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Part A

According to Law, Dennis and Charlton (2017) within infancy speech and language disorders are identified as a typical developmental difficulty. For children with Speech and language difficulties a range of assessments, observations including both linguistic and communication and the skills of professional judgement are considerations that are taken into account to consider a child’s eligibility for interventions. As Article 3 of the UNCRC (Unicef, No Date) ensures that the best interest of the child is the focal point of considerations. Early experiences for children play a crucial role in a child’s brain development (The National Early Childhood Technical Assistance Center, 2011) Linking closely with Article 24 of the UNCRC (Unicef, no date) stating government must provide children with the right to the best possible health. An aspect that can be achieved through early interventions for young children with speech and language difficulties. Research conducted by Harvard University (2010, cited in The National Early Childhood Technical Assistance Center 2011) suggesting for children to develop cognitive and language skills early development of social, emotional and physical health are the basis which children require to progress and concludes that the earlier children receive intervention there is a higher possibility to be more effective for children. A positive aspect for young children as according to Singh and Anekar (2018) primarily the first years of a child’s life are essential for starting children’s development and discovering a range of skills in order thrive. Furthered by World Health Organization (2021) evidence suggests providing interventions for children from babies to eight years provides a positive aspect that supports children within the early years to develop in life. However, there are limitations that can be presented for children to require early intervention. Noted by Hadders-Algre (2011) who concludes that there are barriers of understanding of those participating in early inventions for children, including aspects of personal knowledge and understanding and environmental considerations needed to provide children with successful opportunities to early intervention. Also suggested by Early Intervention Foundation (2021) who support Hadders-Algre (2011) furthering that lack of early intervention at an early stage of children’s lives can cause disadvantages for children in future and difficult to identify and approach as a person enters adulthood. 
According to Unicef (No date) under article 23 of the UNCRC states children must be supported by the correct health and health services, ensuring that children are supplied with quality care to support them to the best of their abilities. Considered by Fulcher, et al. (2015) through early identification it allows practitioners to provide children with the correct aids required to enable children opportunities to improve outcomes of speech and language. Within Wales supporting children’s speech requires multi-agencies working as a team to support a child. Health visitors offer parents/carers home visits regularly to monitor children’s development and progress and any concerns that may arise from birth to three and a half years before a handover period takes place to the school nurse. When a child reaches fifteen months a home visit is offered to observe and assess the child with a particular focus on the child’s speech and language skills (Welsh Government, 2016).  A review is completed based on the child’s fifteen-month assessment where the outcomes presented allow practitioners to identify delays in the child’s development allowing opportunities of support and interventions to take place where suitable and followed up with an early referral Flying Start Health Visitors (Welsh Government, 2017a).  Flying Start scheme and purpose provides links to Article 27 of the UNCRC (Unicef, No Date) as the purpose of Flying Start re-enforces multi agency work to enable support for both children and parents within disadvantaged areas in Wales with a focus on early interventions which provides children with a positive and a quality start to life (Welsh Government, 2020). Also linking closely to Article 18 of the UNCRC (Unicef, No Date) which states that parents also play a role in the responsibility of considering the child’s needs and ensuring that the government provide parents with support and guidance which will benefit children, this can be demonstrated using Flying Start. Within school settings practitioners can follow the route for a referral for additional support and early intervention by requesting an assessment. To enable quick and effective responses ensuring that requests and referrals are identified and noted to the Local Educational Authorities promptly by schools, settings or parents. Ensuring that practitioners within settings discusses issues identified with parents prior to requesting an assessment. It is also the duty of a practitioner to ensure that the correct evidence is submitted for a statutory request. This includes aspects such as copes of IEPs, views recorded at Early Years Action Plus and evidence of the child’s progression over a period (Department for education and skills, 2001).
 Furthering children’s access, to support children who require additional support to develop speech and language skills can be referred to a Speech and Language Therapist. Therapists are trained to diagnose children who experience speech and language difficulties and work alongside Local Authorities and other health professions and parents to support children to most of their potential within speech and language (Swansea Bay University Health Board, No Date). Within schools each setting has a designated teacher and teaching assistants who specialises in speech and language whose roles are to support children with referrals of speech and language difficulties. Staff within the team work closely alongside Speech and Language Therapists where therapists can offer support and guidance along with additional materials that may be suitable to further progress children’s skills (Swansea Council, 2019). A positive aspect allowing children to reach the best of their ability and achieve which supports Article 12 of the UNCRC which concludes that children have the right to freedom to express (Unicef, No Date). However, there are negative aspects to consider which can be highlighted such as attendance of children who are able to access the scheme. According to Welsh Government (2017b) for children who attend on an irregular basis evidence suggest that children are less likely to progress and develop at a steady pace in comparison to children who attend regular and can access regular intervention provided by Flying Start. Another aspect which can have a negative effect on children’s support and access to early interventions is the range of assessments available. According to Welsh Government (2015) who indicate that are a range of assessment methods which practitioners have access to. Using multiple assessing methods can suggest it can be difficult to specific areas of difficulties a child may present. Further concluding that assessments and screening methods are designed for practitioners to identify potential difficulties a child may present which requires practitioners to complete further assessments for diagnosis and additional support. 
Part B
According to Armstrong (2015) a medical model is traditionally explained as the physical needs that a person experience. This is something that a person cannot change as it is a physical barrier however within recent years there are treatments that can be put in place to support a person’s medical need. Another aspect that can present as a barrier is the social model of disability. A social model of disability is another aspect to consider that can present as a barrier for a person with additional learning needs. The social model of disability presents itself as the environment and attitudes of those around the person as the concern not the physical need that is the barrier (Foundation for people with learning disabilities, 2021). 
There are a range of potential social barriers than can be presented for children with speech and language impairments. For those who have a speech and language impairment can present barriers within a social aspect as noted by Mehrabian (2017) language is a tool that allows a person to communicate with others and express themselves an aspect for those who have a speech and language impairment can see this as a restricted component. A person’s attitude to a child’s impairment can provide as a barrier. Cologon (2013) discusses that the understanding of the term inclusion can in itself present as a barrier for practitioners resulting in misunderstanding of the adaptions and attitudes of those involved.  Studies by Prakash (2012) conclude that within mainstream settings providing inclusion for all children with disabilities is a focus of research within education. The study found that a practitioner’s attitude around inclusion can underpin the success for children. However, found that in order of greater improvement for children’s attitudes practitioner’s attitudes must be improved for success to take place. This is furthered by a study which also found that attitudes of practitioners can vary. For some practitioners providing inclusion within their teaching can be seen as an implication. The study found that for some a negative attitude was presented concluding that providing education for children with a disability within mainstream settings can have a negative impact on allowing other students to reach their full potential as practitioners would require spending time supporting those with an additional learning needs (Dukmak, 2013). Broomhead (2012) also found that practitioners who lack understanding of the importance of supporting a child with a speech and language impairment can be reflected on a person’s understanding and education. The study also concluded that for practitioners who did not have a personal experience of children with difficulties found it difficult to relate and provide empathy for children and towards their understanding to the aspects of inclusion that are needed to enable positive and effective outcomes for the child. An aspect that through a study by Sadler (2005) the survey found that overall levels of inclusion for children with speech and language was positive however overall practitioners understanding was found limited or had no training to support children in order to meet the needs of the range of abilities within the class. However, as demonstrated by Article 2 of the UNCRC (Unicef, no date) every child should be treated equally and fairly and not to be discriminated against based on abilities. Demonstrated by Oroujlou and Vahedi (2011) suggest that to enable the encouragement of language progression and underpin those participating must have a motivational attitude in supporting those requiring additional support. Discussed by Woodcock (2013) who concludes that through practitioners providing a positive attitude and an inclusive approach within the setting can allow children to develop and participate within the setting furthering to open children to opportunities where children are able to build self-esteem and self-confidence. An aspect that can allow children to overall provide a positive outlook within the setting and participate amongst peers with opportunities to grow and develop. 
A further aspect of social models of disability which can cause barriers for children is the environment in which they are accessing. Supported by Szagun and Stumper (2012) who conclude that the environments in which children access can open opportunities of language progression which can provide children the ability to develop within speech and language aspects. The environment which children with speech and language difficulties participate can display as a barrier for some children despite inclusive practice taking place. Department for Education (2017) summaries that for children with learning difficulties who are based amongst mixed ability classes can present barriers as it can allow children to not aim for higher standards and demonstrates that children can present with lower self-esteem and confidence in comparison to children within the classroom who do not require additional support. Furthered by Dockrell et al. (2014) who suggest that the language skills that are required within the classroom environment can display as a disadvantage for practitioners within a larger class as it requires close monitoring. An aspect that can be difficult to complete at a high standard within a larger class as the volume of children can overpower the close observations that are required by practitioners. However, Welsh Government (2020c) found that within studies a reduction within class sizes can have a positive impact on the individual support children have access to. This is a positive aspect that can allow children with speech and language to benefit from as children are able to benefit from one-to-one support from practitioners who are able to adapt and accommodate to individual needs within a smaller class. Also noted by Method Schools Team (2016) who conclude that by providing children with learning difficulties opportunities to smaller classroom it allows practitioners to adhere to children with possibilities of working closely to provide children with the ability and skills that are needed to develop and support the child based on the specific needs. This is an aspect that can be seen as a difficult aspect to achieve within a larger classroom environment. Taking into account the positive aspects of reduced class sizes settings funding must also be considered discussed by Nord Anglia Education (2021) who discuss for some setting’s providing smaller class sizes require additional staff an aspect that would require a greater cost on the setting’s budget. An aspect to consider as settings rely on funding from local authorities and budgets which can impact on the settings costs which may not be available to apply and support all in need.
Part C
Within settings WellComm toolkit is a format that is frequently used to assess and fundamentally support children’s speech and language skills. The purpose of the assessment allows step by step guidance for practitioners to set activities which can support children between the ages of six months to eleven years based on the outcomes of the age-related assessments. The toolkit allows both practitioners and parents/carers to play a role in supporting and developing children’s speech and language skills with short activities that can be completed within a setting and at home using simple guidance-based activities provided by the programme (GL Assessment, 2017). This can present as a positive aspect for children as it allows co-operation between parents and practitioners to work together to support children in a positive manner from a range of venues. The assessment method allows practitioners to become aware of children’s speech and language and the concerns that they may have for children. Providing children with interventions that can be completed within a setting and at home can be beneficial as it allows children to have consistency within their learning. Suggested by Ward (2013) who indicates that parents are primarily children’s first teachers who provide children with boundaries and learning structures from an early age. This allows parents and practitioners to work together to ensure children receive the same consistence when presenting supporting activities.  Furthered by Bowyer-Crane, et al. (2019) who also suggest that support for children’s language skills within a child’s homelife plays a large aspect to the foundations of speech concluding that speech that is available for children within home environment alongside setting support can be beneficial. However, it must be noted that for some parent’s a lack of understanding to the need and purpose of supporting children can have a negative impact on the support that is given within the setting and at home. Gascoigne (2014) demonstrates that opportunities for children to reach full potential can be overseen where the understanding of the support needed is not fully met. A positive aspect of activities promoting speech for children is the opportunities of parents and practitioners becoming role models for children’s speech (Croner-I, 2019). Research conducted by The LEGO Foundation (2018) suggest that through physical experiences of play learning for children can be a successful method to develop children’s language skills. Children’s language skills can be absorbed through observation and imitation of adults where children are able to grasp language skills through their own interests that is suitable for their level. Continued by Tamis-LeMonda, et al. (2018) addresses that for children who are included within activities there are opportunities to provide children with vocal cues which allows children to explore language and develop speech. However, it must be considered that supporting children at home can be an implication for some as each child has different home environments and access to resources in comparison to the equal opportunities provided within a setting (Furlong and Davies, 2012). The lack of opportunities for children within individual home environments can disadvantage the overall opportunities of language progression that is available. 
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