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Targets
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Avoid wasting words explaining what you are going to do or talking about the structure of the essay.
	In this assignment I did not consciously explain the structure of the assignment.

	Targed/Target 2
	With conclusions - conclude what you discovered not what you did. When referring to future practice - try to link to the practising teacher standards for the best practice. 
	Within this assignment, within the conclusions section I tried to explain what I found out and made an effort to link my research to the teacher standards.

	Targed/Target 3
	Continue to develop your criticality in writing. 
	Within this assignment, I have consciously thought about criticality, especially of the literature, data analysis and research methods and the data collected from my research.
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Aim, focus and purpose of the research and research context 
The aim of this essay is to complete a research project that explores the impact of challenge tasks on the learning of year-one learners in a classroom. The research project aims to understand the influence of challenge tasks delivered through enhanced provision and how they affect the learning outcomes of year-one learners. The research will focus on cognitive development, motivation, and academic performance. Existing research suggests that challenge tasks positively impact learning and foster cognitive development, engagement, motivation, resilience, and academic performance (Kanevsky, Owen Lo and Marghelis, 2021). Hence, this research project aims to evaluate the effects of challenge tasks on year-one learners in a school based in South Wales. 
The main issue that needs to be addressed in my research is how challenge tasks are appropriately and effectively used in a year one classroom. During observations in foundation phase classrooms, I have noticed that it is common for teachers to use challenge tasks through enhanced provision as a tool for learning. Hence, I wanted to explore the impacts of the challenges on young learners and question their effectiveness. I am particularly interested in how the challenges are completed because most are independent work, so I thought it would be interesting to see how impactful the challenges are on year-one learners. However, due to the small scale of this research project, I will not be able to compare the effectiveness of challenge tasks on older children. The pedagogical strand that links to the research project and challenge tasks is “Sustained effort and resilience in learners” (Welsh Government, 2019). This is because challenge tasks can promote self-motivation amongst learners and allow them a sense of self-direction and independence in their learning. 
The school in which the research was conducted was a primary school based in South Wales with over 500 learners on roll. In line with BERA (2018) guidelines, the school's name will not be disclosed. Instead, it will be referred to as “School X.” The class in which the research was conducted consisted of 25 year-one learners in progression steps one and two. About 20% of learners currently identify as having additional learning needs (ALN). In the class, there is one class teacher and an additional learning support officer (LSO). 
The research question focussed in this research project is “How do challenge tasks affect learning in year one learners?”

Literature Review
The first theme discussed in this literature review is child-initiated learning. This is relevant to this study because it allows children to take control of their learning experiences (Hood, 2013). Kinos et al. (2016) define child-initiated learning as accepting a child’s interests and motivations as the leading force for planning and managing their learning. However, it is essential to mention that this may be difficult for practitioners as schools have specific curriculums and topics, they need to follow that not all children may be interested in. The challenge tasks in this study involve learners choosing what tasks they complete and how much effort they put into them. Maynard, Waters and Clement (2013) mention that the 2008 Welsh Foundation Phrase Framework emphasised that there should be a balance of child-initiated learning and practitioner lead learning. Therefore, Maynard, Waters and Clement (2013) emphasise that practitioners in the foundation phase must allow time for child-initiated learning in their classroom. They found that when partaking in child-initiated learning, specifically in the outdoors, children were more in control of their learning and play, which resulted in increased motivation and engagement and decreased challenging behaviour. This aligns with Vaisarova and Reynolds's (2022) view that using child-initiated learning activities, especially in early childhood, leads to increased motivation and self-esteem but could also lead to less anxiety in school. Vaisarova and Reynolds's (2022) study took place in the United States and may not apply to the Curriculum for Wales. 
It is essential to note that Maynard, Waters and Clement (2013) based their study on outdoor learning, whereas most of the learners’ challenge tasks are indoors in this study. Also, it is crucial to consider that their research took place in 2013, so they were referring to the old Welsh curriculum compared to the current curriculum for Wales. 

Hood (2013) recognises that the majority of the literature on child-initiated learning focuses on the early years of the foundation stage in the English curriculum; therefore, it may be challenging to link the findings to the curriculum for Wales. Hood (2013) mentions that there is a standard view that child-initiated learning is just about children playing. However, they claim this is not the case because teachers think cautiously about what is in their child-initiated areas and how it links to their current learning. It is essential to mention that Hood’s (2013) study only considers a few teachers' views. Therefore, it is necessary to recognise that the results may not represent all teachers’ views. 
Vaisarova and Reynolds (2022) mention that child-initiated approaches to learning derive from Piaget’s constructivist view of education because they allow children to actively participate in their learning and help them construct their knowledge. However, Vaisarova and Reynolds (2022) emphasise that all children have vast differences in skills, personalities, and interests. Hence, it is hard for practitioners to ensure that their child-initiated activities suit all learners. 
Although there are benefits to child-initiated learning, it is still important to note the limitations. Stokes (2023) mentions that when children direct their own learning, they may focus too much on their preferences and avoid working on tasks they find complex or confusing, limiting their learning. 
The literature clearly shows that child-initiated learning approaches involve elements of learning through play. In the context of this study, the challenge tasks that learners complete have aspects of the game that help consolidate their learning.
According to Fisher (2022), educators need to recognise play as a powerful tool for learner engagement and motivation in learning. They mention that teachers need to balance play, exploration, and formal learning in year one learning, although they recognise that this is difficult. This aligns with the Welsh Government’s foundation phase framework, which mentions that learning in the early years should be a balanced mix of practitioner-led and child-initiated play-based learning (Wainwright et al., 2019). However, Wainwright et al. (2019) mention that classroom activities need to maximise learner motivation and engagement. Pyle and Danniels (2017) claim that play-based learning is a child-directed teaching approach with adult guidance and scaffolded learning objectives. This links to this research project because the challenge tasks within the classroom where the case study is based are play-based activities that link to the learners’ current learning and skills. 
One way teachers can encourage learners to develop their learning through child-initiated play is through continuous provision. Continuous provision is open-ended areas of learning that learners are encouraged to explore, experiment, and independently engage with (Early Excellence, 2021). Within this study, the challenge tasks that the learners complete are considered continuous provision. According to Mactivity (2020), continuous provision allows children the opportunity to play and consolidate their learning. It is significant to mention that the researcher found it challenging to access sufficient literature on continuous provision in schools. 
The literature helped form the research question “How do challenge tasks affect learning in year one learners?” because, within the case study’s classroom, the challenge tasks are child-led and are based around learning through play. The literature gave me an insight into how I can adapt what I found in the literature to my specific case study. It was difficult to find literature that directly corresponded to my research question. However, due to the small size of this research project, it will be difficult to fill any gaps in the current literature. However, throughout the research, I have realised the importance of child-initiated play-based learning, which I will consider in my current placement and beyond. 

Explanation of Case Study 
Case study research is a qualitative research method that examines a group or situation in its real-life context. Case study research aims to understand the group or situation by gathering information using various methods, such as interviews or observations. According to Hays (2003), case study research involves closely examining topics, programs, and issues. Hays (2003) mentions that case studies are unique because they aim to answer a focused question quickly. 
By completing case study research, researchers can explore their specific research project in-depth. According to Hecker and Kalpokas (2024), case study research allows for in-depth knowledge and understanding of the data that arises from the research. Gerring (2004) mentions that case study research is a popular form of evidence-based research because it emphasises reliable and verifiable research. 

According to Bennett (2004), one of the biggest strengths of case study research is the validity of case study research. However, they do not clearly explain how valid case study research is. Quintão, Andrade and Almeida (2020) claim that the main strength of case study research is that it is highly applicable to human situations and real life. 

One limitation of Case Study research is that it is not generalisable. Generalisability differs from the goal of case study research because it focuses on one particular group or topic (Hays, 2003). Therefore, it is essential to note that case study research results may not apply to other groups if the research was repeated on a different group of people. This aligns with Quintão, Andrade and Almeida's (2020) idea that some of the difficulties in case study research are that they are perceived as not being reliable and having difficulties of generalisability. Within case study research, researchers must make their research credible, authentic, and trustworthy to represent the participants accurately (Hill and Millar, 2009). Quintão, Andrade and Almeida (2020) mention that although case studies are one of the most used methods in research, researchers cannot control the events happening. Therefore, the results may not be what the researcher desires. 
The participants in my research project will be assenting year-one learners in my PTE2 placement classroom. I will only use the learners whose parents or guardians have provided consent, and they will only participate in the research if they have given their assent. I have also identified the class teacher and a relevant staff member (LSO) involved with the year one class as appropriate adults for my research project. However, they will only participate if they have given consent to participate in the research. 
To ensure that the research project participants are as representative as possible, all parents and guardians will be contacted to provide consent. It is essential to mention that not all parents and guardians will provide consent for their children to participate in the research. Therefore, by contacting all parents and guardians, there is a better chance of getting a larger group of learners who could participate in the research. It is also vital to mention that only assenting learners from that group will participate in the research. The class consists of 25 learners, with around five learners being identified as having additional learning needs (ALN). However, not all these learners will participate in the research due to parental and guardian consent and learner assent. 
Although best efforts will be made to ensure a representative sample, this will not be possible because the participants will only be from one class in one school in South Wales. Hence, the likelihood of the research being representative of society is low. 

Research Methods
The type of data intended to be collected in this study is qualitative data. This was intended to be done by observing assenting learners in a year one class during their regular lessons and semi-structured interviews with an assenting group of learners, the class teacher and a relevant staff member who works in the classroom with their consent. Semi-structured interviews and observations were the most appropriate way to collect data due to the age of the learners and their understanding of the case study. Observations would allow me to gather data about the learners that would not interrupt their regular lessons so that the learners would not have to disclose any information. However, only semi-structured interviews with assenting learners were used during the research process. 
According to Winwood (2019), interviews allow participants to discuss their experiences and interpretations of the research. They mention that interviews are an effective method of validating issues raised by other research techniques by adding additional thoughts that enrich the research. 
There are three types of interviews: structured, unstructured, and semi-structured. The type of interview used in this research project was semi-structured interviews, which combine features of unstructured and structured interviews. Semi-structured interviews allow researchers to delve deeply into a topic and understand the answers provided (Harrell and Bradley, 2009). According to the Interaction Design Foundation (2017), semi-structured interviews use a mix of predetermined and open-ended questions to collect in-depth data.
According to Kallio et al. (2016), semi-structured interviews are popular data collection methods because they allow the researcher to be flexible and versatile. The interview structure can be adapted depending on the research question and the participants involved. Winwood (2019) agrees that semi-structured interviews are often favoured because they allow more interaction between the researcher and the participants. Winwood (2019) claims that semi-structured interviews will enable the researcher to ask supplementary questions to gain an in-depth insight into the participants’ views. However, Winwood (2019) recognises that this flexibility raises the question of how valid the participants’ responses are. 
One limitation of interviews is the potential for interviewer bias and power imbalances (Buys et al., 2022). Within this study, the researcher has already gained a relationship with the participants as they have been teaching in their class for a couple of weeks before the research project. Therefore, there may be bias because the researcher has seen the challenge tasks occur before conducting the research and may have an unconscious opinion on the tasks that will affect the data. Alsaawi (2014) agrees with Buys et al. (2022) as they mention the researcher's authority and try to gain information from the participants, emphasising that excluding this issue from the interview process is complex.
According to Alsaawi (2014), One limitation of interviews is that they are time-consuming as the researcher has to go through a long process of conducting the interview and transcribing the data before they can analyse it. Shakespeare (2019) agrees, claiming that semi-structured interviews are time-consuming due to having to sit down with participants and conduct an open-ended interview. They also mention that semi-structured interviews require a lot of resources and that it is difficult to find enough people to gather enough data. They also say that there is the possibility that the researcher will write leading questions leading to a biased interview. 





I decided to use semi-structured interviews over questionnaires because, due to the learners' age, they cannot write and read as fluently and easily. Therefore, there would have been a barrier for the learners to express their thoughts and feelings, and the data collected would not have been reliable. Semi-structured interviews will allow me to collect relevant information less formally, making the participants more comfortable with the research process. Ideally, observations would allow me to directly witness the behaviour and learning process of the learners as they engage with their challenge tasks as supplementary data along with the semi-structured interviews. However, this was not possible due to time limitations. 

Data Presentation and Analysis Method
The data collected in this research project was qualitative. Flick (2014) mentions that analysing qualitative data is the process of understanding spoken or written information from a research project. The data analysis method used to analyse the data collected from this research project is thematic analysis. According to Braun and Clarke (2006), thematic analysis can be used to analyse and report patterns in data. Braun and Clarke claim that thematic analysis should be the foundational method used when doing qualitative data analysis. 
Nowell et al. (2017) mention that thematic analysis allows researchers to conduct a flexible approach to data analysis, which can be used and adapted in a range of studies. They also note that thematic analysis will enable researchers to gain new insights by identifying themes and patterns within data that has been collected. Saunders et al. (2023) also claim that thematic analysis is a flexible approach to analysing qualitative data. Salomão (2023) claims that thematic analysis is a flexible approach that allows researchers to identify in-depth patterns that will enable them to understand the data better. Braun and Clarke (2006) also mention that thematic analysis benefits new researchers by providing a foundational method for other qualitative data analysis methods. 
Saunders et al. (2023) emphasise that although thematic analysis has strengths, it is essential to recognise that it is only helpful if the quality of the analysis is good. They claim that poor analysis leads to poor results. 
It is also important to mention that there is a lot of confusion in the literature surrounding the proper implementation of thematic analysis (Byrne, 2021). Although Braun and Clarke (2006) mention a six-step rule for implementing thematic analysis, knowing this is one set of researchers is crucial. Therefore, thoughts may be biased. 
The main reason for this research project is that thematic analysis is suitable for new researchers. The data collection method used during this research project was semi-structured interviews. Hence, it was easy to use thematic analysis because there were obvious themes in the answers to the questions. Thematic analysis was easy to use because, due to the time restraints of the research project and other priorities, it was difficult to complete an in-depth analysis of the data obtained from the research. 

Ethical considerations 
The first ethical consideration relevant to this study is informed consent. In this study, the researcher will ensure that the adult participants understand the nature of the study, including potential risks or benefits, and can provide informed consent to participate. As this study will involve children, the study must be explained to them in an age-appropriate way so that they can give assent. Parents, carers, or legal guardians will be informed of the study and can provide consent on their child’s behalf. However, it is essential to mention that only if a child has parental consent and has given assent will they partake in the study. It is also crucial that all participants know they have the right to withdraw throughout the research process. Informed consent allows participants to make voluntary and informed choices about participating in the research project (University of Oxford, 2021). Participants must be aware of the research activities they are taking part in and are not pressured to agree to things that may make them uncomfortable (Gov. UK, 2018). 
It is essential to recognise that some of the participants in this study are considered vulnerable because they are children. Therefore, care should be taken to ensure that they are appropriately safeguarded and that the study does not affect their well-being or cause any harm or distress. According to Gordon (2020), protecting vulnerable participants in research is vital because they are at a higher risk of experiencing harm due to participating in research projects. Hence, protecting vulnerable participants like children minimises the risk of harm. 
The school, the participants, and the learners must not be identified throughout the research project. Therefore, the school location, name and participants' names will not be disclosed. Instead, pseudonyms such as “Child X” will be used. It is common practice to keep participants anonymous throughout research as it shows the researcher's respect for participants. Dougherty (2021) mentions that maintaining confidentiality and anonymity allows participants to be more accessible and candid in what they say, especially if the research is sensitive. Anonymity and privacy protect participants and maintain research integrity (Hoft, 2021).
Before the research commences, adult participants will be given a paper form with information regarding the project, verbal information, and a chance to ask questions so they will know how to provide informed consent. They will provide written consent at the start of the project and have the verbal right to withdraw throughout. 
Children will give verbal assent after an age-appropriate discussion about the research project. All appropriate parents, carers, and legal guardians will provide informed consent after being given information about the project. The researcher will also ensure that children can provide a verbal right to withdraw throughout. 
Before starting the research project, the researcher completed an Ethics form (see Appendix 2). Completing an Ethics form is essential in research because it ensures that the researcher is aware of ethical conduct and the safety of participants and ensures that the research is of good quality (Reeves and Buczkowski, 2023). 

Results and analysis of results
Enjoyment of the challenge tasks 
The first theme that will be discussed from the data collected from the interviews is how the learners express their enjoyment of learning with the challenge tasks.
Out of the four learners who participated in the research project, all showed enjoyment surrounding their challenge tasks. However, it is essential to mention that they only spoke about the challenge tasks they had completed either the week they were interviewed or the previous week and did not talk about past challenges. This is likely because those challenge tasks were fresh in their mind, and due to their age (five and six), they have limited memory of all the challenge tasks they have done in the year so far. Child 1 expressed that they enjoyed the challenge tasks because they were in school. Child 2 compared their challenge tasks to their learning in Reception, claiming that they enjoyed them better in year one. “All of them entertain me! I like that we have challenges. It's way more fun in year one than in reception because we just played” (Child 2, 2024). 
Child 3 expressed how they could adapt and practice the challenge tasks at home, whereas Child 4 enjoyed how they could help their friends when doing the challenge tasks.

Difficulties 
The second theme that emerged from the data collected during the interviews was the learners’ challenges and frustrations of the challenge tasks. 
The interview results show that learners have different difficulties regarding their challenge tasks. Child 1 expressed that they would like to have more challenge tasks representing their own interests, such as hamsters. The problems that Child 2 faces in their challenge tasks are more about their peers getting involved in their challenges than the tasks themselves. “When people ruin our challenges, but the teacher told them off, and it made me happy.” (Child 2, 2024).
Child 3 finds the time limit of the challenge tasks difficult, expressing that they sometimes have to complete their challenges at the last minute. Meanwhile, Child 4 expressed difficulty with the challenge tasks they recently completed. Due to the learners’ answers it is pretty difficult to pinpoint an exact difficulty that can be improved in the challenge tasks. 
New learning
The third theme that emerged from the interviews was the new learning that emerged from the challenge tasks. When asked if they learned anything new from the challenge tasks, all learners agreed that they learned something new, especially with their current topics. Child 1 expressed that the challenge tasks help them learn some complicated things that relate to the topic they are learning at the time. Child 2 mentioned that the challenge tasks specifically helped them learn their number bonds to 10, and Child 4 mentioned that the challenge tasks also helped them understand concepts in math. Child 3 mentioned that they can use what they have learnt in the challenge tasks further into their learning. “When I do my challenges, I feel like I’ve learnt what I’ve done for this week and can do it next week!” (Child 3, 2024). 
While conducting the interviews, it was clear that the learners learned a lot from the challenges. Although they identified themselves with the concepts they had learnt, such as the number bonds to 10, it was clear that they also learned things they did not explicitly express, such as independence and resilience. 

Engagement with challenges 
In the interviews, the learners discussed how they knew they had completed their challenges. Child 1 and Child 2 agreed they knew when they had finished their challenges: “You tick off your name on the whiteboard thing, and the teacher checks!” (Child 1, 2024). Child 3 did not know what to do when they finished, but Child 4 expressed that they knew when they did the challenge because they could see the work in their bag. 
All learners knew that they had to complete the challenge tasks. However, they mentioned that this rarely happens. “I’ve never completed my challenges like ever!” (Child 1, 2024). “I’ve only finished them all like twice!” (Child 3, 2024). Child 2 mentioned that if they finished all their challenge tasks for the week, they could get the challenge champion. However, Child 4 exclaimed that the class teacher had not awarded the challenge champion in a while: “I completed all my challenges before, and I got challenge champion! But the teacher has not done challenge champion in ages, but if it started again, I could do all my challenges!” (Child 4, 2024). From this discussion, it was clear that there was a lot of uncertainty surrounding when they finished the challenge tasks, and there was little motivation to complete them since they did not have the incentive of the challenge champion. 
Working with groups and partners 
The interview showed that the learners preferred working with others during their challenge tasks. “I love working with my friends on challenges!” (Child 1, 2024). All the learners expressed that they prefer to ask their friends for help on their challenge tasks before they ask the teacher for help. “If I get stuck, I normally do three before me! But not really because I use a partner in my challenges” (Child 2, 2024). Although they mentioned that they did their challenge task with friends most of the time, Child 4 mentioned that they preferred to do some of the challenge tasks alone but did most with their friends. This shows that the challenge tasks significantly impact the learners’ social skills and peer interactions. 

Future learning 
The final theme that emerged from the interviews is the learners’ future learning. All learners were curious about their challenge tasks' themes based on their personalities and interests. This ranged from more crafts to learning about more mathematical concepts, hamsters, the ocean, and space. “I would like to learn about space because I’ve never been to space before!” (Child 4, 2024). This shows that although the learners thoroughly enjoy their challenge tasks, there are still some things that they would like to learn about. 

Discussion 
One of the main aspects that the class teacher should be aware of is how much the learners enjoy the challenge tasks. It was evident during the interview process and in the answers that the learners thoroughly enjoyed their challenge tasks. It was also clear that the learners learned new knowledge whilst completing the challenge tasks and appreciated that they linked to the themes and lessons they were learning about in their other lessons. 
It is hard to establish clear links between the results of this research and the current literature despite this research not filling any gaps in the current literature. Although the learners did not explicitly express that they play during their challenge tasks, the challenge tasks do have an element of play within them. For example, using Legos and crafting. Fisher (2022) recognises that play is a powerful tool for learner motivation and engagement. This is evident in the results of this research project because the learners thoroughly enjoyed the challenge tasks and were able to talk about what they had learnt. The results from this research project also link to the idea of child-initiated learning. The learners decide which tasks they complete and when. However, it is essential to recognise this limitation. Some learners may get too focused on doing one challenge task and not finish the rest (Stokes, 2023).
Conclusions 
This method of using semi-structured interviews provided an insight into the views and opinions of the participants on their challenge tasks. However, the data collected may not be reliable because the participants are only five and six years old. I have developed a teacher relationship with the learners as I have been teaching them for a few weeks before interviewing them. Hence, they may not have told the truth during the interview. 
Although the findings were interesting and could be used to adapt the challenge tasks in the classroom, they came from four learners from the same class and school, so the results may not be representative of society. 
In the future, it would be interesting to complete this research project on a bigger scale, for example, exploring how different age groups and schools use challenge tasks in their classrooms. The research would also be improved by involving more children and having a longer period to complete it. Due to extreme time restraints, gaining parental consent and learner assent meant that only a small number of learners were interviewed. Also, due to time restraints, observations and interviews with staff members were not possible, which would have led to more results for the research project. 
The Professional Standard this research project links to is “Learners leading learning” (Welsh Government, 2019) because the learners decide which challenge tasks they complete and when completing them independently. The other standard that this project links to is “Listening to Learners” (Welsh Government, 2019) because, due to the results of this project, appropriate changes will be made to the challenge tasks to suit the learners best. 
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Appendix 1- Interview questions
1. What is the most fun part of your challenges?
2. What are the hardest things in your challenges?
3. Do you learn anything new when doing your challenges?
4. How do you know you’ve finished your challenges?
5. What would you like to change about your challenges?
6. Do you ask for help when doing your challenges?
7. What are your favourite challenges?
8. Do you enjoy working alone or with friends when doing your challenges?
9. Can you explain what your challenges are like?
10. What would you like to learn from your challenges?

Appendix 2- Ethics form

APPLICATION FOR ETHICAL APPROVAL

	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.





In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Sophie Corbett

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐

	3
	Institute/Academic Discipline/Centre:
	
Yr Athrofa

	4
	Campus:
	
Swansea SA1 waterfront campus

	5
	E-mail address:
	
1902237@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	


	
	For students:

	7
	Student Number:
	1902237

	8
	Programme of Study:
	PGCE Primary

	9
	Director of Studies/Supervisor:
	Stephen Hadley/ Sonny Singh






SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (Stephen Hadley/ Sonny Singh)
	☒	14/03/2024



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA (2018) Ethical Guidelines for Educational Research, fourth edition.
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	How do challenge tasks affect learning in year one learners?

	2
	Proposed start date:
	14/03/2024
	Proposed end date:
	31/07/2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity


The purpose of this research activity is to assess the impact of challenge tasks on year one learners. By examining how challenge tasks are used, I aim to gain an understanding of the use of challenges in a year one class, to aid inspiration for my future practice. 

(this box should expand as you type)

	4
	Research Question

How do challenge tasks affect learning in year one learners? 

(this box should expand as you type)

	5
	Aims of Research Activity

The aim of this research project is to understand the influence of challenge tasks delivered through enhanced provision, and how they affect the learning outcomes of Year one learners that focusses on cognitive development, motivation and academic performance. Existing research suggests that challenge tasks have a positive effect on learning in year one learners and can foster cognitive development, engagement, motivation, resilience and academic performance. Hence, this research project aims to evaluate the effects of challenge tasks on year one learners, in a school based in South Wales. 

(this box should expand as you type)

	6
	Objectives of Research Activity

I will explore and analyse the effect of challenge tasks on different aspect of learning in year one learners. This will include the effect on academic performance, cognitive development, motivation, and engagement in learners.  

Understanding will be developed by focussed reading of relevant academic literature.

I will also undertake an observation of Year one learners of those who give assent completing the challenges during their normal lessons.

I will also gain an understanding of opinions and views of challenge tasks by conducting semi-structured interviews with staff members and a group of children with their consent/ assent. 


I will use the findings of this research to improve my future practice as a teacher, and looking at ways I can employ challenges in my classroom. 

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
The type of data I intend to collect is qualitative data. I will do this by conducting an observation of a assenting learners in a year one class during their regular lessons and semi-structured interviews with an assenting group of learners, the class teacher and relevant staff member that work in the classroom with their consent. I will gain informed consent from the class teacher and relevant staff member as they are over the age of 18, whereas I will gain assent from the learners in the classroom. I will also gain consent from parents or carers and from all appropriate adults. I will provide information to the learners that is age appropriate about what the research will entail. I will also ensure that all participants are fully aware of their right to withdraw from the research project at any given moment. For example, whilst conducting the observation and interviews with the learners I will stop and explain the aims of the research and that they can withdraw at any point in an age appropriate way. I will make notes during the observation and interview process, and once I have analysed the data, I will eliminate the raw data in an appropriate way. 

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Primary school in South Wales. 

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	


(this box should expand as you type)


	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	I think that my research project links to a more resilient Wales because, research suggests that challenge tasks allows children to be more resilient in their learning. 


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)




SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
There will be a maximum of 27 participants in total, 25 during the observation and a student group of 4-6 participants focus group. 2 adults for semi-structured interviews will also be used. 

(this box should expand as you type)

	11
	Who will the participants be?

	
The participants have been identified by the class I will be teaching in for my second PGCE placement. 

(this box should expand as you type)

	12
	How will you identify the participants?
	
I will use the students in a year one classroom who have provided assent for me to observe them, whilst also randomising a group of 4-6 assenting students for focus group interviews. Once the participants have been identified their parents/carers/ legal guardians will be contacted and informed of the research project to provide consent. The adults involved in the research project are the class teacher and relevant staff member who are involved with the year one class if they have consented to participating in the interviews.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
1. Physical or psychological harm.
2. Emotional distress.
3. Potential for discomfort and disagreement amongst participants during the group discussion may be considered harmful to the professional and reputational of individuals in the research.
4. Disturbance to relationships.
5. Risk that participants may feel coerced into giving positive or biased responses to questions due to relationships and position in the organisation as an employee. 

(this box should expand as you type)
	How you will mitigate the risk to participants:
1. I will adhere to child protection and safeguarding regulations. Ensure informed consent and assent process are robust and thorough e.g. clarity regarding the purposes, benefits and risks of taking part in the research, ensuring that young people fully understand their own position in relation to the research, and their right to withdraw from it at any time. Establish positive communication with parents and any gatekeepers of provision that the young people attend. Work collaboratively with them in promoting an understanding of the research purposes, and the rights of the young people participating in it, and those that chose not to do so. Ensure that interviews are conducted on a one-to-one basis in a safe and private space, in which participants can express themselves freely without fear of recrimination from staff or peers. Ensure robust procedures for maintaining the confidentiality and anonymity of all participants to the research. Avoid revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential. Ensure procedures for data storage are in accordance with university procedures and ethical guidelines.
2. I will ensure access to appropriate support should this become evident and reconsider/revise the approach being taken. Work with gatekeepers in clarifying the availability of support services for those participating in the research. Work collaboratively with gatekeepers in exploring any issues that may arise in the interviews which may be a cause of distress to each of the young people taking part in the research. I will be clear with the young people regarding the conduct of the interviews, the area to the covered, and their rights to stop the interview or withdraw from it at any time. Consult with staff, parents/guardians, to gain an understanding of personal circumstances of the young people participating in the research in order to ensure that the interviews are conducted in a sensitive way, and that the interview subject matter does not cause distress. Ensure, as fully as possible, that participants understand the nature of the research, its purposes, and possible implications in order to avoid misunderstandings and manage expectations. Ensure regular follow-up communication with participants in order to re-affirm consent and to update them on the progress of the research.
3. To avoid discomfort and disagreement during the focus group discussion, I will develop a discussion guide which will define the parameters and scope of the questions being discussed. Participants will be given a participant information sheet intended to remind them of the following: Context and background to the research; Purpose of the discussion; Research questions; Informed Consent; Specific questions/statements to be addressed; Use of the data gathered in the discussion; Closure and briefing on the use of the information and data gathered in the discussion. I will moderate the discussion, providing reminders throughout as to the purpose of the discussion so as to ensure professional decorum is maintained in line with UWTSD codes of conduct. During the discussion about the project, if group members begin to be critical in a way that exposes participants to any degree of risk to the reputation of individuals or UWTSD, I will remind group members of their obligations with regards to professional conduct.
4. I will ensure clarity with all young people and staff/gatekeepers regarding the aims and focus of the research. Minimise disturbance of day-to-day activities within the provision due to the research project. Ensure confidentiality and anonymity of those participating in the research at all times. Ensure appropriate and secure storage of data. Reassure participants that the information that they provide will not be disclosed without their consent. Ensure interviews are conducted in a suitably confidential environment. Work with gatekeepers to promote an understanding of the nature of the research, and to gain assurances that the young people’s participation in it is fully supported and will not result in recrimination by staff or peers.
5. I will prior to the group interview, participants will be provided with a participant information sheet with which informed consent will be sought. To avoid the risk of participants feeling coerced, a debrief and synopsised transcript of the discussion will be available to participants following the discussion.


(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

1. Allegations while conducting interviews.
2.  Accusations of fabrication or falsification of data.
3.  Concerns of coercion.
4. Participants may wish to withdraw.
5. A possible conflict of interests between the researcher and participants.
6. A confidentiality breach due to data being released accidentally. 
7. Risks relating to the possibility of unexpected negative emotions of the interviewees owing to, for example, an uncomfortable interview place, the anxiety for unintentional disclosure in reference to the participants or for any unintentional inappropriateness of conduct violating any possible document.


(this box should expand as you type)
	How you will mitigate the risk to the investigator:

1. Ensure access to a suitable space that secures the confidentiality of the of the participant contributions, whilst also being visible to other colleagues.
2. Clarify with participants regarding access to transcripts of interviews or field notes. Ensure debriefing with participants to include recapping on and clarifying where necessary the contributions that they have made. Work with gatekeepers to promote a comprehensive understand of the nature of the research project.
3. It will be made explicit that participants are free to disengage and that in that event, this will not impact on assessment or outcomes of their programme of study.
4. In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants will be recruited, if necessary, who will be fully briefed, and whose informed consent will be sought. For the case of a withdrawal from the staff group, a nominee will be sought in the relevant department/specialism.
5. Where there is a potential conflict of interest between the researcher and the participants, for example the researcher may be involved in some aspect of the assessment of participants work, the researcher will not assess that participant’s work.
6. The research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols. However, GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive.
7. I will be cautious about the places to have interview and choose quiet and public places. The participants are assured that all the personal data of the participants are securely stored in the safe place such as… All the related laws and regulations should be carefully studied before the research activities to avoid unintentional misconduct that arouse suspicion and antagonism from authorities.


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1. Reputational damage (Potential complaint against the researcher for causing emotional distress or embarrassment that could cause reputational damage)


(this box should expand as you type)
	How you will mitigate the risk to the University:
1. I will ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. Ensure compliance with data storage regulations and university guidelines and security procedures. Ensure that research methodology is robust and that methods are appropriate. Adhere to the UWTSD code of conduct (and also the EWC code of conduct if you are a teacher). Establish clarity regarding procedures on reporting of disclosures in field work settings. Work with partners to promote a comprehensive understanding regard the nature of the research in order to avoid misunderstandings and manage expectations.


	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1. The use of paper.
2. Travel- Carbon Footprint.


(this box should expand as you type)
	How you will mitigate the risk to environment:
This research activity will mostly use electronic systems reducing the need for bleached paper and need for travel. 


(this box should expand as you type)


SECTION H: Anticipated Risks


	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001839335053



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
On request I will be able to share the headline findings to my participants.

I will also share my findings in my assignment with the university for my project to be marked.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Adult participants will be given a paper form with information regarding the project as well as verbal information and chance for questions. They will give written consent at the start of the project and verbal right to withdraw throughout.
Children will give verbal assent after an age- appropriate discussion about the research project. All appropriate parents/carers/legal guardians will give informed consent after being given information about the project. Children will also give verbal right to withdraw throughout. 


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
School name and participants names will not be disclosed, instead pseudonyms will be used such as “Child X”

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	x

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data will be kept in password protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. If any cloud storage is needed, the University Office 365 system will be used, which will be encrypted and the data in the cloud is anonymised. The data will be stored until receipt of the assignment result and then deleted. Participants will have the right to ask to see what data is held relating to them and these data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. 

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☒
	☐

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☒
	☐

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Each participant’s electronic consent form and data from interviews and class observation will be stored in a secure place in a password protected personal computer or the University Office 365 system which will be encrypted. All personal identification information will be removed or anonymised during transcription. All data will be destroyed once the mark from the project is received. 


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Researcher, participants upon requested and university staff marking the assignment. 

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Researcher and participants.


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving the feedback and mark for this piece of work, the signed informed consent forms and interview/observation notes will be destroyed.
All electronic data will be kept in password protected personal computer. If any cloud storage is needed, the University Office 365 system will be used, which will be encrypted and the data in the cloud is anonymised. The data will be stored until receipt of the assignment result and then deleted. Participants will have the right to ask to see what data is held relating to them and these data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. 


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	No, it will not be stored on the UWTSD Research Data Repository.


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	S Corbett
	Date:
14/03/2024



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Stephen Hadley 
	Date:

21/03/2024

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

















Appendix 3- consent form

CONSENT FORM (PARENTS)
PROJECT TITLE: How do challenge tasks affect learning in year one learners?

Name of Researcher:	Sophie Corbett


									         	
Please initial box

1.I confirm that I have read and understand the information sheet the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please ask your child to give me (Miss Corbett) the form by the 29/04/24 (Monday)

Thank you.

Sophie Corbett (Miss Corbett)




INFORMATION SHEET
PROJECT TITLE: How do challenge tasks affect learning in year one learners?


Dear Parent / Guardian,

My name is Sophie Corbett (Miss Corbett) and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Maes Yr Haul and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is How do challenge tasks affect learning in year one learners? I aim to explore the impact of the ICE and independent challenges that your child completes in the classroom. Through your child’s participation, I hope to understand how their challenge tasks impact their learning and how I can use what I find in my research in the rest of my placement in your child’s class and beyond.  

All participation in the research project is voluntary and will not affect your child’s learning. The children will be told what the research project is in an age appropriate manner and will be constantly reminded that they do not have to participate and can stop at any time. 

If you and your child are willing to participate, I will be asking your child questions about their ICE questions. For example “what challenge is your favourite?” “How do you know you have finished the challenges for the week?” etc. The interviews will take place with myself in groups. Notes from the interviews and within the assignment will not include any personal information such as your child’s name instead names like “Child 1” will be used. 

All names will be kept strictly confidential and will only be known by myself, this is in line with The British Educational Research Association (BERA) (2018) guidelines. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE grade.  The results of this study will be stored on a password protected laptop and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. My university email address is 1902237@student.uwtsd.ac.uk 


Yours sincerely,

Sophie Corbett (Miss Corbett).
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