









Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from your PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development.
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ECAD6008 Assignment: Part 1.
	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	When participating in my bridging session, I was told to observe and take notes of a lesson of EP. I was told to focus on AFL, specifically, the 4 main areas of assessment for learning; sharing learning objectives and success criteria, use of effective verbal communication and questioning, self and peer assessment, and giving quality feedback. When I was observing, I wanted to specifically focus on success criteria and questioning, as I wanted to incorporate it into my lessons as a form of whole class participation and scaffolding. This is something I was told to work on by my mentor. The teacher I was observing, before setting pupils off on a task, had them create their own success criteria by asking them what makes a good piece of work and showing the pupils WAGOLLs. This had a very positive effect on learning in the classroom as every pupil could contribute and so felt involved, and every pupil could achieve the criteria as they had created it themselves. I decided to trial this method of AFL in my own year 9 lessons as this was exactly the outcome that I wanted to achieve in my own lessons.

	What have you learned?
	From the trial, I learned that having the pupils create their own criteria not only encouraged them to participate, but it also activated their prior knowledge, which is something I could then continue to prompt them with throughout their lessons. Pupils could immediately see the link between lessons where they had done similar tasks, and therefore were so much more engaged in the lessons. I also noticed that the pupils who tended to be more reserved were also more willing to participate. I found that my ability to let the pupils do the task more independently grew as well, as I didn’t need to stop and answer as many questions. The questions I did get however, were now much deeper thought questions as they already had the understanding of the task. Some work was still needed however, as some higher ability pupils would give criteria that I would need to scaffold on the spot for other pupils in the class.

	What next?
	I believe that having pupils create their own success criteria is something I will continue to take into my planning, but I will also need to incorporate structure into it to help me scaffold their criteria when it is given to me. I can do this by planning for what the pupils may say to me so that I can plan the differentiation. I can also prompt and steer the conversation more with questioning once I know the class better and can predict their answers better.




	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	I previously had feedback that my clarity of instruction in lessons were too broad and so pupils were sometimes struggling to understand what they had to do in my lessons. Due to this, I implemented a range of approaches in the next lessons I planned so that my instructions were clear. 
Over the next few lessons, I tried many approaches to see what worked best for my class. I tried plainly explaining the task on the board whilst having a breakdown of the task as handouts for pupils, however I still found that I had to over-explain myself a few times to different students whilst others completed the task quickly and had nothing else to do, leaving me to create more work on the spot for pupils.
Due to this, I found a new approach. I implemented a ‘spice-o-meter’ and also modelled answers on the board at the same time using the ‘we do, you do, I do’ method. This was so that pupils had clear instructions on what to do as they were shown it through modelling, they also got to pick their own difficulty with the meter, which helped them understand their instructions better, and higher ability pupils didn’t finish quicker than others as the task was differentiated for them too. I did this to make sure every pupil in the class understood the task they were given and they all had appropriate levels of difficulty.

	What have you learned?
	I found that through implementing all of these approaches at the same time, pupils did not need the task explained to them nearly as much as before, which left more room for me to help pupils who needed support. As well as this, I found that pupils who normally would finish faster no longer did, as when they were finished I would encourage them to go up a level on the meter. These, paired with the modelling on the board, left almost no room for confusion on instruction as pupils had a clear idea of what to do as well as an example.

	What next?
	In my future practise, I will continue to use this mix of teaching in my lessons as I find them highly effective for planning and teaching in my lessons. They also leave me with more room to support students and to hear feedback at the end of the task which benefits both the pupils and myself as I can give feedback on their work.





	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	I visited a college over 2 days to observe some A-level law lessons. I was firstly impressed by the teacher putting on 'Lofi beats'. When asked why she did this she said there was research surrounding learning that said music with no lyrics improves concentration and productivity. 

She then started the lesson with a 5, 4, 3, 2, 1 activity, which I had not seen before but was very intrigued by. Teacher asked for 5 risk factors, 4 negligence cases, 3 Caparo tests, 2 potential remedies and 1 famous judge (law lesson). This, I thought, was a great starter activity as it engaged learners from the start, and it was paired with countdown music to make it fun for the learners at the same time. She then came back to the class as a whole and asked for examples, bouncing the questions around the room by asking pupils to cold call on each other, something I also do in my own lessons.

Teacher also demonstrated clear knowledge of the curriculum road map, and the pupils seemed to know it too. When any sort of information was mentioned, teacher asked pupils when they had done it before and what it was going to be used for, and almost all pupils could answer her. This really impressed me as I could see that every student in the class knew exactly where they were and what they had left to complete. 

Teacher then moved onto exam prep with students, going through real world scenarios with them to help them answer questions that will come up in their exam. This use of real life, authentic context was explicit and clearly understood by all pupils in the class, and it led to them all being able to use the scenarios in their prep, which ultimately gave them more marks in the paper they attempted. 

There was also a great understanding of metacognition in the lessons I observed, as the main task was presented on the board, followed by teacher asking questions such as 'what do you need to know? How do you find that out?' and so on. This led to pupils finding the information they needed on their own, which accessed prior knowledge, as well as finding the answer to the task by working in out in smaller chunks. All pupils were very motivated and engaged during this time, as they were all taking control of their own learning.

	What have you learned?
	This experience was very valuable as I got to see A-levels, which I teach, but in a completely different context. Pupils have more freedom in college than they do in school, e.g. no uniform, can go to the toilet when they need to. This showed that when pupils are given more freedom, they are more likely to be motivated and engaged in lessons, as they feel they have more pupil voice.

The structure of the lessons by the teacher meant that all pupils achieved the learning outcome, which was to complete the 8 mark question independently. All pupils not only did this, but they all felt a sense of accomplishment by the end of the lesson, as they had also found the information to answer the question on their own.

	What next?
	Is there anything you intend to do as a result of this experience? You might want to consider some of the following questions: Are there any specific actions that you will take? What would you do in similar circumstances in the future? Is there anything you intend to change? Do you have plans for any further learning or development opportunities? If so, who or what can help - using the standards, people, written resources, online materials, workshops etc? How will you share what you’ve learned?

From this experience, I will take away many things and implement them into my own lessons. For example, the 5,4,3,2,1 activity was a great jump straight into the lesson, using prior knowledge and also making the learning fun. I will also take using music with no lyrics in with me to my own lessons, as I have now researched the learning improvement myself and it is a clear difference to no music/music that is distracting.






	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	I had a mini scheme of work with Year 9 about Space travel which involved multiple lessons about scientific specific themes and discussions. These lessons involved a debate on whether space travel was real or fake and so the lessons were planned to involve both facts about space travel and conspiracy theories around it. Pupils found these lessons really fun and engaging and participated fully with the debate at the end. I decided to do these lessons as they were working towards a debate task for their assessment at the end of the term and I thought it would be an interesting topic for them to practise the skills on. 

	What have you learned?
	I learned that by implementing content from other subjects in relation to my own, pupils were far more engaged and motivated in the lesson, wanting to find out more information and participate in the debate fully at the end. I also found that pupils were more willing to have in depth discussions as the topic was interesting and pupils already had some prior knowledge which became popular discussion points throughout the lesson. I believe that pupils were more involved in the learning and they actually enjoyed learning about the content.

	What next?
	I will continue to incorporate content from other subjects into my lessons as the pupils were fully engaged. I believe that the lessons are more beneficial when they include information that pupils are curious about as they will want to explore the content. For my future practise, I will try to incorporate more information from other subjects to engage pupils further in the lesson.










ECAD6008 Assignment: Part 2.
Introduction
This assignment will explore one pedagogical principle that was identified above and will be employed to further my development as a teacher. This will be accompanied by an in-depth literature review with the plan that my next steps for development will be researched-informed.
I have chosen to focus on the assessment for learning template and the considerations that emerged from these in my bridging days. For my bridging, I focused on one area of assessment for learning, which was creating pupil’s own success criteria. I decided to focus on this aspect of assessment for learning as, during the EP observation I saw in the bridging session, I witnessed this area being employed highly effectively. I saw the use of a WAGOLL (What a Good One Looks Like), which highlighted the task’s criteria, and how the teacher was using it to ask pupils what was good about it and writing it on the board. This then led to a discussion on the success criteria for a task like this, and the teacher used the written down answers from the pupils to create a success criteria for that task. I noticed pupils were incredibly engaged, as they all understood what went into the task and had almost all participated in the success criteria creation. I also noticed that the pupils were more motivated to make their task ‘like the WAGOLL’ so that they would get praise from the teacher and their peers.
For the next bridging meeting, I decided to incorporate this alongside deeper thinking questioning in order to develop pupils learning. I decided on this extra form of AFL as I had seen it work very well to promote better understanding and create more independent learners in other lessons I observed with my mentor. When these two methods of AFL are paired, it creates room for deeper thinking, leading to more purposeful teaching and more independent learners, of which the outcome is better quality work.




Literature review
Demeanor in the classroom.
Wales’ Qualified Teacher Status standards provide a framework on the expectations and requirements for teachers to maintain.  They emphasize professional values and practice and have strong knowledge and understanding of pedagogical approaches practiced in Wales (Welsh Government 2021). The overarching values and dispositions of the teaching profession include professional entitlements, rights of learners, Welsh language and culture, literacy, numeracy and digital competence, professional learners, and the system role. For the rights of learners, the Welsh Government places the needs and rights of learners at the center of the teaching profession. As a result, the teacher is expected to exhibit a high commitment to the achievements of the learners while respecting their rights. With regards to language and culture, teachers are expected to consistently emphasize the promotion of Welsh culture and support learners to develop skills in different areas of learning. Five professional standards for teaching include collaboration, pedagogy, leadership, innovation, and professional learning (Wales Government 2019:7-8).
The demeanor of the teacher is based on their ability to implement the statement of what matters embodied in the curriculum. For example, exploring expressive arts is considered essential for the development of creative skills (Welsh Government 2021:4). The benefits of integrating this is the exposure of learners to diverse cultures and challenging viewpoints and becoming a strong force for societal change. The curriculum is also based on developing the physical health and well-being of learners for lifelong benefits. This includes personal care, a balanced diet, and maintaining physical fitness. Through learning humanity areas, learners are exposed to different worldviews and challenges to their perception and interpretation of the world. This encourages exploration, making judgments, seeking meaning, and developing philosophical questions (Welsh Government 2021:7).
[bookmark: _Hlk162450112]A teacher’s demeanor is considered the most important element for the application of a relational approach to learning. As a result, teachers are required to show positivity and warmth because this enables educators to create space for connecting with learners and feelings of being cared for. Educators should be responsive to the social-emotional needs of learners. Lack of this demeanor may challenge learners particularly when they feel overwhelmed by test preparation (Miller 2021:124). A happy demeanor improves learner’s attitudes and motivates them to learn. Learners expect teachers to know the subject when they enter the class and positive enhances this assurance. Thus, students feel happy when teachers motivate them to learn. If learners find that the teacher’s approach is discouraging, the disappointment they get demotivates them from learning the subject (Tang & Hu 2022:5).

Assessment for Learning
In the evaluation of the Welsh curriculum in 2014, several issues regarding assessment to learning emerged with teachers indicating that assessment arrangements were not in favor of supporting children’s learning. They also expressed concern that teaching should not be just for helping children pass assessments but instead be positive and rewarding (Donaldson 2018:3). 
The Covid-19 pandemic necessitated a change in the teaching and assessment processes. This involved a change from predominant face-to-face teaching to online (Cranfield et al. 2021:2). The assessment strategies adopted online implementation, unlike traditional examination halls with students and invigilators. However, this abrupt change in pedagogy presented challenges due to issues of internet connectivity, socioeconomic status, and lack of appropriate home learning spaces (Cranfield et al. 2021:13). For Wales however, reports have suggested change in the assessment arrangements to increase opportunities for children and young people. Assessment arrangements refer to the tests and tasks set by teachers and education boards to help them understand the progress of children and where schools need to improve (Donaldson 2018:2). Thus, engaging children in the planning of assessment strategies is crucial as it encourages them to have greater responsibility in their learning.
According to Donaldson (2018), the Welsh government does not have an outcome-based assessment framework but instead relies on internal and external tests. Some strategies have stood out in guiding teachers to understand where children need more attention. This includes assessments based on questioning techniques. The benefits of the approach are that it promotes discussion and makes learners think. It evokes thoughtful reflection where all pupils are encouraged to participate in the discussion. Furthermore, it turns teachers from being presenters of knowledge and information to mediators in the development and exploration of ideas (Wales Government 2010:25).
One of the attributes of effective teachers is their ability to identify and predict student’s errors and warn them of the potential errors they are likely to make (Rosenshein 2012:18). Thus, an assessment strategy that prioritizes giving feedback to learners is beneficial to learners as it encourages learners to show understanding of what they learn.  Even so, feedback should be used throughout learning to avoid it being end-loaded. This supports learners in making progress and ongoing improvements (Wales Government 2010:26).
The model for great teaching entails the comprehension of content, a creative supportive learning environment, maximizing the opportunity to learn and present content to activate learner’s thinking (Coe et al. 2020:15). This model can benefit from peer assessment which is uniquely important to learners as it exposes them to criticism of their work which they do not take seriously unlike when such criticisms are shared by teachers. When the peer assessment approach is used, interchange occurs in language that learners would naturally use. If they do not understand, learners are more likely to interrupt peers which they are less likely to do with teachers. However, if the learners lack training in good group work practices, this approach may not work effectively and may have serious consequences, particularly for low attainers. This strategy therefore takes time to produce positive outcomes for (Wales Government 2010:27).
Successful teachers do not overwhelm learners with too much new information in the assessment instructions but check their understanding of taught materials. They also ensure that each point taught is mastered before new information is introduced (Rosenshein 2010:10).  For this reason, teachers must ensure that learners understand the assessment and success criteria. Since learners are expected to take responsibility for their progress under the new curriculum, they must understand the criteria teachers use to assess them. When learners internalize these criteria, they can apply them in peer and self-assessment. This has significant gains for learners with low basic skills because they do not explicitly know what makes their work good (Wales Government 2010:28).
Formative assessment is another curriculum for Wales approach that has been used in the evaluation of learners. Evidence from quantitative experiments shows learning gains for learners subjected to formative assessment. This approach promotes innovative thinking among children. The learning gains of this approach can be measured by comparing improvements in the learner’s scores to the typical scores of other pupils on the same test. However, this approach entails new ways that enhance feedback between learners and teachers which is influenced by classroom practice. It requires teachers to adjust teaching in ways that prevent negative effects on motivation and self-esteem (Black et al. 1998:4).

Differentiation in the classroom.
Differentiated instruction is not a teaching method but rather a philosophy that aims to meet individual learners, groups, and all learners with additional needs. It entails all the effort that a teacher can make to satisfy the learning needs of the pupils. Since today’s classroom has numerous requirements, varying abilities, and interests, there is a need to modify teaching processes to ensure the success of each learner (Magableh & Abdullah, 2021). For lower-ability learners, classroom differentiation allows them to develop goals that support their learning needs with a focus on additional resources and modified/alternative assessments. For high-ability learners, classroom differentiation allows them to also develop goals more suited to their higher ability needs and not become stagnant in the classroom. The individualized learning model has more flexibility as learners are allowed to arrange the learning pace and schedule with discussion and consultation with teachers. Learning content and pace are informed by learners’ ability and interests as well as their needs (Nguyen, Le & Ngo 2022:438).
The individualized Learning model has numerous advantages to learners besides flexibility of learning content and pace (Nguyen, Le & Ngo 2022:438). For instance, it offers instant support to low ability learners, increases their confidence, and improvement in academic performance. Though it has benefits for both low and high ability levels, the individualized learning model is surrounded by controversies. For instance, there is no consensus on how it should be implemented to optimize benefits in a real context (Nguyen, Le & Ngo 2022:438).
Furthermore, differentiation in the classroom can be implemented through regular check-ins and feedback. Teachers need to ensure that learners are on track, and this can be achieved by developing a wide range of strategies to use during the lesson. This could include feedback mechanisms such as checking against success criteria, allowing low-ability students to compare their work with exemplars, and questioning ongoing work using oral prompts and comments (Wales Government 2010:26).
Moreover, reinforcing positive behaviors, the feedback and check-in strategies enable low performers to accommodate diverse learning styles and address misunderstanding. However, learners may experience difficulties relating to motivation, prior knowledge, attention span, and intellectual ability. Therefore, teachers are expected to have efficacies in planning, instructing, and implementing appropriate techniques in evaluating learner’s progress (Nguyen, Le & Ngo 2022:440).
For higher-ability learners, differentiation strategies that focus on enrichment activities including more complex assignments can motivate them to learn. Numerous enrichment theories suggest that this approach is beneficial in increasing learner’s enjoyment, effort, and performance (Reis, Renzulli & Renzulli 2021:1). Enrichment pedagogy allows students to experience high-level learning, problem-solving, and metacognitive thinking. It focuses on learner’s interests, integration of advanced content, and fostering autonomous learning. Nevertheless, this requires a differentiated curriculum and instruction for it to be effective. Otherwise, it can result in difficulties when assessing the learners. With this approach, differentiated assessments are made possible in the classroom and benefit high-ability learner groups by offering opportunities for talent development (Reis, Renzulli & Renzulli 2021:6).
Differentiation of teaching and assessment based on age and learners’ strengths maximizes the opportunity to learn and activate hard thinking. The goal is to manage time and resources more efficiently in the classroom and increase productivity while minimizing waste of time (Coe et al. 2020:6). It involves giving clear instructions to students so that they understand what they are doing using explicit teaching. Furthermore, it promotes hard thinking by providing learners with a series of learning tasks, signaling learning rationale, objectives, and progress stages. It also involves scaffolding and supporting learners to succeed at the level required (Coe et al. 2020:6).
Content and process differentiation, product is another important area that teachers can adopt to meet the needs of various levels of student’s strengths. The product area regards the outcomes in which learners show what they have learned. Teachers can differentiate products by providing various items that learners can use to show the results of their learning outcomes. The benefit of this approach is that it creates readiness in the learner’s brain. It also changes the learner’s profile by helping teachers understand how each child can learn best. Including differentiated learning styles involving activities such as the use of journals, tapes, acting, role play, projects, writing, and oral presentations increases the likelihood of learners successfully finishing tasks (Magableh & Abdullah 2020: 535). This is fundamental for learners at all levels because the purpose of schooling needs to impact improvement in knowing and understanding as well as character development including moral, civic, performance, and intellectual character. However, this becomes a challenge due to the lack of the teacher’s critical evaluation skills needed to develop the learner’s capacity to understand the world from the viewpoints of others. The implication of this is that educators need to develop in students a genuine concern for others and adopt teaching strategies that promote critical thinking and the value of dissenting voices (Hattie 2012:4).

Conclusions and next steps
From examining the research, it is clear that differentiation in the classroom, combined with a good demeanor from the teacher and the student, will lead to better results during Assessment for Learning, as pupils are more engaged in the learning if they are happy in the classroom, (Tang & Hu 2022:5). Therefore, creating a success criteria as a class is beneficial to pupils as they can access their own prior knowledge they already have, and can verbally communicate any pitfalls in their knowledge that can then be addressed by the teacher, (Hattie, 2012).
	After examining my own research from the bridging days and the trial weeks, I did notice that the strategy of pupils creating their own success criteria works well after a few attempts, but initially did not work as pupils did not want to participate. This was alleviated after a few attempts by encouraging pupils to try even if they aren’t sure if they are correct and incorporating reminders of prior knowledge that pupils have. This worked well as it created a positive learning environment that pupils felt comfortable in and they could therefore give ideas confidently. Due to this, I would start these success criteria creations by firstly reminding pupils when and where they have done something similar previously to remind them of their knowledge, and I would encourage all pupils to have a go, even if they are wrong, to continue to create a positive learning environment for them. Donaldson (2018) and Tang & Hu (2022) both state that a positive learning environment is key for good learning outcomes in terms of assessment for learning. 
	I also came to the conclusion during the trial and bridging days that metacognitive questioning requires extensive preparation and is not something that can be added into a lesson freely. This is because pupils who have not experienced it before do not know how to answer such questions. Therefore I would begin this attempt again by firstly planning ahead by anticipating what the pupils may say or know, and creating my questions around that. In order to successfully create an environment where pupils can think metacognitively, they must first be taught to understand how they came to their answers.  Reis, Renzulli & Renzulli (2021) state that this can be done through higher differentiation, as it gives pupils the questions that they can answer to find their understanding, such as how did you get there? By implementing this strategy, effective metacognition can occur as the questions can be implemented into lessons with confidence that pupils will understand them.
In conclusion, alongside the Professional Learning Templates, I have conducted a comprehensive review of significant research concerning the effectiveness of deeper thinking and co-creating a success criteria in achieving learning outcomes, particularly in the context of assessment for learning. Integrating insights from this research with my professional learning experience, I have identified the subsequent actions required to enhance my proficiency in these areas. I have decided that I will continue to incorporate the co-creation of criteria with pupils as it will help me achieve my goals of creating a positive learning environment in the classroom. I will also develop and evolve my metacognitive questioning in order to deepen the thinking of my pupils, leading to better academic achievement.
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