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Choose 3 images/videos and critically reflect upon how such images/identity are portrayed and (mis)interpreted in society.
This assignment will critically reflect upon how videos can be correctly or incorrectly interpreted regarding inequalities experienced by disabled individuals (Shandra, 2018). Social inequality can be defined as resources being distributed within society and the amount an individual receives depends upon their social background, economic circumstance and level of education (Warwick-Booth, 2019). Inequalities may be experienced by individuals due to a number of socioeconomic factors, including: social class, gender, age, ethnicity and disability (Grusky, 2019). Disability has been defined ‘under the Equality Act 2010, as an individual having a physical or mental impairment that has a ‘substantial’ and ‘long-term’ negative effect on their ability to do normal daily activities’ (UK Government, 2010). A disability can be a mental, physical or learning impairment, or an individual could have a combination of these impairments (Citizens Advice, 2021). ‘There are 14.1 million disabled people in the UK, 8% of children are disabled’ (Scope, 2021). Children with a disability may experience several inequalities throughout their life time including social exclusion (Mitra, 2017). 
Video one portrays a girl who is a wheelchair user suffering from cerebral palsy; a condition that affects movement and balance that is caused by issues within an individual’s brain (NHS, 2020). There are many barriers this individual has to face, including being excluded by her peers, schools not accepting her as a student, physical barriers to her accessing institutions and economic factors that have prevented her reaching her full potential (Koller, et al, 2018). According to The Equality Act 2010, an individual should not be discriminated against due to having a protected characteristic, such as a disability (Equality and Human Rights Commission, 2015). Therefore, this girl is experiencing several forms of exclusion and discrimination in different areas of her life (Grusky, 2019). A possible solution to her being excluded by her fellow peers, is young people being informed and receiving an education regarding disabilities (Naraian, 2017). Through delivering this information, the educators are conveying the importance of young people treating the individual with a disability equally (Graham, 2020). The girl has human rights that should be accounted for, if the local school were informed about the individual’s rights then the school system would be required to accept her as a student (Osler and Starkey, 2017). The Medical Model of Disability states that the disability an individual possess is their own issue to deal with, not the issue of other individuals or physical barriers created in institutions (Letšosa and Retief, 2018). Therefore, if the girl with cerebral palsy would not receive help or adjustments from institutions that she attends, she has to overcome barriers herself (Chartered Society of Physiotherapy, 2021). In comparison, The Social Model of Disability conveys that society and institutions are responsible for disabling individuals due to institutions being built in favour of individuals that are not disabled (Foundation for People with Learning Disabilities, 2021).  Large corporations build their companies that are not accessible for individuals with a disability and this excludes the individual with a disability (Koller, et al, 2018). The girl with cerebral palsy may have to deal with this barrier due to buildings not being wheelchair accessible (Hamraie, 2017). These institutions could solve this issue by building lifts instead of stairs and wider door frames for a wheelchair to move around the building in a comfortable manner (Guffey, 2018). However, an issue may arise if the institution does not possess the financial means to alter their organisations to be inclusive for wheelchair users (Hamraie, 2017). Functionalist Theorists believe that society is able to successfully function if the main agencies of socialisation are working together, these are the education system, family, mass media, religion and the government (Granovetter, 2017). Therefore, if the education system restricts the girl with cerebral palsy access to certain schools, she may feel socially excluded and this could affect the functioning of society (Naraian, 2017). In order for her to receive an inclusive education, her learning resources, equipment or access to the buildings, may have to be altered (Mitra, 2017). Action Cerebral Palsy are a charitable organisation that aims to ensure that individuals with cerebral palsy are able to receive a quality education, gaining guidance and support from agencies, to enable these individuals to have an efficient quality of life (Action Cerebral Palsy, 2021). 
Video one - https://www.youtube.com/watch?v=rjluLV1F-UI 	
	(Act Alliance, 2014). 
Video two illustrates that the majority of individuals living with a disability, live in developing countries (The World Bank Group, 2021). These individuals may be living in poverty and dealing with a disability, due to their lack of access to resources that are essential to improve their quality of life (Durojaye and Mirugi-Mukundi, 2020). Due to the possibility of these individuals living in poverty as disabled individuals, they are more likely to experience poverty due to barriers and social exclusion, which endorses social stratification within contemporary society (Mitra, 2017). Social stratification occurs where individuals are categorized into groups depending upon socioeconomic factors such as, education, ethnicity, gender or social status (Grusky, 2019). In developing countries individuals may be categorized into a group depending upon more than one of these factors (Obeng-Odoom, 2020). Individuals living in developing countries dealing with issues of poverty, may not have access to a fair education due to lack of government funding to provide education to all children and young people (Heiss, et al, 2018). However, these individuals would need educational professionals that have received the correct training and learning resources to meet the needs of each child with a disability (Graham, 2020). The United Nations Development Programme enables disability inclusive development by highlighting the importance of laws and policies that enable inclusive access to institutions and allows individuals with a disability the opportunity to reach their full potential (United Nations Development Programme, 2021). Therefore, if a child is experiencing poverty, possibility due to their disability, they would need their social wellbeing to be improved, which could be their standard of education and how inclusive the school they attend is (Mitra, 2017). Within school a disabled child’s behaviour may depend upon their interactions and the type of environment they experience, according to Behaviourism Theory this is a process known as conditioning (McLeod, 2020). Behaviourist Theorists believe that the child has learnt this behaviour from an individual or setting they are in (Grau, et al, 2019). UNICEF has noted that ‘47 country offices across Africa, reported programming on issues related to inclusive education such as school enrolment of children with disabilities, teacher training and inclusive early childhood education’ (UNICEF, 2013). In developing countries there is a lack of inclusive education, due to a lack of funding for efficient training to ensure teachers are being inclusive within the classroom and a lack of funding to alter learning resources for children with a disability (Johansson, et al, 2018). 
Video 2 - https://www.youtube.com/watch?v=VjxFhEbCLmM 
	             (Work Bank, 2019). 
Video three focuses on The Global Education Monitoring Report (2020), which believes the education system should adapt in order to be inclusive towards children and young people with a disability (UNESCO 2019). The Report highlights the importance of diversity and social inclusion within the education system both in the UK and developing countries (Education International, 2020). However, there is evidence that in both affluent countries and those that are struggling, children and young people may be categorized within the education system due to their social status or disability (Grusky, 2019). Through this categorisation, children from poor economic backgrounds may receive an unequal education to those who can afford public school education (Heiss, et al, 2018). Also, in some countries individuals with disabilities are prevented from attending mainstream schools and are forced to attend ‘special’ schools, which socially excludes them (Tomlinson, 2017). The Additional Learning Needs and Education Tribunal (Wales) Act 2018 was created to help and support individuals with additional needs and this Act replaced legislation in regard to ‘Special Educational Needs’ (SEN) (The National Archives, 2018). This change of terminology highlighted the importance of social inclusion and ensured that society does not label any individual with a disability as ‘special’ (Little, 2017). Every child in England and Wales has a right to an education according to their Constitutional Rights (Feikert-Ahalt, 2016). The quality of their education may be affected by the level of inclusive resources the school provides, the appropriate nature of the training the teaching staff has received to provide an effective education to a child with additional needs and the support staff that provide advice and guidance to the child or young person (Graham, 2020). However, these inclusive practices are only made possible if the educational institutions receive significant government funding, that enables children with a disability to learn in an individualistic manner (Tomlinson, 2017). Marxists criticised Capitalist Theory as the Capitalist system favours individuals that have significant funds and categorises individuals into different social classes depending upon their economic situation (Roediger, 2019). Therefore, government agencies would support the Capitalist movement as they have power and control over which institutions receive either a suitable amount of funding or the institutions receive a lack of funding and this ultimately controls the type of education a child with a disability receives (Stiglitz, 2019). Disability Rights UK (2012) are a charitable organisation that provides guidance to individuals that have a disability. This charity is run mostly by individuals that have a disability or health condition themselves. These individuals help to improve policies in regard to the education system and how it needs to be altered to support individuals with a disability (Mitra, 2017). Therefore, Disability Rights UK (2012) would fully support the 2020 Global Education Monitoring Report to ensure children and young people within the education system receive an education that enables their educational attainment to be enhanced.
Video 3 - https://www.youtube.com/watch?v=kEyjlqixq9c 
                                                                                                   (GEM Report UNESCO, 2020).    
Furthermore, all three videos are in favour of individuals with a disability to receive inclusive practice in education, work or other aspects of their life (Graham, 2020). The videos all convey the importance of having buildings, resources or learning tools adapted to cater for the individual needs of the person with a disability (Guffey, 2018). The Social vs Medical Models can be considered in all three videos, as each video acknowledges that society and institutions were built in favour of individuals without a disability which develops social exclusion (Foundation for People with Learning Disabilities, 2021). Therefore, the three videos would support the Social Model of Disability, as all three videos portray that individuals with a disability are excluded or marginalised (Koller, et al, 2018). In comparison, video one is focused upon a girl that has a specific disability, she is a wheelchair user and the video highlights the barriers of inequality she experiences (NHS, 2020). Video two implies that ‘One billion people, or 15% of the world’s population, experience some form of disability, and disability prevalence is higher for developing countries’ and these individuals may have to deal with issues of poverty (The World Bank Group, 2021). Video three focuses upon the education system and the importance of inclusion within the UK and developing countries (Kauffman, 2020). Therefore, all three videos highlight that individuals with a disability can be socially excluded from society but these individuals need to be given help and support in order to reach their potential and have their individual skill set embraced (Koller, et al, 2018). 
To conclude, all three videos convey that an individual with a disability can be socially excluded or marginalised by contemporary society (Naraian, 2017). Individuals with disabilities can experience inequalities in all aspects of their lives, despite various laws such as The Equality Act 2010, enacted to prevent discriminatory practice (Bate, et al, discriminatory 2018). However, a possible solution to prevent these inequalities being experienced by disabled individuals, is educating members of society not to pre-judge or socially exclude individuals with a disability (Naraian, 2017). Another possible solution to these marginalisation issues is government funding providing educational institutions with learning resources that can be adapted to suit the individual needs of each child or improvement of physical barriers (Johansson, et al, 2018). Also, issues of poverty experienced in developing countries by individuals with disabilities, could be solved by ensuring children are able to receive an efficient education and have the skills to gain a successful occupation in the future (Cobley, 2018). All three videos convey the social, economic and physical barriers that individuals with disabilities face (Koller, et al, 2018). However, through educating individuals in society, ensuring they have individualistic education and are not discriminated against, should reduce the likelihood of these individuals being socially excluded from contemporary society (Equality and Human Rights Commission, 2015). 
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