwise may lead to distraction and procrastination.
Another opportunity lies in the potential for digital tools to enhance interaction and engagement. Sprenger and Schwaninger (2021) demonstrate that technologies such as chat functions, response systems and e-lectures can promote active participation when students perceive them as accessible and beneficial. Critical evaluation shows that digital tools only enhance learning when students possess the academic skills to use them effectively, such as evaluating information, managing workload and communicating clearly. 
Both challenges and opportunities have been discussed in lectures and are supported by McPherson, K (2018), who states that ‘note-taking is a strategy for making information meaningful, the act is taking notes is more important than the result.’ When used well, note-taking helps students manage their working memory by reducing the amount of information they must retain at one time. This can lower cognitive load and reduce reliance on technology. However, it also creates a challenge that if notes are unclear, incomplete, or disorganised, students may struggle to understand key ideas later creating gaps in knowledge, weaker revision and difficulty recalling important information, therefore negatively affecting academic success.
A key strategy for success is strengthening critical thinking, which enables students to evaluate digital information, identify credible sources and avoid misinformation. This strategy directly addresses the challenge of digital overload by helping students to filter and prioritise information, Facione (2015) argues that critical thinking supports deeper understanding and improved academic performance across contexts. By applying analytical questioning, evaluating evidence and synthesising perspectives, students can engage more effectively with digital materials and maintain focus in complex online environments. 
Additionally, developing strong research skills is also key for success, particularly in navigating academic databases, assessing source quality and using evidence ethically. This strategy supports the opportunity of flexible digital leaning by enabling students to locate and integrate high-quality information independently. Booth et al. (2008) highlight that systematic inquiry and ethical information use are essential for academic integrity and rigorous scholarship. Strengthening research literacy helps students manage the abundance of digital resources and construct well-supported arguments in written assignments.
Finally, academic writing can be used strategically to support clarity, coherence and effective communication in digital contexts. Strong writing skills help students structure ideas logically, present arguments clearly and meet academic standards across disciplines. Swales and Feak (2012) emphasise that well-crafted writing enhances both credibility and reader understanding. This strategy addresses digital learning opportunities by enabling students to produce high-quality work in online submissions, discussion forums and research-based tasks, ensuring that they can communicate effectively in technology-enhanced environments.
Digital learning in higher education presents both challenges and opportunities that significantly influence student success. Key challenges include sustaining engagement and managing the cognitive demands of complex digital environments, whilst opportunities arise from increased flexibility and enhanced interaction through digital tools. To succeed, students can adopt three evidence-based strategies: developing critical thinking, strengthening research literacy and improving academic writing proficiency. These strategies directly address the demands of digital learning and support the development of essential academic skills. Overall, students who actively improve these capabilities are better equipped to navigate digital environments, engage with academic content on a deeper level and achieve stronger outcomes in higher education. 
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(Harvard style, alphabetical order. Only sources used in Component 2.)
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[bookmark: _Toc223011534]Component 3 – Academic Poster
Copy and paste your academic poster below.
Your poster must include:
· A clear academic title
· Three academic skills
· Why each skill is important
· One academic source per skill
· A short concluding statement

Reference List – Component 3
(Only sources cited on the poster.)
Booth, W.C., Colomb, G.G. & Williams, J.M. (2008) The Craft of Research. 3rd edn. Chicago: University of Chicago Press.
Facione, P.A. (2015) Critical Thinking: What It Is and Why It Counts. Hermosa Beach, CA: Measured Reasons LLC.
Swales, J.M. & Feak, C.B. (2012) Academic Writing for Graduate Students: Essential Tasks and Skills. 3rd edn. Ann Arbor: University of Michigan Press.
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				Agree		Differ		Complement		Agree		Differ		Complement		Agree		Differ		Complement		Agree		Differ		Complement		Agree		Differ		Complement

		Booth, W.C., Colomb, G.G. & Williams, J.M. (2008) The Craft of Research. 3rd edn. Chicago: University of Chicago Press								Booth et al. (2008) promote critical thinking by teaching students to evaluate claims and evidence, while Facione (2015) reinforces critical thinking by outlining how skilled thinkers analyse arguments, identify assumptions, and judge reasoning quality.		Booth et al. (2008) provide a practical framework for building persuasive academic arguments, while Facione (2015) offers a philosophical and analytical model describing how expert thinkers interpret information, evaluate reasoning, and reach justified conclusions		Booth et al. (2008) guide students in producing coherent, evidence‑driven academic writing, while Facione (2015) deepens this by showing how disciplined critical thinking supports stronger interpretation, evaluation, and reasoning within those arguments.		Booth et al. (2008) encourage students to use evidence thoughtfully when developing arguments, while Swales and Feak (2012) support this by showing how writers use references to link ideas to existing research and strengthen clarity.		Booth et al. (2008) focus on helping students build arguments through questioning, reasoning, and structured inquiry, whereas Swales and Feak (2012) concentrate on genre‑specific writing strategies that guide students in organising and presenting research effectively		Booth et al. (2008) strengthen students’ ability to construct well‑reasoned arguments, while Swales and Feak (2012) extend this by showing how to integrate references and organise writing clearly to communicate those arguments within academic contexts.		Booth et al. (2008) encourage students to use evidence thoughtfully when developing arguments, while Zou (2025) agrees by emphasising the importance of selecting credible sources and using references to demonstrate understanding of existing research.		Booth et al. (2008) focus on helping students build arguments through questioning, reasoning, and structured inquiry, whereas Zou (2025) concentrates on coherence, logical flow, and integrating evidence to strengthen written communication.		Booth et al. (2008) strengthen students’ ability to construct well‑reasoned arguments, while Zou (2025) builds on this by showing how to incorporate references smoothly and organise writing to support explanations and improve overall clarity.		Booth et al. (2008) encourage students to use evidence thoughtfully when developing arguments, while Sprenger (2021) similarly highlights the importance of selecting reliable references to strengthen explanations and demonstrate engagement with existing research.		Booth et al. (2008) focus on helping students build arguments through questioning, reasoning, and structured inquiry, whereas Sprenger (2021) concentrates more directly on writing clarity, structure, and integrating evidence smoothly within assignments.		Booth et al. (2008) strengthen students’ ability to construct well‑reasoned arguments, while Sprenger (2021) builds on this by showing how to incorporate references effectively to support explanations, improve coherence, and enhance overall academic quality.

		Facione, P.A. (2015) Critical Thinking: What It Is and Why It Counts. Hermosa Beach, CA: Measured Reasons LLC														Facione (2015) encourages students to evaluate information carefully before using it, while Swales and Feak (2012) support this by showing how writers use references to connect their ideas to established research and strengthen clarity		Facione (2015) focuses on defining core cognitive skills such as analysis, evaluation, and judgment, whereas Swales and Feak (2012) concentrate on genre‑specific writing strategies that guide students in structuring and presenting research effectively.		Facione (2015) develops the thinking skills needed to judge evidence and reasoning, while Swales and Feak (2012) build on this by showing how to integrate references and organise writing clearly to communicate those judgments in academic contexts.		Facione (2015) encourages students to evaluate information carefully before accepting or using it, while Zou (2025) supports this by emphasising the importance of selecting credible sources and using references to demonstrate understanding of existing research.		Facione (2015) focuses on defining and developing core cognitive skills such as analysis, evaluation, and judgment, whereas Zou (2025) concentrates on writing features like coherence, logical flow, and integrating evidence to communicate ideas clearly.		Facione (2015) strengthens the thinking skills needed to judge information effectively, while Zou (2025) builds on this by showing how to incorporate references smoothly and organise writing to support explanations and improve overall clarity.		Facione (2015) encourages students to evaluate information carefully before accepting or using it, while Sprenger (2021) similarly highlights the importance of selecting reliable references to strengthen explanations and demonstrate engagement with existing research.		Facione (2015) focuses on defining and developing core cognitive skills such as analysis, evaluation, and judgment, whereas Sprenger (2021) concentrates more directly on writing clarity, structure, and integrating evidence smoothly within assignments.		Facione (2015) strengthens the thinking skills needed to judge information effectively, while Sprenger (2021) builds on this by showing how to incorporate references effectively to support explanations and improve overall coherence.

		Swales, J.M. & Feak, C.B. (2012) Academic Writing for Graduate Students: Essential Tasks and Skills. 3rd edn. Ann Arbor: University of Michigan Press																				Swales and Feak (2012) show how writers use references to link ideas to existing research, while Zou (2025) agrees by emphasising the importance of selecting credible sources to support clear and informed academic writing.		Swales and Feak (2012) focus on genre‑specific writing strategies that guide students in structuring research sections, whereas Zou (2025) concentrates on coherence, logical flow, and integrating evidence to strengthen overall written communication.		Swales and Feak (2012) help students understand how to organise academic texts and use references effectively, while Zou (2025) builds on this by showing how to integrate evidence smoothly to improve clarity and explanation.		Swales and Feak (2012) show how writers use references to connect ideas to existing research, while Sprenger (2021) similarly emphasises selecting reliable sources to strengthen explanations and demonstrate engagement with established knowledge.		Swales and Feak (2012) focus on genre‑specific academic writing strategies, guiding students in structuring research sections, whereas Sprenger (2021) concentrates more directly on writing clarity, coherence, and integrating evidence smoothly within assignments.		Swales and Feak (2012) help students organise academic texts and use references effectively, while Sprenger (2021) builds on this by showing how to incorporate evidence seamlessly to support explanations and improve overall coherence.

		Zou, D., Xie, H., Wang, F.L. & Kwan, R. (2025) ‘Digital learning in the 21st century: A review of trends, innovations and challenges’, Educational Technology & Society, 28(1), pp. 1–14																										Zou (2025) emphasises selecting credible sources and integrating references clearly, while Sprenger (2021) similarly highlights the importance of using reliable evidence to strengthen explanations and demonstrate engagement with existing research.		Zou (2025) focuses on coherence, logical flow, and how references support clear explanation, whereas Sprenger (2021) places greater emphasis on writing clarity, structure, and integrating evidence smoothly within assignments.		Zou (2025) helps students understand how to use references to support clear communication, while Sprenger (2021) builds on this by showing how to incorporate evidence effectively to improve coherence and overall academic quality.

		Sprenger, S.A. & Schwaninger, A. (2021) ‘Technology acceptance of four digital learning technologies: A three‑month longitudinal study of university students’, Frontiers in Education, 6, pp. 1–16
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Essential Academic Skills for Success: Analysis, Critical Thinking, and
Academic Writing

Key abilities fostering effective learning & communication

Critcal Thinking enables students to analyse information abjectively, evaluate arguments and
solve complex problems. It fosters independent learning and informed decision-making (Facione,
PA (2015) Crittcal Tninking: What It Is and Why It Counts. Insight Assessment) ”

RESEARCH SKILLS

» Research skill help students find relevant academic sources, judge theircredibility, and use evidence effectively.

» Booth et al. (2008) stress that systematic inguiry and ethical information use are essential for academic integrity.

» Growing digital resources make database searching, source evaluation, and accurate citation increasingly important.

» Mastering research technigues strengthens academic work, supports originality, and deepens engagement with scholarly debates.

ACADEMIC WRITING

« Academic writing requires clarity, coherence, and adherence to formal conventions such as tone, citation, and structure.

« Swales and Feak (2012) highlight that effective writing strengthens both the writer's credibility and the reader’s understanding.
« Key elements include a clear thesis, well-organised paragraphs, and logical progression throughout the text.

« Strong academic writing skills support success across disciplines and enable students to megt scholarly standards in various

assignments.
SUMMARY

In summary, developing critical thinking, research skills, and academic writing s essential for university success. These abilities enable
students to analyse information effectively, conduct thorough research, and communicate ideas with clarity. By strengthening these
core skills, students enhance their academic performance and prepare for lifelong learning.
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judge information 

effectively, while Zou (2025) 

builds on this by showing 

how to incorporate 

references smoothly and 

organise writing to support 

explanations and improve 

overall clarity.

Facione (2015) encourages 

students to evaluate 

information carefully before 

accepting or using it, while 

Sprenger (2021) similarly 

highlights the importance of 

selecting reliable 

references to strengthen 

explanations and 

demonstrate engagement 

with existing research.

Facione (2015) focuses on 

defining and developing 

core cognitive skills such as 

analysis, evaluation, and 

judgment, whereas 

Sprenger (2021) 

concentrates more directly 

on writing clarity, structure, 

and integrating evidence 

smoothly within 

assignments.

Facione (2015) strengthens 

the thinking skills needed to 

judge information 

effectively, while Sprenger 

(2021) builds on this by 

showing how to incorporate 

references effectively to 

support explanations and 

improve overall coherence.

Swales, J.M. & Feak, C.B. 

(2012) Academic Writing for 

Graduate Students: 

Essential Tasks and Skills. 

3rd edn. Ann Arbor: 

University of Michigan Press

Swales and Feak (2012) 

show how writers use 

references to link ideas to 

existing research, while Zou 

(2025) agrees by 

emphasising the 

importance of selecting 

credible sources to support 

clear and informed 

academic writing.

Swales and Feak (2012) 

focus on genre

‑

specific 

writing strategies that guide 

students in structuring 

research sections, whereas 

Zou (2025) concentrates on 

coherence, logical flow, and 

integrating evidence to 

strengthen overall written 

communication.

Swales and Feak (2012) 

help students understand 

how to organise academic 

texts and use references 

effectively, while Zou (2025) 

builds on this by showing 

how to integrate evidence 

smoothly to improve clarity 

and explanation.

Swales and Feak (2012) 

show how writers use 

references to connect ideas 

to existing research, while 

Sprenger (2021) similarly 

emphasises selecting 

reliable sources to 

strengthen explanations and 

demonstrate engagement 

with established knowledge.

Swales and Feak (2012) 

focus on genre

‑

specific 

academic writing 

strategies, guiding students 

in structuring research 

sections, whereas Sprenger 

(2021) concentrates more 

directly on writing clarity, 

coherence, and integrating 

evidence smoothly within 

assignments.

Swales and Feak (2012) 

help students organise 

academic texts and use 

references effectively, while 

Sprenger (2021) builds on 

this by showing how to 

incorporate evidence 

seamlessly to support 

explanations and improve 

overall coherence.

Zou, D., Xie, H., Wang, F.L. 

& Kwan, R. (2025) ‘Digital 

learning in the 21st century: 

A review of trends, 

innovations and 

challenges’, Educational 

Technology & Society, 28(1), 

pp. 1–14

Zou (2025) emphasises 

selecting credible sources 

and integrating references 

clearly, while Sprenger 

(2021) similarly highlights 

the importance of using 

reliable evidence to 

strengthen explanations and 

demonstrate engagement 

with existing research.

Zou (2025) focuses on 

coherence, logical flow, and 

how references support 

clear explanation, whereas 

Sprenger (2021) places 

greater emphasis on writing 

clarity, structure, and 

integrating evidence 

smoothly within 

assignments.

Zou (2025) helps students 

understand how to use 

references to support clear 

communication, while 

Sprenger (2021) builds on 

this by showing how to 

incorporate evidence 

effectively to improve 

coherence and overall 

academic quality.

Sprenger, S.A. & 

Schwaninger, A. (2021) 

‘Technology acceptance of 

four digital learning 

technologies: A 

three

‑

month longitudinal 

study of university students’, 

Frontiers in Education, 6, 

pp. 1–16
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