ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	​​​​​​​Throughout my placement, I have used written feedback in pupils books as a form of assessment for learning. After pupils have completed work, I will take the work and evaluated based on the success criteria the pupils were given prior to completing the task. This marking is then used as the basis for pupils self reflection before the next lesson. As I progressed through my placement, I have been trying to develop my own assessment for learning techniques apart from those suggested by the school, in order to elicit the best outcomes for my pupils. This includes actively involving learners in the feedback and marking process, allowing them to fully understand what's the written feedback means and how they can improve their work

	What have you learned?

	​​​​​​​I have learned that assessment for learning needs to be used in direct conjunction with pupils and other staff in order to be fully effective. Providing written feedback alone without pupils being involved they often less understanding of the feedback and do not fully understand what they need to do to improve. I've also learnt that assessment for learning is not something that can be copied and pasted into every classroom, it needs to be tailored to each specific class to allow for the maximum amount of effort and output from everybody involved in the process

	What next?

	As a results of this, I will continue to develop my personal assessment for learning techniques incorporating those I have found successful on this placement, as well as those which has been shown to be effective in the classroom in which I'm teaching. I will also ensure that learners and staff are all fully aware of the meaning of written feedback and ensure that this is years to for future learning and allow the pupils to further understand what they need to do to improve



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This lesson came towards the end of a series of lessons focusing on fair trade fortnight. During this time, the pupils had been exposed to many aspects of the work of the fair trade charity and had undertaken many activities to further their understanding of what fair trade is and how to spot a fair trade item. This lesson, the pupils had asked to include more games within their learning and so as a response to that I developed a bingo game that combines their knowledge of fair trade with their knowledge of the Welsh language. In this bingo game, the pupils have the names of the fruits in Welsh and were encouraged to play the game entirely through the pulse while also reflect on how they could tell if fruits were fair trade. This was a highly differentiated activity, with each ability group having a different set of bingo boards with simpler or more complex fruits depending on the learners ability. By designing this lesson as again, the pupils were also more enthusiastic to the task and had inflated confidence and pride in themselves for being able to recognise the fair trade fruits and also by winning the game.

	What have you learned?

	I feel that this lesson is an example of one of my most successful lessons to date. This lesson was developed alongside the learners, which enabled them to feel more confident when playing the game as they knew that they had been involved in its creation, and also helped to build the self esteem and confidence of the pupils when playing the game. I also feel that my differentiation in this lesson is very strong, using Vygotsky's zone of proximal development to ensure that I was pushing all learners just outside of their comfort zone in order for them to gain the maximum amount of information from the task. This lesson met all of its intended outcomes, as well as exceeding expectations in terms of pupil engagement and enthusiasm I believe this was in part because it was in the form of a game, while as well as the lesson itself being developed alongside learners. In terms of my overall learning the lesson I will take forward with me and develop further to ensure that I continue to involve my learners actively in their own learning, as well as ensuring that I offer my learners blended learning experiences as often as possible.

	What next?

	As a result of this experience, I am definitely going to continue to allow my learners give advice and make suggestions on how they feel they would learn best, as I feel this leads to them taking more pride in their work and having a deeper understanding and appreciation of how they learn. I also feel that the level of differentiation in this lesson is something that I will continue to use and aspire to develop further as I continue my teaching career. I feel that gaining the advice inside of my professional colleagues will help me to ensure that I am way is giving my learners as many opportunities as possible involved in the creation of the learning process. I will share what I've learned with my colleagues as well as continuing to collect examples of good practice for my own consideration.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	​​​​​​​In this experience, I planned resource and delivered a lesson based around recognising coins up to 10p. In order to do this, I created a small shop in the role-playing area of my classroom. This area included a checkout area with a till, an area two months.the produce, in this instance fruit, and a variety of role-playing costumes for the pupils to use. The pupils were able to use the costumes to develop roles within the shop such as customer and shopkeeper. The pupils were given real coins to use in order for them to be able to recognise the coin in a real environment such as in a real shop. I gave people's real coins as opposed to plastic ones in order for them to have an understanding of what is used in authentic contexts and in everyday life as plastic coins are not as accurate as the real thing and this would also let the pupils discover properties such as the weight and texture of the coins. The pupils also had to display appropriate behaviour for the shop just as they were in real life, such as pursuing, paying for goods and calculating change within 10p. The role-play was also conducted through the medium of Welsh, in order to further enhance the pupils understanding of Welsh and to give the language of real-world applications for the pupils who may not have seen Welsh be used in a setting outside of school prior to this.

	What have you learned?

	​​​​​​​From this experience, I have confirmed my belief that people should be encouraged to use their skills in real-world contexts as often as possible. The pupils were particularly enthusiastic for this lesson, and commented on how they had seen their parents perform these roles such as shopkeeper and customer in the real world, and many commented that they felt they would be able to pay for things in a shop when needed. I have also learnt that when teaching the Welsh language, it is important to provide learners with real-world applications for their skills. In English medium schools, the majority of pupils do not speak Welsh at home and therefore associate the language only with school. By helping them to conduct their role play through the medium of Welsh, it shows the pupils that the language is useful for them, and in this instance seemed to renew the interest in the language.

	What next?

	As a result of this experience, I will certainly endeavour to use authentic contexts and materials as much as possible in my future practice. I would also continue to use role-play as a tool for independent learning and collaborative learning between learners. I will also further my pedagogical knowledge in this area using examples of good practice and by further reading into studies into the effectiveness of real-life contexts in the classroom. One thing I would change as a result of this experience is that I will ensure all aspects of the learning were as close to real life as possible. For example, pricing things in the shop realistically as this is something my learners picked up on during my lesson and something which could potentially disrupt them from the main goal of the task.



Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
Introduction
In this essay, I will be critically reflecting on the progress I have made when planning, preparing, and teaching lessons throughout my professional practice within this course. In this context, ‘critically reflect’ means that I will be examining the pedagogical principles behind my practice, reflecting on the research and evidence behind decisions I have made throughout my progress, and evaluating them with respect to their validity and reliability in the context of the primary education setting in which I have been practising. Specifically, I will be critically reflecting on how I have made progress within lessons that incorporate the pedagogical principles of education in Wales as put forward by Dr Graham Donaldson in his 2015 report on Welsh education ‘successful futures.’ (Donaldson, 2015) In his report, Donaldson recommended that the new curriculum be based on 12 pedagogical principles of education. These are elements which underpin the curriculum as a whole, are used to inform planning and teaching throughout the country. These principles are directly linked to the for purposes of education outlined by Donaldson, which constitute a defining feature of the new curriculum for Wales 2022.
In order to improve my future practice, I have chosen to review and develop three of these principles. I will be reviewing the principle that ‘Good teaching and learning means employing assessment for learning principles’ (Donaldson, 2015). I have chosen this pedagogical principle because I feel that assessment for learning is something which varies wildly between practitioners and within education, and effective assessment for learning is something which I feel my practice could be stronger in. The effect assessment for learning on pupil outcome is something I would like to develop my knowledge in. The second pedagogical principle I would like to develop is that ‘Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them’ (Donaldson, 2015) I share the opinion of Donaldson that by embedding the cross curricular responsibilities throughout the curriculum, the opportunities to develop these skills increase enormously, as well as giving the  learners the opportunity to learn in a natural way, as opposed to them developing these skills within the structured environment of a specific lesson.
Assessment For Learning
Assessment for learning is an ever-evolving discipline, with a wealth of information and studies dedicated to discovering the most effective ways of assessing learners. Within the assessment for learning, there are the branches of formative and summative assessment which can be used individually or in conjunction with each other. Formative assessment, or assessment for learning, is used as a diagnostic tool in classrooms to assess the effectiveness of learning in the short term. Education practitioners may use formative assessment within their lessons to check their learners understanding, to be able to change their lesson to elicit further comprehension of the topic. On the other hand, summative assessment or assessment of learning is used to evaluate students learning and measure their competency. It is often used at the conclusion of a topic learners overall understanding of the topic.
There is an argument that assessment for learning, in its current form, is not fit for purpose. Broadfoot (2015) argues that currently systems for assessment for learning do not only showcase the talents and understanding of all learners. The ways in which we assess our learners do not allow for them to show their understanding in different and unorthodox ways. By subjecting all learners to the same type of assessment, will be labelled incorrectly through their version of the topic not aligning perfectly with the tick boxes created by formal assessment for learning. Broadfoot also suggests that not all assessment for learning techniques carry the same weights in an education setting. One teacher assessing through a particular AFL strategy, while another uses a different strategy to assess the same understanding, will inevitably lead to discrepancies between the two strategies. On the other hand, a using different AFL strategies to measure the same assessment may lead to a more accurate level of understanding because the results of the two strategies can be compared and contrasted to flag up holes in the learners understanding or with the strategies themselves. (Broadfoot, 2015) in terms of the curriculum for Wales 2022, Broadfoot’s observations of discrepancies in the use of AFL strategies are unlikely to present an issue in Wales. Assessment for learning forms one of the 12 pedagogical principles of the new curriculum, and as such will have much greater weighting in this curriculum than that of previous curriculums. As a result of this, assessment for learning should be pushed to the forefront of learning for all pupils in the new curriculum and as such should be undertaken in a consistent and balanced manner across the country.
The use of new technology has the potential to transform assessment for learning and the ways it is put into practice. A 2016 study of three school districts in the United States of America found that teachers and learners with access to digital assessment the learning strategies were both more likely to use the strategies and are more likely to change their practice as a result of the strategies (Education First, 2016). ‘Successful futures’ suggested that learners should be actively involved in their own assessment, something which could be made easier by the use of technology. (Donaldson, 2015) the report recommends that ‘Innovative approaches to assessment, including interactive approaches, should be developed drawing on the increasing potential contribution of digital technology’. This recommendation is backed up by this 2016 study, which showed that access to assessment for learning strategies using technology increase the use of assessment for learning overall. Using assessment for learning strategies such as online interactive quizzes involve learners in their own assessment in a fun and engaging way, making them more likely to fully involve themselves in the assessment without the apprehension that can arise from formal assessment techniques. In terms of my own future practice, I will be endeavouring to employ assessment for learning strategies consistently across my lessons. I will be employing the use of technology in order to engage my learners in their own assessment and to increase the quality of assessment throughout my practice.
Assessment must have a purpose. Throughout my practice, I have seen schools that claim to have a’ whole school approach’ to assessment for learning, only to find that the results of this assessment are not being used in any meaningful way. Some teachers use the strategies for the sake of using them, not gathering this information in order to improve outcomes for their learners. Whole school approaches to assessment the learning may also not be the most effective strategy to use in every circumstance. For example, using written feedback and marking policy across the school may be very useful for high achieving pupils in key stage II however those with reading difficulties or younger children will find this useless as they cannot read the written feedback. This then this may lead to learners not fully understanding their feedback. The quality of the feedback this and the joint understanding between the learner and teacher are essential to effective assessment for learning. Gadsby (2012) tells us that written feedback does very little to help lower achieving learners make progress. Gadsby argues that written feedback is usually for the benefit of the adults in the school rather than the learners because many pupils either do not or cannot understand the feedback given to them. Gadsby states that the proportion of time teachers spend on assessment for learning has to be changed order to make the strategies more effective. In most cases, teachers spend more time collecting feedback than they do adapting their lessons and teaching as a result of this feedback. She argues that this should be the other way around in order for assessment for learning to have the most meaningful impact. This is something that I will be considering in my practice as a teacher, as I have found in the past that some assessment for learning strategies, I have used have not been effective at influencing my practice or helping my learners progress. Gatsby’s suggestions on how to of improve assessment for learning as something which I will be developing as I embark on my teaching journey.
Cross Curricular Teaching and Learning
Dylan Wiliam’s 2010 publication’ inside the black box’ conducted a meta-analysis of over 20 studies related to formative assessment. The meta-analysis found that adopting the use of formative assessment improved pupil attainment in every case. This is a compelling argument for the adoption of assessment for learning strategies. However, this meta-analysis is now over 12 years old, and was conducted within the English curriculum at that time. Many innovations and changes in formative assessment have occurred between when this study was conducted and the present day, which may produce different results. Also, the differences between the English and Welsh curriculum are may also lead to the results not being fully replicable within the new curriculum for Wales. 
Cross curricular learning is another progression principle in the curriculum for Wales which has both positive and negative influences. Barnes (2011) found that applying cross curricular learning strengthened connections between the left and right brain. This in turn led to better attainments in all subjects as a result of the cross curricular learning. Barnes also discusses the differences between planned and spontaneous cross curricular learning. Planned cross curricular learning allows teachers to have specific goals in mind when deciding how to teach, whereas spontaneous cross curricular learning occurs naturally as a result of the learners’ inquisitive nature, sometimes leading learning on a different path than the teacher intended. Barnes argues that this spontaneous cross curricular learning mirrors the real world, in which skills from different subjects to carry out everyday tasks such as shopping. In this way, adopting a cross curricular approach to teaching and learning would allow learners to practice the purposes of the curriculum, particularly making the learners ‘ambitious and capable learners, ready to learn throughout their lives’ (Welsh Government, 2020) in this way, the adoption of a cross curricular curriculum will allow the government to achieve its aims for the new curriculum. 
 Jones (2010) tells us that while a cross curricular approach undoubtedly has its advantages it can also have drawbacks. While teaching in a cross curricular way, Jones posits that the teaching of specific and important ideas and theories may become muddied in a cross curricular approach. There is a danger that in the pursuit of true cross curricular learning, the importance of each subject individually may become lost. In teaching with a cross curricular approach, there may not be as deep a focus on each subject. Without a clear focus, the core of the subjects learning may be discarded in favour of a smaller part of the subject that would fit better within a cross curricular theme. As a result of these findings, I would like to continue my personal development in cross curricular learning by ensuring that my teaching in a cross curricular way does not negatively impact my learners in terms of their subject knowledge. I believe that I will be able to achieve this by increasing my use of planned cross curricular lessons to ensure that all relevant subject knowledge is delivered to my learners while also allowing them to benefit from learning a cross curricular way. 
Trevor Kerry (2015) makes the argument that by adopting a cross curricular approach, schools and teachers can break down the stigma associated with different subjects. Historically, subjects in schools have been ranked in terms of their’ usefulness’ not only within education, but within society as a whole. Even in government, there is a tendency to focus on subjects that were traditionally considered’ important’ such as English and maths. There is a need to disprove the notion that there is no place in society for those who do not excel in these subjects, and the pursuing an education in the arts or other less popular disciplines is not as credible an achievement. Cross curricular learning can be used to help people see that all subjects have a place within society, often in conjunction with each other. Perhaps by combining maths and art teacher inspires people to continue into further education in both and ultimately allows them to pursue a career in this field. In this way, adopting a cross curricular approach to education helps learners to achieve the four purposes of the curriculum, and particularly helps learners to become ‘enterprising, creative contributors’ (Welsh Government, 2020) in terms of my practice, I am inclined to work towards Ken’s approach of cross curricular learning in order to strengthen links between subjects and to help my learners achieve the four purposes of the curriculum.
Cross curricular learning may also boost students’ confidence within themselves and with their peers. Cross curricular learning could also improve pupils thinking skills by forcing them to combine skills learned in different subjects to complete tasks. A 2010 study carried out by the national teacher research panel found that learning in a cross curricular way helped to develop and improve pupils reasoning skills and helps the pupils to work together in a more effective way. However, the study also found that this improvement in reasoning skills did not then transfer to other aspects of the pupils learning. From these results, it can be concluded that reasoning skills are improved by cross curricular learning, without regular revision of the skills they may be lost. I intend to develop my own practice to regularly revise cross curricular learning skills in order to ensure that all pupils’ ambitious, capable learners’.
Impacts on Practice
Within this essay, I have critically reviewed and evaluated two of the progression principles of the new curriculum. I now intend to do the same with my personal practice, reviewing and evaluating how it can be improved as I begin my teaching career. Within my practice, I have always strived to include assessment for learning at any opportunity and to allow this assessment to inform my practice. When I first began to plan and teach, I was sometimes apprehensive in my use of assessment for learning. I had seen it used in the past unsuccessfully, adding to teacher workload while not significantly improving learning. However, as a result of this critical evaluation and also through examples of good practice I have seen, I believe that effective assessment for learning is one of the best tools a teacher can use to improve understanding between teachers and learners. By increasing my use of effective assessment for learning, I will be allowing my learners to lead their own learning as required by the professional standards for teacher leadership (Welsh Government, 2021), as well as advancing my practice becoming a reflective practitioner. Specifically, in future teaching experiences I will only use assessment for learning that directly involves learners for example, giving learners an opportunity to feedback on how they feel they are progressing and what they feel they need to do to improve. I will use this information to inform my future planning, changing my practice to suit the needs of my learners.
I believe that cross curricular learning is an essential tool for teaching. Teaching in a cross curricular way prepares learners for the future in which they will have to combine skills in order to complete tasks. By allowing them to develop these skills in the classroom I will be setting them up for success in which is not separated into distinct subject but woven together. Cross curricular learning also helps to break down the stigma associated with subjects such as the arts which are often seen as inferior to STEM subjects. Combining these skills with those of STEM subjects will help my learners to associate these skills equally and allow them to pursue interests in any subject, not just those deemed academically superior. I will ensure that all subjects have an equal weighting in my planning and delivery of lessons and ensure that skills learnt in each subject are combined in order to develop my learners as well-rounded individuals ready for a life of learning.
In conclusion, my progress in planning and delivering and reviewing lessons has been enhanced through the understanding of the curriculum for Wales, the four purposes of education and the pedagogical principles which underpin the curriculum. My practice will be constantly developing and evolving throughout my career, to allow for new techniques. My focus in planning and teaching will always be and teaching in the way that helps their understanding the most. Overall, throughout my teaching journey so far and into the future and my understanding of the pedagogical principles to give my learners the best outcomes possible.
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	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	​​​​​​​In this lesson plan, I had to create a lesson based on the principles of traditional Chinese fan dancing. This lesson plan series of lesson plans to celebrate Chinese New Year and to contextualise cultural celebrations that are different from the pupils own. While creating this lesson plan, I used my previous knowledge as a dancer and dance teacher to ensure that the routines undertaken were at an appropriate level for the pupils that were going to carry out the lesson, as well as adhering to all health and safety regulations. I also used my A-level dance training to ensure that the pupils would have an appropriate warmup and cooldown to adequately prepare and debrief them from the lesson. I also used my background in the creative arts to create ribbon battens for each of my pupils, as the school budget would not allow for the purchase of authentic materials

	What have you learned?

	​​​​​​​From this experience, I have learned that I can use my previous experience to inform my practice in many ways. I learned that skills which I had before commencing my teacher training can be used in imaginative and useful ways practice which allows me to enhance my learners provision and understanding of the real-life contexts of the learning. I have also learnt that sometimes pupils are unintentionally resistant to the different styles of learning offer within the classroom, making them apprehensive to join in with lessons like these. In this instance, I believe I achieved what I set out to, the pupils went away from my lesson with an understanding and appreciation of a culture different from their own, helping them to become better citizens of Wales and the world

	What next?

	As a result of this experience, I feel that I need to become more confident when injecting my personal experiences into my lesson plans. I will also take forward with me the attitude that financial barriers should not be a reason for a learning experience being diminished, particularly when I am able to change this through my actions.
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