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This paper will discuss how youth work, its principles, policies, strategies and theories provide young people with long-term and useful life skills such as self-awareness, empathy, critical thinking, decision-making, problem solving, communication and interpersonal skills.  
To evidence the paper this essay will use an example of a youth work practice using non-formal education by way of a one to one discussion between a young person and a youth worker linking in youth work principles, policies, and theories. 
“Non-formal education became part of the international discourse on education policy in the late 1960s and early 1970s. It can be seen as related to the concepts of recurrent and lifelong learning. Tight (1996: 68) suggests that whereas the latter concepts have to do with the extension of education and learning throughout life, non-formal education is about ‘acknowledging the importance of education, learning and training which takes place outside recognised educational institutions”. 
(infed.org, 2019)
The paper will finally look at past and contemporary community work pedagogy, its practice and how it has evolved though the years from the late eighteen century to the present day. 
To begin we look at the aim and purposes of youth work, which is to provide education in a non-formal way for learning to take place. It is to enable and empower young people to go from dependence to independence learning lifelong skills along the way. 
In practice youth workers come across a range of everyday situations and issues that young people face such as homelessness, substance misuse, bullying, lack of employment opportunities and materialism.
To give an example observed during practice was that of a young person being at risk of homelessness by a parent if they did not gain employment or go back into education. This raised the young person’s anxiety causing them to misuse substances heightening their anxiety and not being able to think of a clear plan to move forward. 
The youth worker supported the young person by undertaking a non-formal education approach underpinned by youth work principles, policies, and their own knowledge of past experiences. 
Initially, the youth worker used their communication and interpersonal skills by informally discussing the young person’s situation in a non-judgemental manor; and being mindful of the young person’s current mental health state, spoke softly encouraging approachability, engagement, openness and for the professional relationship to develop. To ensure that transparency was present at the very beginning of the discussion the youth worker outlined their role ensuring that the young person was aware of confidentiality and data protection. 
“Young people have a right to a youth club or group that is safe space where they can express their feelings or concerns and have their privacy protected. However, this right to privacy and confidentiality must be balanced with workers needing to act on valid child protection concerns. 
Workers need to understand that young people will develop trusting relationships with them, and disclose information that the worker feels should be reported. Also, adults that work with young people are obliged to disclose information about themselves that they may wish to remain confidential”. 
(Youthworkessentials.org, 2019). 
In the dialog it was discussed what the young person wanted to do to ensuring the discussion was young person lead for an greater chance of the plan being carried out and successful. This approach encouraged trust and open communication between both parties that resulted in a person-centred plan being created which was realistic, achievable, and in a timely manner to the young person. “S - specific, significant, stretching. M - measurable, meaningful, motivational. A - agreed upon, attainable, achievable, acceptable, action-oriented”. (Google.co.uk, 2019). 
This in turn reduced the young person’s anxiety somewhat as they could visibly see a plan of action and a way forward. “Person centred planning (PCP) provides a way of helping a person plan all aspects of their life, thus ensuring that the individual remains central to the creation of any plan which will affect them”. (Mental Health Foundation, 2019). 
As the young person felt more at ease due to seeing an action plan that was achievable for them then this could suggest that they were a visual learner. Young people and adults alike learn in many different ways such as visual, aural, reading/writing, or kinaesthetic. “The acronym VARK stands for Visual, Aural, Read/write, and Kinaesthetic sensory modalities that are used for learning information. Fleming and Mills (1992) suggested four modalities that seemed to reflect the experiences of the students and teachers”. (Vark-learn.com, 2019).
The action plan covered points such as contacting employers, educational providers, the local authorities housing department and a substance misuse agency. Under each of these headings, it would say who would contact the different provisions, by when and more specific what employers, educational providers and how they would find the information to contact them which in this case was the internet and contact details the youth worker passed onto the young person. 
As stated above, the plan also covered the substance misuse issue. The youth worker informed the young person that there were specific agencies that could help with their substance misuse and offered a support to which the young person was happy to engage with this provision. This may suggest that the young person was committed and accepting of the advice and guidance that was offered and felt comfortable with the youth worker which could display an element of trust in them.  
This enabled the young person to be an empowered partner in the process, thus in turn encouraged voluntary engagement, which are two principles of youth work. It also supported the youth work principle of “young people have responsibilities and requirements placed upon them. Youth work seeks to help them address those responsibilities and requirements”. (Cwvys.org.uk, 2019). 
This supported the young person by reassuring and minimising their anxiety to the situation. It taught the young person in a non-formal way a number of useful life skills. One such as decision making; the young person made decisions and choices on who to contact in regards to employers and training providers, by when and how to get the information needed. Another life skill that naturally occurred as part of the informal learning was how to problem solve. The young person with the support of their youth worker was able to address the issues by coming up with a plan that would work for them. This method of non-formal education also strengthened the young person’s communication and interpersonal skills by being able to open up and discuss their situation, which in turn reduced their stress levels. 
To conclude the discussion it was agreed that both parties would meet up a week later to discuss how the action points have been undertaken – what went well, what they struggled with, how would they do it differently and what actions were outstanding (if any). They both also agreed at the next meeting that they would move forward onto the next step, which would be to create a CV and a cover letter and to undertake some job searching with the potential to undertake some interview preparation. 
As a result of the initial discussion, the young person left with a clear plan, their stress levels reduced and supporting solutions as well as embedding useful life skills. 
To discuss past and contemporary youth and community work pedagogy and practice we begin with discussing history of youth work.  
“Central to understanding this way of working is an appreciation that historically what we know as ‘youth work’ has taken place through the action of volunteers and workers in local groups. As Jeffs and Smith (2010) have argued ‘Youth work was born, and remains fundamentally a part, of civil society. It is wrapped up with associational life, community groups and voluntary organisations”.
(infed.org, 2019).

Youth work began in the later years of the eighteenth century and took place in Sunday schools moving into the first half of the nineteen century being undertaken in ragged schools. 
Both Sunday schools and ragged schools were ran by volunteers and used more informal ways to educate young people. They included a range of activities including team sports and day trips to enhance young people’s experiences and develop their social skills. 
Ragged school were predominately ran for children and young people who lived in poverty and had no other way of accessing education. “They often met in far from ideal settings like stables, under railway arches, church halls and run-down houses”. (infed.org, 2019). 
In the 1950,’s youth work was supported and promoted with the release of the Albemarle Report and its recommendations, which supported youth work such as money being invested into youth centres and projects. 
Youth work has evolved through the years since the late eighteen century to now with today youth work being recognised as a profession in its own right. Since 2017 youth workers have been required to register with the Education Workforce Council. “From 1 April 2017, all appropriately qualified Youth Workers and youth work support staff employed by a local authority, college or voluntary sector will need to be registered with the Education Workforce Council (EWC)”. (User, 2019). 
Youth work today has a National Youth Work Strategy in place, which sets out to “supporting young people to reach their potential and live fulfilled lives”. (Beta.gov.wales, 2019). 
“The strategy recognises the value and role of open-access youth
work provision; promotes a stronger connection between youth
work provision and formal education; identifies the need for closer
working between statutory and voluntary youth work organisations;
and identifies the need to significantly strengthen the evidence base
on the impact of youth work across Wales. The Welsh Government,
national and local voluntary organisations, as well as local authorities,
will need to work together to successfully implement the identified
actions and drive youth work forward”. (Beta.gov.wales, 2019).

However, now with the current economy and Brexit, youth work services are at risk of being cut which would of course be detrimental to our young people.
To conclude youth work and its theories, principles and policies would suggest that non-formal learning is an abundant way of embedding useful life skills for young people; moving from dependence to independence and becoming role models for the future generations. 
With the case study discussed it was clear that the youth worker had solid communication, interpersonal skills and the ability to reflect on past practice for the professional relationship to develop, non-formal learning to take place and for the young person to learn to become semi-independent.  The worker remained open, honest, transparent offering advice and guidance, which prompted the young person to develop their own action plan, which enabled and supported empowerment, inclusion. The non-formal learning supported development of life skills in the young person such as problem solving, decision making, and supported the young person’s ownership of their plan as well as raising their mental health. 
It is evident that youth work is a vital part of today’s society and its young people. Youth work has moved on since the late eighteenth century with theories, polices and strategies being developed to enhance the profession however is currently at risk of being rationed due to the current economy. 
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