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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To consider the reader as intelligent but without expertise, with the aim of demonstrating your own fully detailed knowledge.
	I have explained theories and points more thoroughly to ensure understanding. 

	Target 2
	To use sub-titles where appropriate.
	I have included sub-titles to structure this essay.

	Target 3
	To provide a conclusion that sums up the full extent of learning from the assignment.
	I have included detail in my conclusion.






Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Meeting in network lead school.
Meeting face to face allowed us all to talk about our ideas and experiences.
We spoke with a member of staff from the school listening to different AFL strategies that we could perhaps try or look out for ourselves.
	The schools AFL strategies seemed very effective and well planned for different age groups and phases. Having the opportunity to see the different ways the school assesses the children gave me ideas for my own AFL development in my placement school.
It has enabled me to think of ideas with other trainee teachers in my placement to work together and develop our understanding of AFL strategies and compare them in different phases.
Being able to see people face to face also was a lovely experience to be able to hear people experiences in their schools and comparing how we are all getting on and developing as teachers.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I have chosen two AFL strategies to test out in my placement school. These will then be compared with other students in my school who are in different phases.
One strategy I will be testing is the use of lolly pop sticks in class.
This I can incorporate in most lessons in different ways to see how effective this AFL strategy is.
My second AFL strategy is comparing work from start to now. This will include me looking at pieces of read write ink work from September and then comparing it to their latest piece of work.
​​​​​​​This was an interesting way of assessment which I hadn't seen in primary schools before, therefore, I intend to use this in the test phase.

	I have used the lolly pop sticks as a way of choosing children to show their gymnastic movements. This was the first test and it had positive outcomes. The children sat quietly with excitement to see who's name would be chosen. This AFL strategy seemed to engage the children and make them try really hard when showing off to the class their gymnastics movements.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the share day, we were able to meet face to face in our network lead school to discuss our findings and experiences with out AFL strategies. This was a very useful day as each group/individual shared their experiences, both good and bad for their age group and I found it was a great way to get new ideas for our current placement or to carry forward to our next class after Christmas.
	It was interesting hearing everybody's different opinions, experiences and strategies towards AFL especially as everyone is teaching different age groups. There were some strategies which I felt I wouldn't be able to use in my foundation phase classroom, however, there were some which I noted down to possibly try out in key stage two after the Christmas break. I was able to share my experience in a foundation phase classroom, both pros and cons to the strategies I tested which opened discussion with the rest of the group.
It was interesting to hear the different systems that schools use for contacting parents, which enabled me to realize that all schools are different, therefore, when writing my assignment on AFL strategies, to ensure I don't assume the reader knows exactly what I talk about.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
N/A 

Rhifedd / Numeracy
Evidenced by an asset? 
When working in the foundation phase classroom before Christmas, I was given the responsibility to plan and teach all of the pupils math work. See above, evidence of several lesson plans and activities which I put together myself following the abacus framework this school follows.   See above, 'Numeracy evidence' which contains photo evidence of my lesson planning for year 4/5 pupils in my second class. The topic area for this age group encouraged me to develop my own skills in order to teach the lesson to the best of my ability, especially the pupils working from home. Even though I was given the text books with questions ready for pupils to answer, I took time to develop my own skills on finding the area of a shape through online videos, BBC bite size and looking through the teaching text books which matches the pupil text book. This allowed me to develop my own numeracy skills, in order to then create appropriate work sheets for the introduction lesson, and film an introduction to finding the area for pupils working from home, to develop their skills further also.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Throughout my PTE1 experience, I have had many opportunities to develop my digital competence skills as a trainee teacher. 
See above, evidence of webinar attendance - during my second placement class, I had the opportunity to attend a team’s meeting along with my class mentor to learn more about using teams for online learning. This allowed me to develop my knowledge about the app teams more, and gain skills which I could then use in my online teaching that half term. These skills then have encouraged me to develop my own knowledge while using these new skills, to help pupils also develop their digital skills through the online teaching process.  Please see photo evidence of involving partners in learning while ensuring I take the opportunities to talk to parents where necessary. This has developed my own skills in different platforms used to contact parents, while also showing each pupil I have worked with so far that I believe in each pupil, showing their work off to parents at home. Also evidenced above, during a Children in Need lesson which I planned independently, I chose to plan a digital task for the pupils using their class iPad's. I developed my own skills, by practicing on the platform which the children had worked on before after having a discussion with my class mentor, while also allowing the pupils to develop their own skills further.    

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 




Safonau/ Standards

Professional Experience Template 1: Professional Development.
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
Learning Outcomes and Well-being
Understanding how pupils think and how they feel as individuals is a very important part of being a successful teacher. Howard, Burton and Levermore (2019) suggest that "Children and young people can experience the same mental health problems as adults". During the circumstances that we find ourselves in today, this could include raised levels of anxiety and worry due to Covid restrictions and changes in their normal day to day life, including school. Therefore, I chose to plan a PSHE lesson, to allow the pupils to express how they feel through a simple teams forum quiz. 
By using this forum, it means the pupils answers cannot be seen by anyone else other than my class mentor and I and gives the children that opportunity to be honest with how they are feeling during these uncertain times.
Reflecting on Learning
As well as including questions regarding Coronavirus, I also chose to include questions about how the pupils are feeling about their school work. As pupils daily routines have changed so much, I wanted to ensure that this class were dealing with the changes well and could adapt to still enjoy their school work as well as understand everything they are being asked to do. My class mentor and I agreed that this would be a great way of hearing each pupil, then rectifying anything that may need changing to ensure all pupils are happy with their school routine/work.
Teams meeting have also been organised through this placement (which I am unable to evidence due to confidentiality) however this is something which has been observed by my class mentor and praised upon in my journal. By scheduling regular teams meeting with the whole class enabled us to see all of the pupils working from home and to show they we, as their teachers, are here for any support they need, while also being able to keep track of pupils who perhaps were not joining the teams meetings, to then ensure everything was okay - well-being. 
Furthermore, these teams meetings were a great way of the pupils to express how there work is going, to reflect on things that they had learned and to ask any questions they may have.
Develop Professional Learning
To continue my professional learning, I have developed many ICT skills to include in my lesson planning through blended learning. Teams forums quiz's being one of them, is a great way to engage pupils in an interactive way without taking up too much time out of their learning.
As well as using this new skill, I have developed my knowledge of the teams app, as I have taken charge in organising different meeting with the class to further develop relationships with pupils I have not been able to meet face to face and ensure all pupils well-being are positive.

Reference
Howard, C., Burton, M. and Levermore, D., 2019. Children’s mental health and emotional well-being in primary schools. Sage.

What have you learned?
Learning Outcomes and Well-being
I have learnt that a young person’s well-being can be effected just as much as an adults, where a child may worry or become anxious due to changes in their normal daily life/routine. Therefore, now more than ever, it is every teachers responsibility to check in on all of their pupils working from home, to ensure they see their faces or hear there voices on a weekly basis while providing each pupil with the safe place which is their teacher, if there are any problems or concerns during this blended learning experience.
Reflecting on Learning
I have learnt that using pupil voice can really help my own reflection on my learning through this teacher training process, while also learning how important pupil voice is to allow young children to reflect on what they have learned, what they could perhaps want to learn more about and how they are coping with their school work in these uncertain times. By using teams meetings and a simple PSHE quiz, this has allowed all pupils to reflect on their opinions and feelings while then allowing my class mentor and I to reflect on our learning and teaching also.
Develop Professional Learning
I have learnt so many new skills throughout this placement, skills which I can/will take forward in my future practice. ICT skills which can help all pupils through blended learning as well as developing my teaching skills.

What next?

Pupils well-being is so important at all times and is a focus of teachers all year round. This is a subject matter which I will try to carry forward to the rest of my teaching practice, ensuring that it is always a focus in my career, ensuring all my pupils are happy and healthy while enjoying their learning experience. Ensuring all these aspects are met, this will encourage positive outcomes in all pupils learning and development as they will then engage with someone who they know cares, like their class teacher. 

Professional Experience Template 2: Allowing pupils to have voice in regards to their learning.
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
Listening to Learners
At the beginning of this term, the pupils both working from home and working in class were asked to fill out a KWL sheet to introduce their new topic, the Tudors. This sheet allowed the pupils to express what they already know about this topic while also giving them the opportunity to say what they wanted to learn more about. This has given myself and my class mentor the chance to plan lessons which include topics which the pupils will be interested and engaged in as they are the voice who has asked for it. Pedder and Ruddock (2005)  suggest that all pupils have the right to be listened too and this can have a positive impact on their improvement in learning (Hopkins, 2008).  As a trainee teacher, this is something I feel is so important in becoming a successful teacher. Showing the pupils you have listened to them and then incorporating what they have said into my lessons planning has proven to have a positive impact on the pupils learning and engagement.

Learners Leading the Learning.
As stated above, my topic lesson planning has come mostly from the KWL sheets which the pupils completed at the beginning of this half term, however also by receiving feedback from pupils working from home and through discussions with the pupils working in class with me. I have listened to each pupil, whether they have suggested something they wish to learn more about, something new of something which can be developed further, as well as different PE lessons which the pupils haven't had chance to take part, for example, dodge ball. 
Positive relationships with the children can have a positive impact on the children's learning and well-being which is supported by Fredriksen and  Rhodes (2008) who suggest that "children's relationships with their teachers  can be crucially importance influence, affecting students' connection to school, motivation and academic performance". As I have taken this teaching skill in my stride, developed my relationships with all the children and listened to their voices, about what they want to learn which has encouraged student engagement and pupil management.
Reference
Hopkins, E.A., 2008. Classroom conditions to secure enjoyment and achievement: the pupils' voice. Listening to the voice of Every child matters. Education 3–13, 36(4), pp.393-401.
  Fredriksen, K. and Rhodes, J., 2004. The role of teacher relationships in the lives of students. New directions for youth development, 2004(103), pp.45-54.  
What have you learned?
Listening to learners.
Throughout this placement I have learnt that whatever the situation, our situation being a pandemic and children having too work from home, student teacher relationships are always important to get the best out of each individual pupil. 
I have always believed that listening to the pupils and understanding the well-being of all children is such an important aspect of being a successful teacher, however this placement has shown me how important it really is. This has been shown through my evidence back from my class mentor, as well as feedback I have received from the pupils both in school and working from home, where they have expressed how much they have enjoyed the lessons I have planned. 
Supporting and developing others.
I have developed positive relationships with my in class staff as well as the children which has helped with my lesson planning and managing the environment when planning fun and interactive lesson from the pupil voice. 
For example, I asked the pupils in school what they enjoy doing for PE lessons as I wanted to show my skills in planning and teaching a more active lesson. All pupils responded with the game dodge ball, which is something I haven't seen done in this placement yet. Therefore, I ensured my LSA was available to help with the lesson, while also asking for her advice on how I was planning the lesson and how it would be conducted. This allowed me to plan the lesson appropriately according to each pupils needs who were in school.
Linking this standard to learners leading the learning then allowed me to plan the introduction of the lesson, by giving the pupils responsibility to write down the rules of the game and the rules of a general PE lesson to follow. This had a positive impact on the pupils behavior and engagement of all pupils involved.
To give the pupils at home a similar chance at having that responsibility and freedom in their lesson, the pupils had the chance to create their own work out video using experience from completed different Joe Wicks videos throughout this placement. This, the same as the pupils in school, gave the children purpose for the lesson which encouraged enthusiasm throughout.
What next?
Listening to pupil voice has always been a big belief of mine, both during and before my teacher training. This has been proven to me throughout this placement and evidenced through feedback from both the pupils of my class and my class mentor. 
Moving forward, I intend to use pupil voice as much as possible to continue my professional development.



Professional Experience Template 3: Children in Need.
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I was asked to teach a Topic lesson on the day of Children in Need. I chose to teach the whole morning to introduce the idea of Children in Need, what it is about and why we raise money for this charity.
Real life, authentic contexts.
The children in my class are at a very young age, therefore, may not be aware on what children in need is really all about and why we raise money for it. I chose to put together a simple power point including pictures, images and chance for questioning and discussion within the whole introduction, before sending the children off in their groups.
I started the introduction off by asking what they thought children in need was and majority of the class already understood that it is a charity.
I included an age appropriate video, showing children that have disabilities or maybe not having the things these children are used to having every day to explain where the money goes and why the charity raises money.
I led this on to ask the children to tell me what they are grateful for or what they feel lucky to have in their lives. While giving them thinking time to answer this question, I included pictures of examples on the board (food, house, family, school). 
Welsh Language Skills.
As I am a beginner in learning the welsh language, I want to try and start incorporating different welsh terms or words into my lessons. Within my power point I included a picture of Pudsey following with "Pwy wyt ti?".
By including simple phrases like this I hope it will make me more confident in speaking and teaching welsh as well as develop my speaking skills also. 
Managing the environment.
As my target for the week of this lesson was classroom management, I planned the introduction so it could be kept short but also include all the information I wanted the children to see and learn from before going to complete activities. 
Because they were on the carpet for longer than usual, following my class mentors advice, I planned tasks which were relaxed and not too strenuous for the children, which I felt helped with the classroom environment.

What have you learned?
Welsh language development.
I have learnt that it is easy to add in welsh to all of my lesson plans if I wanted to. By using simple words and phrases I will be encouraging the children to speak welsh, as well as build up my confidence in the language too, before phase swapping to key stage two. 
Managing the environment.
I have learnt that by using different, creative ways to present ideas on any kind of lesson have have a positive impact on the engagement of the class and therefore the attitudes to learning. 
By using a mixture of video, picture, discussion and then a range of creative tasks to complete, ensured the children were engaged throughout the lesson and had positive attitudes towards their learning. 
Real life authentic contexts.
Through planning and conducting this lesson, I have learnt that as a successful teacher, to never assume that children of any age will know what you are teaching them about. Children in need is an excellent example as it such a popular charity event that goes on every year. Even though children may understand that is is a charity and Pudsey bear helps collect the money, it does not mean children will actually understand what the charity is four. Using carpet time worked well as well as using digital video to help the children understand what we were talking about. We were able to link to the children's life by asking questions like "what are you grateful for" which the children understood and were able to converse in a conversation as a group to help understand that Children in Need is a charity to help children that perhaps are not as lucky as others. 
Differentiation
I am learning new things in regards to differentiation all the time through each lesson I plan and teach. By using different presenting approaches, this could have been an aspect of all individual learners, no matter what ALN they may have, they al engaged and understood the aim of the introduction, and could all tell me what Children in Need was.

What next?
Reflecting on this lesson, I will definitely take forward the idea of using different strategies of presenting to the children as it seemed to have a positive effect on the learning environment.
I am in the process of planning another Topic lesson, therefore, will keep to this teaching strategy while I try to include more DCF and virtual learning while also continuing the strategy of linking what we are learning about to real life context to help with the children's understanding.
I plan to look over the standards I have met so far, and then develop my understanding of standards I perhaps haven't met yet. This will encourage me to think about my future lesson plans and ensure I meet as many standards as I can to develop my teaching skills.



Part 2: Critical Reflection
Introduction
This assignment will focus on the importance of listening to learners and how this can have a positive impact on teaching and learning in a primary school classroom. Research shows differences of opinions regarding allowing pupils to have a voice within their learning, however most being positive as it promotes good student-teacher relationships; which Froebel’s approach to good teaching practice highlights through the importance of relationships and interaction (Tovey, 2017). As research shows differences in opinions, this has influenced myself as a researcher, to develop my understanding of how this teaching standard can impact the teaching itself as well as the development of pupils. 
The aim of this assignment is to critically reflect upon my own professional practice so far as a student teacher, while also critically reflect on how listening to learners can encourage positive outcomes in students development. Flutter and Ruddock (2004) argue that even though, since the early 1990’s, pupil voice has become an important aspect of the teaching agenda, it still remains “largely unheard” within teaching practice in many educational institutions (Czerniawski et.al, 2009. P.7).
Conducting further research on this will ensure I have full understanding of why listening to learners is classed as a key standard for qualified teachers status. Giving pupils too much freedom within their learning could, of course, have its negative impacts, however, can potentially help build student-teacher relationships along with positive pupil engagement in all lessons.  
Critical Discussion of Chosen Aspect
Listening to learners/pupil voice
Research has shown many positive opinions and ideas around the idea of teachers allowing pupils to have a voice and to listen to what they have to say about their learning within a classroom environment. Rudd (2007) suggests several benefits through embedding the voices of learners in a classroom which include “deeper engagement, better student-teacher relationships, making education more empowering and promoting greater responsibility amongst learner” (Czerniawski et.al, 2009. P.7). All of these aspects which Rudd (2007) presents, show links with the four purposes of the Successful Futures proposal (Donaldson, G. 2015, p.10) such as “developing independent learners” and “ambitious leaners” as they would have the opportunity to show responsibility at such a young age (Donaldson, G. 2015). Combining Rudd’s suggestions with the idea of creating ambitious and independent learners points towards how beneficial primary school councils can be in allowing pupils to use their voice regarding their learning. 
Baginsky and Hannam suggest a definition of a school council which is as follows, “a school or pupil council is a body which draws together pupils to discuss what is happening in their school and consider their views on these matters (1999, p.6. Cited in, Cotmore, 2004, p.1). Cotmore (2004, p.3) shares a study which entails research regarding school councils and how they work in regards to listening to the pupils. The study relays its results which show how pupils have the freedom to share their views however, the teacher has a great amount of input which would involve questioning to still show the control he/she still has. Emilson and Folkesson (2006, p.1) suggests that for pupils to openly participate and give opinions in, for example a school council meeting or in the classroom, there needs to be an active participating teacher control over the situation. This enables stability and support to the pupils confident enough to participate.
Despite this research, David Geary makes the strong assumption of “once you get to real academic learning, the child discovery approach is just not going to work” (Severs, J. 2020). As this is based on secondary research, this alludes the idea of listening to learners at an older age may not be as beneficial as listening to younger pupils. 
Pedder and Ruddock (2005) however, suggest that all pupils have the right to be listened too and this can have a positive impact on their improvement in learning (Hopkins, 2008). This could potentially be due to the pupils not engaging with a lesson which has no relation to their interests, needs or the type of learner that each individual is. A study taken in Melbourne shares results regarding student-teacher relationships and how this then effects pupil engagement which suggests from research that negative relationships can lead to poor engagement (Rushton, S, et.al, 2020. p.208). 

Student – teacher relationships
From research and personal experience, having positive student-teacher relationships will further encourage pupils to feel confident enough to use their voice within the classroom setting. As well as, ensuring the teacher knows each individual pupil well enough, to plan lessons accordingly to how each pupil learns. Froebel (Tovey, 2017) supports the importance Rudd highlights on relationships which can be improved through the use of pupil voice as he highlights the trust and interaction to form important relationships in the classroom. Froebel (Tovey, 2017) also shares his approaches and key principles towards his approach to teaching and learning which includes the combination of freedom and guidance which includes choice, freedom of movement and independence. All of these aspects of Frobel’s approach to learning draws attention to how beneficial listening to learners can be within a primary classroom.
As a teacher, it is important to remember that “each mentoring relationship is unique” (Zachary, 2002, p.6) at the same time as each pupil is unique. Therefore, allowing pupil voice will enhance the knowledge a teacher has on each individual pupil, by allowing them to use their voice to show how they learn best and how they enjoy learning.
Fredriksen and  Rhodes (2008) who suggest that "children's relationships with their teachers  can be crucially importance influence, affecting students' connection to school, motivation and academic performance".
However, potential risk factors of allowing pupil voice and having such positive relationships with pupils could include giving pupils too much choice in their learning that it goes off topic, or conceivably, impact on the pupils cognition. During my time at my last placement school, I made it my priority to ensure I built positive relationships with all pupils in class which did show the risk factors when one pupil felt confident enough to respond in a ‘silly’ manner when the questions was asked “is there something you would like to learn more about”, wilen completing a Tudor topic lesson. However, even though this pupil showed signs of going off topic, the fact I allowed the class to help with future lessons and as the teacher, taking time to understand how each pupil enjoys learning, lessons were successfully devised and conducted with good engagement and behaviour throughout. 
West Park Primary School (2019) shared their journey into including pupil voice into their daily routine and state that “to have good pupil voice, the pupils must have good attitudes to learning”. This can be enhanced and encouraged by having a good relationship with the teacher as if a pupil does not, they will no doubt have a negative attitude towards their learning. Davies (2003, p.2) supports the above by suggesting that positive student-teacher relationships and interactions can make a contribution to social and cognitive development, while also influencing pupils motivation to learn. 
Cheminais (2013, p. 16) state that “the children’s right movement (1998) developed … wishing to protect the welfare of young people”. Student teacher relationships can not only enhance the confidence of pupils and engagement, it also can allow the teacher to understand each pupil and ensure that their pupils are happy and healthy individuals.

Engagement
As discussed, listening to learners can be enhanced through having positive relationships with all pupils, which combined, leads to positive engagement within the classroom. Every Child Matters (Boateng, p. 2003. P.20) highlight important outcomes for all young people which include ‘enjoying and achieving’. Article 12 of this document states that children should have the right to express their views and opinions freely in all matters which affect them, which includes their learning (Robinson, C, 2014. P.7). This could mean allowing young pupils to have their voices heard regarding what they want to learn about, within reason, to ensure positive engagement and enjoyment throughout their learning. An assessment for learning (AFL) strategy which is seen throughout many primary schools is a KWL chart; once a new topic is introduced, pupils get the opportunity to express what they already know about the topic, what they wish to learn more about and then to conclude, everything that they have learnt. This allows pupils to show what they may already know and give the teacher an indication to what they will enjoy most during this topic. 
From experience, it can be hard to listen to all learners when some have more confidence than others. Rogers, T (2017) suggests different ways for teachers to help build pupils confidence which will enable all pupils to share their voices. This includes, praise, ensuring set tasks are academically achievable and promoting and encouraging independence. As a teacher, ensuring set tasks are achievable for all pupils comes from getting to know your pupils and developing those important relationships to understand how they learn best. Encouraging independence verges on all research discussed, which combines the importance of both relationships and listening to learners to promote positive engagement. 
A research study conducted within the UK shares insight to the advantages and disadvantages of listening to learners and allowing pupil voice to have impact on pupils learning. McIntyre, Pedder and Ruddock (2005, p.3) present the possible matter of teachers now having the motivation “to devote time and energy to pupil consultation”, however then contradicts the argument as this research showed that pupils could “find it motivating to be consulted about how they can best be helped to learn” while also being treated as equals and partly responsible for their own learning. Undeniably, this is research based on key stage two pupils which may generate certain results that are phase specific, however the researchers found that by ensuring pupils are motivated and engaged, relationships and allowing time to listen to learner is key; which could most definitely apply in the foundation phase setting. 
The constructivist model of leaching and learning (Cooper and McIntyre, 1996: 110) is “knowledge constructed by the learner” and it is accepted that young people have a variety of “different intelligence levels, interests, talents and skills” (Askew, S. 2004. P.10). This model promoted all benefits of listening to learners and allowing pupil feedback to enhance teachers pedagogy; allowing critical reflection after a particular lesson. 
This is a model which I have learnt more about through this research and plan to carry through with the rest of my teaching practice, to promote pupil voice within my future classroom.

Conclusion
To conclude, this assignment has allowed me to look back at my teaching experience so far to pin point what I believe is most important when I become a full time teacher. 
This being said, a big part of my last placement, which is seen above, was listening to the learners and allowing them to have their say to benefit myself as their teacher, while also allowing them to engage and enjoy their lessons perhaps more than before. This included KWL charts and pupil feedback after completing work to tell me as their teacher, if they feel they would enjoy developing further on a particular topic, also asking if the pupils enjoyed how I have planned a lesson. 
While David Geary makes strong and negative assumptions, while also pointing out possible issues of listening to learners and giving too much control, the many who concur on these benefits would seem to outweigh this. While my own experience also, would suggest listening to learners and giving the pupils choice and independence is of considerable benefit.

I would like to find and try different ways of allowing my future pupils to have their say in regards to what they learn about, within reason. For example, I will give the class the topic and then allow pupils to share their ideas surrounding that topic in different ways. I would also like to try encouraging independence more in future practice as this will encourage pupils to become creative, ambitious and independent citizens ready to develop into adult life.  
In the midst of gaining my newly qualified teachers status, it is important to continue developing professional practice, ensuring to look back at professional standards to ensure I develop the best way I can. As a successful teacher I hope to use this research and findings to further my understanding in the importance and impact of taking account of the views of individual learners in order to fully engage and encourage pupils to be active participants in their learning. 
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