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Risk assessment 
Types of play 
According to Brown (2013), play is recognisable but hard to define. He claims that play is often associated as the opposite of work, and that it is most popular during childhood, as work is carried out in adulthood. Bruce (2012) however, gives a variety of views on play and what it looks like in different cultures. Examples include adults being involved in play, children having or not having access to toys, or children expected to grow out of play at the age of five. 
Two types of holistic play are creative play and constructive play. According to PBS (no date) creative play is the freest form of self-expression, as it is satisfying and fulfilling to be able to express themselves openly. Children’s ability to create something from their own personal experiences can reflect and nurture their emotional health. Michelman (1971) discusses how creative play is important towards promoting problem solving, which can lead to learning and adaptation to change. The positives of creative play, according to Michelman (1971), are curiosity, commitment, improvisation and courage to take risks. Brown (2013) mentions Vygotsky’s definition on play being based on dramatic and make-believe play. Linking in with PBS’s view, Vygotsky saw it as the leading source of development and that children developed better mentally through dramatic and make-believe play. 
As mentioned by PGPedia (no date), constructive play takes place when children manipulate their environment to create things from their imagination. Children often experiment with materials such as blocks, sand and chalk, to draw roads. PGPedia (no date) mentions that this play type is a hands-on inquiry where children learn by physically manipulating materials. Constructive play, according to PGPedia (no date), develops a child’s imagination, their problem-solving skills, fine motor skills and their self-esteem.  Wardle (no date) references Piaget’s stages of play. She says that children engaging in constructive play are reflecting their cognitive development. According to Piaget, constructive play uses objects in an organized way to meet a goal of making something. 


Benefits of risks 
‘Risky play is defined as thrilling and exciting forms of play that involve a risk of physical injury’ Sandseter (2009).  
According to Play Wales (2008), adults need to support children by allowing them to create challenge and uncertainty within their play. Risky play allows children to be emotionally and physically resilient and have adaptable responses to difficult and changing situations. Risk of harm raises children’s confidence and can keep them safer as they grow older. Play Wales (2008) suggest that adults should support children by remembering accidents happen, allowing children to make their own judgements, thinking before saying no, and remembering that children can be at more risk within their own homes than anywhere else.   
Care Council for Wales (2013) state that practitioners should help children manage their risk during play by identifying hazards when they occur. They should also allow children to assess what the risks are that the hazards pose in a sensitive way. It is also important that practitioners should raise children’s awareness of how to manage risks themselves so that it is still educationally beneficial. They mention that practitioners should balance the risk with the benefits of the stimulation, and only intervene if the risk level becomes unacceptable. 
Brown (2013) mentions that Gill (2007) examines the changes that have impacted children’s freedom to play and produced a risk averse society. They include a lack of understanding that risk can be beneficial, a fear of litigation for the companies who provide play facilities, exaggerated anti-social behaviour stories within the media, parental fear of strangers, and extreme child protection measures that have an effect, reducing the number of volunteers to run the afterschool activities.  
Brown (2014) includes Hughes (2012) view that taking risks is beneficial to children’s play. By testing the boundaries of their play environment, children will learn where the limits and dangers are. Hughes (2012) acknowledges that if children do not experience the challenges that are set within their exploration, they will struggle with concepts as they grow. Brown (2014) also mentions Sandseter’s (2009) theory that risky play is a thrilling and exciting form of play that involves risk of injury, and that some children seek out this form of play. Linking with Play Wales (2008), within Brown’s (2014) book, Adams (2001) taking risk and exploring challenges can be an important part of a child’s development, which can also aid survival in later childhood. 
Risk Assessment:
	Description
	Undertaking free play, child led activities, for 15 children aged 3 to 4 years, with 3 supervisors observing

	Location:
	Garden and yard area of the nursery setting

	Author:
	Jess Smythe

	Line Manager:
	Jess Smythe 

	Date:
	29th January 2018

	Applicable Equipment:
	See risk assessment 

	Associated Risk Assessment:
	Attached 

	Reason for latest update
	To maintain the safety of the children when engaging in activities outdoors


Risk assessment 
	Ref
	Hazard/Area of Concern
	Persons at Risk/ Risk Itself 
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Weather conditions – rain, sun, snow, ice, wind
	Children & supervisors – at risk of becoming sunburnt, suffer from heatstroke, can become develop cold/bug, slip on ice & physically injure themselves 
	Inform both children, parents and supervisors to wear appropriate clothing and footwear 
	Remind both children, parents and supervisors of appropriate clothing and activity 
	Line manager 
	Before 29th January 2018

	
2
	Wildlife – animals, insects 
	Children – at risk of unknown/dangerous animals, ingest small insects, could be allergic to some insects, at risk of getting bitten  
	Check area before activities start, informing children about animals and insects 
	Reminding children to be careful of their surroundings
	Line manager
	Before 29th January 2018 

	
3
	Nature – trees, plants, puddles
	Children & supervisors – falling off trees when climbing, trip hazards such as fallen branches, slipping and falling on leaves/puddles, plants that can cause harm (nettles) 
	Clear any debris before activities start, informing children of plants not to touch, supporting children to be confident 
	Reminding children and supervisors to be careful of their surroundings 
	Line manager 
	Before 29th January 2018

	
4
	Outside play equipment – toy cars, toy houses, sand trays 
	Children – trip hazards, running without awareness can cause falls, ingesting sand could lead to illness, or if children are allergic to sand 
	Telling children to be careful when running and be aware of others, get parents to fill out allergy forms 
	Asking for allergy forms back, and reminding children to be aware of others
	Line manager 
	Before and on 29th January 2018 



Reflection 
When it came to my risk assessment, I was confident that my measures and controls were going to be appropriate for undertaking the activities within my task. Before starting my risk assessment, I had to think about every aspect that could be hazardous and risky to everyone involved. I was confident that my risk assessment would reflect well, covering every part of my task, benefitting to the age group I chose, being three to four-year olds. I identified that the positives of a risk assessment for practitioners can be that they protect themselves, but also acknowledging that they have limitations to what they can carry out, which can mean limitations on the children’s education. Although it is difficult, when identifying risks, to identify real risks than risks that, as adults, are overreactions. 
Waite (2011) suggests that it is important that early years practitioners engage children in learning outside the classroom without permission and pressure to comply to the standards of the manifesto. He claims that nowadays, the natural world is hardly experienced because children’s lives have changed and become more structured, supervised and scheduled. Therefore, I chose to do an activity that is child led outdoors, to show the importance of outdoor learning. My risk assessment would allow children to explore their own risk instead of overshadowing the activity with risk which could have made the children anxious and less confident to do outdoor activities. In order to create an equalised risk assessment, I had to identify which risks had an educational impact and offered more experience for the children, and which activities showed most risk. After identifying the risks, I then had to think of ways to reduce that risk so that the children could still experience the task safely. 
Smidt (2015) references Geertz and his ‘think description’. Geertz claimed that in order to understand a culture, every aspect of that culture had to be understood. So, in order to understand the children in their group, practitioners have to know as much as possible about each child, which can involve talking to other colleagues, the child itself, parents or carers and anyone else who interacts with the child. Within my risk assessment, I had to think about every individual child when considering the risks of my activities. Each child is different, some have better understanding of the outdoors and their surrounding and some do not have any experienced with it at all, which indicates that some children will have a better ability of identifying risks that are linked with some activities and would know how to avoid them, unlike other less experienced children. Some of the children in my group may be less able to do the activities compared to the able children, some may have autism and would not respond well to some of the activities in my task, which could put them at risk emotionally or physically. However, I have included activities that children with autism can benefit from, through using creative play with sand trays. According to Care Council for Wales (2013), to co-ordinate for individual children, practitioners should be able to identify, gather and record important information to help with the planning of the activity. They should also be able to include children and their families to participate in the planning. I have put one supervisor to each five children in my risk assessment, so that they can observe the child led play but also monitor how each child reacts and responds to their activities and makes sure the child is benefiting from the risks. 
Sandseter (2009) claims that being with children in the outdoors and taking note of what they do, we as practitioners might be surprised at how they explore the different activities that are just in that one environment. When creating my risk assessment, I wanted to include creative and constructive play within my activity, so I decided to go for free, child led play, which allows them to explore the risks themselves by creating a world of their own from the resources they have, which will have a beneficial impact on their knowledge and experience. Hughes (2012) talks about stimulation, and that children are sensitive to the world of stimuli through playfully interacting with it, which will then create a picture of the world for them. Children must develop a sensory memory to learn to make judgments for themselves on if something is too hot or cold, by allowing themselves to analyse the information in stimuli form, they will build up an understanding of how everything works around them and will be able to make decisions for themselves. While doing my risk assessment, I included the garden area for one of my chosen environments, as I thought I would allow them to explore themselves, learning through senses, touching and feeling different textures that the garden offers, smelling good and bad odours. 
When I finished my risk assessment I realised that I had made mistakes and had left aspects out of it. I realised that I had not included specific activities and tasks for the children to carry out. As I picked child led activities, I thought it would be more beneficial for the children to chose how they wanted to spend their free play, if they were interested in playing with leaves, sand, or climb a tree, or create their own world using broken branches and toy houses. But I realise now that not all children are confident enough to choose an activity by themselves, and often they ask the practitioner to help them. It can also be the same for less able children as they may feel anxious about new environments and chaos. According to Care Council for Wales (2013), practitioners should be able to plan and prepare play spaces that will encourage the needs of the children and can later be adapted if needed. They also say that the play spaces should have a variety of different play types and activities. 
I also noticed that I concentrated more on the risks and the risk of the children getting hurt when writing my risk assessment, than concentrating on the benefits the children gain from the experience. I focused on the possibility of something going wrong with the children that I forgot the reason for the risk assessment in the first place. It is easy as an adult and a practitioner to focus on the worst outcome and be overwhelmed with our fears of something going wrong that we forget that children need to take risks and make mistakes to learn boundaries. We also forget that children are more intelligent than we think, and they do learn quickly about boundaries. Care Council for Wales (2013) mentions that unacceptable risk is when children’s play behaviour can result in serious injury. Other risks, that can be seen as harmful or dangerous, are considered to be acceptable as they are more beneficial to the children’s experience than it is risk of harm. 
While concentrating on the benefits of risks, I also noticed I did not cover every aspect of risk that was associated with my activity. I only concentrated on the main obvious risks and forgot about the smaller, unexpected risks that would be unlikely to happen, but they could. I could have included such risks as strangers appearing at the gates, or a child climbs a gate and is not within the setting any longer, I did not include any protection for risks like those. Even though the benefits of risks are important, Brown (2013) reminds us that we live in a risk averse society and that health and safety is everything, although it can be problematic, practitioners have a fear of litigation which leads to play deprivation. 
Finally, next time I write a risk assessment I will ensure I include more equipment for the children to use to make their experience better. I should have included equipment that they could use within the natural environment that would gain the children more access to the educational benefits of play and they receive better experience. Having the resources to complement the activity would have made it a fuller experience for the children, as they would have learned more ways to look at an activity. This could have been a different way to approach climbing a tree, for example using child sized ladders to learn about balance, earn about team work to support each other in climbing the ladder. Care Council for Wales (2013) claim that to encourage creative play, practitioners should encourage children to play and spend time outdoors where they would have the opportunity to explore natural materials. But they also claim that to prepare a good play space for children, practitioners should work within the available budget or find a creative way to obtain or make resources to better the children’s experience. Next time I write a risk assessment, I will remember to include all these points as I have realised their importance and impact on children. 
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