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Introduction 
[bookmark: _Hlk496907687]When conducting research with children and their families, the researcher will be trying to acquire data which records the thoughts, ideas and personal information of those involved.  As a result, thorough planning is required beforehand as to the most effective way to carry out the research and full consent will be required from all those taking part in accordance with ethical guidelines (Sargeant and Harcourt, 2012).

Ethical conduct 
While carrying out a research project the ethical code of conduct must be adhered to. The UKRIO (2016) state that many individuals are unaware that such codes exist. Guidelines of such codes would be honesty, excellence, integrity, accountability, cooperation, skills and training, which researchers should support and follow, (Sargeant and Harcourt 2012).

Participation 
The word ‘participation’ means being involved and taking part (Collins 2001). Palaiologou (2012) argues that practitioners who work with children daily should place their best interests at the centre of all research projects; indeed, the whole family should be considered in this way. The Plowden Report (1967) is in accordance with this stating that children should be at the centre of all practice.
Using communication, both verbal and non-verbal, will help the connection; this can be done by using the mosaic approach, speaking about a hobby or an interest and including this in an activity.  By doing this, the child will be more likely to open up and relax, enabling more active participation which will result in a better outcome (Palaiologou, 2012).
The researcher needs to both listen and give acknowledgement to the child’s opinions in accordance with Hart’s Ladder (Hart 1992). This will have a positive impact on the child’s development, will raise self-confidence and help them to feel positive (Clark 2004).  Alderson (1995), agrees with this and says that during research, children need to be acknowledged and feel that they are capable of taking part, while able to convey their feelings which will result in a valuable contribution. However, the researcher must realise that they have a great responsibility and need to protect the children’s interests as children are defenceless and helpless compared to adults (Valentine, 1999). 
It is essential that the researcher understands the abilities of the children, and does not judge any answers, discussions or work the child may do as the child must feel valued throughout (Palaiologou, 2012).


Do no harm 
All practitioners intending on undertaking research with children must follow guidelines not to do any harm and not to worry the child; children have a right to a voice and are entitled to be in control of what happens which links to Bowlby’s Attachment Theory (Lansdown, 2005). The DCSF (2005) is in accordance with this stating that listening to the children’s voice and letting them make their own decisions and having a say will improve the research. The Children Act (1989) states that all children need to be thought of highly and fully respected. DFES (20110 agrees with this as they believe children should be entitled to be listened to and all policies should be followed to ensure effective practice. Graig et al (2007) states that frameworks should be in place to prevent children being discriminated against, this links to Article 13 of the UNCRC which states that children have a right to express themselves whilst participating and the researcher should support this,(Palaiologou 2012).
Every child matters and needs to be nurtured (Broadhurst et al, 2009). The Children Act (2004) states that it is good practice to follow five steps to maintain the child’s best interests; these steps include the children enjoying themselves, being safe, healthy, achieving well and contributing freely. 
Cruddas (2006), argues that a ‘face value’ approach to conducting research can be carried out by recognising the anonymity of all participants. Cohen et al (2007), agrees with this and proposes using the concept of face value, where no assumptions are made concerning a child’s behaviour or actions. Parsons (2003), states that children always have opinions and try to look for explanations, so by paying full attention to this and taking into account emotional and cognitive abilities, children should readily participate in a project. 

Right to withdraw 
It must be made clear through the use of Letters of Consent and discussions between researchers and participants that all involved have the right to withdraw at any time without reason. It is the researcher’s responsibility, depending on the age of the children, to look out for any signs of discomfort; signs of this could be the child withdrawing from the situation and if this happens, research must stop immediately (Sargeant and Harcourt, 2012).
Confidentiality 
Confidentiality will be key, and all data will need to be kept secure. The researcher would need to have gained permission to carry out the research and will have to make sure all data collected is stored safely, should not be discussed and that the identity of the participants taking part is not revealed (Palaiologou, 2012).
How data is collected will impact on the privacy of a child therefore there must be complete disclosure of what will be happening so a child can fully understand and give consent. Parental Consent and permission will be a requirement. Time will need to be given to all involved to look over any letters and information thoroughly, so all is understood and any questions asked and answered before an answer is given so there is no pressure felt. The researcher will need to ask parents/guardians permission to approach the children to ask if they give consent to be involved, the child will need to understand fully what will happen, and understand they can withdraw at any time. The parents/guardians should be asked if they would like to be present and involved and if they wish to convey any concerns (Lambert and Glacken 2011). Although there will be ways in which the researcher can keep the participant anonymous, there will be times when his/her identity will be revealed, this can result in a child wanting to withdraw, so it is important for all participants to fully understand what will take place so full consent can be obtained, Sargeant and Harcourt (2012).

Consent 
While undertaking a research study, ethics should be considered into the consent, even though it is children that are being researched (Kelly, 2005).
All children should be given the chance to give consent in addition to the parents and/or guardians and staff at the setting need to know that the researcher is not doing an inspection which should ensure a relaxed environment allowing open communication and facilitating connections. It is essential to ensure a positive relationship develops without tokenism which will enable the children to take part and to give permission (Palaiologou, 2012). Hart (1999) argues that the use of tokenism lead to an untrue impression of the inclusive participation of children during research.  This could occur unintentionally as the practitioner could be trying to get the children to participate, but has not thought it through critically, which leads to the child having no option but to take part. (Sargeant and Harcourt 2012).
BERA, British education Research Association (2014), states incentives such as stickers could be seen as a bribe, so researchers need to be careful. Lansdown (2005) proposed an ethical approach to prevent adults from having power over a child which is known as the Halo effect (Chandler and Munday 2011).  agree with this and state the researcher should make sure the child is saying and doing things they mean and not trying to please the adult, adhering to a ‘face value’ method of conducting results. 
Parents and guardians are seen as the gatekeepers for the child; voluntary consent will need to be given by the gatekeepers or the research will not go ahead, and this can be done by sending out letters directly to parents/guardians and having meetings (Sargeant and Harcourt 2012).
[bookmark: _Hlk497426015]BERA (2004) states that young children will need informed consent before any research commences. Informed consent is consent given by parents or guardians, but even though this may have been given, children still have the right to withdraw at any time. Kellet (2005) and Sargeant and Harcourt (2012), argue that children should have the right to give consent without a parent or guardian although this is not reflected in the law.
There are numerous ways in which the child can give consent, and it will be the adults’ responsibility to recognise any distress a child might have whilst participating, (Nutbrown 1996). It is therefore clear that gaining trust and having a relationship with participants, so all involved are given a chance to put forward their opinions will be beneficial to the practice (Palaiologou, 2012).
Kellett (2005) states that the researchers should make it their duty to obtain ongoing consent from participants and not to rely on the informed consent given before the research began as situations change which would result in the need for further consent. 
[bookmark: _Hlk496906178]Access to the setting in which the research will take place will need to be acquired and full permission given for its use along with ensuring that all involved have a current DBS, (Palaiologou, 2012). 
Children should not be exploited and should not be made to feel upset, having respect should be paramount (Coed and Lewis 2004).

Duties of the Researcher 
All participants will need to be happy and sure of what will happen. Ways to do this prior to the research taking place could be pilot studies, visits to the setting to check the environment, emails, phone calls and meetings with all involved.  The researcher will need to carry out a risk assessment and read safeguarding policies thoroughly.  The researcher will need to consider their behaviour before attending the setting and meeting with the children, as the way in which the researcher is perceived to all involved is most important. Also, the researcher has to bear in mind that the setting might be busy and hectic, so the children’s needs will need to be put first, and children not taking part should not appear in any videos or recordings (Palaiologou, 2012).

Children’s rights
[bookmark: _Hlk497425762][bookmark: _GoBack]Participants will need to have the procedure explained to them fully and have the right to know what will happen to any data collected and who will have access to it.  Parents should also have feedback of all the results. If any of the results obtained will be compared with those obtained from any other person, then the participant will need to know in full, so all those that have taken part have the right to have a say on what happens to any data (Sargeant, and Harcourt 2012). Article 13 (UNCRC, 1989), states a child has the right to freedom to seek and to express, receive and share information. 
The United Nations Convention on the Rights of the Child (UNRC, 1989) has guidelines to work towards giving children the rights that they deserve, and making sure they are fully protected (Dave and Elliott 2014).
Article 12 of the UNCRC (1989), states that a child has views and has the right to freely express such views. UDHR (1948), acknowledge the rights of a child and the child’s freedom should be essential. Clark and Moss (2001), agrees with this and states the child is a specialist in what happens to them in their lives and that they should be able to communicate freely. 
(UNICEF 2005) states that while researching following their guidelines, which states that children should have participation protection and developmental rights. The child has a right to their own opinion and to have their say and should be listened to and be heard. Sheridan et al (2001) and Tomanovic (2000) agree with this and state that all participants need identity and should have a choice and be allowed to share any thoughts and opinions and be given the chance to make decisions. Cadwell and Rinaldi (2003) and Edwards et al (1998) both agree that children should be seen as accomplished and able individuals, this is seen in the settings of Regio Amelia schools as children do have rights and have a crucial role (Corsaro, 2005) and James et al, 1998). 


Ethics in research, participants with special educational needs
All children, irrespective of developmental ability, should have the right to participate in a research project and not merely be a subject (Doyle 2007). Children have a wide range of educational learning difficulties and all will need to be explored thoroughly and assessments carried out before the research can start, looking at past health records and background checks (Deni 1998). 
Thomson, (2008) states that the researcher should take time and be able to apprehend what the child is trying to communicate as there could be complications on the adult’s part if the child is misunderstood.  It is therefore vital for all individuals involved to be fully understood and all abilities recognised before research is carried out, so the voices of the voiceless are heard and understood. Section 17 of the Children’s Act 1989 and section 1 of the Disability Discrimination Act 1995, should be adhered to. 
The Department for Health (1999) states that children with limited speech should be able to communicate when spoken to in a way they understand, which a researcher will be able to achieve through previous visits and meetings with staff and children. 

Conclusion 
Researchers need to protect and respect children, keep them safe, listen, pay attention and involve them throughout. Children must not be suppressed or made to feel like they are excluded. All rights and ethical standards must be adhered to (Alderson and Morrow 2011).
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