


	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
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	2. Intellectual Skills (Analysis)
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	3. Pedagogic and Professional Applications (Practical Application and Deployment)
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	4. Key Transferable Skills
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I made satisfactory use of the interview with the class teacher and gained good insight to the target pupils attitude towards his learning.



	I feel overall, I struggled with this assignment. 
I think I should have included annotated work.
I do feel that on completion, more confident on addressing next steps.





	Student’s Name
	Rhiannon Grostate
	Date
	30/5/18

	Student’s Signature
	R Grostate








Student number 0850958
SDPP Module

‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

This assignment focuses on a child in a Swansea based school under the Swansea Local Authority. Within the school, there are nine classes with a total of 248 pupils aged between three and eleven years old (Estyn, Her Majesty’s Inspectorate for Education and Training in Wales, 2013). Children from age three attend the nursery and nearly all children are in the catchment area. The school is situated between an affluent area and a council estate meaning there is a mix of children from different families and throughout the school has varied levels of abilities within its classes. The learner is a 7-year-old male child from a single parent family (mother). For anonymity, I will refer to the child as T. The learner is in a Year 2 class with 28 other pupils. It has been suggested by T’s current class teacher that last year the cohort had inconstant teachers where the teacher has been unavailable throughout last year which may have impacted T and other members of the class’s attachment. It has been made known to me by the teacher that T has previously been a child carer to his parent and has undergone a nurture programme within the school. It had been decided that T had made sufficient progress throughout last year and the past two terms so has stopped the nurture sessions. 


To assess and plan for the next steps for T, I have compiled a range of data and observations about T using the mosaic approach. 
The mosaic approach aims to collect data, analyse findings and use the information to decide the next steps for the learner summarised briefly in three stages. (Clark, 2011)

Stage One: gathering children’s and adults’ perspectives;
Stage Two: discussing (reviewing) the material; 
Stage Three: deciding on areas of continuity and change.
						(Clark, 2011, p. 15)

The mosaic approach, developed by Clark and Moss (2011), considers the views of all individuals that are involved in the target child’s learning environment including the views of the child. In a foundation phase setting, this may include observations of the child at play with classmates, tracking which provisions the child goes to and time spent in each one, interviews with the child, teacher and classmates, collecting copies of the child’s work and a learning walk around the school. 
Mukherji and Albon (2015, p. 221) advise that adults may use these opportunities to gain an insight to the meaning a child’s setting has for them. 
Clark (2011) complies a list of data collection in the table below.
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In some branches of the mosaic approach, a researcher collecting information  would observe as an paritipating observer, meaning the child would be able to talk with the adult knowing they were listening to what they had to say. The limitation of this, suggested by Westcott & Littleton (2005), is that the child, who may be unused to providing feedback, may say things that they feel the adult wanted to hear which would mean some information may not be a true representation of their feelings. 

Interview with adults
I intended to interview T’s class teacher about T’s progress in literacy, numeracy and his wellbeing. I intended to use this information to find which outcomes T had reached by the end of Year 1, and where the teacher predicts T might finish by Year 2. I planned on asking for School Data that has tracked T’s pupil progress so far. This may grant me access to quantitive data measuring T’s outcomes in Numeracy and Literacy and an assessment of T’s Personal and Social Development (PSD). I intended on using this data as a starting point to see where T potentially could more from and what T’s end of year (EOY) target is.
I intended on questioning effective strategies that have worked for improving T’s learning and look at the school data on T with the class teacher. I feel there are many benefits for this insight with the class teacher, however by requesting this information, it had the potential to impact my own judements on T’s progress, however I intended to use this information in a positive way to move T forward.

Observation
For my observations of T’s activity using the enhanced provisions I decided to use the The Ethological target child method (Sylva, et al., 1980) and the ‘Naturalistic’ observation method (Mukherji & Albon, 2015). 
Greig and Taylor (2004, p. 88) summarise Sylva et al’s (1980) research method as adapted from an animal studies of ‘following individual animals’ to following the behaviour of an individual child using a ‘pre-prepared template’ (Mukherji & Albon, 2015, p. 138). The observations are taken over a longer period of time and can be useful for seeing behaviour in a natural non-participant way. With this method, one can track where the child goes, who he/she plays with and for how long, why they may move on from one area to another and an insight into the language used when playing or learning naturally without adult intervention. While this method of observation has its advantages in needing little more than a notebook and a pencil, a limitation may be that the data collected alone may not provide sufficant data in order to plan to move the learner forward with (Mukherji & Albon, 2015).The information collected with this method however, may provide an insight into particular intrests and children T enjoys working and playing with. There are opportunities within this method to make assessments of oracy through play.

Child interviewing
I planned to interview T on an informal occasion with a classmate. I intended to ask how he likes to learn and who with and why. I also planned to ask if there have been any memorable lessons that he would like to talk about and where he feels he struggles with his learning. A disadvantage to this may be that the learner could mention a recent lesson or be vague about a favourite to please and adult or myself as mentioned previously. The advantage to interviewing another  child alongside T would be that there may be less pressure and focus on T, allowing him to be more open and honest. Another limitation to this however, is there is the potential that T may be infuenced by his friend and answer questions that would be favourable to his friend or even repeat/agree with a friend instead of giving his own opnions.


Tour/Learning Walk.

In Mukherji and Albon (2015, p221), Roberts-Holmes (2011, p. 131) ‘likens a walking tour to “an interview on the move”’.
During the learning walk, I planned on asking T and another classmate to take me on a tour of the school to show me areas that had meaning to them. I planned on asking open questions such as ‘what does this mean to you? How do you use this? Where would you go for support? Who is this for?’ and to let the children lead the tour. I planned on waiting until I had gotten to know the children first after a week or so to allow the children to feel at ease and happy to talk honestly to me.



Tracking
I planned to track the enhanced provisions that T used throughout two sessions (before lunch and after lunch) to see how T used the provisions, who with and how long for. From this information, I may be able to gauge whether the enhancements I have been providing are stimulating and inviting enough for T. I will use this information in relation to my interviews and learning walk to measure how effective the provisions are for T. 


Photography, Bookmaking and magic carpet.
Unfortunatley due to the time frame of this assignment and the avaiabilty given to me by the class teacher, I am unable to to fully utilise the extent of the mosaic approach. Had I more time, I would have fitted in a whole-class book making session with photos for each child to tell me what had meaning to them in their setting. From this I would have focused on T’s book and used this as another method in the mosaic approach.


I have considered the ethics of observing and collecting data on T. I have aderered to the BERA guidelines (British Educational Research Association, 2011) and the ethical guidelines of UWTSD (2017). I have kept T annonomous by withholding his name and the name of his school and teacher.

	
Analysis of learner 

Interview with the class teacher and review of T’s data.
The class teacher (RA) showed me the data revealing T’s outcomes from his entry to Year 2 (the baselines) and T’s October and February outcomes. RA gave me the June outcomes; however, they were not printed on the report. 

Literacy: T’s outcomes are split into Oracy, Reading and Writing. In reading and writing, T’s level decreased between the end of Year 1 and the October in Year 2 which I am told by RA is expected due to the time away from school in the summer holidays. In writing they went down by a whole outcome from 4b to 3b. T’s oracy was up by a sublevel. On discussion of this, RA felt that T’s communication was very mature perhaps because he has on occasion been a carer to his parent following a family bereavement. RA indicated that at home T is not always spoken to as a child but more as an adult, which could contribute to his mature communication skills. RA suggested T was more mature and ‘struggled to be a child’ due to occasional roles as a child carer for his parent following a family bereavement.

Numeracy: T has made steady progress in numeracy from a 4b at the end of Year 1 to a 5b in June. 

Personal and Social Development (PSD): RA assessed T as scoring high in his PSD. These skills include assertiveness, body language, conversational skills and ‘the way we talk’.  RA felt while T has matured levels of communication and social skills, he is lacking in self-esteem. During a participant observation, I picked up on this as when he did not manage to organise the structure of his writing in my first focus group with him, T responded saying ‘I’m horrible…horrible’ with his head in his hands and apologising.  RA made me aware that T’s mother has had mental health issues and T has previously been a child carer to his mother which may have affected how he relates, interacts and learns with other children.


Observation
11.30-11.50
Between 11.00 and 11.30, T spent this time in the construction area outside playing with the blocks and pirate themed small world objects with three other children. T used appropriate and topic-based language including relevant details to make himself clear while acting out imagination roles with his friends. Phrases noted were ‘I’m the captain because I have the hat’ and ‘I’m the scariest person’. He spent the majority of the morning playing with S, a female classmate and two other children. There is a four-person limit in the construction area. When another child wanted to join, T immediately offered to give up his place. 
From 11.30 and 11.35, T had his snack in the snack area. Following this, T came to talk to me about building a pirate ship and then from 11.37 to 11.45, he spent his time on the carpet building with K’nex. S, who he was playing with in the construction, came to join T on the carpet. At 11.45, it was time to tidy up and T ensured all children who were playing with the K’nex participated in tidying.

The amount of time T spends creating and making things out of he construction blocks and the K’nex indicated that T enjoys hands on activities with his friends.

13.15 – 13.50
From 13.15, T spent his time building on the carpet with the K’nex. At 13.25 he finished some work with the learning support assistant. He then was offered Blodwyn, the class mascot who is a parrot and spent five minutes wandering around the activates making the parrot talk to children. The areas he went to were the tuft tray, the construction (both outside), the writing area where he knelt to talk to the children there and then he went to the diary provision to write in his diary. At 13.50 T came to talk to me to ask if he could read me a story. 

From my observations of T during these two sessions, I found that T doesn’t use the provisions that are outside the classroom in the hall (playdough and create and make). He also doesn’t choose to use the writing table or the numeracy table. The activities that were available in these areas were paper and worksheet based, and T appeared to be drawn to provisions that were visual and tactile. 

Interview with the learner/listening to reading
I conducted a very informal interview with T and two other pupils (JA and E).  T did the majority of the talking out of the three pupils.  When I asked the children how they like to learn, T said he enjoyed learning through talking, art and music. His favourite lesson I had taught was the floating and sinking lesson, however as this was the most recent lesson I had taught, it may the last lesson he could remember. As the interview was very informal, T, J and E left to do activities after ten minutes. This interview, while short concurs with my observations that that T enjoys creative and ‘hands on’ learning activities. From T’s behaviour and body language during the interview, I can see that T is confident taking a leadership role as he was summarising and supporting what his peers were saying. This may stem from his role as a child carer at home in previous years.

T asked if he could read a book, which was ideal for me to assess his reading in a very natural way. T chose a book called ‘The Queen’s Knickers’. T said he did not know why he chose that book. JB joined us and T and JB took turns to read a page. It was clear they enjoyed reading together and assisted each other with tricky words. It took both children a long time to read the words, sounding out and accurately pronouncing most words. When asked what happened on a page, T and JB were accurate with the comprehension. 
After they finished reading the book, JB left to continue an activity and L joined us. I continued to interview both children questioning who they liked to learn with. I asked which children T liked to work with and the answer was L. I asked who, aside from L and the answer was JA and IS as they were ‘a bit clever and they help me’.  T knows who can assist him in his learning and uses this to his advantage. 

It is clear that T is a very popular boy with a caring nature that draws other children in the class to him. T was keen to spend a lot of time sitting with and talking to me and offering to read to me. I feel T enjoys the company of adults and as discussed with RA during our interview, this corresponds with the opinion that T may be more mature than his peers. 


Tour/Learning walk.
I asked T and another child (L) to take me on a ‘learning walk’ throughout the school and to gauge their understanding of what the displays and provisions available meant to them and their learning. While I had asked an extra child to join as not to put too much focus on T, it was mainly T who contributed to the discussion.
Throughout the school corridors, classrooms and halls, the walls are covered with colourful displays and celebrations of children’s work. Within the classroom, T and L showed me the numeracy area, the welsh words that filled the walls and the writing area. Within the numeracy area, T said he enjoyed the Numicon and the large laminated hundred square. He said the hundred square is where he would look for aid in his numeracy problems. He did not know what one of the maths displays was for or how it could help him learn. I found from observing T using the provisions that he hadn’t used the numeracy area.
Within the writing area, he said he often looked at the laminated high frequency words and if he was stuck with a spelling, he would seek help there before coming to a teacher. It is useful to know that certain displays are of benefit to T when he knows how to access and use them to help him learn. Ensuring displays are understood by the children gives them meaning.
The classroom is very visual and full of eye-catching displays however T couldn’t decide which display was his favourite. L said her favourite display was a colourful number line that stretched across the classroom and T agreed. Outside the classroom in the corridor, there are displays celebrating children’s work. T and L spent around five minutes talking me through work they and their friends had completed last term which was to do with sharing their identities, likes and dislikes. This showed me the children were proud of their accomplishments and celebrating and displaying work had meaning to them. If the children have input to the creation to learning walls and display, they may be more likely to understand their purpose.
There is an outside area called the ‘Grassroom’ which contains a canopy sheltering a tuft tray, a water area and a construction area with wooden building blocks. Down a small bank is a large sandpit, a mud kitchen and a bandstand style hut. During my first few weeks at the school, the children had not been allowed access to these areas. I asked T how he felt about these areas and he said he would like to play restaurants there. He said the bandstand is where you would sit. I asked if T preferred being inside or outside and he said he liked being outside more. During my observation, T spent a lot of time in the outside provisions.

When the children of Year Two walk to lunch and assembly, they pass through Nursery and Reception. T talked about the displays these year groups had and how he enjoyed reading them as he walked through. It was interesting that provisions that were intended for Nursery and Reception had an impact on other children in the physical vicinity. We ventured up to the KS2 setting which T and L both enjoyed. T said that he enjoyed coming up to KS2 to see all the things the children had ‘done and made’. The school library is situated in the KS2 corridor. The printer is also kept here. T said his class doesn’t visit the library unless they need to use the printer. T said he wants to come to the library because they have different books and magazines. 

Outside the school hall is a ‘Welsh Graffiti Wall’. T said this doesn’t mean anything to him as he rarely visits this part of the school. T told me they use the hall for P.E., lunch, singing, assembly and praying. T showed me the healthy display and told me why it was next to the kitchen. He showed me where the after school club toys were kept and the reading room, which is a special place in the school for T, as he can have peace and quiet working time.




Next steps  

While T has had nurture interventions to support his wellbeing, it is important to continue support within the classroom to ensure T has the confidence and support to learn. Gordon (City and County of Swansea, 2013) states the importance of a child’s wellbeing in relation to their learning that ‘children first and foremost need to feel happy, safe and secure to be prepared to learn in the classroom’.

The ACE report provides evidence that children who are exposed to an adverse childhood experience will ultimately be affected in the long term in their learning, health and other aspects of their lives.  
Children who are growing up with ACEs are experiencing excessively high levels of stress known as toxic stress. Toxic stress affects both the brain and the body and has a negative impact on both current and future health and well-being. (ERW, 2017)

While within my research there is no indication that T has experienced any more than a family separation and mental illness in the family, it is important to recognise that these experiences may feed into the T’s wellbeing and attitude to learning. Making staff in contact with T aware of his past (time as a child carer to his mother with mental health issues) and being conscious that T may need time to talk and emotionally checking in every so often may have a positive effect on his PSD.

The research showed T had a keen interest in tactile activities and he enjoyed playing a part when playing. The research showed T was confident to lead other children and keep them on track. A method of encouraging positive self-esteem and building T’s confidence would be to use the provisions in ways to promote these areas. Suggestions are using the role play area with specific roles to take with leaders and team mates and within these areas achievable challenges. Instructions to follow would provide a scaffold for T and impact his reading outcomes.

To improve and maintain T’s wellbeing, moving forward I would like to introduce a programme that would involve parents. This would be a whole class programme which may positively impact T’s learning. Ryan and Griffin (2010, p443) discuss the advantages of building secure relationships with parents and how when parents are involved with their child’s life at school, there are ‘significant and lasting benefits. Ysgol Pen Rhos in Conwy have raised self-esteem and from this gradually raised outcome levels of pupils by developing the school’s relationship with parents (Estyn, 2013). Their methods have been running family courses where parents of learners can gain college accredited qualifications within the school and a parent’s forum where parents can discuss and lead conversations relating to what’s happening and the learning taking place at school. Ryan and Griffin (2010) suggest encouraging parents to visit the school. I suggest having a parent’s morning twice a term (once each half term) showcasing the progress of the children to their parents/carers. These mornings will have strategies available for parents to take home which may build their own confidence in supporting their children with homework, schoolwork and other factors of their children’s school life including wellbeing. The family liaison officer would be part of these mornings to offer support where needed.

If T’s wellbeing is cared for and he is nurtured in a wholesome way throughout his school day and his parent feels supported in supporting T, he will benefit from being happier and ready to learn.


Numeracy
T’s data shows his baseline (October) at 4b which has gradually improved to 5b (June). While T is making steady progress, there is a potential to move him forward.
When observing and collecting information about T’s learning, I had noticed that T doesn’t naturally gravitate to anything numeracy related. He was unclear of the purpose of the numeracy table and didn’t naturally choose to use the provisions there.  

Boaler (2000) in (learning.gov, n.d.) found that children who learned ‘mathematics in environments that used open-ended, project-based activities developed better conceptual understanding, reasoning and problem-solving skills’. Boaler promotes the theory that a setting that promotes mathematical thinking and challenges aids the understanding of the child.

I suggest engaging T in the numeracy area by making the provisions more enticing and to appeal to his interests. T has intrests in making and creating, particularly with blocks and K’nex and other ‘toys’ and linking them to the numeracy provisions such as Numicon, Cuisenaire rods and other physical, tactile resources. Using these within a maths context would be advantageous to T’s progression as they may maintain interest. Enhancing the numeracy area with concrete and pictorial resources will follow the Concrete-pictorial-abstract approach (learning.gov, n.d.) and develop T’s maths skills in an accessible way allowing T to move to more abstract maths. 

The second step is to incorporate reasoning into some of the other provisions. For example, in the construction area, I suggest having reasoning cards with achievable challenges (the completion of the challenges may also have a positive effect on T’s self-esteem’).  These will give meaning to the provisions and impact T’s learning in an un-obtrusive positive way.

When T shows that he has grasped a concept, instead of accelerating him onto the next task, I suggest challenging him in different ways to develop a deeper meaning to the maths. To do this, I suggest making use of the NRich website (Cambridge, 2018) and resources to give special challenges to further T’s understanding.
For example, where T grasped the concept of subtracting from counting on, rather than moving onto bigger numbers, he could be challenged by playing the Nrich games ‘What’s in the box?’ or ‘Secret Number’ which are games and tasks that look at working back from a number in a fun way.

Literacy
Developing speaking skills.
In June, T has been levelled as outcome 6 in Oracy (specifically 6c), while he was predicted to reach a 5a, so T has already exceeded expectations. To move T forward from this would be to engage him in advanced thinking and develop his higher order thinking skills. Eyre (2010) suggests designing enquiry based tasks such as reading a piece of text, or watching a clip and questioning using the Bloom’s Taxonomy of questioning (Fisher, 2010). This would encourage T to remember, understand, apply, critique, connect and assess information and ideas. 

Developing reading – T clearly enjoys reading with friends, with an adult and alone. He sounds out words phonetically as a strategy to spell unusual words. I would provide T with opportunities to recognise and read high frequency word through games and play such as ‘snap’. I suggest finding books of interest for T to read with adults and friends that are outside his guided reading list. Daily reading as part of an enhanced provision would also benefit T’s development. Within the school there is a reading dog programme which I would suggest T has access to.

Developing writing – T is very good with communication, he may have lots of ideas to put down on paper, but occasionally lacks the speed and confidence to write.
On one occasion, T struggled to write in a mind map. He wasn’t given an exemplar for this which unfortunately impacted his work. My next steps for writing in a focus group for T would be to explain structures and model writing techniques more thoroughly. Remind T about finger spaces, capital letters and full stops. When not writing on lined paper, encourage to draw lines with a ruler. Also, using a success criteria effectively would have given T some structure and understanding of what was expected of him.
In my last placement school, a weekly spelling test with spelling tests were incorporated in the weekly schedule. These included topic words and a list of high frequency words that children would take home and learn. This was effective in my last placement and I feel this would benefit not only T, but the rest of his classmates too. Enhanced provisions that practised high frequency words such as spelling with playdough, filling in blanks and word magnet boards would be a fun way of developing T’s writing and spelling. I also suggest giving opportunities to make books, poems, postcards for a class book, display and to take home would be a fun and light way to encourage a love of writing. 

To summarise, the ways in which I would support T in moving forward would be: 

Making staff aware to check in on T’s wellbeing.
Incorporating leadership roles in the roleplay area.
Family mornings twice a term to support parents and carers in supporting their children.
Use open ended questions and give reasoning tasks within the numeracy area.
Create opportunities to learn maths using concrete materials.
Challenge rather than move on.
Develop Oracy with enquiry-based discussions of scenarios.
Develop reading through use of reading dog, games and daily reading activities.
Develop writing through weekly spelling tests, engaging enhanced provisions and independent creative writing opportunities.




Conclusions 

My research for this assignment has made me critically think about the impact my provisions have on children. I can see that I have not fully utilised the opportunities there are within some of the provisions. Particularly the areas such as the construction area where there are many opportunities to develop mathematic reasoning skills. 

Although not discussed enough in this assignment, I did some reading on the impact of effective success criteria’s. The ‘Must, Should, Could’ method of writing a success criteria gives all learners the opportunity to know where their next steps are should they feel they wish to further their accomplishments. I have reflected on strategies that will affect one child who has needs that concern his wellbeing. T has not had an easy first few years of his life, yet he is performing and developing well within his school environment. With the support of his school, friends, teachers and other members of the school environment, T is progressing at a steady pace and is a delightful and kind child eager to learn and work hard. He needs reassurance and encouragement to support his developing self-esteem and I feel the plans I have suggested for him would benefit him as he moves from the foundation phase to KS2.
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to the current and future uses of their outdoor space? A slide show was made using
images of the local town centre, local landmarks and the park (all taken from a
child’s height). The researcher added images of her local park as well as images

Table 1.1 Methodological ‘pieces’ of the Mosaic approach

Method Comments

Observation Qualitative observation accounts

Child interviewing A short structured interview conducted one to one or in a group

Photography and book making  Children’s photographs of ‘important things’ and books

Tours Tours of the site directed and recorded by the children

Map making 2D re_presentatlons of the site using children’s own photographs and
drawings

Interviews Informal interviews with practitioners and parents

Magic carpet Slide show of familiar and different places
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The focus activity was to write ideas and facts the children knew about the topic
“Land Ahoy". TE began with his head in his hands saying he didn’t know anything to
write. A friend said *you know about swordfights however, TE didn’t use this
example. One child in the group was making mind-maps, however the rest had been
scheduled to write a list. TE began with a mind-map. He may have siruggled to think
of what to write because the structure was unclear for him. Had I told him to draw
lines and write a list, TE may have found the task casier

When writing ideas, TE wrote the words above each other in the wrong sequence (see
picture). *Canus thay shoot', *yoos cumpus pirutsues”. TE was upset when he realised
and repeatedly said “its horrible, I'm horrible”. TE seemed to want to make light of
this by smiling when he spoke and couldn’t see the positive in his work. =

Moving forward

Explain structures and model writing techniques more thoroughly. Remind about
finger spaces, capital letters and full stops. When not writing on lined paper,
encourage to draw lines with a ruler.
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Write something I know about pirates.

Ask friends what they know about
pirates.

Look in books to find out something
new.
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Ask a question,
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Y Drindod Dewi Sant De-OdleWI:,Z'mm
University of Wales ‘The South West Wales
Trinity Saint David Centre of Teacher Education

RE: Primary PGCE student assignment: permission and confirmation t
been undertaken in school for assignment ‘School Development and Pupi
Summer 2018.

Dear class/senior mentor, :

For the university module named above, trainees are required to identify one learner within the class in which they
are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence
that they need to gather could include:

e observation;

o asking the learner to identify places/things that help him/her learning;

o discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;

o collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other
areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and
indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible,
and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical

classroom practice). The trainees have been asked not to reveal the identify of the learner or the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks have been
undertaken by signing below:

STUDENT NAME (PLEASE PRINT): RV\]QVLV\O n Grrosto.be

SCHOOL NAME (PLEASE PRINT): MajaLs ¢ e o Cy

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): Kl/\.l an

Arerowsmitia

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis;

Many thanks in advance,

Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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