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Part 1: 
Tommy is 3 years old and has found his parent’s separation difficult. The split is quite acrimonious. Parents have shared care of Tommy. One parent (mum) is engaged and talks freely to the staff and portrays the other as difficult (dad) and does not communicate issues after their time together. You would like to hold a meeting with other professionals and parents as you have notices Tommy is regressing in his development over the last few months. One parent also does not like you. 

Practitioner- How to support Tommy with inclusive opportunities. 
The practitioner must be available to support Tommy through his parent’s separation. By offering emotional support, stability and ensuring he remains engaged in a positive and consistent environment. The practitioner can ensure tommy feels safe and listened to within the environment, allowing him to further express his feelings- this could be done through conversation, play or drawing to ease tommy into expressing his worries or concerns.  Ensure Tommy is included within group activities, this can encourage peer interactions- a comfort for a child. 

Where possible involve both parents, by encouraging both parents to communicate effectively about Tommy’s needs and maintain consistency in their parenting techniques.
When appropriate allow both parents the opportunity to participate in school activities, if possible, try and get the parents to engage to show a united front for Tommy with both parents in the school environment. Following Welsh government (2016) advice to engage with families, they suggest the school focuses on families who seem to be giving less support for learning, as well as those of students from disadvantaged backgrounds or who are currently performing below expectations, in order to help and encourage them to effectively support their child's education. This is done through parents'/caregivers' evenings and other activities.

However, if not possible ensure that both parents get the opportunity to experience parents’ evenings/ concerts etc. This could possibly mean creating two separate appointments. As Welsh Government (2016) state Learners' performance and behaviour should be enhanced with effective involvement. By effectively engaging with Tommy’s parents, his attainment in school should improve. 

The practitioner should ensure all staff are up to date with training/ the information regarding Tommy’s parent’s separation. This ensures that there is consistency for Tommy throughout the environment.
The practitioner could also set up family learning sessions, inviting the parents into school to work with Tommy, this could enhance his engagement into learning. Welsh Government (2016) suggest Together, parents/caregivers and teachers can do more than teachers could on their own since families' time and abilities complement teachers' knowledge and abilities. Therefore, by allowing both parents to be involved within school learning sessions, they can enhance Tommy’s learning experiences in both households. 
Although as Welsh Government (2016) stated there can be language obstacles between the home and the school; there might be a complex family structure with splits and new partners – this can make family engagement harder. 

Despite one parent disliking the practitioner it is crucial that the practitioner keeps a fair/inclusive outlook on both parents, not siding with either. 

Family- How to support Tommy with inclusive opportunities. 
To support their son, the parents should both attempt to gain involvement within the school environment. By attending the sessions in which the community and school offer, Tommy will feel included and part of the community. Estyn (2020) stated Nearly every child gains from a stimulating and rich curriculum that effectively incorporates their contributions and makes the most of everything the community has to offer.  Parents have all the resources to support their children at home and feel deeply immersed in the setting's activities. By involving tommy, the parents will gain enriching experiences which will allow them to further educate Tommy in their own home environments. By keeping involvement with the school, both parents will know how Tommy is doing in school. By the parents working together to co-parent they will be able to keep a steady routine for Tommy’s school life. By engaging in community activities, Tommy could get the opportunity to meet other children, whose parents have split. Allowing him to feel less alone and more supported in his situation. 
Welsh Government (2017) state two of their focuses of parenting support are relationship support and early intervention to support vulnerable families. This enhances the depth of family support available through Tommy’s learning environment. The family should talk and discuss with practitioners when they are struggling- this can help practitioners to closely watch Tommy’s behaviour/ feelings as they can corelate when the parents are struggling to the way in which Tommy responds throughout his day in the setting. The family can use the support provided by the school and community to be able to come together as one to support Tommy with the inclusion he deserves.


Community- How to support Tommy with inclusive opportunities. 
The community could support Tommy with inclusive opportunities by offering family play/ learning groups. This will allow both parents to gain a chance to learn with tommy through play/ bond with him further. 
As Welsh government (2015) state, by assisting schools in overcoming families' hurdles to involvement, they may strengthen their efforts in family engagement. As well as this Using the assistance of the community They can contribute their knowledge of family participation, relationships, and comprehension of certain target groups. Moreover, they have the benefit of being somewhat removed from the school (perhaps even having a different location in the community where they can meet with families).
This would allow each parent to spend quality time with Tommy while feeling a part of a community.  Welsh Government (2016) stated when a child is young their parent/carers relative effect has upon their achievement, this highlights the importance of ensuring Tommy’s parents support him throughout school. Community partners have the potential to be valuable contributors to the school's family engagement initiatives as well as independent collaborators in the education of the students. Schools can get a valuable source of support through them, which can help to improve their institution- this suggests if due to the recent split the parents may not want to be involved within school activities. However, with the assistance from the community Tommy’s parents may be persuaded to join activities for Tommy’s sake. 

Conclusion:
In conclusion, the combined efforts of family, practitioners, and the community play a vital role in providing Tommy with inclusive opportunities. Families offer the foundational emotional support and consistency needed for a child’s sense of security and self-worth, with the assistance of professionals to enable the parents to co parent. Practitioners, contribute their professional expertise and structured interventions promote Tommy’s development, while allowing both parents to feel included and welcomed by the school. Meanwhile, the broader community offers a diverse and enriching environment where children can engage with a wide range of experiences and perspectives.
This tripartite support system ensures that Tommy not only receives the individualized attention he needs but also has access to a variety of inclusive activities that foster his social, emotional, and cognitive growth. By working together, families, practitioners, and the community can create a holistic and nurturing environment that embraces diversity, promotes understanding, and empowers Tommy to reach his full potential.

Part 2:

According to Cambridge dictionary (2024) a policy is a collection of concepts or a strategy for managing certain circumstances that have been formally approved by a political party, government, business association, or group of people. Although, Baldock, Fitzgerald and Kay (2013) state, many policy declarations explain the underlying principles and what are considered the facts of the circumstance extremely bluntly, indicating that there is no possibility of criticism. Policies are necessary because they provide decision-makers consistent guidance as well as clarity.  By setting out duties and expectations, they create responsibility, which is essential for efficient operations and good management. By recognising possible problems and outlining steps to address them, policies also play a critical role in risk management.   Additionally, they safeguard workers by outlining appropriate conduct and promoting a polite, safe work environment. In general, policies help to create a unified and moral organisational atmosphere by coordinating organisational actions with strategic goals. As PowerDMS (2020) states, for each employee, it is also appropriate to maintain consistency in practices. They are aware of their responsibilities, expectations, and what to anticipate from their managers and co-workers. 
The policy I have chosen to discuss is the Welsh Government- Curriculum for funded non-maintained settings. 

Welsh Government (2022) state the curriculum for non-maintained settings was developed collaboratively by practitioners for practitioners, this initiative is articulated from their unique perspective, leveraging the collective expertise from across the non-maintained sector and incorporating valuable insights from specialists in child development and early education. This approach ensures that the framework is grounded in practical, real-world experience and tailored to the specific needs and challenges faced by those working directly with children. The initiative aims not only to enhance professional practice but also to foster a deep sense of belonging and pride among both practitioners and children. By celebrating the rich cultural diversity of contemporary Wales, it promotes an inclusive environment where every individual feels valued and respected. This comprehensive and inclusive development process underscores the commitment to creating a supportive, nurturing, and culturally aware educational landscape that benefits all participants

Welsh Government (2022) state “We should demonstrate respect for children by supporting their decisions and choices”. This emphasises on the voice of the child, as 
National Children’s Bureau (2021) suggests listening to the voice of a child is how as practitioners it can be shown that the child is valued and respected, in correspondence with this children will feel as though they matter, increasing their confidence levels.  As well these practitioners are able to create new opportunities for the child based upon their expressed views and decisions. The statement from Welsh government (2022) aligns with UNICEF (no date) article 12 of the rights of the child, which states respect for the child's views, every child has the right to voice their opinions, feelings, and desires on any issue that affects them.

However, the word ‘should’ could be misinterpreted. The Britannica Dictionary (no date) states the definition of the word ‘should’ is “to say or suggest that something is proper, reasonable, or the best thing to do. This could be misinterpreted when being used within the Curriculum for non-maintained settings as the word ‘should’ could seem optional dependant on the reader’s perspective view of the statement.  This can lead to miscommunication to staff within early years settings, furthering to a lack of consistency regarding following the policy. This simple misunderstanding could affect the level of inclusion within the setting. By not emphasising respect towards children, children may not feel seen or heard. 

Welsh Government (2022) also states, “We should use this curriculum, along with our knowledge and experience to reflect and respond to the individual needs of the children in our setting.” 
This enhances inclusivity within a setting by ensuring all children’s needs are accounted for throughout their learning journey. As GOV.UK (2024) states Every child has the right to receive an education that supports high standards, is tailored to meet their needs, and enables them to realise their full potential as well as teaching methods, curriculums, and childcare practices must be highly flexible and responsive, continuously adapting to meet the diverse and evolving needs of children. This often involves providing targeted and specialized support to children who are at risk of falling behind their peers academically, socially, or developmentally. Educators and caregivers should strive to create environments that are genuinely inclusive by setting high expectations, maintaining ambitious goals for all children, and demonstrating a strong willingness to explore and implement a variety of engagement strategies. This means being proactive in adapting teaching techniques, modifying approaches, and removing any barriers that might hinder a child's ability to reach their full potential. By fostering such an adaptive and inclusive atmosphere, providers can ensure that every child has the opportunity to thrive and succeed.

Although, by stating ‘our knowledge and experience’ is misleading as all practitioners have different levels of knowledge and experience- regarding the training in which staff have received. As well as this misinterpretation of “needs of the children” could lead to inadequate or inappropriate care, impacting a Childs development or well-being. Each child is unique, as GOV.UK (2024) state Each child is an individual who is always learning and capable of being resilient, capable, self-assured, and confident. By stating the curriculum should be used to respond to the needs of the children, practitioners might view this as being optional. As well as this by using the word ‘needs’ it could be uncertain as to what the criteria is for ‘needs’ of the child. On the other hand, the statement could put pressure on practitioners, as they attempt to ensure their environment is suitable for the needs of all children. Is this possible? This could cause stress for the practitioners- as schools’ week (2023) stated It's noticeable that educators are under an excessive amount of stress, this could add to that. 

Welsh Government (2022) states “Assessment plays a fundamental role in enabling each individual child to make progress at an appropriate pace.” 
As GOV.UK (2024) state to discover how a child is learning and developing, formative assessment is used. It guides planning so that adults may assist and enhance each child's development while also attending to their needs. This is a positive effect on inclusion as each child is individually assessed- to set targets for future progress to be made, regardless of their needs.
However, align with the Welsh curriculum- regarding progression steps has recognised children all progress at different paces within different aspects of learning (Welsh Government (2015). The term “appropriate” can be misunderstood as what is an ‘appropriate pace’? The appropriate pace of learning varies throughout all children.  This could affect practice due to practitioners unable to figure out the ‘appropriate pace’. Especially at such a young age, early years children all progress differently. It is unfair to suggest there should be an appropriate pace in which they should be progressing at. Especially across different boarders of learning children may progress quicker in one aspect than another. 
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Empowering young minds: Fostering inclusion from the start


Promoting inclusive leadership is crucial to enabling inclusion within an early years setting. Providing all children with the opportunity to thrive in the environment. 
Many consider inclusion to be a fundamental human right. Accepting everyone is the ultimate objective of inclusion, regardless of their ethnicity, gender, disability, or other needs. It is about eliminating prejudice and intolerance while providing equal access to opportunity states Inclusion (2024). Incorporating inclusion involves professionals from support services, parents, and school personnel, including head teachers, teachers, and support staff. Inclusion is most effective, the more people there are at various degrees of participation suggests Devarakonda (2021) p.16. 

Article 2 of the UNICEF (no date) rights of the child states without discrimination of any type, Parties shall respect and uphold the rights outlined in the present Convention for every child under their jurisdiction, regardless of the child's, parent's, legal guardian's, or other's race, colour, sex, language, religion, political opinion, national, ethnic, or social origin, property, disability, birth, or other status.  
An inclusive leader within the early years sector would create an anti-racist environment ensuring all children feel seen and heard and have access to the same opportunities. Allen, Shapland, Neitzel and Iruka (2021) states Children require the time, space, curriculum, and supports to discuss and make sense of what they are observing and experiencing in order to learn about race. It means that teachers have to embrace the dialogue, even if it causes them to feel uneasy or uncertain. Also, as children begin to classify the world around them, questions concerning similarities and differences should be given the chance to be asked.
As well as this practitoners should surround the environment with diverse learning materials, for example different race barbies, books about a range of cultures/ ethnic backgrounds. This is a chance for all children to see themselves within a part of the classroom- without it just being stereotypical. 

As an inclusive leader, involvement of families/ the communities can have a positive impact on the environment. Scanlan and Johnson (2020) state educational leaders frequently discover it's beneficial to apply the concept of social frontiers to the challenges involved in creating positive relationships with families and communities. Working with families allows practitioners to get to know the children better, enabling them to create a more enabling environment based on children’s needs. As well as this the setting is able to provide the parents with support to further their child’s home learning (Early years alliance, no date). Family learning tends to enhance communication between the practitioners and parents, forming a sense of togetherness. 

Creating an environment which is accessible for children regardless of their needs is crucial as an inclusive leader.  PACEY (2024) state It is still crucial to implement inclusive practices, such as organising activities with a child-centred approach, attempting to identify each child's particular needs, and assisting them in realising their full potential.  Inclusion of ALN children is not only beneficial for their personal development but also enriches the educational environment for all children and aligns with broader societal values of equity and inclusion. 

In conclusion, developing a diverse, inclusive, and effective setting requires inclusive leadership. It enquires encouraging equal opportunities to all children, allowing children to learn through a world of diversity, while enhancing involvement from families and community. 
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