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I acknowledge the use of Microsoft 365 CoPilot (https://copilot.microsoft.com) on 11th October 2026 and 22nd October 2026 to find sources during my research. I used the prompts: 
1. I am researching what reflection is for my higher education studies. Can you find me credible, academic sources on reflection.
2. Find me academic sources (articles or journals) for "What is reflection?".
3. What is reflective practice and can you provide me with credible, academic sources?
4. Find me a credible, academic source that explains the benefits of reflective practice in early years.
5. Provide me with a credible, academic source specifically about reflective practice helping early years practitioners adapt provision/respond to children’s individual needs and inclusion.
6. The Theory of Reflection
7. Find me credible, academic sources for Schon's theory on reflection.
8. Find me a credible, academic sources for Gibbs Reflective Cycle.
9.  Find me a credible, academic sources for Kolb's Reflective Cycle.
10.  Define professional practice in early years and its importance. 


Part 1- Personal Development Plan 

	SMART
	Short-term Goal 
	Long-term Goal 

	
Specific 

	I would like to feel more confident when completing references in my assignments because having more confidence will help me to feel more motivated. 

I need to continue practising referencing using the guidance handbook and asking support from lecturers when necessary. 

A constraint I may face is a lack of confidence and managing my time with my other commitments. 
	I would like to gain more knowledge and access more training opportunities through my workplace on neurodivergence because it is a significant part of my role and something I am passionate about. 

I need to find and attend Continuing Professional Development opportunities about neurodiversity.

The constraint I may face could be that there is limited time available for me to leave my role. 

	
Measurable

	I shall reflect on whether my confidence has grown and whether I can do things independently that I previously needed guidance with.

I will feel more confident carrying out academic tasks with less guidance and support. 
	I shall identify if I have taken new opportunities and review if I can demonstrate new skills or explain new knowledge.

I will feel I have more confidence in my role and if I have received positive feedback from the senior leadership team. 

	
Achievable

	I shall ask for guidance from lecturers, regularly practice referencing and help myself improve by reviewing feedback from lecturers. 

I should acknowledge areas I need to improve, start practising regularly and apply the feedback I have received to my next assignment.
	I will seek guidance and advice on Continuing Professional Development opportunities from the senior leadership team and advisory teachers.

I should ensure I seek training opportunities, applying what I have learnt to my practice and reflect on areas of my practice I feel I could improve. 

	
Relevant

	This will assist me to grow in confidence and help me progress more positively in my degree. 

This goal is currently important to me as I want to complete this degree to the best of my ability. 

I have the necessary resources to complete this goal because I have access to supportive lecturers and I am motivated to achieve this qualification. 

This goal helps me achieve my long-term objective as it will help me remain motivated and encourage me to continue. 
	This goal will help me expand my knowledge and help me improve my practice within my role. 

This is the right time for me to begin working towards this goal as I have found a career that I am passionate about.

I have the necessary resources for this goal because I have a supportive senior leadership and outreach team.

This goal will help me improve my practice as it will assist me in expanding my knowledge and skills.  

	
Time-Bound 


	I would like to complete this goal within the next two months, and the completion date is the start of December 2026. 

I am going to set myself periods of time after work to practice referencing and reading the guidance handbook.
	I would like to complete this goal within the next year, and the completion date is the start of October 2027. 

I am going to work on this goal during my work and personal hours by speaking to the relevant people and searching for new opportunities.  
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Policy Context in Wales
The Welsh Government’s (2023) Curriculum for Wales guidance encourages practitioners to observe, reflect and explore their practice to see what works best for supporting each individual child’s needs and development. This policy suggests that reflective practice is important in early years because every child’s needs are different and they may develop at different rates. This policy could encourage practitioners to use reflective practice by observing, adapting learning opportunities and thinking about whether their practice is effective for each child's needs. This then supports learners having access to effective, individualised learning opportunities. 
Part 2- The Importance of Reflective Practice Within Early Years
Why is reflective practice important to Early Years practice?
Research by Lombardi et al. (2023, p. 451) discusses how reflective practice is beneficial within early years practice because it can support early years practitioners to continue improving their knowledge, skills and their own professional attitudes and behaviours. Subsequently, this can assist early years practitioners to better support the children and their families. 
Cigala, Venturelli and Bassetti (2019, p. 1) carried out research on reflective practice using eight practitioners and one pedagogical coordinator and the study identified that reflective practice had positive impacts on the practitioners’ wellbeing. In particular, the practitioners felt more connected to the other professionals in their group, more capable at carrying out their roles and more confident when making decisions in their own practice. This may be beneficial to early years practice because practitioners who feel more confident and content within their role may be better equipped to respond efficiently to new challenges and could possibly better develop their practice. 
Dionne et al. (2025, p. 1) conducted a study where they gave fourteen practitioners and six managers professional development including examining their previous practice. This is important as a key part of reflective practice is looking closely at your previous practice and examining how you can improve. The results of this study suggest that examining their practice as part of their professional development assisted the practitioners to reevaluate how they carried out observations and planned interventions, meaning they could provide learning opportunities that were more appropriate to each learners' development stage. This research suggests that reflective practice may be important to early years because it may improve inclusion within the setting. Practitioners may be able to respond better to the children's individual needs and continuously aim to improve the activities they provide. 
What is Reflection and Reflective Practice?
Dewey (1933, p. 9) suggests that reflection involves carefully examining beliefs or pre-existing knowledge, considering the evidence that supports it and using this to reach properly informed conclusions. 
Research by Lombardi et al. (2023, p. 451) suggests that reflective practice is when professionals carefully analyse how they interact with others and how they apply their knowledge in practice. They can then learn from their previous experiences and improve their future practice. 


	
	
The Theory of Reflection
Schön’s (1983, p. 50) theory explains that on occasion, we use reflective practice whilst carrying out our practice. This means that we are thinking, adapting and reflecting whilst carrying out our practice. This is known as “reflection-in-action”. The theory explains how something unexpected can happen, the practitioner notices it, they assess what is happening and then adapt however necessary, all whilst the situation is still happening. 
An example of “reflection-in-action” in early years practice could be a practitioner delivering a planned activity, then noticing a child is not engaged, considering why this is happening and then instantly adapting their activity to re-engage the child. 




Analysis of Different Reflective Models
Gibbs (1988, pp. 49-50) suggests that only thinking back on an experience may cause people to only describe the experience and how they felt about it, rather than fully analysing the experience. This reflective model suggests describing what happened, thinking about how you were feeling or what you were thinking, what was positive or negative about the experience, thinking about what was happening and what other people’s experience was, what else could you have done while it was happening and then creating an action plan in case the situation arises again. 
Kolb’s (1984, p. 30) reflective model suggests that there are four abilities needed for students to take part in active learning. These include taking part in an experience, looking back on said experience and considering it from more than one perspective, using what you observed to learn from the experience and create new ideas and then applying everything you have learned to your practice. 
A similarity I have found is that both these reflective models may encourage early years practitioners using the models to use what they have learnt from the previous experience to help them make a more informed decision should the situation arise again. However, a difference I have identified is that Gibb’s reflective cycle provides more detail and requires you to think about how you were feeling and what you were thinking at the time. Kolb’s model does not have a specific stage to do this, meaning that people may not properly reflect on the situation and how it made them feel using this model. 
An early years practitioner may benefit from Gibb’s six detailed stages as they may review a situation more thoroughly which could be useful when dealing with a complicated interaction with a child. However, using multiple stages with more detail takes more time which can be difficult for practitioners to use in a busy early years environment. 
Kolb’s reflective model may be beneficial to an early years practitioner because it may be easier for the practitioner to only have to remember four stages, meaning they may be able to implement them into their practise more easily than Gibb’s model. However, Kolb’s model has less guidance which may cause the practitioner to reflect less thoroughly. 


	
[image: Gibbs reflective cycle diagram explanation and stages overview][image: David Kolb’s Learning Styles and Experiential Learning Cycle] 
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Part 3- Professional Practice in Early Years and Its Importance
Introduction 
Professional practice in early years has many significant aspects that are important when meeting the individual and inclusive needs of children including professional values, multilingual practice, observations and planning and the rights of the child.  Research by Reed and Walker (2017, p. 182) suggests that professional practice in early years may include practitioners having to continually adapt their practice to meet the individual needs of the children. The findings also suggested that professional practice should include valuing different people’s perspectives. This may include, listening to the child, the child’s family and colleagues.  Overall, the research demonstrates that professional practice includes adapting practice within the requirements for each child’s individual needs so that they can access provision and participate meaningfully in their learning. 
Professional Values and Communication 
Professional values are a significant aspect of professional practice in early years. Research by Johansson and Einarsdóttir (2018) suggests that values are important in early years practice as they contribute to assisting children to become good people in society. This demonstrates that practitioners who implement professional values in their settings, could possibly help influence children’s relationships with others and their behaviour in a positive manner. 
Equality and equity are important professional values because if practitioners adapt learning experiences to each child’s individual needs and circumstances, this may assist children to access and participate in learning opportunities while feeling included (Pearson and Degotardi, 2025, p. 1241).  Without equality and equity, children may not be able to access learning opportunities and could possibly feel excluded from them. Therefore, they may have fewer opportunities to participate in activities and demonstrate their abilities. 
Other significant aspects of professional values are confidentiality, safeguarding, communication and respect. The Welsh Government (2026) states that it is important for practitioners to maintain effective communication with parents or carers so that they can work together effectively to meet each child’s individual needs.  This demonstrates that effective communication may help practitioners to better understand children’s needs and may help them to work more consistently with parents and carers.  Research by Solberg (2023, p. 367) found that when practitioners pressured parents and carers to disclose private information, they became more reserved in how they were communicating. This research implies that if practitioners build trusting relationships with parents and carers, they may be able to better support children’s individual needs as parents and carers may feel more comfortable sharing relevant, confidential information voluntarily. However, the Welsh Government (2019, p. 5) states that practitioners should always place the child in the centre of the approach and share all necessary information appropriately to the relevant services. This should be done while following safeguarding procedures to support the needs of the child. 
Lastly, practitioners should respect the children’s points of view. UNICEF and Child Rights Connect (2019, Article 12) state that all children have the right to express their opinion on situations that affect them and that all adults around them should always listen and take their viewpoint seriously. Practitioners may do this by using language the children understand and using non-verbal forms of communication, such as signs, gestures or visual communication supports where needed.  Listening to children is important in early years because it assists practitioners to recognise the children’s individual needs and gives them an opportunity to feel included.
Multiagency Work
Multiagency work is another highly important part of professional practice in early years. The Welsh Government (2025) states that multiagency work includes practitioners working with organisations, agencies and other professionals to ensure the children’s individual needs are met. The examples provided by the Welsh Government include “Local authorities, health, police, youth justice and the third sector”. The guidance explains that it is very important that everyone involved works together so that children and their families do not miss out on opportunities. Overall, this demonstrates that it is good practice for practitioners to carry out multiagency work as it may improve the quality of provision the child receives because the professionals can combine their knowledge to respond to children’s individual needs.  An example of this could include an advisory teacher working closely with a practitioner and supporting them by recommending strategies and adaptations for an individual child’s needs within a provision. Therefore, the child may then be able to access learning opportunities and feel included. If multiagency work is not carried out effectively and with clear communication by all involved, the Welsh Government (2025) states that it can contribute to children missing important opportunities and risks delays in them getting the support and assistance they need. 
Overall, practitioners and other professionals need to ensure that the professional relationships they have with each other are built on trust and that they are sharing information in an effective manner (NSPCC, 2025, p. 5). This is important when multiagency work is being carried out because it helps ensure all professionals involved have a clear understanding of the children’s needs and helps them provide the correct support for the child efficiently. 
Observations and Planning
Observations and planning are key parts of professional practice in early years. Practitioners should use observations to inform their future planning so that children’s individual needs can be met and they can participate in experiences that support their overall development and learning (Welsh Government, 2024, p. 10).  This is important for inclusion as it may mean that practitioners can offer children learning opportunities that are suitable to their needs and development stage. If practitioners did not carry out observations, children may not have access to appropriate learning opportunities and could potentially feel excluded from learning experiences or unable to participate to their full potential.  
Research by Dolya (2010, p. 9) describes Vygotsky’s Zone of Proximal Development as the difference between what a child can achieve on their own and what they can achieve with an adult supporting them.  If practitioners carry out regular observations and recognise what a child can do independently using skills they already possess and then observe what a child can do with adult support, they may be able to use these observations to plan suitable learning experiences and identify the child’s next steps. An example of this could be a child trying to complete a jigsaw puzzle. The child may be able to complete some of the jigsaw puzzle independently but may then require an adult’s guidance for the rest. The practitioner can observe the child’s individual needs. This is important because it may help practitioners to ensure that the children are receiving support where needed. If children are getting the appropriate guidance based on their individual needs and support from adults, it may help them to develop new skills and to feel included. If children are not given enough support, they could possibly be left struggling but if they are given too much support, they may not be given enough opportunities to develop their independence. 
United Nations Convention on the Rights of the Child
The United Nations Convention on the Rights of the child is significant as it supports practitioners to meet children’s individual and inclusive needs. The United Nations (1989, Article 2) states that all children should be able to live without facing discrimination of any kind. This is important to professional practice in early years because if children are discriminated against, they may not receive the same opportunities as their peers and may feel excluded. Practitioners should always appropriately challenge discrimination as a part of good professional practice. An example of this could be ensuring children have fair access to learning opportunities and activities.  
Practitioners should also ensure that decisions they make concerning the children should always be child centred and the child should always be the main priority (United Nations, 1989, Article 3). This is a key part for professional practice because if children’s interests aren’t the most important in a situation, their individual needs may not be met. This could possibly lead to safeguarding concerns and the child’s safety, wellbeing and needs not being met properly.  
Lastly, the United Nations (1989, Article 12) states that children who are capable of forming their own views have the right to express their own opinions on situations involving them and adults should take these views seriously in line with the child’s age and maturity. This is a key part of professional practice in early years because if practitioners do not listen to children’s views it may leave them feeling excluded and could possibly affect their wellbeing. 
Conclusion
In conclusion, professional values, communication, multiagency work, observations and planning and the UNCRC are significant aspects of professional practice and are important in making sure the individual and inclusive needs of children are met. These aspects all work together to support children’s individual needs, learning, development and their wellbeing. Practitioners need to recognise the importance of all the different aspects of professional practice so that they can see that each child is different and requires different adaptations to be able to join and access learning experiences meaningfully. If practitioners recognise the significance of professional practice, they may be able to provide high-quality, inclusive early years experiences. 
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