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Over the past few years, more effort has been directed to enhance equal opportunities within schools (Welsh Government, 2017, pp. 2-3). Pupils with additional learning needs (ALN) the focus has been directed to close the gap between them and peers, providing smaller extraction classes, differentiated work, simpler instructions, which aims to improve attainment and boost confidence amongst peers (School A, 2019, p.9). Schools who have more able and talented (MAT) pupils are expected to build strong links with other schools and colleges to encourage progression, initiating alternative programs which look to entice higher level thinking, encouraging them to apply their knowledge beyond the classroom, beyond the realms of the National Curriculum (Holmes, 2015). Most students who fall between the two categories of learners often find themselves lost in a system, needing additional support yet fail to be identified (Galton et al., n.d). Children living in deprived areas often relate to this grouping of learners, left with discrepancies in their understanding, displaying below average literacy and numeracy skills affecting their ability to excel in all areas of learning. Although some individuals will present impairments in language acquisition, they will often appear ‘normal’ capable of communicating with others which means they are left undetected, unsupported, barely progressing in education. To meet the needs of all students School A, a mainstream provision located in the suburbs of Swansea, look to embed practices and policies to ensure teaching staff track and monitor progression to avoid attainment being affected, attendance declining and inappropriate behaviour presenting in the classroom (School A, 2018). Within this portfolio I aim to explore an intervention which has been implemented into the curriculum focusing on those middle range learners who are not meeting the target grades.






Poverty has been a major issue for children living in Wales for many years, in fact ‘poverty levels have remained largely static in the UK and in Wales for the past 25 years’ (National Assembly for Wales, 2015, p.12). Even before the pandemic figures show that 25% of the population live in precarious and unstable conditions which makes them more vulnerable to risk factors for instance poor health, susceptible to antisocial behaviour and demonstrating below average cognitive abilities (Matejic, 2020). Evidence highlights those students exposed to adverse childhood experiences, living in poor conditions, with little or no support from their parents/ guardians are more likely to underachieve academically (West, 2007). To tackle education inequalities the Child Poverty Progress Report 2019 highlights some of the measures which have been implemented to reduce the number of students falling below the baseline of what is perceived adequate living. Statistics gathered between 2018-19 state 29% of children living in Wales live in low-income poverty which is comparison to the whole of the United Kingdom is extremely high. To address these alarming figures the Welsh Government have introduced initiatives and funding to support schools across Wales. In 2018-19 and 2019-20 the Government invested £190 million to prevent increasing levels of students becoming NEET, not in education, employment, or training. Figures show the Pupil Development Grant (PDG) has supported approximately 530,000 children and young people in Wales since it was introduced in 2012 (Welsh Government, 2019, p.10). Kirsty Williams, the Education Minister for Wales points out the PDG is a crucial aspect of securing the future success for disadvantaged learners (Gregory, 2021). The grant aims to remove barriers low-income families face, providing free school meals, equipment, and tailored supportive interventions to improve opportunities both inside and outside of the classroom (Welsh Government , 2013, pp.7-12).

In 2018, Cullen et al. conducted a research study to determine approaches to support disadvantaged students to enable them to reach their full potential. The survey gathered evidence from over 400 schools and suggested that pupils who had typically performed the same as peers during primary years, when transitioning into secondary education they were likely to fall substantially behind as a result of illiterate parents, lack of support to guide them which then greatened the gap between them and others. Overtime the gap expands which not only impacts on their progression educationally, but creates the stigmatism which impacts on their confidence, isolating the individual from society (British Red Cross, 2016, pp.13-20). To reduce the likelihood of students disengaging from education, therefore at a higher risk of becoming NEET, a concept also known as the ‘logic model’ has been created to protect and reduce the risk factors these disadvantaged pupils face (Cullen et al. 2018, pp.19-31). This model aims to encapsulate education whilst also supporting the wider community by addressing the potential barriers individuals living in challenging circumstances face. By incorporating targeted intervention before the later years of Key stage 3, it aims to support and strengthen the individual's cognitive abilities entering GCSE level. Logic models are tools which are frequently utilized in schools supporting the creation, planning and implementation of meaningful strategies, tasks and activities and through evaluation, tracking and monitoring progression in relation to success criteria, teachers can discover whether it is successful and how it impacts on learning and development (Carnevale, Millar and Simeone, n.d). To respond to pupils needs schools need to focus on four specific areas; input: the involvement required from staff to deliver the intervention, activities: the intervention used to aid development closing the gap between learners, output: the skills enhanced through the process and finally outcomes: the quantitative results which can be measured to see how purposeful the task has been. This concept aims to execute interventions and strategies to support those potentially at a greater risk of failing in education, those masking their difficulties, who are more likely to resort to inappropriate behaviour, taking the negative route to adult life.






For students who lack ambition, motivation, who have experienced regular negative results through the course of their education, endure additional pressures from external factors, isolated from society, can often present challenging behaviors in the classroom restricting their ability to excel. According to Gross (2013):
many schools are finding that a strategy to address children’s impoverished language is playing a key part in the efforts to narrow the attainment gap between less well-off children and their peers. 
Overcoming barriers students face as a result of disadvantaged circumstances, schools can positively influence their future success by promoting language acquisition through interactive learning processes and endorsing an inclusive approach to education. 

 Vygotsky (1978), a social constructivist developed a model to enhance teaching and learning. He put forward the view that:
children first experience a particular cognitive ability in collaboration with expert practitioners. The child is first a spectator as the majority of the cognitive work is done by the expert (parent or teacher), and then a novice as he or she starts to take over some of work under close supervision of the expert. as the child grows in experience and capability of performing the task, the expert passes over greater and greater responsibility but still acts as a guide, assisting the child at problematic points (Lewis, 2011, p.131).
In theory, students would eventually possess the skills and motivation to assume full responsibility and complete set tasks independently. Unlike other literacy interventions, this tool cannot be utilized in a classroom full of students. This tool has the most desired outcome when conducted in smaller groups, where students are encouraged to attempt the tasks beyond the current state of knowledge. Failure to do so could lead to more confusion, leaving students exposed to other factors for instance disruptive behaviour which can be detrimental on student participation and self-esteem.

Skinner (1957) a behaviourist theorist perceived learning to be an active process whereby children develop and expand their knowledge from responding to their environment and those around them (Bélanger, 2011, pp. 17-34). Skinner believed infants were born with a blank slate of knowledge a ‘Tabula Rasa’ (Fritscher, 2020). His theory suggests that this knowledge could be increased as the child develops in age if he/she is provided with highly interactive, social experiences. During this process their cognitive functioning and behaviour could be improved through inputting positive, and negative reinforces. These tools reinforce, strengthen and maintain desired behaviour enhancing learning opportunities (Skinner, 1968, p.30). 
Behaviourist learning is broken down into small, progressive sequences of task with continuous reinforcement given during the learning process; it advocates that without the reinforcement, the learnt responses will become extinct (AUEssays, 2018).

To tackle unwanted behaviour School A have implemented several interventions to support those with cognitive, emotional and social issues. Lexonik is a bought in intervention which relies heavily on repetition and is used to assist small extraction groups requiring additional literacy support. It aims to mentor like-minded students in groups less than 5, motivating and enhancing the fundamental skills to reach their full potential. The training program consists of 6 sessions, encouraging students to explore the English language, refraining from using pre-existing knowledge and learnt behaviours. Instead of typical reading and writing activities the session resorts back to the basics, learning sounds as they appear in a word but at a rapid pace.

 To begin the session students are required to watch a PowerPoint presentation which provides them with an overview of targets they are aiming to achieve, along with some sample sounds and words to engage the learners. The main objective of the intervention is to encourage collaborative learning and boost confidence. See appendix 1-2 which shows the resources provided within the pack to complete over the course of 6 sessions. During the initial task, see appendix 3, the teacher will set the stop clock to alert after one minute and the students are expected to read as many sounds as they can recall during this time as a collective group. This process is repeated three times, each time encouraging students to beat their previous score. Appendix 4 is a record sheet which is used to collect data taken during the task. With additional motivation from the teacher, students should become competitive and want to complete all cards in the pack within the allocated time frame.

Piaget (1936) a theorist of cognitive development highlighted children need plenty of opportunities to discover learning (Belyh, 2019). As pointed out by McLeod (2018) Piaget believed ‘children learn best through doing and exploring’. Part two of the lesson requires the child to think beyond, this includes collating several sounds to form words. Appendix 5 shows the visual cards used to aid their understanding. Just like Piaget’s active involvement approach, the students are given the opportunity to place all cards on the desk in no particular order and using their audio skills, they listen to the words spoken and are required to place all the sounds in the correct order forming the word. See appendix 6. This concrete tool encourages the learning process but also makes it more likely that the knowledge will be retained long-term. Unlike previous methods used to optimize language development, for instance flash cards to learn high frequency words during early stages of learning, this process looks to break down the words into smaller segments. Piaget suggested that during classroom activities teachers must focus on a student-centered approach facilitating the learning tasks, using scaffolding and guiding their cognitive development (Mascolo, 2009, pp.3-27). The concept focuses heavily on social factors to promote learning and understanding. In the session, students are encouraged to imitate the teacher through oral demonstration, whilst also learning the meanings, how many syllables and correct spelling for each word. All these elements play a crucial role to secure improvement in the individuals English language skills. The whole objective of this concept is to ensure students gain the confidence and ability to breakdown unknown words and attempt to combine sounds without hesitation to understand what they are reading. 

As stated by Browne (2007, p.5) ‘children will need access to, and opportunities to develop and construct their learning by engaging in new experiences and then relating this new awareness to what they already know’. Students will benefit from working with peers during this process, as they can remove any disparities in their knowledge by bridging pre-existing ideas to the opinions and knowledge of others. Vygotsky developed his theory known as the ‘Zone of Proximal Development’ which emphasized skills or knowledge individuals would not acquire independently, and how these can be mastered if supported through co-operative learning. He believed learners could attempt tasks beyond their current development stage if they are provided with highly stimulating social experiences and collaborative learning (Goodwyn and Stables, 2005, pp. 89-90). He proposed that through ‘scaffolding’ a term which encompasses the support and intervention implemented to aid learning, through collaboration, working with a more knowledgeable other they can achieve and master set skills. Overtime they can withdraw the scaffolding tools to continue to progress and develop independently. (Goodwin, 2011, p.25) This intervention aims to provide learners who are underachieving, those transitioning into Key stage 4 at an estimated D or E grade the literacy skills to achieve a grade C or above. With literacy being an essential skill, this simple intervention enhances opportunities in all areas of learning. Schools who have successfully embedded a cohesive approach to tackle low level literacy have noticed a significant increase in grades across a broad spectrum of subjects. In fact, figures show that amongst a cohort of students, on average 80% of students will achieve C and above (Ofsted, 2013).










Unfortunately, not all students actively engage with the programme which indicates some students will remain disadvantaged, lacking the skills to progress. Due to the unpredictable circumstances, restrictions in place as a result of COVID-19, School A have recorded a decline in pupil involvement and literacy acquisition. Current restrictions state students must always wear face coverings in and around the school environment and are instructed to sit two meters away from staff which is affecting the development of oracy skills hindering progression. During the session, pupils have articulated that the masks muffle sound which in turn prevents them fully engaging, thus creating additional language barriers, and encouraging more disruptive behaviour. With guidance enforced to secure safety, avoid infection spreading amongst groups of learners, schools must quarantine any concrete tools, visual aids handled by students for 72 hours.  Subsequently, restricting the number of students able to access the intervention, benefitting from the kinesthetic tools, which is then impacting on literacy progression. 

To obtain a clear picture on how effective a task is, the teacher focuses on two areas; the engagement during the activity and the transferrable knowledge which can be spilled over into follow up activities (Cambourne, 1997). Teaching staff must ensure that they look beyond their classroom, they must provide their students with the confidence and versatile skills which can be applied to all areas of learning, making education more accessible, also allowing the individual to play a vital role in society. Teachers need to be mindful of the range of abilities within the classroom. If appropriately challenging tasks are not implemented students may become at risk of negative outcomes educationally but also altering their mindset to disengage from education. To ensure literacy skills are improved teachers must refrain from using passive teaching methods and integrate active teaching techniques which include the use of visual aids, observation, partner work, and discussion to stimulate the advanced cognitive functions. Through highly motivating lessons, the teacher's role is to facilitate and negotiate pupil understanding encouraging students to activate prior knowledge, explore new ideas to develop the pre-existing knowledge (Driscoll, 2005). Schools must play a central role in closing the gap between learners. 
As noted by Estyn (2012, p.9): 
The Welsh Government’s child poverty strategy sets out the vision and strategic objectives for reducing child poverty. However, there is no national programme for schools to follow for tackling issues of poverty and disadvantage.

To prevent barriers arising for children and young people accessing education schools must be proactive and take a whole-school, strategic approach to educate and support disadvantaged students through structured and coherent interventions to raise attainment and increase pupil attendance and attitudes towards learning. Providing appropriate support and guidance, these disadvantaged learners can catch up with peers, obtaining the right mindset to take the right path. School A reinforce the earlier the students are identified and supported the more successful the outcomes. As stated by OECD (2012, p.29) ‘interventions in late adolescence and adulthood are more costly and can be less effective’ therefore to overcome barriers to learning and development, School A, focus their attention on strong leadership, effective teaching methods, tracking and monitoring pupil attainment, aiming to improve student achievements. Education is a pathway to success not only facilitating the development of pupil knowledge and understanding, providing opportunities for these individuals to escape economic deficiency. 
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