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Introduction


This handbook is designed to support early years practitioners by focusing on highlighting the importance of effective communication during the transition phase and providing activities to aid the transition process for both teachers and children. This handbook is aimed to benefit early years workers, foundation stage children and parents. According to KidsMatter (2000), communication occurs verbally and non-verbally. Communication is key during transitions to enable the child is happy and comfortable during unsettling times. Throughout this handbook key theories will be drawn in to help understand the development of children and the key attachments children build within early years education.


Transitions

What are transitions?

According to the oxford dictionary the definition of transition is a process or a period of changing from one state or condition to another, for example a student in transitioning from one school year to another. Collins dictionary defines transition as a process in which something changes from one state to another. Transitions should be seen as a journey from one setting to another, it should be an exciting time for the child.
















Ways to a smooth transition


Oxfordshire.gov (n.d.) believes it is important to not only prepare the child for academic skills and learning but to also help the child to develop positive self-esteem and confidence to ensure a smooth transition, this positive disposition will promote a child’s readiness for a new setting or class. Oxfordshire.gov (n.d.) suggests that visiting the new setting or class can play a major role in dispelling fears of the unknow for the child, introduction days are also a great idea for children to get to know the setting in a more relaxed way this can also be achieved by visiting the new setting numerous times before the transition.

CentralBradfordshire.gov (2018) suggests some key principles that may aid in a successful early year’s transition, the first principle is to recognise that all children are different, and some can be more vulnerable than others in times of change especially for children with additional needs, meaning teachers and practitioners need to put plans in place for these children along with additional support. Preparing the child for change is an important part in a smooth transition, it is believed that with the correct and appropriate preparation and understanding as children are more likely to feel more settled and secure during times of transition. Positive relationships during transition periods are essential for a smooth transition by acknowledging and listening to the parents and carers throughout this process as they can provide valuable information about the child themselves, a great idea is to provide a range of opportunities for parents/ carers to gain information about what their child is doing during transitions (CentralBradfordshire.gov, 2018).

Oxfordshire.gov (n.d.) suggests and agrees with CentralBradfordshire.gov (2018) that communication between the settings/school and parents/ carers is essential during the transition process, it is believed that the child’s parents/carers are their first educators and can tell teachers and practitioners valuable information about the child and how they can learn which can ultimately smooth the child’s transition.
It is also important that we support the child’s parents and carers during the time of transition as it can be a stressful and upsetting for them as suggested by Oxfordshire.gov (n.d.). Oxfordshire.gov (n.d.) suggests that we should ensure that the parents/carers know that their child will be safe and nurtured, that the teachers and practitioners will respect the child’s along with the parent’s rights and values and the needs of their child particularly if they have disabilities will be met.
Eric.Gov (2007) believes that transitions in primary school can be one of the greatest challenges of early childhood, they believe in several ways that can aid a smooth transition. They suggest that making transitions fun and enjoyable to make the transitions seem a less daunting procedure, by making the transition fun and enjoyable the child can associate positive memories to the new environment, a great example is to include songs, games and other materials near areas where the children will be spending time during transition such as the cloakroom, bathrooms and work stations. This will not only provide positive memories but help familiarise the children with these areas Eric.Org (2007). Eric. Org (2007) suggests using picture to help the children to familiarise themselves with the new setting along with ‘all about my new school’ booklet for each child including pictures which the child and parents can both look through to help the child get excited about their new chapter.
National library of medicine (NCBI, 2014) found that positive reinforcement during transition can benefit the child whilst making the transition process much smoother. It has been discovered that children generally want to please teachers and practitioners when trying to build relationships with them (NCBI, 2014). Rewarding appropriate and positive behaviour with positive reinforcement can boost a child’s self esteem and help the child pay closer attention and ultimately benefiting their education (NCBI, 2014).
The department of education (n.d.) suggest that the new setting should set up half day or introductory days for the child to get a taster of what their time in the new setting will be like, the child will benefit from spending time at the school to get to know the layout of the school and how the day is split up as also suggested by Oxfordshire.gov (n.d.). The department of education (n.d.) suggest that the child will benefit from spending a lunch time, break time or play time at the new setting, the child will be able to see what the lunch hall, play ground and class room in like before going full time in the setting.








The needs of the child


West- Cheshire.ac (n.d.), found that children will often be apprehensive about changes especially when leaving their families and moving to somewhere new is involved. West- Cheshire.ac (n.d.) found that many children’s biggest worries during transitions could be as simple as where the toilets are or more deeply rooted. Teachers are responsible for acknowledging these worries to enhance and support the children’s learning. 
The webpage teachearlyyears.ac (n.d.) states that the child need some sort of stability in a child’s early years especially during time of transition for example always having one family member picking up the child, so the child has a familiar face at the end of the day. 
Another need stated by the webpage teachearlyyears.ac (n.d.) is building relationships which is vital during transitions for the child and teachers/ practitioners, the parents and practitioners and children and their peers as it can help with children’s separation anxiety. Teachearlyyears.ac (n.d.) believes that warm and respectful exchanges between teachers and family members are greatly significant in easing the process of transition not only for the parents but child also.
Having the correct environment and a good routine can help encourage a child’s learning as stated by teachearlyyears.ac (n.d.) which is great for children to build friendship and help the need to develop a sense of security during transition, they must feel safe and secure in order to continue to grow and develop. Stable environments are essential for the child to gain a sense of belonging.

Communication during transition periods

Early learning HQ (2017) believes that the ability to communicate effectively is crucial for developing a positive relationship with children, their families and professionals. Effective communication paves the way for an enjoyable and positive environment which is vital for young children’s development. It is proven that if parents and staff members feel they have a strong relationship along with communication this will benefit the way in which the child will learn and develop (Early learning HQ, 2017). Professional association for childcare and early years (PACEY, 2016) has well documented evidence that there is a need for teachers and practitioners working with children and their families to work close together and communicate. It is important that a common language is used between professionals and children’s families, so all information is properly received and understood from both parties. 
It is proven that if teachers and practitioners have effective communication along with a positive relationship with the children in their class, there is a higher chance that children struggling with any problems will feel comfortable enough to speak to the teachers about them, another benefit of parents and teachers/ practitioners having a strong relationship and communication is proven to benefit the way in which the child will learn and develop (Early learning HQ, 2017).
Holding meetings and evenings where the new parents have the opportunity to meet their child’s new teachers and practitioners can be a great way to gather useful information about what their child will be doing in class and gain answers to any queries they may have. It is also a great way for teachers to gain information about the child such as their learning techniques, what their child may struggle with and any information that may benefit the teachers (Pacey, 2016).
HM Government. Gov (n.d.) specifies that practitioners and parents must give each other a full attention when communicating out of respect and to ensure that all information is received. Communication can be non- verbal as well as verbal, body language can speak as much as verbal, professionals must be careful with what their body language is saying when speaking to parents to remain professional. Use of photographs or visual aids can be a brilliant way to communicate with parents and children to further explain their points and can be extremely beneficial if parents speak a different language or have hearing difficulties (HM Government. Gov, n.d.). 
Listening to parents correctly is highly important and must be done without interruptions, to ensure full understanding and sympathy as stated by Hillingdon- Local safeguarding children board (LSCB, 2017), this is also highly important when dealing with cultural differences or sensitive subjects to ensure full respect. LSCB (2017), informs professionals to be wary of your environment when discussing curtain topics and the nature of the topic, sensitive and more serious matters should be discussed in a private environment to ensure safeguarding procedures and regulations are met. 
Working together during transitional period
	
Department for education (2017) states that staff play a major role in a smooth transition for children between settings. It is believed that it is the staffs responsibility to pass on key information about every child to ensure an easy and enjoyable transition for every child. 

According to Department of education (2017) suggests that teachers and practitioners should communicate with parents and children and discuss ways in which they can support the child and their journey into their new class or setting. Schools should give teachers the opportunities to discuss individual children and plan how they are going to meet the needs of the child, this can also be adapted to staff meeting with parents to gain information as discussed previously (Department of education, 2017).
Teachers and practitioners have the responsibility to consider the needs of every child during transition, meaning having the responsibility to communicate if there are any concerns or problems they may have. They should also be ready to provide children with English as an additional language (EAL) and special educational needs (SEN) and be prepared to communicate with not only other staff that may be able to help but parents as well to ensure the best and equal opportunities (Department of education, 2017)
The British council website (2010) states that non-verbal communication can be just as effective than verbal communication. It has been researched that only 10 percent of communication takes place verbally, the other 90 percent is made up of facial expressions, gestures and posture. Teachers have the opportunity to convey meaning when using non-verbal communication to enhance children’s learning as shown when reading a book and how important facial expressions, gestures and Oculesics (eye contact) can be and how much of a difference these can make to the emphasis of the story (British council, 2010). 
Howard A. Smith (2000) saw an increase in the amount of research that has examined the influence of the non-verbal communication and its significant use within education. It was found that with an increase in the use of non- verbal communication there is an increase in children’s learning and interest in the subject they are being taught (Howard A. Smith, 2000). 
Non-verbal communication can be a great way to relay information back to parent as found by education.org (2017) by using methods such as ‘all about me books’ which is a book designed specifically for that individual child and is an effective way for staff and parents to communicate easily by including information about what the child has been doing in class, what the child enjoys and what the child isn’t enjoying. These can be great during transitions as it can be passed on to the next teacher and can be referred to at any time, these can be a great idea for parent do with their child before starting in nursery for the teachers and practitioners to gain information about them before starting.  Photographs or visual aids can benefit if the parents speak a different language or suffer from hearing impediment or just an easy way to show them how their child is playing or working in class as agreed with HM Government. Gov (n.d.).
UNC child development institute (2018) believes that it is just as important for parents to relay information to staff especially during transition, so their child’s new teacher gets to know information about their child personally. This is important if there are any specific topics or areas that the child may be sensitive about, this is also vitally important when concerning information about who has access to the child and who does not, to ensure the child is being taken home by the right person, this can be by verbal communication or by paper work. Parents can also communicate effectively through non-verbal communication through the medium of a journal, so parents can express any concerns or praise they may have for their child’s teacher, this can be increasingly effective during transition (UNC child development institute, 2018).                     




[bookmark: _Hlk499566358]


Parents 
                                 It is important that parents relay information to staff especially when the child is going through transitions because the new teachers or key workers don’t know the child’s personality, this can be done by:                                                                                                                                                Verbal communication: It is vital that the parents/ guardians communicate if there are any specific topics or areas that the child is sensitive about i.e. if a parent is not around they may be sensitive around the family topic. It is also important that parents/ guardians relay information about who has child access to the child and who does not.
Non- verbal communication: This can also be done through the medium of a journal, this is and easy and effective way to communicate any concerns parents may have. https://www.nurseryworld.co.uk/nursery-world/news/1080194/transition-settings (Accessed on 18/11/17)                                                               






Theories 
Lev Vygotsky, 1896-1934
Lev Vygotsky (1896- 1934) his work helped many educational professionals develop organised training methods to use in everyday, to improve communication and relationship skills. Vygotsky improved the work of Piaget who studied what children are able to learn at different ages. Vygotsky believes that children at play are making sense of the world through a process of ‘inner speech’, therefore we sometimes find children talking to themselves (Communication practices.org, n.d.). 
[image: ]Zone of proximal development 

Vygotsky coined the term ‘zone of proximal development’ in the 1930’s on the means of recognising the importance of solitary skills but was interested in what children can do with the support of teachers and professionals, and how it can benefit children in the immediate future (nwea.org, 2012). 
The ‘zone of proximal development’ is the difference between what students can accomplish with help from teachers, professionals, parents, books and even other students (scaffolding) and what the students can do alone without help from anyone (Communication practices.org, n.d.).
Vygotsky believed in learning through assisted performance learning however, Vygotsky believed it was important that the instructions that are given to the child within the zone of proximal development are not too difficult or to easy but just challenging enough to help the students to strive and build on that have already been established (nwea.org, 2012). 
Vygotsky found that assisted performance learning will only operate within the zone of proximal development (Communication practices.org, n.d.).
[bookmark: _Hlk517210928]Vygotsky used the word ‘scaffolding’ to describe the help and assistance given, that allows the student to successfully perform a task that the student wouldn’t have been able to accomplish otherwise (nwea.org, 2012)
Vygotsky believed that if teachers are able to locate and use the ‘zone of proximal development’ theory it can help teachers and professionals to plan and target instructions to benefit the child’s learning whether it be for a whole class, small group or individuals. This can be increasingly effective for guiding early years learning (nwea. Org, 2012).
Maslow’s hierarchy of needs 

[bookmark: _Hlk516786561]Huitt, W. (2007) studied and defined Abraham Maslow (1954) theory of Hierarchy of needs which he captured in his paper ‘complexity of human behaviour. Maslow proposed his hierarchy of needs based on two groups, one being deficiency needs and growth needs and the other within the defiance needs for example some people are motivated to achieve certain need and some needs take precedence over others however, each lower needs must be met before moving to the higher level. 
Maslow presented the idea that very human actions are directed towards goal attainment. He believed that any behaviour could have several functions at the same time, for example going to an after-school club could satisfy one need for self-esteem and social interaction (Huitt, W., 2007).
The five levels are:
1. Physiological: hunger, thirst, bodily comforts, etc.
2. Safety/security: out of danger.
3. Belongingness and love: affiliate with others and be accepted.
4. Esteem: to be competent, to achieve, gain recognition and approval.
5. Self-actualisation:  including morality, problem solving, creativity etc.
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Huitt, W. (2007) states that the first four levels (lower levels) are considers to be physiological needs, whilst the fifth (top) level of the pyramid is considered to be needs for growth. 
Norwood (1999) proposed that Malow’s hierarchy can be used to describe the kinds of individuals information to seek different levels of development. Individuals at the lowest level seek coping information in order to meet their basic needs, individuals at the safety level seek helping information to seek to be assisted in feeling safe and secure. Enlightening information is looked for by individuals that are seeking to meet their belongingness, often this can be found in books and other similar materials. People who are seeking self esteem are usually seeking empowering information. Edifying information is sought by individuals in the growth levels of cognitive, aesthetic and self-actualisation. It is important that all children’s needs are met during transitions to enable a smooth transition (Norwood, 1999). 


















John Bowlby (1907-1990)- Mary Ainsworth (1913-1999) 

John Bowlby (1907-1990) developed the attachment theory along with the joint work of Mary Ainsworth (1907-1991), he revolutionised the thinking about a child’s tie to the mother and its disruption through separation, bereavement and deprivation.  Mary Ainsworth (1913- 1999) formulated the concept of material sensitivity to infant signals and its role in the development of infant and mother attachment patterns, M Ainsworth made it possible to test some of Bowlby’s ideas and helped expand the theory itself and no responsible for some of the new directions it is now taking (Inge Bretherton, 1992).
[bookmark: _Hlk517211098]Inge Bretherton (1992) researched and comments on Bowlby, J. (1982) attachment theory and states that Bowlby, J. (1982) did not rule out the possibility of a child to be attached to a figure other than the mother however, he did believe that there should be a primary bond which is more significant (usually the mother). Bowlby’s attachment theory can be applied during transitions to understand a little bit more about what the child may be going through during these times, especially nursery child who may be leaving mother or father for the first time, meaning bond with teachers and practitioners are essential during these times to feel safe and secure so the child can develop without unnecessary stress for the child. 
Harlow, H. F., & Zimmermann, R. R. (1958) were highly influenced by the work of Bowlby and his attachment theory, they decided to study the attachment theory on young monkeys and found that the meaning for intrinsic need for emotional and with the mother is greater than the need to be fed. Bowlby used these results to explain his theory further. 










Bowlby’s stages of attachment

Bowlby, J. (1982) discovered four stages of attachment that individuals go through during their lives, these include:

1. Reattachment (newborn-6 weeks): The first stage happens between newborns to 6 weeks. Bowlby, J. (1982) found that infants acts in such a way that attracts adults, such as crying, cooing, smiling, and trying to make eye contact. It is found that although the infant is not yet attached to their mothers, they are soothed by the presence of others. 
2. Attachment in making (6 weeks- 6 to 8 months): Bowlby, J. (1982) found that infants quickly begin to develop a sense of trust in their mothers, in that they can depend on her in times of need. Bowlby, J. (1982) found that infants are soothed more quickly by their mother and smile more often next to her. 
3. Clear cut attachment (6 to 8 months- 18 months to 2 years): Bowlby, J. (1982) discovered that once the attachment is established the infant often prefers his mother over anyone else. Bowlby, J. (1982) found that during transitions infants usually experiences separation anxiety when their mother leaves. 
4. [image: ]Formation of reciprocal relationship (18 months- to years +): Bowlby, J. (1982) found that as the child’s language develops, separation anxiety usually starts to decline. Bowlby, J. (1982) discovered that the child now can understand that when their mother leaves she will be coming back, this is through the increased sense of security the child has.

Strategies 

Providing activities during transitions not only provides children with the opportunity to find out new information about the setting but parents also. Activities also gives the child and parents the opportunity to become familiar with the routine of the setting along with the new key workers.
· The first strategy that was discovered by friendshipcircle.org (2011) to help children during transitions to settle in to a new setting and familiarise themselves with the setting is to create a treasure hunt. The treasure hut consists of having to find clues in the places with the children will use most often such as the toilets, sinks where the children are free wash their hands during the days, the coat room and dinner hall. This is no only a great was for the children to get to know the new setting but also reinforces team work and helps the children to build new relationship with their key workers and peers (friendshipcircle.org, 2011).

· Friendshipcircle.org (2011) found that asking the children about their family such as does the child have any siblings and what are their names and ages? Asking if the child has any pets etc increases the child’s enthusiasm and concentration during transitions, although the practitioners and teachers need to be careful as this could be a sensitive topic for some children. Another great activity is giving the child the opportunity to draw their family in a ‘all about me’ book, this idea gives the practitioners and teachers an opportunity to get to more information about the child and also gains vital information such as if the child doesn’t live with their mum or dad then the practitioners could give the child alternative activities to do when the children are doing activities based on mothers or father’s day (friendshipcicle.org, 2011).

· Planning ahead can play a vital part during transition as before an activity the child should know exactly what they will be doing, and all steps should be explained to the child (friendshipcircle.org, 2011) 

· Positive reinforcement should be applied whenever possible even when the child is aggravated, the practitioners and teachers should try not to complicate the situation by adding their own frustrations as it is easy for children to pick up on emotions (friendshipcircle.org, 2011)
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