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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

This assignment will critically evaluate an intervention that underpins the learning and development of a group of pupils, with a focus on pupil progression. The aim of this intervention group will be to improve learners’ wellbeing, underpinning their learning and holistic development. A group of four, 10-11-year-old, Year 6 pupils have been identified as needing this intervention. The group consists of male and female pupils. These pupils have been identified due to regularly checking in at registration with low well-being scores, generally due to situations at home, within friendship groups and their own anxieties. These pupils have trouble transitioning into the school day and can find the structure and expectations overwhelming, leading to them displaying actions of low-level disruption. Consequently, these learners are in the lower ability groups as they require additional support when completing tasks in class and have frequently missed portions of work due to struggling to settle in class and attempt the learning. 
As outlined in the Curriculum for Wales 2022, the four purposes have been designed to ‘set high expectations for all, promoting individual and national well-being’ (Welsh Government, 2019). This means that every child should be held to high, yet achievable expectations and have their well-being supported by the practitioners around them. With this in mind, an outdoor rangers intervention group was implemented. It was decided that an out of class intervention would be more suited to this group of learners due to the day-to-day classroom being a barrier to the learners currently. Given that the pupils struggled with transitioning into the traditional school day, the philosophy of a forest school approach was borrowed to create the outdoor rangers group which aimed to promote ‘self-esteem, creativity, confidence and independence’ through a range of activities, opportunities, and experiences. (www.marjon.ac.uk, 2023)  Estyn reported on the effective practice of taking teaching outdoors (2019). Estyn states that ‘healthier, happier children do better in school’ (Estyn, 2019). This underpins the aim of a well-being intervention striving to promote holistic development. Estyn also emphasises that outdoor learning develops a whole variety of skills including problem solving skills, social skills and healthy risk taking. These skills could encourage the intervention group and give them the skills needed to combat their struggles both in and out of school. If the intervention group could gain these skills from an outdoor learning group, they could potentially begin to apply these new skills and improve their achievement in class.  The aim of this intervention was to promote pupils’ well-being leading to a positive impact on each pupil holistically. The group intended to give the learners a chance to grow individually, manage their own well-being and promote their own progression and learning both in and out of class. It was also intended that the group of learners could use this intervention as an outlet and coping mechanism for their worries, anxieties, and day to day situations in their lives there for helping them to regulate in class to allow learning and development to progress. 

As briefly mentioned above, the new curriculum for Wales 2022 places high importance on well-being not only through its philosophy but also by making it one of the seven Areas Of Learning and Experience (AOLE), health & well-being. In this next section, the writer will be elaborating on how children learn and develop within the aspect of well-being. The writer will also refer to schools of thought regarding holistic development, theories of learning and the humanistic approach to learning to name a few topics. The schools of thought that will be mentioned have been identified as relevant due to the needs and characteristics demonstrated by the learners through their day-to-day behaviours and requirements. 
Firstly, taking a closer look at the health and well-being AOLE, the curriculum for Wales 2022 defines the health and well-being AOLE as covering ‘physical health & development, mental health, emotional and social well-being’ (Welsh Government, 2019). This AOLE lays the foundations for focussing on and underpinning the development and progression of children’s physical, mental health, and well-being. 
The health & well-being AOLE describes the expected pace of progression through these aspects of learning. Progression in this context is taken to mean the process of increasing sophistication in skill. In practical terms increasing sophistication through a humanistic approach could be accepted as providing learners with a variety of activities to practice new skills and demonstrate learning (Saunders and Wong, 2020). It is important to note the term variety is used as this is relevant to the intervention group. They will be given the opportunity to display skills in their outdoor intervention group, there for making a humanistic approach the most appropriate and accurate description in this context. It is paramount to note that the progression steps outlined in any AOLE loosely relate to age and just as outlined by Jean Piaget ‘children think and reason differently at different periods in their lives’ (Ginn, 2019). However, these progression steps still give an approximate outline as to where we can typically expect to see learners. 

The four, Year 6 pupils identified as needing this well-being intervention would typically be working at progression step 3. There are aspects throughout this AOLE where they are not working at this progression step, examples of this will be outlined in this section. In the statement of what matters (WM) 1 ‘developing physical health and well-being has lifelong benefits’ it is expected that Year 6 pupils are working towards ‘I can describe the behaviours, conditions and situations that affect my physical health and well-being and I know how to respond to and/or manage these in order to actively reduce the risk of harm to myself’ (Welsh Government, 2019a). This group of learners do not seem to be working at this progression step yet as typically, the learners struggle to respond to issues or occurrences in a way that manages the impact it has on them, the group tends to become overwhelmed and struggle to cope with changing expectations. In WM2 ‘How we process and respond to our experiences affects our mental health and emotional well-being’, we expect to see this group working towards ‘I can self-regulate my emotions in a healthy way using strategies that I have developed’ (Welsh Government, 2019a). Typically, the intervention group does not seem to be working towards this progression step as described earlier they typically struggle with transitioning into learning and can become overwhelmed quickly, resulting in them missing the learning opportunity. This could be because they have not learnt the strategies to self-regulate or they may be struggling with identifying the emotions they are feeling and why they are feeling them. In WM3 ‘Our decision-making impacts on the quality of our lives and the lives of others’, it is expected that this group of learners would be working towards ‘I can understand that decisions can be made individually and collectively, and that they can be influenced by a range of factors’ (Welsh Government, 2019a). The intervention group demonstrates that they are not working at this progression step through their frequent struggles within friendship groups, it could be suggested that they struggle with collective decisions and understanding that they need to compromise which could be why they frequently struggle within friendship groups. In WM4 ‘How we engage with social influences shapes who we are and affects our health and well-being’, the learners are expected to show ‘I have an understanding of the rules, norms and behaviours of different groups and situations, and I recognise that these have an influence on me’ (Welsh Government, 2019a). The intervention group exhibit their struggle here as they typically can display low levels of disruptive behaviour when overwhelmed in class potentially demonstrating their lack of understanding for rules and expectations. In WM5 ‘Healthy relationships are fundamental to our well-being’, Year 6 pupils are expected to be working towards ‘I can communicate my needs and feelings, and respond to those of others’ (Welsh Government, 2019a). Typically, the intervention group struggle with this as they often do not participate in the classroom or display low levels of disruptive behaviour instead of transitioning into classwork. 
In relation to the intervention group of learners, it could be believed that the learners are not where they are expected to be due to their social well-being struggles at home and in school. This belief could be underpinned by Lev Vygotsky’s sociocultural theory (Williams, 2019) which places paramount importance on the social process of learning. Given that the learners struggle to transition into school and learning and often miss opportunities for these social interactions, it is possible that this may explain the group of learners not meeting the expected pace of progression. 
As mentioned previously, the curriculum for Wales 2022 places paramount importance on well-being. Maslow’s hierarchy of needs theory (McLeod, 2022) underpins this importance as this theory suggests that a learner’s basic needs must be met before motivation and learning will take place. The basic needs include physiological needs such as food, water and sleep, safety needs, love and belonging (including friendships), and esteem needs. Once these needs are met a learner is theoretically ready to learn. If this theory was taken to be true, then in the case of the intervention group this could explain why they are not moving at the expected pace of progression. This could make a well-being intervention a non-negotiable to ensure pupil learning, development, and progression. Contradictory to this, the work of John, B Watson on classical conditioning could suggest that this group of learners like all learners start as a clean slate and require repetition to learn. (Gray and Macblain, 2015, p.53)  While repetition is a valuable tool in the classroom the writer acknowledges that the intervention group does not get the opportunity for repetition if they are not able to engage due to their low well-being. The writer also acknowledges the fact that the classroom may have become a barrier. Even though the intervention group may not have low well-being every day, the feelings of anxiety and feeling overwhelmed may be present at any given time due to the inconsistency that the children face. 

In the next section, the writer will elaborate on the outdoor ranger’s well-being intervention. The logistics of implementing this intervention will be discussed including potential strengths and limitations as backed up by relevant research. 

As discussed previously, the group of four, Year 6 pupils have been identified as needing a well-being intervention. The group does not follow the expected pace of progression in the health and well-being AOLE and struggle within the classroom. Some potential reasons and barriers for this have been identified as follows; Low well-being check ins, frequent variations of low-level disruptions at home, difficulty within friendship groups for various reasons and pupils’ own happiness/health and well-being struggles. These issues have been leading to barriers to progression such as difficulty with structure, aversion to expectations leading to outbursts. These outbursts could be caused by feeling overwhelmed and there for resulting in low levels of disruptive behaviour in class. 
As set out by the United Nations Convention on the Rights of the Child (UNCRC) Article 3 ‘The best interests of the child must be a top priority in all decisions and actions that affect the child’(UNICEF, 2017). It was decided that a well-being intervention would be in the best interests of this group of children and support their learning, development, and progression holistically. This was decided due to the clear well-being struggles that this group displayed. Without addressing these issues first, the learners would not be able to progress. 
It was decided that this group of learners would start with one afternoon session per week of intervention work. The learners would be supported by a Learning Support Assistant (LSA) to complete a variety of activities in the outdoor space at school. The learners would be presented with a variety of activities to choose from including, but not limited to; meditation activities to help the pupils with self-regulation which could make the transition into school and class work smoother, team building games which would aim to give the pupils the skills required to build and sustain friendships with problem solving and communication strategies, exploration tasks/challenges which would aim to build confidence and resilience in the learners and give them a sense of pride and ownership over their own work, inquiry based learning based on the other AOLEs to ensure that a cross curricular effort is being made and to demonstrate to the learners that learning outside isn’t restricted to health and well-being but can be flexible to the other areas and personal journaling which would give the pupils a coping tool that they could use at home and in school which would give them a healthy outlet for their emotions and feeling to name a few examples. This session would also give the pupils time and space to decompress and learn how to manage their own emotions and feelings. The main emphasis of these sessions would be to give learners some control in their own learning. This sense of control was paramount in this intervention group as the pupils displayed many behaviours in class which could be taken to mean that they have little control over some situations in their lives. Giving the learners this sense of control could potentially not only help to settle them in class but also give them a sense of enjoyment and achievement with completing work. 

The group could have the opportunity to have more than one session per week potentially if appropriate progress could be seen. If an in-class time session was not possible then the writer would suggest that the pupils could start a gardening club at lunch time. This club could allow the pupils to decompress between morning and afternoon sessions but could also allow them to encourage other learners to join in having a positive effect on their friendships.  The writer also suggests that an afterschool club for outdoor learning could be introduced. This comes with its own strength and limitations as there would need to be a staff member willing to run this club, the club would also need resources so this would be an additional cost to the school.  Furthermore, back in class strategies would be utilised such as the regulation station. This would be a calm area with resources such as sensory toys and books that could be accessed by the group as well as the whole class. The aim of this station would be to give the pupils a space to regulate their emotions throughout the day it would, however, require discussion with the pupils to ensure that they understand the expectations and acceptable use of this space.  There could also be opportunities for flexible seating where appropriate. This would allow the students to choose where they were completing work. A possible limitation to this however may be space inside the class and a lack of alternative seating available. An extension to this could be an area directly outside the class where learners could choose to work on a bench and table outside with regular check ins with the teacher. Eventually, once the intervention group were confident in their outdoor learning sessions, they could lead a session with the class teacher and whole class making them experts in that area. This would not only boost the intervention groups confidence, but it would also help with building friendships within their class. It could also give the whole class the opportunity to benefit from outdoor learning.

Discussed above would be the strategies to implement the outdoor ranger’s well-being intervention. This next section will discuss the possible strengths and limitations to this intervention as backed up by literature. 

Sir Ken Robinson stated that ‘there’s much more to human intelligence than a certain sort of academic work’ (Schwartz, 2016). This could suggest that a one type fits all approach to teaching and learning is simply not applicable to all children and more may be needed to showcase children’s learning, development, and progression. It could also allude to the thought that all children have a strength in some subject. However, if this is not a traditional subject it can be hard to discover and develop their skills. Challenging this, according to (Rickinson et al., 2004) some teachers believe that some subjects are simply unsuitable to the outdoor, hands-on learning environment. The writer acknowledges that some subjects may require more thought to transition outdoors however, as emphasised by the Curriculum for Wales 2022 a more hands-on, child-led approach is what teachers should be striving towards. Furthermore, The UNCRC Article 28 refers to a child’s right to education and similarly, Article 29 states that ‘education must develop every child’s personality, talents and abilities to the full’ (UNICEF, 2017). This makes a flexible approach to teaching styles a duty of all practitioners. 
The Reggio Emilia approach suggests significant importance on the environment. It is theorised in this approach that the environment is also a child’s teacher and can instigate valuable inquiry-based learning. This theory suggests that the natural environment can provide learning opportunities which simply cannot be replicated inside a classroom (Nido early school, 2023). In opposition to this, (White, 2014) suggests that outdoor learning requires thorough planning and there for requires extra or prolonged planning time to be set aside making it unrealistic or unachievable.  The writer acknowledges that planning an outdoor session could require careful thought however, especially regarding this intervention group of learners, the aim is to give them choice and opportunity to lead their own learning making the planning workload less. 
Edward Thorndike (Gray and Macblain, 2015b, p.54) proposed the theory that children are active learners and should be encouraged to learn in a child-led way. This is particularly relevant to the intervention group as being outdoors could encourage this style of active learning. However, (Landscapes for learning, 2022) highlights that some children and parents/guardians may be opposed to an outdoor learning group due to health and safety concerns surrounding getting hurt or dirty. The writer acknowledges the health and safety concerns of an outdoor learning group which is why parents/guardians would be informed of the group and of its holistic benefits. It is also a relatively small intervention group meaning the adult to child ratio would be higher. It is likely that the group would consist of 1-2 adults depending on location and the four learners identified as needing the intervention. The writer also acknowledges the importance of risk taking as an active learner as theorised by Edward Thorndike. 
According to (Dr William Bird, 2011, p.7) ‘There is no health without mental health’. This could suggest that mental health is at the centre of every learner and could impact their ability to develop in other areas if their mental health is not catered to. This could correlate with the intervention groups delayed pace of progression as they are struggling with their mental health and well-being. This could relate to why many if not most schools set out their own health & well-being goals such as the Healthy schools rating scheme. However, clashing with these goals, (Mirka, 2014) researched into common barriers to outdoor learning as perceived by teachers and found that often teachers were highlighting barriers of class sizes being too large and appropriate outdoor spaces not being available. The writer acknowledges these barriers however, in the case of the intervention group, it is a small group led by an LSA in any outdoor area within the school, which could be the playground, any fields/sports pitches and spaces immediate outside the class. 
The Well-Being for Future Generation Act 2015 lays out seven well-being goals that local authorities must be working towards, some of these goals include a resilient Wales, a healthier Wales, and a more equal Wales (Future Generations Commissioner for Wales, 2015). During research, (van Dijk-Wesselius et al., 2020) found that many teachers felt they lacked experience and knowledge and there for confidence in using outdoor spaces. Some practitioners felt that outdoor learning was not part of their training and there for they could not decide to start outdoor learning. The writer acknowledges these barriers. It could be beneficial to seek additional training for staff members implementing this intervention group. However as mentioned previously the intervention group would be taking a child-led approach making additional training complimentary however not immediately essential. 
Finally, Article 31 of the UNCRC states that every child has the right to leisure and play(UNICEF, 2017). This ‘play’ is a key component to the intervention group as the aim is to improve the pace of progression in the health and well-being AOLE, which should have a ripple effect through the other AOLEs because of being a child-led, inquiry-based intervention. It could also be beneficial for the pupils to view this intervention as play as this may build their confidence and allow them to develop and learn without it feeling like structured learning. Building on previously mentioned research by (van Dijk-Wesselius et al., 2020) the research also suggests that another concern to outdoor learning is behaviour management. The writer acknowledges this concern; however, the intervention group is designed to encourage inquiry, healthy risk taking and discovering boundaries. This may appear to allow negative or undesirable behaviour in the intervention group however, the pupils will be testing out their own barriers and exploring in a designated session instead of in class. 

To conclude, after engaging with literature relating to the outdoor well-being intervention the following has been theorised. The intervention activities may require careful thought with a mix of child-led and inquiry-based activities. The teacher would need to ensure that parents/guardians are informed of the health and safety risks involved in outdoor learning but also highlighted the potential benefits that this intervention could have for their children. Making use of all outdoor spaces would be detrimental as there may be times where the group is limited as to where they can go depending on time constraints and staff available to implement this intervention. The staff member leading the group could benefit from some additional training to further support the learners and to build their own confidence. However, due to potential costs relating to the training and the fact that this is designed to be a child-led intervention then this training would be complimentary and not immediately essential to start with. 
To measure the impact of this intervention the writer would expect to see a few changes within the intervention group. Firstly, the pace of progression for these learners should be beginning to align with the progression step expectations. The intervention group should also begin to find being in class less overwhelming. This should lead to an increase in the groups class work. The writer would also expect to see the intervention group making use of in class support such as a regulation station when required, although this requirement should also be decreasing. It could be expected that the pupils receiving the intervention may be happier, more settled members of the class who engage with their learning and are working towards an appropriate progression step. 

After engaging with the literature surrounding not only outdoor learning, but also around child-led approaches, the writer theorises that this approach to teaching and learning could be beneficial to all learner’s development and progression. It is, however, paramount to consider that not all children may wish to take part in this kind of learning, not all parents and guardians may be willing for their child to take part in this style of learning. There are also challenges in terms of class sizes which could prevent a whole class from taking part in an outdoor learning session together. Overall, the writer would suggest that opportunities to take learning outdoors should be utilised and that generally, students could greatly benefit from this holistically. 
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