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SJYW5012 Education for Sustainable Development and Global Youth Work.

During this essay I will critically reflect upon the principles of Education for Sustainable Development and Global Youth Work and critically explore how their understanding frames their youth work practice. I will research and explore many aspects of this topic 
Including what Education for sustainable Development and Global Citizenship is and looking in to the history of it. The Brundtland Report, published in 1987 by the United Nations World Commission on Environment and Development, coined the term "sustainable development" and defined it as "development that meets the needs of the present without compromising the ability of future generations to meet their own needs." I will explore the relevant framework and guidelines.

The Welsh Government defines Education for Sustainable Development and Global Citizenship as Education for Sustainable Development and Global Citizenship (ESDGC) seeks to give learners, at all stages of education, an understanding of the impact of their choices on other people, the economy and the environment. (Raising Standards Together, 2017) What is education for sustainable development definition? Sustainability Education is often referred to as Education for Sustainable Development (ESD), which has been defined as: UNESCO, 2014. "Education for Sustainable Development allows every human being to acquire the knowledge, skills, attitudes and values necessary to shape a sustainable future. (Unesco, 2014)

Education for Sustainable Development (ESD) is about shaping a better tomorrow for everyone.
In December 2002, the UN General Assembly declared the Decade of Education for Sustainable Development (2005-2014). The United Nations Educational, Scientific and Cultural Organization (UNESCO) was appointed as
lead agency for the promotion of this initiative, and when it came to an end it introduced a new Global Action Programme (GAP) on Education for Sustainable Development.
The purpose of GAP is “to generate and scale up action in all levels and areas of education and learning to accelerate progress towards sustainable development” (UNESCO 2014). It has two objectives: “to reorient education and learning so that everyone has the opportunity to acquire the knowledge, skills, values and attitudes that empower them to contribute to sustainable development; “to strengthen education and learning in all agendas, programmes and activities that promote sustainable
development.” (UNESCO 2014)
The Agenda 21 was published as a global action plan for sustainable development into the 21st century. Agenda 21 is a comprehensive plan of action to be taken globally, nationally and locally by organizations of the United Nations System, Governments, and Major Groups in every area in which human impacts on the environment. 

Agenda 21, the Rio Declaration on Environment and Development, and the Statement of principles for the Sustainable Management of Forests were adopted by more than 178 Governments at the United Nations Conference on Environment and Development (UNCED) held in Rio de Janeiro, Brazil, 3 to 14 June 1992. 

The Commission on Sustainable Development (CSD) was created in December 1992 to ensure effective follow-up of UNCED, to monitor and report on implementation of the agreements at the local, national, regional and international levels. It was agreed that a five-year review of Earth Summit progress would be made in 1997 by the United Nation General Assembly meeting in special session.

The full implementation of Agenda 21, the Programme for Further Implementation of Agenda 21 and the Commitments to the Rio principles, were strongly reaffirmed at the World Summit on Sustainable Development (WSSD) held in Johannesburg, South Africa from 26 August to 4 September 2002. (Unced, 1992)

There are seven key themes of Education for Sustainable Development and Global Citizenship which are Choices and decisions democratic and non-democratic decision making at different levels from a small group discussion to international agreements; how to participate in decision making at different levels; how to present a point of view; the inter-connected consequences of making decisions; the role of governments; how to be a participant in civil society. Climate change the scientific evidence relating to climate change; the greenhouse effect; global warming; the causes of climate change; the potential impacts and the uncertainty of predictions; the precautionary principle; preventative and adaptive responses; the impact of individual and collective actions; ways of bringing about change; the impact on future generations. Consumption and waste renewable and non-renewable resources; energy, food and water; sustainable design and sustainable materials; the waste hierarchy; ecological footprint, carbon footprint; supply chains, transport; the rights of future generations to a quality of life; advertising; peer pressure; quality of life versus standard of living; reassessing values; resolving conflicts over resources. Health the importance of caring for oneself and caring for others; the relationship between health and quality of life; nutrition and sources of food; the impact of drug abuse on individuals and others; the value of different relationships including family, sexual and professional; the impact of the environment on health; the importance of access to clean water. Identity and culture personal and regional histories; Welsh heritage and language; how identities and culture influence actions; what constitutes a community; the impact of other cultures on Wales; challenge stereotypes; recognize that people hold different values; recognise and challenge discrimination and prejudice in an appropriate way; peaceful resolution of differences. The natural environment biodiversity; endangered species; conservation and restoration of habitats; human dependence on ecosystems and the interdependence of ecosystems; the impact of human activity including conflicts on natural environments; gene banks and genetic modification; stewardship of resources and habitats; the role of natural environments in relation to quality of life. Wealth and poverty levels of wealth and poverty; the gap between rich and poor locally and globally; basic needs; quality of life; the interdependent causes and impacts of poverty; migration; how wealth is created; perceived and real value of goods, services and relationships; globalisation; Fair Trade; the right of future generations to access resources. (ESDGC In Cardiff, 2019)

The Paris Agreement is a historic document, the first to unite virtually every nation around their responsibilities to take action on climate. The agreement centers on the idea that we must keep global temperature rise this century to well below 2°C (3.6 degrees Fahrenheit), while also strengthening nations’ ability to prepare for and manage the impacts of climate change.
189 countries, representing more than 99% of global emissions, have made commitments to action – called Intended Nationally Determined Contributions or INDCs – and these INDCs make up the heart of the Paris Agreement. The agreement requires all countries to review and re-assess these pledges every five years, with “global stocktaking” starting in 2023. Countries can’t lower their targets – in fact, they are encouraged to raise their ambition and level of commitment with time. (Sullivan, 2016) 
Egocentrism (meaning values centred on ecology) and techno centrism (meaning values centred on technology) are two opposing perspectives concerning attitudes towards human technology and its ability to affect, control and even protect the environment. Ecocentrics, including “deep green” ecologists, see themselves as being subject to nature, rather than in control of it. They lack faith in modern technology and the bureaucracy attached to it. Ecocentrics will argue that the natural world should be respected for its processes and products, and that low impact technology and self-reliance is more desirable than technological control of nature.
Technocentrics, including imperialists, have absolute faith in technology and industry and firmly believe that humans have control over nature. Although technocentrics may accept that environmental problems do exist, they do not see them as problems to be solved by a reduction in industry. Rather, environmental problems are seen as problems to be solved using science. Indeed, technocentrics see that the way forward for developed and developing countries and the solutions to our environmental problems today lie in scientific and technological advancement. 
(Linus Wealth, 2018)Global youth work has developed as an approach that enables youth practitioners and the young people they work with to discuss and understand global issues in the context of their youth setting. It aims to encourage a critical understanding of the links between personal, local and global issues. (Think Global, 2010)
In the UK, 'global youth work' is an approach to youth work that incorporates the principles and practices of sustainable development and global citizenship. Global youth work essentially supports young people to develop an understanding of the world around them. Global youth work is education for sustainable development and global citizenship and as such is about developing knowledge, but also enabling young people to develop their own attitudes and values surrounding some of the key local and global issues that they face in the world today. 
Pedagogy Is a dynamic relationship between learning, teaching and culture. Teachers’ actions in the classroom, in relation to learning and teaching, are underpinned by the ideas and values that they have about education. Pedagogy interacts with and draws together beliefs about learners and learning, teacher and teaching, and curriculum.
Global youth work is a form of development education. However, what distinguishes global youth from DE is that it starts from young people’s own perspectives and experiences and develops a negotiated agenda for learning. Global youth work also focuses primarily on the impact of globalisation on the lives of young people and communities rather than education about the development and underdevelopment of countries (DEA, 2007). Although development education shares many of the values and principles that underpin effective youth work, it often has its own agenda from the outset, linked to specific campaigns or concerns and has historically taken place in more formal educational settings. 
The issues associated with sustainable development and global citizenship affect us all, young and old. Youth workers as non-formal educators have a unique opportunity to really integrate sustainable development and global citizenship into their practice and support young people to explore it with them. Youth workers support young people at an important time in their lives and need to be equipped to be able to explore the links between sustainable development and global citizenship with current issues that young people are facing. The Youth Work Curriculum Statement for Wales states that youth work practitioners should promote many things included in them are recognise the importance of sustainable development recognise that citizenship encompasses responsibilities and rights as global as well as local and national citizens. ESDGC is relevant to everything that we all do in our day to day lives. It is about making positive choices about ways of living, working, travelling, eating, running our homes, clothing ourselves and thinking about others. Everything we do has an impact on the environment and in turn on other humans; others that are here and now in our lives, or who live somewhere else in the world and future generations. As such ESDGC is not something that can be bolted on to the work we do already, or the lives we live; it must be embedded within our day to day lives, wherever we are, whatever the choices we are making. ESDGC in youth work:  Recognises the links between our own lives and those of people throughout the world recognises histories, both our own and those of others throughout the world seeks to include black and minority ethnic (BME) perspectives locally and throughout the world is concerned with needs and rights of both the present and future generations addresses the relationship between power, resources and human rights enables young people to understand the global forces which shape their lives equips young people to participate in decision making and take action for change enables young people to question, to think critically and to empathise (Welsh Assembly Government, 2008)

The key purpose of youth work is to: “Enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential.”
(The Purpose Of Youth Work, 2008)


 Member agencies of Youth Access aim to empower young people and treat them with respect based on an understanding of their individual culture and background. In all aspects of their work, member agencies of Youth Access aim to counter the oppression and discrimination faced by young people.



(The Purpose Of Youth Work, 2008)

To conclude this essay, I would like to highlight the following points and information gathered that even a young person’s decision, the way they live their life will have an impact on the future generations of young people.
The Welsh Government defines Education for Sustainable Development and Global Citizenship (ESDGC) seeks to give learners, at all stages of education, an understanding of the impact of their choices on other people, the economy and the environment. I believe it is up to the Youth Worker to educate the young person in their working day the importance of the issues raised throughout this essay to encourage the young person to shape a better tomorrow for everybody.
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