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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:






















With a greater focus on professionalism, moral behaviour, and victim-centred strategies, modern policing has experienced tremendous change. The National Policing Curriculum, which strives to give police officers the professional judgement, knowledge, and skills necessary to respond to complex and high-risk occurrences, especially those involving vulnerability, is at the centre of this change. Due to its frequency, complexity, and serious harm to victims and families, domestic abuse including coercive and controlling behaviour is acknowledged as a top priority topic in modern police (College of Policing, 2023). This shift reflects a broader move within policing towards safeguarding-focused practice, where the protection of vulnerable individuals is prioritised alongside traditional enforcement functions.

In addition to this, national strategies such as Policing Vision 2025 emphasise the importance of a more skilled, adaptable and professional workforce capable of responding to complex safeguarding demands (Home Office, 2018a, p. 6). This highlights a clear shift away from traditional reactive policing towards a more preventative, intelligence-led and victim-focused approach. As a result, officers are now expected to demonstrate higher levels of ethical decision-making, communication skills and emotional intelligence when dealing with vulnerable individuals, reinforcing the importance of professionalism in modern policing.

During my last year on probation, I was heavily involved in a domestic violence investigation, which is the subject of this reflective essay. Allegations of false imprisonment, abuse, harassment, and coercive and controlling behaviour by a previous intimate partner were engaged in the incident, and there are still fears about the victim’s and her child’s safety. The case entailed numerous arrests, a great deal of victim contact, and ongoing involvement with the criminal justice system over a lengthy period. As a result, it offers a pertinent and suitable framework for examining my evolving function as a contemporary professional police officer.

The strategic role of the College of Policing in the professionalisation of policing in the United Kingdom will be critically assessed in this essay, with special attention to its focus on ethical decision-making, evidence-based practice, and protecting vulnerable victims. The impact of national strategic frameworks on frontline policing practices will be examined, including Policing Vision 2025, the Strategic Policing Requirement, Workforce Transformation 2018, and the College of Policing’s Five-Year Strategy. These frameworks collectively reinforce the expectation that officers operate with autonomy while remaining accountable to professional standards.

Additionally, the work will demonstrate how I am attempting to satisfy the responsibilities of a contemporary professional police officer during my last year of probation, especially by adopting a trauma-informed and victim-centred approach to domestic violence investigations. The essay will conclude by critically analysing how my role, self-assurance, and professional judgement have evolved during probation, showing a shift towards autonomous, responsible, and morally sound professional activity.







The incident that forms the basis of this reflection occurred in December 2024 and related to allegations of domestic abuse involving a former intimate partner. The initial report concerned the suspect attending the victim’s address uninvited, entering the property, and refusing to leave. During this incident, the victim was prevented from leaving the address with her young child, causing significant distress and fear. Police were subsequently called, and the suspect was arrested by attending officers for offences including false imprisonment and assault, alongside ongoing concerns relating to harassment and coercive and controlling behaviour.

The victim gave an in-depth account of the immediate incident at the beginning of the investigation, but she was reluctant to reveal the larger pattern of abusive behaviour. The victim initially provided little information, which matched typical obstacles to disclosure in domestic violence situations, even though there were signs of continued harassment and control. According to research, victims of coercive control frequently reduce or postpone disclosure out of fear, emotional attachment, or mistrust of the criminal justice system (Stark, 2007, pp. 228–230). A key component of my strategy during the inquiry was acknowledging these dynamics and recognising that disclosure is often a gradual process rather than a single event.

In addition to interviewing the suspect about the offences, I oversaw the next investigative activities, which included contacting the victim, obtaining evidence, and preparing the case file. I immediately recognised safety as the most important factor, especially considering that a child was involved and the victim’s obvious fragility. I attempted to strike a balance between the necessity of a thorough investigation and the significance of preserving the victim’s confidence and involvement in accordance with College of Policing guidelines (College of Policing, 2023). This reflects the wider expectation placed on officers to prioritise safeguarding alongside enforcement, particularly in cases involving vulnerability.

The victim called the police about a month after the first incident to report the suspect’s persistent harassment and breaches of the conditions of the bail. I attended the event, and I approached the victim in a way that was more overtly sympathetic and trauma informed. This time, she felt prepared to give a more thorough account of the long-term harassment and coercive, controlling behaviour she had encountered. According to Walklate et al. (2019, p. 94), this development emphasised the significance of regular victim contact and professional rapport in facilitating deeper disclosure, particularly in cases involving psychological abuse which may not be immediately visible to officers at the outset.

The defendant was arrested four more times between January and July 2025 for continuing to harass and stalk the victim. The defendant was repeatedly bailed when the Crown Prosecution Service made charge determinations, despite officers’ continuous attempts to obtain remand. Even though I had no direct control over these choices, they continued to make it difficult to keep the victim’s trust in the criminal justice system. This highlights the challenges faced by frontline officers when outcomes are influenced by wider systemic factors beyond police control, reinforcing the importance of managing expectations effectively.
Adopting a victim-centred strategy, which was essential to sustaining the victim’s engagement over an extended and difficult period, was a key component of my work in this inquiry. Victim-centred policing is ingrained in modern policing policy and is acknowledged as being especially crucial in cases of domestic violence, where victims may feel helpless, afraid, or suspicious of the criminal justice system (College of Policing, 2023). I tried to balance investigative and procedural obligations with the victim’s safety, voice, and well-being throughout this investigation, ensuring that safeguarding remained a priority.

One of the most important aspects of my approach was regular and continuous communication. As the investigation developed, I kept in regular contact with the victim to provide her information, clarify the investigative procedures, and allay her worries. This strategy is consistent with research showing that maintaining victim confidence and lowering disengagement need clear communication and procedural clarity (Myhill and Johnson, 2016, p. 360; Tyler, 2006, p. 164). Crucially, I tried to keep the victim’s aggravation and distress in mind while managing expectations realistically, especially with regard to bail decisions and charging results, which were outside of my control.

After more arrests that led to bail rather than remand, the victim repeatedly felt emotionally spent and voiced a wish to stop assisting in the investigation. I took a trauma-informed stance at these times, acknowledging the cumulative effects of recurrent victimisation and the criminal justice system. Trauma-informed policing encourages officers to respond with empathy, patience and adaptability (Miller and Najavits, 2012, p. 83). This approach was essential in maintaining engagement without applying undue pressure, recognising that victim withdrawal is a common risk in prolonged domestic abuse cases.

I assisted the victim in obtaining civil protection measures in addition to criminal investigation procedures. This involved communicating with the victim’s attorney and supporting the civil courts’ implementation of a non-molestation order. This multifaceted strategy demonstrated an awareness that victims of domestic abuse may not always receive immediate or sufficient protection through criminal justice outcomes alone. As part of a wider safeguarding approach, the College of Policing highlights the importance of multi-agency working and the use of civil orders (College of Policing, 2023).

In this case, professional and ethical obligations regarding the suspect also needed to be carefully considered. Due to the suspect’s persistent mental health vulnerabilities and frequent police contacts, appropriate and measured communication was necessary. I acknowledged that the suspect was not entitled to the same degree of communication as the victim, but I still ensured fair and respectful engagement. This approach aligns with procedural justice principles, which emphasise fairness, transparency and respect as key to maintaining legitimacy (Tyler, 2006, p. 178).







The College of Policing plays a key role in professionalisation through standards, training and evidence-based guidance (College of Policing, 2022). Its Authorised Professional Practice promotes safeguarding and recognising patterns of abuse (College of Policing, 2023), supported by Stark (2007, pp. 229–231), who highlights the cumulative nature of coercive control.

However, limitations exist where criminal justice outcomes are outside police control. Bail decisions in this case affected victim confidence, highlighting inter-agency challenges (Myhill and Hohl, 2019, p. 417). This demonstrates the gap between policy expectations and operational reality, where frontline officers must manage consequences of decisions made by partner agencies.

Furthermore, this highlights a broader tension within modern policing between policy-driven expectations and the practical limitations of the criminal justice system. While the College of Policing promotes a victim-centred and safeguarding-led approach, the effectiveness of these strategies is often dependent on external agencies such as the CPS and courts. This can create situations where officers are required to manage ongoing risk and victim expectations without having direct influence over key outcomes. As a result, professional judgement and communication skills become essential in maintaining legitimacy and trust, even when outcomes do not align with safeguarding objectives.

Workforce Transformation 2018 emphasises emotional intelligence and resilience (Home Office, 2018b). This case showed that such skills are often developed through experience rather than formal training, reinforcing the importance of reflective practice in professional development.





















This investigation enhanced my competence and independence. I demonstrated increased confidence, consistent with Foster (2020, p. 112), particularly in managing complex safeguarding cases and difficult conversations.

I developed emotional resilience and improved my ability to manage prolonged investigations involving vulnerability. I also gained understanding of multi-agency limitations, reinforcing procedural justice (Tyler, 2006, p. 171), and allowing me to maintain professionalism despite external frustrations.

In addition, this experience contributed to the development of my professional autonomy, as I became more confident in making independent decisions within my role while still adhering to organisational policy and ethical standards. This reflects the expectations outlined within the National Policing Curriculum, where officers are required to demonstrate not only knowledge and skills, but also the ability to apply professional judgement in complex and uncertain situations (College of Policing, 2022). Developing this level of autonomy is essential in modern policing, where officers are frequently required to make decisions in dynamic and high-risk environments.


Ethical decision-making was crucial throughout. The Code of Ethics requires fairness and integrity (College of Policing, 2014). I balanced victim support with fairness to the suspect, aligning with procedural justice (Tyler, 2006, p. 178).  Maintaining boundaries and managing expectations supported victim trust (Myhill and Johnson, 2016, p. 361). Emotional labour was also recognised, with Workforce Transformation highlighting wellbeing (Home Office, 2018b).

This case highlighted modern policing realities, including safeguarding and system limitations. The College of Policing framework supported my approach, though challenges remained.  This investigation marked a shift toward independent, ethical policing. It reflects the aims of Policing Vision 2025 in promoting legitimacy and protecting the vulnerable (Home Office, 2018a, p. 6).

1917 words done.
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Task 2.

Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


























The way I interact with communities, handle safeguarding risks, and plan investigative tactics as a police officer has completely changed because of the incorporation of social media into modern policing.  Digital communication is now an integral part of a well-established organisational communication system that is governed by national policy and the College of Policing (College of Policing, 2021). In this article, I critically examine my role in a high-risk missing person case involving a male 14-year-old who was thought to be at risk of being used by criminals through county lines activity.  With the family’s permission, I participated in the decision-making and execution of a public appeal distributed through the force’s official Facebook platform following four days of absence and increasing danger factors. The child’s location in Birmingham was directly aided by information shared on social media.

The National Policing Curriculum lists professionalism, community involvement, communication skills, and safeguarding awareness as essential abilities for present officers (College of Policing, 2020). These skills become especially important in situations where children are exploited beyond county lines. Officers must take a safeguarding-led strategy rather than a strictly enforcement-focused perspective because young people participating in county lines operations are often both considered criminals and victims (The Children’s Society, 2019, p. 7). Therefore, I had to carefully assess my communication approach to make sure that public message portrayed the youngster as vulnerable and at risk rather than criminalised.

According to academic studies, social media can build legitimacy through openness, increase police visibility, and foster public cooperation (Bullock, 2018, p. 247). Risks include false information, digital permanence, damage to one’s reputation, and losing control over public narratives are also highlighted by studies (Crump, 2011, p. 5; Meijer and Thaens, 2013, p. 345). When disclosing information about vulnerable people, the College of Policing’s Authorised Professional Practice (APP) on Media Relations and Missing Persons places a strong emphasis on proportionality, consent, and safeguarding (College of Policing, 2021).

Although social media greatly improved safeguarding results in this instance, I will maintain in this essay that its usage requires ethical justification, strategic oversight, and ongoing risk assessment. I will assess how digital communication interacts with safeguarding obligations, professional standards, and community trust in contemporary police through critical reflection on my job, bolstered by policy and academic studies.












The incident involved a 14-year-old boy whose family had reported him missing. Risk factors were evident at the time of the initial report. Significant safeguarding concerns were raised by intelligence and prior police contacts that suggested possible involvement in drug smuggling beyond county lines. According to the College of Policing’s Authorised Professional Practice (APP) on Missing Persons (College of Policing, 2019), instances involving criminal exploitation necessitate heightened risk assessment, and children under the age of 18 must be treated as vulnerable. Because of the child’s age, extended absence, and known connections to people involved in the organised drug trade, the situation qualified for a high-risk classification.

The practice of grooming, coercing, or controlling young people to transport and sell drugs beyond force boundaries is commonly acknowledged as a type of child criminal exploitation (National Crime Agency, 2023, p. 6). According to research, children who are exploited may experience violence, financial bondage, and threats against their families, which restricts their capacity to actively disengage (Coomber and Moyle, 2018, p. 1328). From a safety standpoint, this reframes the youngster as a victim of exploitation rather than an offender. The communication approach taken into consideration during the inquiry was greatly impacted by this distinction.

Throughout, family engagement remained crucial. It was necessary to strike a balance between assurance and risk openness in professional communication. When working with vulnerable people and families, the National Policing Curriculum emphasises empathy and effective communication as critical skills (College of Policing, 2020). As a result, sensitive conversations about a prospective public appeal were held, making sure the family was aware of the potential hazards of public circulation as well as the safeguarding advantages.

Any decision to disclose identifiable information about a child must be reasonable and in the child’s best interests, according to Authorised Professional Practice on Media Relations (College of Policing, 2021). Escalation to a social media appeal with parental approval was deemed a necessary and justified move within the risk management framework due to the length of absence, vulnerability factors, and dwindling investigative leads.















The investigative approach needed to be reevaluated on the fourth day of absence. Intelligence indicated that the youth might have crossed the force boundary, but local searches had yielded no verified sightings. To increase public awareness, the usage of the force’s official Facebook page was discussed with supervisory officials. Contributing to conversations about proportionality, safeguarding implications, and appeal phrasing was part of my job.

Releasing personal data must be legal, essential, and reasonable especially where a child is involved, stated in the College of Policing Authorised Professional Practice (APP) on Media Relations (College of Policing, 2021). Several considerations were taken into account while implementing this guidance, including the length of absence, the possibility of transnational movement, the risk of exploitation, and the lack of feasible alternative leads. In order to ensure transparency and adherence to safeguarding guidelines, parental approval was acquired before publication.

The welfare focus of the communication effort was intentional. The public appeal made no mention of criminal behaviour, despite intelligence connecting the youngster to county lines activity. Modern safeguarding frameworks, which acknowledge children engaged in drug sales as victims of exploitation rather than criminals, are consistent with this strategy (The Children’s Society, 2019, p. 9). The language placed a strong focus on vulnerability, age, and welfare. This was a professional choice made with the intention of lowering stigma and promoting positive public participation.

Facebook’s reach and ability to share content quickly among community networks led to its selection. According to research, when police use social media to communicate with the public, it can increase visibility and promote cooperation (Bullock, 2018, p. 250). The appeal was extensively disseminated once it was published, reaching beyond the surrounding area. By allowing the material to spread naturally among local community groups, the share function increased exposure beyond what could be accomplished with more conventional means.

I also took force-level guidelines into consideration when evaluating Facebook use. While acknowledging social media’s capacity to expand reach and create information, South Wales Police notes that safeguarding considerations must always come first and lists it as one of the instruments available to publicise missing person investigations when appropriate (South Wales Police, 2024). This is in line with the College of Policing’s 2021 guidelines, which state that any disclosure of a child’s identifying information must be appropriate, required, and in the child’s best interests. As a result, this policy framework was used to formulate and approve the appeal.

In the end, the appeal produced evidence that the child had been spotted in Birmingham. The infant was found thanks to the coordinated investigations with the appropriate force made possible by this intelligence. The result shows how using social media in an organised, policy-guided manner can broaden the scope of an investigation while adhering to professional norms.



The operational advantages of digital interaction in safeguarding contexts were illustrated by this investigation’s usage of Facebook. By extending the inquiry’s geographic scope outside the borders of the force, the appeal produced information that immediately aided in the child’s location. According to academic studies, social media can promote cooperative public behaviour and increase police visibility when communication is handled clearly and professionally (Bullock, 2018, p. 247). Digital circulation in this instance addressed the cross-border aspect of county lines exploitation, which frequently entails travel between areas in order to evade discovery (National Crime Agency, 2023, p. 8).

The ruling was in line with more general child safety considerations from a safeguarding standpoint. When there is a risk of serious harm, Working Together to Safeguard Children highlights the significance of proactive intervention and multi-agency information sharing (HM Government, 2018, p. 11). In this instance, social media served as an information-sharing medium that expanded protective capacity beyond local policing forces, even though it is not often presented as a safeguarding method.

However, there were also clear risks associated with using social media. Control over content’s redistribution is restricted after it is posted online (Crump, 2011, p. 6). In situations involving suspected criminal exploitation, public commentary might lead to conjecture or misunderstanding. Reputational damage was still a concern even though the plea was purposefully framed around vulnerability rather than criminality. According to Meijer and Thaens (2013, p. 346), social media fosters an interactive communication environment where public interpretation and organisational narratives compete, possibly contradicting protecting aims.

The issue of digital persistence also has longer-term implications. Even if a child’s sensitive information is published for protective reasons, it could leave a lasting internet impression. When disclosing identifiable information, the College of Policing (2021) emphasises proportionality and necessity, requiring officers to strike a compromise between privacy rights and transparency. The conflict between immediate danger reduction and possible long-term consequences for the child was brought to light in this instance.

Overall, the appeal highlights social media’s advantages and disadvantages as a protective intervention. Although it produced actionable intelligence and expanded the scope of investigations, it necessitated close supervision to control operational, ethical, and reputational hazards. The event reaffirmed the need for digital communication to continue being strategically controlled and safeguarding-led rather than reactive.









This study emphasised how crucial appropriate and structured communication is to safeguarding procedures. Social media proved to be operationally successful, but its use necessitated oversight and ethical thought. My comprehension of the need to match digital engagement with safeguarding principles instead of treating it as a standard investigative response has improved.

My knowledge of the exploitation of children involved in county lines has also increased as a result of this case. Conscious professional judgement and tactful communication were needed to frame the appeal on vulnerability rather than criminality. The emphasis on professionalism, empathy, and understanding of safeguarding as fundamental competencies in the National Policing Curriculum is reflected in this (College of Policing, 2020).

All things considered, the experience increased my confidence in my ability to contribute to communication decisions in high-risk circumstances while upholding a policy-compliant and safeguarding-led approach.

With an emphasis on the use of social media as part of the communication plan, this reflection has looked at my involvement in a high-risk missing person inquiry involving a 14-year-old who was susceptible to county lines exploitation. Rather than operational convenience, national guidelines, force policy, and safeguarding principles guided the choice to use Facebook. The appeal produced information that directly aided in the child’s safe location and expanded the investigating scope beyond the bounds of force.



The case highlights the usefulness of internet platforms in modern police work, especially when cross-border exploitation poses difficulties for authorities. It also draws attention to the moral and professional conflicts that arise when information regarding vulnerable children is made public. Digital permanence, reputational risk, and narrative control are issues that need to be carefully considered and supervised.

This experience underlined the need for social media use to be appropriate, child-centred, and compliant with safeguarding frameworks. Although digital communication is increasingly a part of contemporary police work, its use necessitates professional discretion, ethical consciousness, and adherence to established guidelines. In the end, the event reinforced my notion that communication strategy is essential to attaining safeguarding results and upholding public trust rather than being secondary to investigation.


1923 words done








Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


























It is widely recognised that leadership within contemporary policing is dynamic and situational, often extending beyond formal supervisory roles. Police officers regularly operate in unpredictable environments where decisions must be made rapidly in response to risk, vulnerability and time pressures. The College of Policing highlights leadership and teamwork as core professional competencies, emphasising adaptability, communication and ethical decision-making in complex situations (College of Policing, 2014). In such contexts, officers are often required to assume informal leadership responsibilities prior to the arrival of supervisory support.

This essay critically examines an operational incident in which I, alongside a colleague, responded to a male experiencing a mental health crisis on a bridge over the A48 in Cardiff. The individual was positioned beyond the safety barrier and initially refused to engage with police. The situation escalated when the male produced a knife and began stabbing himself in the chest, requiring immediate intervention to prevent serious injury or death. During the critical stages of the incident, I assumed operational leadership, directing actions and coordinating an immediate response.

The aim of this essay is to critically evaluate how my leadership adapted throughout the incident. Drawing upon theories of emotional intelligence (Goleman, 1998, pp. 56–78) and situational leadership (Hersey and Blanchard, 1988, pp. 169–201), the discussion will explore how my approach transitioned from communication-based engagement to directive intervention under pressure, while also considering the effectiveness and limitations of those decisions.
























The incident occurred whilst I was on duty when I was deployed with a colleague to a bridge over the A48 in Cardiff following reports of a male standing on the wrong side of the safety barrier. The location presented a significant risk due to the height of the bridge and the presence of fast-moving traffic below. Upon arrival, the male remained outside the barrier, indicating a high risk of suicide or serious self-harm. At this stage, no supervisory officers were present, meaning responsibility for decision-making rested with attending officers.

Initial actions focused on attempting to engage the individual verbally in order to de-escalate the situation. However, the male failed to respond for several minutes. Throughout this period, I remained aware of the importance of maintaining a calm and controlled demeanour, recognising that police behaviour can influence individuals in crisis (College of Policing, 2014). The situation escalated suddenly when the male produced a knife and began stabbing himself in the chest.

This escalation required immediate intervention. Both officers acted quickly, and I physically pulled the male over the barrier to the safe side of the bridge. As the knife fell from the male during this process, I instructed my colleague to kick it away to remove the immediate threat. Once the male was secured on the ground and away from the weapon, I conducted a dynamic risk assessment and prioritised medical intervention.

I directed my colleague to remove the male’s clothing to expose the wound, allowing for effective assessment of the injury. I then applied pressure to the wound whilst requesting further police units and an ambulance. Upon arrival of additional officers, I instructed them to obtain force-issued bleed kits to assist with treatment. The male was subsequently detained under mental health legislation and transported to hospital, where he survived with minimal injuries.






















During the initial phase of the incident, my leadership approach centred on communication in an attempt to reduce the immediate risk of harm. At this stage, the male had not yet engaged in self-harming behaviour, and guidance highlights the importance of communication, patience and a calm presence when dealing with vulnerable individuals (College of Policing, 2014). As such, my approach focused on maintaining composure while attempting verbal engagement.

This aligns with situational leadership theory, which proposes that effective leadership requires adapting behaviour to meet the demands of the situation (Hersey and Blanchard, 1988, pp. 169–201). A supportive and communicative approach was appropriate given the aim of encouraging voluntary compliance and reducing escalation.

Emotional intelligence also played a key role, requiring awareness and control of my own emotional responses (Goleman, 1998, pp. 56–78). Maintaining a calm presence was essential to avoid increasing the individual’s distress, particularly in a situation where emotions were heightened and unpredictable.

However, the lack of engagement demonstrated the limitations of communication in acute crises. Individuals experiencing suicidal ideation may suffer from cognitive constriction, reducing their ability to process information effectively (Jobes, 2016, pp. 34–52). This required continuous reassessment of risk and preparedness to escalate intervention if necessary. It also reinforced the reality that not all situations can be resolved through communication alone, particularly where an individual is in severe psychological distress.

Furthermore, the lack of engagement also required an awareness of how police presence may be perceived by individuals in crisis. Research suggests that individuals experiencing acute distress may interpret authority figures as threatening, which can further limit communication effectiveness. This reinforces the importance of balancing authority with empathy when attempting to de-escalate such situations. In this case, while communication was attempted appropriately, the individual’s psychological state ultimately reduced its effectiveness, highlighting the limitations of even well-applied communication strategies.















The critical turning point occurred when the male produced a knife and began stabbing himself. This significantly altered the risk profile and required immediate action to prevent further harm. In high-risk environments, decisions must often be made rapidly under pressure with limited information and little time for reflection (Flin, 1996, pp. 23–45).

My leadership style shifted to a more directive approach, consistent with situational leadership theory (Hersey and Blanchard, 1988, pp. 169–201). I pulled the male to safety while instructing my colleague to remove the weapon. This reflects aspects of transactional leadership, where clear and direct instructions are used to achieve immediate outcomes (Bass, 1985, pp. 20–45). In this situation, clarity and decisiveness were essential to ensure coordinated action.

Due to the urgency of the situation, decision-making was largely instinctive. Kahneman (2011, pp. 20–30) describes this as “System 1 thinking”, involving rapid, intuitive judgement developed through experience and training. In policing, this form of decision-making is often necessary to prevent serious harm when time does not allow for detailed analysis.

This reliance on instinct highlights the importance of training and experience in shaping responses. While effective in this instance, such decisions also carry risk due to limited situational awareness. It is therefore important to reflect on whether actions were proportionate and necessary, recognising that alternative approaches may not have been feasible in the moment.

It is also important to consider the legal and ethical implications of the intervention. Police officers are required to act proportionately and in accordance with the preservation of life as a primary objective. In this situation, the decision to intervene physically was justified due to the immediate and life-threatening risk presented. Failure to act may have resulted in significantly greater harm or fatality. This demonstrates how, in certain circumstances, decisive physical intervention is not only appropriate but necessary within policing.


















Following the intervention, the focus shifted towards stabilising the individual and managing the scene. Leadership at this stage required clear communication, prioritisation and task delegation (Northouse, 2019, pp. 43–65).

I directed my colleague to expose the wound and applied pressure whilst requesting additional support. Clear instruction ensured coordinated action and reduced the likelihood of confusion. Research highlights that effective communication is critical in high-risk environments, where delays or uncertainty can negatively impact outcomes (Flin et al., 2008, pp. 56–73).

As further officers arrived, I instructed them to obtain bleed kits, demonstrating informal leadership. Northouse (2019, pp. 43–65) suggests leadership can emerge through competence rather than formal authority. Despite not holding supervisory rank, I coordinated actions until additional support arrived.

This phase of the incident demonstrates that leadership extends beyond immediate intervention and includes managing resources, maintaining control and ensuring that appropriate care is delivered. It also highlights the importance of teamwork in achieving effective outcomes in high-pressure situations.
































Reflecting on the incident highlights both strengths and limitations. A key strength was maintaining composure under pressure, enabling clear communication and effective decision-making (Goleman, 1998, pp. 56–78). This contributed to a coordinated response and allowed priorities to be addressed quickly in a rapidly evolving situation.

However, decision-making was largely instinctive due to time constraints. While necessary, this limits consideration of alternative approaches (Kahneman, 2011, pp. 20–30). Although physical intervention was required, such actions always carry risk, particularly when dealing with vulnerable individuals. This highlights the ongoing challenge within policing of balancing immediate action with the need to minimise harm and use the least intrusive option where possible.

The incident also demonstrates the importance of informal leadership. I assumed responsibility for directing actions despite lacking formal authority, reflecting how leadership can emerge through competence (Tyler, 2006, pp. 163–180). This suggests that effective leadership is not solely dependent on rank, but on the ability to assess situations, communicate clearly and act decisively under pressure.

Additionally, this experience highlights the importance of ongoing professional development. While the outcome was positive, reflection allows identification of areas for improvement, particularly in communication strategies and early coordination of resources. Future incidents may benefit from even earlier requests for specialist support where available.

Finally, this incident reinforces the value of reflective practice within policing. By critically evaluating actions taken, officers can develop a deeper understanding of their decision-making processes and improve future responses. This is essential in maintaining professional standards and ensuring that leadership continues to develop through experience.

















This essay has critically evaluated leadership during a high-risk incident involving a male experiencing a mental health crisis. The situation required rapid adaptation, shifting from communication to decisive intervention in order to preserve life.

Situational leadership theory explains this transition, highlighting the need to adapt behaviour to changing levels of risk (Hersey and Blanchard, 1988, pp. 169–201). Emotional control and clear communication supported effective coordination, while decisive action ensured the immediate threat was addressed.

The incident also demonstrates the significance of informal leadership within policing. In the absence of a supervisor, I assumed responsibility for directing actions and prioritising medical care, reinforcing that leadership is not confined to rank.

Overall, this incident highlights that effective policing leadership requires adaptability, decision-making under pressure and emotional control. Continued reflection on such experiences is essential in developing professional competence and improving responses to future high-risk incidents.

It is also evident that incidents of this nature require not only technical skills, but strong interpersonal and leadership abilities. The ability to make decisions under pressure, while maintaining ethical and professional standards, is central to effective policing. This reinforces the importance of continued training and reflective practice in preparing officers to respond to similarly high-risk situations in the future.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:














This essay’s goal is to critically evaluate my growth over my three-year probationary time in law enforcement, with an emphasis on how coaching and mentoring influenced my professional practice. It is commonly acknowledged that reflective practice is essential to effective policing because it allows officers to assess their actions, draw lessons from past mistakes, and continuously enhance their performance in challenging and dynamic situations (College of Policing, 2020). Therefore, this essay will take a reflective stance to look at how experience learning, organised support, and guidance have helped me improve both personally and professionally.

The National Policing Curriculum has a strong emphasis on coaching and mentoring, both of which seek to improve long-term growth, decision-making, and individual performance. Mentoring usually entails a more comprehensive and developmental connection, enabling broader career progression and professional identity, whereas coaching is frequently task-oriented and focused on strengthening certain abilities or behaviours (Parsloe, 1999, p. 12; Clutterbuck, 2004, p. 45). My contacts with tutoring constables, supervisors, and coworkers during my probation have exposed me to both techniques, which have greatly impacted my competence, confidence, and operational efficacy.

Gibbs’ Reflective Cycle (1988, p. 49), which offers an organised framework for analysing significant experiences and assessing how learning has progressed over time, will serve as the basis for this reflection. The essay will specifically address two key areas of growth: my early reluctance to use force and my challenges communicating effectively with the public. These topics were chosen because they directly affected public and officer safety as well as my capacity to carry out my duties as a police officer. This essay will show how reflective practice has helped me go from being a novice officer to a more competent and self-assured practitioner by critically examining these experiences and connecting them to pertinent coaching and mentoring theories.



















It is commonly acknowledged that coaching and mentoring are crucial tools for building professional judgement, competence, and self-assurance in policing. Despite their frequent comparison, the terms refer to different methods of learning and growth. Generally speaking, coaching is described as a short-term, systematic process that uses questioning, feedback, and assistance to improve particular abilities or performance (Parsloe, 1999, p. 12). On the other hand, mentorship is typically a longer-term, developing connection that fosters more extensive professional and personal growth, frequently utilising the expertise of a more experienced practitioner (Clutterbuck, 2004, p. 45).

In the context of policing, coaching and mentoring are crucial during the probationary phase as officers go from classroom instruction to practical application. For instance, tutor constables frequently take on a coaching role by giving prompt feedback, modelling suitable methods, and assisting with real-time decision-making. This is consistent with the idea of experiential learning, which holds that knowledge is acquired via firsthand experience and introspection (Kolb, 1984, p. 38). On the other hand, mentoring relationships in the police might go beyond short-term task completion and instead concentrate on developing professional identity, resilience, and confidence over time.

The GROW model, created by Whitmore (2009, p. 33), is one widely recognised coaching paradigm that highlights the significance of setting goals, evaluating the present situation, considering choices, and determining a course of action. This methodical approach promotes critical thinking and problem-solving, two abilities that are crucial for police officers working in uncertain situations. Bandura’s (1977, p. 22) Social Learning Theory, which contends that people acquire actions and skills by watching others, further emphasises the value of learning through observation. This is especially important in police work, since probationary officers often pick up knowledge by watching more seasoned colleagues handle situations and engage with the public.

Therefore, the incorporation of coaching and mentoring into police fosters the development of professional judgement and ethical decision-making in addition to technical skill development. Probationary constables are better able to modify their approach to complicated situations by participating in reflective practice and learning from more seasoned officers, which eventually improves both individual performance and public results.












Early in my probationary stage, I realised that my use of force was severely mistaken. At first, I was reluctant to use physical intervention, especially with female subjects or younger people. Fear of possible consequences, such as complaints or the potential for disproportionate use of force, was a major factor in this hesitancy. Because of this, I frequently put off doing what needed to be done, which occasionally put my tutor constable and me in greater risk. Using Gibbs’ (1988, p. 49) model to reflect on this, it is clear that my excessive caution and lack of confidence had a detrimental influence on my operational effectiveness.

From an evaluative standpoint, my hesitancy to take decisive action showed a weak grasp of the actual application of use of force within policing, even though my intentions were based on ethical considerations and a desire to act appropriately. Whereas the College of Policing (2020) states that force must be proportionate, reasonable, and required, my original understanding of this instruction resulted in reluctance rather than well-informed decision-making. This emphasises an important lesson: in settings that are dynamic and possibly combustible, inaction can be just as harmful as wrong behaviour.

Observing experienced officers, especially my tutor constable, confidently and legally employ force when necessary was a major turning point in my growth. This is consistent with the Social Learning Theory of Bandura (1977, p. 22), which highlights the value of observation-based vicarious learning. I started to realise that risk is decided by actions and situational context rather than traits like age or gender after seeing appropriate use of force in action. I was able to reframe my understanding and gain confidence in my own decision-making because to this exposure, informal coaching, and feedback.

I eventually adopted a more impartial and knowledgeable stance, realising that, when appropriate, the legitimate use of force is a crucial part of policing. I gained increased assurance in my ability to evaluate circumstances, spot dangers, and take appropriate action to guarantee everyone’s safety. Reflective practice, in which I critically examined occurrences and thought about how my actions complied with organisational and legal requirements, further aided my development. I can now more easily justify my use of force judgements in both practice and paperwork. This has also improved my confidence when articulating decisions within statements and when required to justify my actions in a formal context.

In conclusion, this experience highlights the importance of coaching, mentoring, and experiential learning in developing operational competence. While my initial hesitation posed risks, it ultimately contributed to a deeper understanding of use of force and the importance of confident, justified decision making. Moving forward, I will continue to apply reflective practice to ensure my actions remain proportionate, lawful, and aligned with professional standards, while also supporting others who may face similar challenges during their development.







During my probationary time, I also worked on improving my communication approach with the general public. At first, I took a more formal approach, frequently trying to mimic the language of laws and policies in my conversations. In my opinion, this showed professionalism and skill, but in reality, it often led to misunderstandings and little participation. The public did not always comprehend the vocabulary I used, which occasionally made it difficult to communicate effectively and decreased cooperation. Using Gibbs’ (1988, p. 49) model to reflect on this, it is evident that, despite my best efforts, my strategy was unsuited to the realities of frontline policing.

From an analysis standpoint, my early communication style revealed a lack of professional discernment in modifying my strategy for various audiences. Knowledge of the law is necessary for effective police, but so is the capacity to explain it in an understandable and suitable manner. A certain amount of inexperience and a propensity to put perceived professionalism ahead of usefulness were evident in my dependence on formal and technical language. My tutor constable’s advice, which urged me to use simpler language and prioritise clarity over complexity, was crucial in helping me recognise this problem.

The concepts of procedural justice, which highlight fairness, respect, and clear communication as crucial elements in winning the public’s trust and cooperation, can be connected to this evolution. I was able to establish rapport more successfully and defuse potentially hostile situations by tailoring my communication style to each individual. This strategy was further supported by my observations of seasoned officers, who seldom used technical jargon in favour of straightforward, situation-specific communication. This demonstrates once more how crucial observational learning is in forming professional behaviour, as described by Bandura (1977, p. 22).

As I realised that professionalism is characterised by clarity, empathy, and adaptability rather than words of complexity, I grew more confident in my capacity to communicate successfully. In order to ensure that information is understood and that encounters stay amicable and productive, I now deliberately modify my tone, phrasing, and approach based on the person and situation. Public collaboration has increased as a result, and incidents have been resolved more successfully. In addition, this has improved my ability to manage conflict and de-escalate situations more effectively, which is a key aspect of frontline policing.

In summary, this experience shows how coaching, criticism, and reflective practice helped me improve my professional judgement and communication abilities. I’ve been more productive in my work by abandoning a strict, textbook method in favour of a more adaptable, personalised strategy. I will keep honing this ability going ahead because I understand how important it is for both operational success and preserving public trust in law enforcement.







Throughout my probationary phase, feedback has been an essential part of my development, supporting both my operational performance and introspective practice. I mostly relied on my supervisors’ and tutor constable’s criticism in the early phases of my training to pinpoint areas that needed work. This critique was frequently prompt and helpful, concentrating on certain tendencies like my reluctance to use force and my excessively formal communication style. Even though it was difficult to receive at times, this feedback gave me important insight into how my actions were viewed and where I needed to make changes to increase my effectiveness.

From a contemplative standpoint, I now have a deeper understanding of how constructive criticism promotes learning and career advancement. Good feedback promotes critical thinking and self-evaluation in addition to being corrective. This is consistent with coaching ideas, which employ feedback to help people reflect and solve problems in order to perform better (Whitmore, 2009, p. 33). I aggressively sought out feedback after occurrences and used it to guide my future practice as I become more open to it over time.

As I’ve developed greater understanding, I’ve also started to recognise my position in giving feedback to others in addition to receiving it. Even though I’m still learning, I’ve had the chance to help more junior officers by imparting expertise and providing unofficial advice. This illustrates a shift from an entirely reliant learner to a more cooperative practitioner, fostering a culture of learning within the team.

Additionally, I’ve been able to internalise feedback more successfully thanks to reflective practice, which guarantees that learning is maintained rather than temporary. I am better able to spot trends in my conduct and make significant changes when I closely examine my activities and results.

In the future, I’ll keep actively seeking out and using input while also developing my skills in giving others constructive criticism in a professional and encouraging way.

















In conclusion, the essay has critically examined my growth during my probationary term, with an emphasis on how coaching, mentorship, and feedback have influenced my professional practice. I have shown how my early reluctance to utilise force and my poor communication style were important areas for improvement that affected my operational performance using reflective practice. I’ve gained more self-assurance, made better decisions, and improved my capacity to interact with the public by responding to criticism, watching seasoned colleagues, and putting what I’ve learned into practice.

These encounters emphasise the value of constant professional growth in police work, where knowledge is developed by both experience and outside advice. In the future, I want to keep improving my communication and decision-making abilities while continuing to utilise force with confidence and moderation. In order to foster a supportive learning environment on my team, I will also work to improve my capacity to mentor others informally and provide constructive criticism. In addition, this process has reinforced my understanding that professional development within policing is continuous and requires ongoing reflection and adaptation to new challenges.

Ultimately, this reflective process has reinforced the value of self-evaluation in ensuring that my practice remains effective, ethical, and aligned with professional policing standards.
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