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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Gavin Kirby

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Faculty of Art and Design
School of Graphic and Digital Arts
Graphic Design

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Senior Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Senior Lecturer BA/MDes Graphic Design
Senior Lecturer MA Visual Communication
Pathway Tutor MA Visual Communication
Admissions Tutor MA Visual Communication
Pathway Tutor MA Graphic Design
Admissions Tutor MA Graphic Design

Module Leader on:
M4X02132 Graphic Communication (GD)
M4X02135 Design for Publication
ADGD5002 Design for User Experience
M7X02148 Advanced Professional Practice (GD)
M7X01629 Major Project (GD)

Senior Lecturer on:
ADGD5004 Sustainability, Enterprise and Entrepreneurship
M6X01612 Marketing and Self Promotion (GD)
ADGD6001 Graduate Portfolio
M7X01617 Minor Project: The Thought Experiment (MDes)
M7X01988 Thought Experiment (MA Vis Comm)
M7X02015 Explorative Research and Praxis (MA Vis Comm)
M7X02024 Confirmative Praxis (MA Vis Comm)

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)
	YEARS: 21   MONTHS: 




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing your application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Example 1:
The way in which I have developed the educational content for the Graphic Communication module enables the students to build upon the new knowledge that they have learned as they progress lesson by lesson. As this is a level 4 semester 1 module and the student skill and knowledge levels vary. The content and delivery is needed to be well considered and I have a systematic approach towards the scheme of work for the module and how the information is to build from lesson to lesson. I begin each session with a quick recap of what was covered in the previous session and I end each session with a summary of what has been covered in that session. (K1, K2, V1,V2)

I make it clear to the students that the content of this module will form the foundation of every design related job that they will undertake both while studying and as a professional graphic designer (V3, V4). I use blended learning throughout the module to enable all levels and abilities of learners to achieve the tasks set within the module. I ensure that recourses are provided both as hand outs and as digital files via the university VLE (Moodle) (K3, K4, V2).

The lesson content that I design for this type of module is delivered primarily through a digital ‘chalk and talk’ style presentation (K1, K2). I then break this learning up by engaging the students in related tasks (K2, K3). This enables me to create a one to one learning environment so that individual students can gain direct feedback and support relating to the given task (K5, V1, V2).

Module and programme evaluations provide me with the evidence that this pedagogic approach was well received by learners. My systematic approach enables students to see their work develop through each session (K5). The resulting work produced from some of these tasks is displayed in a way where peer to peer learning can be instigated. As this is in a level 4 semester one module it enables students to see how their peers are responding to the tasks (V1, V2). I have found that these teaching strategies help to maintain a high level of attendance and participation, overall retention, and grades. It has also had a positive impact on student performance on other modules and levels due to these sessions (K3, V3, V4).

Example 2:
My approach to the MDes Major Project, level 7 module is very different to that of the Graphic Communication level 4 module. I do this to recognise the individual nature of the work done by the learners. The main difference that I instigate is that most taught sessions are replaced by individual tutorials and small group seminars (K1, K2, K3, V1, V2, V3).

This enables the learner to pursue a very personal direction of study which allows them to really focus on what the outcome of the project will be, who it is for, and what it is to communicate (K1, K3, V1). I encouraged the students to continually analyse the effectiveness of their work in relation to the design brief that they have helped create.

I have found that the freedom of this method of teaching can be daunting for some weaker learners (V1). However, with support from the tutorial structure that I set in place, students easily adapt to the challenge. There is a high level of individual work involved and the learners need to be self motivated to stay on track. Again, something that I monitor via the tutorials. As I teach across all levels of undergraduate study I know that time keeping, project management, planning, and organisation skills have all been developed through earlier modules (K3, V4). These soft skills are put to the test in this module as the student is due to graduate. These are things that are regularly reflected through module feedback questionnaires (K5, V3).

All of the modules that I teach are based upon the ISO 9241-210 standard for Human Centred Design:
· Stage 1: Specify the context of use. (What are you trying to communicate?)
· Stage 2: Specify the user and organizational requirements. (Who are communicating to?)
· Stage 3: Produce the design solution. (How will you communicate?)
· Stage 4: Evaluate the design against the project requirements. Feedback into the design solutions and revise if necessary.
These stages are focussed upon in different ways depending on the module and level of study. Some modules in levels 4 and 5 will mainly focus on stages 2 and 3, and all stages may be explored at levels 6 and 7 (V3).





	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

As my teaching spans across levels 4, 5, 6 and 7 I engage in a variety of different teaching methods, styles and locations. Learning methods include lectures, seminars, peer to peer discussions, and individual tutorials. Regardless of the method my primary aim is ‘providing opportunities for students to learn’ (Brown, G. Atkins, M. 1999 p. 2) (K2, K3, K4).

My main method of teaching at levels 4 and 5 is studio based, consisting of digital ‘chalk and talk’ lectures, software demonstrations, and the implementations of design theories across design practice (K2, K3, K4).

At these levels of teaching I always try to set out the objectives of the class ‘Try stating at the start: “At the end of this lecture you will be able to…”’ (Gibbs, G. Habeshaw, T 1995 p. 16). This helps me to create measurable objectives that the students can clearly identify.

At level 6 and 7 the teaching, in some instances, becomes more lecture based where content is delivered to large numbers of students that are not necessarily studying the same discipline. In this respect I design the content to encourage the students to engage with different theoretical concepts that can impact upon their individual work practice (K2, K3, K4).

Other level 6 and 7 teaching is delivered in small group seminars and individual one to one tutorial sessions. This method allows me to provide more directed guidance and feedback for the student/s involved as their work at these levels is encouraged to be of an individual nature (K2, K3, K4).

At all levels of study, problem solving through design is at the core of the issued tasks. My lectures and supporting feedback help the students to ‘recognise that there are three dimensions to a problem: The context, The content, The Schema’ (Savin-Baden, M. Major, C. H. 2011 p. 61) (K2, K3, K4).

I support these learning methods by scheduling regular formative assessment points. Some modules, due to the size of the task, will have formal formative assessment points. I include these ‘checkpoints’ to help ensure that students have been able to produce the required work before continuing onto the next stage of the project (K5, V3).

Formative assessments in other modules may be on a more casual basis. This is normally done via one to one discussions with the students where I help keep them on track for the given task. I have found that this process is less ‘me telling them what to do’ but more of a question and answer session. My questions to the student are to get them to think about their work in relation to the design problem. I find that this helps them to develop their own analytical skills and gets them into a habit of critical reflection (K2, V1, V2, V4).

I find student feedback on the modules that I teach to be very important. Practices that I have developed as a result can include things like making detailed software notes for students to follow at their own pace after a demonstration has been given. Another example would be to show greater connections to industry in our practices, skills and theories (K4, K5, K6, V3).

Another form of feedback that I have received from students is via the Student Led Teaching Awards which I was awarded in 2013 and 2014.






	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

All students at all my levels of teaching are constantly receiving formative feedback from me throughout their modules. At levels 4 and 5 I do this mostly through verbal feedback during the taught sessions where I can give advice on how to improve their work. At levels 6 and 7 this may take the form of group seminars that I lead or one to one tutorial sessions (K5, V2). I have found that this method of feedback at the higher levels is better suited due to the individual theoretical nature of the students study. Also, I encourage students to present their work to their peer group when studying at level 7 (V2). This enables the students to really focus upon what they are trying to achieve with their practice and to present their ideas and practice to a group of peers and academic staff for group feedback.

I do my summative assessments in a variety of ways depending on what is being assessed and the level of the assessment. Work submitted at level 4 is initially assessed by myself against the learning outcomes and the tasks that were issued. At this level my assessments are more focused upon skills and specific learning outcomes that are more easily identifiable. The marks then go through a process of moderation as detailed in the Academic Quality Handbook (AQH) Chapter 7.6 (K5, K6).

I try to ensure that at levels 5, 6, and 7 the assessment is done by at least two members of academic staff. This may take the form of a portfolio assessment or as a viva presentation depending on the module being assessed. I have found that the process of dual marking works well at these levels as the projects can often be large and complex. I then ensure that the marks then go through a process of moderation as detailed in the AQH Chapter 7.6 (K5, K6).

My feedback can take on a variety of different guises and can range from undocumented verbal feedback to formal written feedback at the end of a module. I believe that each method is valuable to the learner but should be used in the correct context and at the right time (K3).

My preferred and most effective method of feedback is verbal feedback. It is most affective when used in the classroom while students are developing their work as they are able to instantly respond to better their work and engage in the learning process. I also use verbal feedback to give encouragement and praise to students, which often has a greater impact upon the students confidence and wellbeing than a percentage mark. Verbal feedback also enables me to utilise other supportive methods of communication such as ‘tone of voice, facial expression and body language’ (Race, P. Brown, S. 1993 p. 92) (V3).

More formal feedback that I give is in one to one tutorial sessions, either through the hand written feedback forms or via email. All of these feedback strategies are to give formative feedback. I issue summative feedback via the official ‘Student Feedback Form’ in accordance with the AQH Chapter 7.12 (K6). These forms help to clearly identify ‘exactly how they are doing and what to do about any weak areas’ (Race, P. Brown, S. 1993 p. 90). I then invite students to attend individual feedback tutorials to answer any specific questions they might have (V1, V2).

I also regularly take on the role of internal moderator for other modules where I look at a variety of assessed pieces of work. This is to help ensure that a fair assessment has taken place and that a consistent level of marking has been achieved across different modules. I have found this process also helps me to reflect upon my own assessment qualities and rigour. Again this is in accordance with the guide lines in the AQH (K6).

It is also important that I am able to reflect on the module that has been taught. The feedback from students is valued and is normally collected via the module questionnaire forms and staff student committee meetings (K6, V3, V4). I also rely on verbal feedback from students as well as the programme meetings structure. This feedback enables me to enhance areas where students have struggled and identify any potential issues that could arise the next time the I run the module. It also allows me to reflect on areas of good practice where students have felt challenged but have been supported to achieve their goals (K6, V3).

External examiner reports are also a good source of feedback into my own teaching practice. The comments and feedback help me to gauge how my modules and the standards of work compare with other institutions (K6, V3). 

I have also made strides to help students to present work in a professional industry environment. An example of this is for the past five years we have run a Design Week and have had several industry led workshops that have resulted in teams of students presenting work to industry professionals. For the last two years I have been able to organise a visit Sky Creative Studios for the winning student team to present their project to the creative directors at Sky. This process helps to give the students confidence in their abilities and to see value in their skills and our teaching (K6, V3, V4).




	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I use a variety of different learning environments in my teaching practice. I will change the environment depending on the module being taught, the student level, and the number of students. Whenever possible I opt to teach my sessions in studio spaces that are familiar to the students. This helps to create a more relaxed atmosphere and also enables me use recognisable examples in their learning. This creates a greater level of understanding for the students as they are able to make comparisons between what is being taught and their own practice (K2, K3, K4, V2).

To help facilitate supported learning I produce comprehensive and detailed notes for the majority of the technical modules that I teach. Students are able to follow the notes during studio demonstrations, adding or highlighting points as they go. My demonstration is usually followed by a quick Q&A session then the students replicate what I have demonstrated. This is supported by me going around the group and troubleshooting any issues on a one to one basis. If I am encountering the same questions from student to student I am then able to pause the class and address the common issue. The notes that I provide are aimed to be detailed enough so that the student can achieve the task outside of the classroom (K2, K3, K4, V2). However, this is not always possible depending on the subject being taught and the context of the problem.

I ensure that all digital resources are made available via the VLE before the start of class. The resource files that I produce range from Power Point presentations, detailed PDF notes, and digital practice files. This approach enables students to determine time, place, and pace of their learning for both full time and part time students alike (K2, K3, K4, V2).

I have also adapted other areas of my teaching practice to better support students with language and learning difficulties. A simple yet affective practice that I have adopted is that I now send tutorial feedback via email instead of using the hardcopy carbon tutorial forms. This simple switch has been well received by my international students that may struggle to read my handwriting. The same can be said for students with learning difficulties as they are able to access this digital method of feedback in ways that more suit their needs (K2, K3, K4, V1, V2). The process of typing the email to summarise what was discussed in the tutorial also enables me to verbally reinforce the feedback being given. This feedback process is also more environmentally responsible.

I also aim to remain as flexible as possible to accommodate students with other conditions. These may take the form of autism, dyslexia, dyspraxia, visual/audio impairments, anxiety etc. In these instances I work along side study support staff and the student in question to come up with an achievable solution that responds to the task but does not cause disadvantage to other students (K2, K3, K4, V1, V2). Such solutions may be a closed presentation in place of a group presentation, or the use of an audio voice over in support of development work.

As a personal tutor I aim to support the student in more than just their study. Many students encounter difficulties outside of the university and as a personal tutor I am able to get the students in contact with the appropriate support structures that are available to them (V1).








	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

‘Good design educators must have the ability to relate to students, engender trust, show compassion, and instil ideas, techniques, and abilities.’ (Heller, S. 2003 p. xi) These are the things I look towards with my own development.

To ensure that my learning and teaching strategies and module content remain up to date I have developed an extensive network of graduates and professional businesses (K6, V4). This network helps me to keep track of occurring trends within creative industries and gives me the ability to respond to those trends by adjusting the content of the modules I deliver. An example of this is the annual update to the design technologies being taught. Most recently looking more towards a User Interface (UI) and User Experience (UX) mode of study (V3).

The network of graduates also enables us to invite industry professionals from many domestic and global brands to give talks and run workshops for our students. For the past five years this experience has been run as an annual Design Week event. The event serves several purposes. It allows current students to see a potential career path beyond their studies as many of the presentations are given by graduates of the course. It also gives students exposure to a variety of industry professionals and potential avenues of employment. It also allows the industry professionals to reinforce our teachings and it builds stronger links between our institution and the industry (V3, V4).

Another way in which we build links is via our end of year exhibitions. Each year we hold an exhibition local to Swansea of graduating students work. This helps to build links and dialogue with feeder institutions to the university and local creative businesses. We also annually exhibit graduating students at the New Designers Exhibition held at the Business Design Centre in Islington, London. This is a national exhibition showcasing creative student work from across the UK. Our continuing presence at the exhibition has enabled us to make links with many feeder institutions outside of Wales and has enabled us to get our graduates into employment with many international design companies. Our students have also won several awards from this exhibition which in turn reflects well upon our teachings. All of these experiences are fed into our course marketing to continue to attract new students (V3, V4).

The main methods of professional development internal to the university that I take part in are peer observation, dual/group teaching, assessment moderation, and the programme meeting structure (K5, K6, V4). I am currently part of a working group within the Faculty of Art and Design that is looking at improving the way in which peer observation is being done. One of the key things that is being looked at is the wording associated with the peer observation process. A simple change in wording will help to alleviate some of the negative stigma associated with the process. As part of this working group process we have been looking at how common modules are being delivered by different programmes and how the common modules sit within their overall programme of study. This approach is more engaging for the staff involved and is more informative as a result.

Several of the modules that I teach on are done as dual or group teaching due to the numbers of students involved. This process enables a peer observation to occur in a more relaxed and natural form. The process also encourages a culture of mentoring within teaching groups and enables individuals an opportunity to identify their strengths and weaknesses within the teaching team. This then helps to formulate a more focused professional development programme for the staff involved (K5, K6).

The process of assessment moderation is an important process that helps to ensure a parity of assessment and feedback between programme modules, programmes, and institutions (K5, K6). 

[bookmark: _GoBack]I am continually monitoring my own professional development which is facilitated by the breadth of modules and levels that I teach upon. The level 4 and 5 modules help to keep me focused on the continually changing software applications and technical developments and trends of the design industry. The modules from level 6 and 7 help me to develop my theoretical knowledge and how best to apply them to my practice and teaching methodologies.
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Derek Bainton

	Job Title
	Head of School – Graphic & Digital Arts

	Faculty/Centre/School/Department
	Faculty of Art and Design

	Email address
	derek.bainton@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Derek has been a peer for many years and he is currently my line manager.





	Second Referee:


	Name
	Professor Ian Walsh

	Job Title
	Dean of Swansea College of Art

	Faculty/Centre/School/Department
	Faculty of Art and Design

	Email address
	ian.walsh@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Ian is my current Dean of faculty and has been for several years.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Gavin Kirby

	Name of Signatory
	Prof Ian Walsh

	Job Title
	Dean

	Faculty/Centre/School/Department
	Faculty of Art & Design

	Email address
	ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]2nd July 2019

Signature:__________________________________Date:___________________________
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