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In this assignment I will be making an evaluation based on theories and research done into an observation made of a Critical Incident. According to Tripp (2012) a Critical Incident is a situation that is observed in the classroom than could be deemed relevant or essential to the classroom demeanour or the child’s progression. A Critical Incident is something that is personal to the individual, so what I have noticed as a Critical Incident, may not necessarily be picked up by someone else and vice versa. Observing this Critical Incident has helped me to identify my interpretation of how important the event is, and I will be looking at one lesson within a Comprehensive School and how it can lead to a pupil’s progression and understanding within a subject. I have chosen to investigate Positive Reinforcement as a means to contribute to a child’s wellbeing and how confidence can be instilled in them to be responsible for their own learning by creating authentic contexts for their understanding. I have also decided to explore how the Frequency and Recency model supported by J.B. Watson allows children to take in new information and be able to recall it. By using a critical outlook to reflect on what I observed, I hope to achieve an insight into why pupils react to certain methods of praise and how to ensure learning takes place within the classroom by use of repetition and recall. Ultimately, I would like to achieve knowledge into how to implement these methods into my own practice as I become a working professional.

Critical reflection is a way of evaluating work and looking for areas of improvement. This work can be written, practical, your own profession or that of someone else, by questioning standards and expectations and allowing a plan to be put in place to contribute to future actions and decision-making. You can create a SWOT (strengths, weaknesses, opportunities, and threats) analysis within a certain classroom or with a certain group of pupils, so it helps you to better facilitate lessons to specific differentiated learners as well as whole classes. Knowing what your strengths as a practitioner is invaluable so you can collaborate with other teachers and share good practice, this is as important as refining weaker practice and seeking advice from more knowledgeable others (Vygotsky, 1978). Seeking advice and adopting a colleague’s best practice within your lessons will help you continually evolve as a teacher and prompt further professional growth through your career as a practitioner.  In this instance being able to critically reflect on another teacher’s classroom and witnessing experienced teachers in their role has been massively beneficial to my understanding of what a teacher does and how to develop my own teaching practice. With the new Welsh curriculum, the role of teachers seems to be a much more rounded, modern approach to allowing learners to reach their potential in many ways. Teachers are expected to be reflective practitioners (Welsh Government, 2021) and to use methods that are research and evidence based, therefore, I hope by observing this Critical Incident and reflecting on it, I will come across methods that are tried and tested to take forward into the classroom. Linking in with the Professional Standards, teachers are required to continuously update their practice by engaging with new research, learning new skills and by innovating approaches to their classroom to impact the students positively but also to ensure their professional growth. To be an excellent teacher you need to meet these Professional Standards and by having them as statutory guidelines this will prevent teachers from becoming overly negative in their reflection but also pinpoints areas for development and will guide teachers through the reflection in a measured, strategic way. If you meet these standards within a reflection, then you would know they are your areas of strength and opportunity from your SWOT analysis. If certain standards are missing, then you can see that these are your areas of weakness and threats, so the Professional Standards ensure that your learning is guided and focussed specifically on your context of where and who you are teaching at that time. As part of the new Curriculum for Wales, Critical Reflection is integral because as learners and as teachers you are collectively travelling through the learning journey trying to meet progression steps, but in order to progress we need to identify why there are barriers to learning and what they are, to try and diffuse them and enhance learners’ experience as well as teaching practice.   

Following BERA Guidelines “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers should recognise the entitlement of both institutions and individual participants to privacy”, therefore the school, teachers, and pupils I observed and will discuss will remain anonymous throughout the entirety. The observation took place in a mixed gender, English medium Comprehensive school in Swansea. There are 1041 total pupils enrolled at this school, from age 11 to 16 with 55% of these pupils being boys (My Local School). The school has 32.8% pupils eligible for FSM (Free School Meals), which is nearly double the Welsh national average and 9.1% of pupils with EAL (English as an Additional Language) which again is significantly higher than the Wales average. In 2019, before the pandemic, this school had a 94% attendance record (My Local School, 2019) which is in line with the Local Authority and the Wales average. The school also has an STF (Specialist Teaching Facility) to accommodate learners with communication, speech and language and learning difficulties (Estyn, 2019). The school also has a unit for learners with SEBD (social, emotional, and behavioural difficulties) and this houses learners that cannot access a full mainstream timetable for various reasons. These pupils may have a part-time mainstream timetable or be on work experience within the community, each timetable is made bespoke for each learner. Four out of five of the classes that I observed were mixed ability Year 8 pupils, age 12 and 13, the fifth class I observed was a top set Year 11 class. A member of the SLT (Senior Leadership Team) at the school explained to me that for KS3 (Year 7, 8 and 9) most of the pupil’s classes are mixed ability and that the school overall has ‘around 40% ALN’ (Additional Learning Needs) within the pupil cohort.  

The critical incident I have chosen to focus on was observed in an English lesson. This was the first lesson of the day (9am-10am), straight after morning registration and there were quite a few pupils missing due to a workshop elsewhere within the school. As soon as the pupils sat down, they had a ‘Do It Now’ starter task. This type of starter task was evident in every lesson observed and seemed to start the lesson promptly and get the pupils settled right away. Within the English lesson, the ‘Do It Now’ task was to write down the meanings of the words Linear, Non-Linear, Circular and Episodic in their books. The corridor was quite noisy and distracting to the pupils, as many learners kept looking at what was going on outside so the teacher closed the door. I observed Pupil 1 not writing anything in his book on this task and he sat quietly in his seat staring at the wall not engaging with the task. I could only assume that he had no prior knowledge to what these words could mean or had no relationship to these words before exploring any other underlying reasons not to complete what was being asked of him. During this lesson all pupils were sat in silence until spoken to or asked something. Once the teacher observed that some pupils were not engaging, he questioned the learners as to why and this was because they did not know what these words meant. The teacher went on to explain these narratives in terms of popular films. He asked Pupil 1 what their favourite film was so they could link these words and build on knowledge they had of said film, ‘Shrek’. The next task was to match the correct descriptor to the word and during this the teacher walked around the classroom checking on learning, he then returned to the front and asked pupils to recall which word went with which meaning. Pupil 1 raised their hand to answer what ‘non-linear’ meant and was visibly pleased when they got it correct. The teacher praised them, and a peer turned to congratulate them to which they were visibly pleased and seemed to become more engaged and vocal as the lesson progressed. The teacher used blended learning experiences such as Explanation, Copy and Write, Think/Pair/Share and Video to develop progression in learning and allow for the use of recall within the class. Every task set within this lesson was building on and reiterating the meaning of these types of narrative allowing students to build ‘a body of knowledge and have the skills to connect and apply that knowledge in different contexts’ (Donaldson, 2015). By using the ‘Frequency and Recency’ model supported by J.B. Watson, the teacher checked throughout the lesson that pupils knew what these narratives meant by relating it to real-life authentic contexts through different films and techniques e.g., showing Spiderman’s Spider-Verse trailer at the end of the lesson and checking pupils knew what narrative it belonged to. All pupils including Pupil 1 were able to recall that if a narrative contains a flashback, it is non-linear. In regard to Pupil 1, I have chosen to focus on the Theory of Constructivism and how the process of Rote Learning to Deep Learning takes place using Frequency and Recency assisted with B.F. Skinner’s model of Positive Reinforcement used to engage and motivate the learner to progress. 

In this literature review I will be exploring theories that feed into the Critical Incident and combine to allow the learner to progress and for the teacher to teach effectively. The theory of Constructivism believes that learning has not taken place until the pupil fully understands the content being delivered. To allow pupils to understand, teachers need to relate new learning to existing schema. There are only few exceptions where this is not the case and these are ones with emotional significance, that could be experiences like losing a family member or having a once in a lifetime memorable experience. The best way teachers can build on this existing schema is to link information to contexts the learners can relate to in meaningful ways. Learners have on average five lessons within one day and twenty-five lessons a week, so teachers need to use a variety of techniques in order for learners to remember the content being delivered. This can come from Kolb’s Experiential Learning Model (Kurt, 2020) by having interactive and social processes to balance between the content being taught while still meeting the needs and interests of the learner. Kolb (1984, as cited in Kurt, 2020) states that learning is a lifelong process ‘whereby knowledge is created through the transformation of experience’ building through four stages of transferring personal experience to knowledge, thus completing his Learning Cycle (see Figure 1).
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Figure 1. Kolb’s Learning Cycle. (Educational Technology 2021)



The new Welsh Curriculum takes more from this Progressive Approach by allowing learning to be freer with a student-directed element in which they dictate the pace of the lesson based on their understanding. The teacher will ask hinge questions before moving on to the next ‘chunk’ of information whereas, the Traditional Approach is much more disciplined, structured, and didactic in its entirety. Dewey (1956) argues that,
The child lives in a somewhat narrow world of personal contacts. Things hardly come within his experience unless they touch, intimately and obviously, his own well-being, or that of his family and friends. His world is a world of persons with their personal interests, rather than a realm of facts and laws.

This reiterates the constructivist theory by reinforcing the idea that a pupil will need to engage with learning that they can relate to their limited experiences within society and the wider world. As a result of this, pupils with make their own sense of what they’re learning in order to use it in real life. Learners who can relate new information to existing schema are more likely to retain this knowledge and it will stay put in the brain along with the prior learning. The Professional Teaching Standards requires teachers to advance learning by ‘demonstrating an understanding of the use of real-life authentic contexts for learning being provided as a natural part of the learning experience’ (Welsh Government, 2021) for children, supporting the theories of Dewey and Kolb. 
However, the Humanist theory believes that teachers should look after the emotional needs of the learners first. This has its disadvantages as it is hard to generalise this sort of teaching because each learner will have differentiated needs and to meet them all in every task set is impractical and time-consuming. Stemming from Maslow’s Hierarchy of Needs, the Humanist approach focusses solely on what the learner needs rather than what they should be learning through their education. Maslow believed that schools need to meet the learners needs in terms of shelter, food and safety before that learner can start building their way up the pyramid (Aubrey and Riley 2016). Not every learner will get picked up by teachers for having missing items of equipment, not had breakfast, or having a dishevelled uniform and these learners may slip through the net. There are many factors that will act as barriers to learning and could hinder learners from meeting these different pillars of need to move onto the next. Teachers have a responsibility to pass on any concerns to pastoral teams regarding the barriers learners may be facing within their classrooms and the wider school.
Eradicating these barriers within the classroom by setting smaller achievable tasks for learning will be accomplished by accelerating their understanding and confidence by linking it to what they already know in small building blocks. The Constructivist theory of placing new knowledge on top of prior knowledge is supported by Behaviourist theorists that learning should be step by step and not all at once. A teacher’s goal is to get information given to learners from their Short-Term Memory to their Long-Term Memory and there are a variety of ways to do this. Behaviourism theorist J.B. Watson had a strong belief that ‘that almost all human behaviour is the result of conditioning, the formation of stimulus and response (S-R) associations’ (Morris, 1974). One way to maximise the potential of learners retaining information is to use Petty’s Frequency and Recency model. Within the lesson mentioned in my Critical Incident, the teacher used this method throughout the lesson. Each task was linked to the LO (Learning Objective) and built on what the previous tasks required. Watson argues that the more frequent a stimulus is explored and responded to then the connection an individual has with it will get stronger. Using the spacing effect within your subject area allows learners to revisit and consolidate content delivered repeatedly. Vlach (2012) explains that ‘the spacing effect refers to the finding that long-term memory is enhanced when learning events are spaced apart in time rather than massed in immediate succession’. Petty (2009) agrees with J.B. Watson and Vlach that continuous retrieval with learners is essential to their retainment and the more often they are reminded of a piece of information then the more likely it is to be transferred into their Long-Term memory (see Figure 2). 
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Learners with better understanding of the subject knowledge are more likely to be motivated and inquisitive about gaining more insight into the content. Combining theory and practice by relating to real-life authentic contexts helps learners to understand material better and helps them be better equipped to deal with the ‘real world’ meanwhile the teacher is still delivering extensive frameworks related to the curriculum. Each individual experiences life in a different way and trying to teach a large class of learners in the same way without differentiation into the context will not be as effective as being able to relate to an existing schema, in which they are more likely to make connections and have a better understanding. 
Skinner’s theory believes that the ‘likelihood of a child’s behaviour reoccurring can be increased by following it with a wide variety of rewards or reinforcers’ (Keenan, 2002). One method a teacher can use to influence this engagement and involvement is to use Positive Reinforcement. The teacher observed for the Critical Incident used Positive Reinforcement to strengthen the behaviour shown by Pupil 1. Skinner suggests that Positive Reinforcement is an ‘addition of something to the situation’ (Nye, 1979). That something can be praise - verbal or non-verbal (smile, thumbs up, clap), a prize such as Achievement Points or stickers, an activity such as playing a game etc. Using this method can motivate learners to achieve what is being asked of them and encourages them to become ambitious, capable learners, by setting themselves to the high standards the teacher expects. As stated by Petty (2009), ‘learners need information on what they have done well and what is good about it,’ so to just say ‘Well done!’ or ‘Good job,’ may not be enough, they will need to be shown what in their efforts warrants that particular piece of praise. This, however, can be very time consuming and therefore teachers will need to pick the best moments to give effective feedback as this is essential to the learners to reflect on what they have done to scale where they are in terms of expectations. Knowing how you are achieving in education can be critical to learners with anxiety or self-esteem issues, so being given that measurement of progression and praise can build their confidence. Plummer (2007) argues that ‘self-esteem is of central importance as a foundation for learning’ and should endeavour to be the whole-school approach goal for its learners. Teachers can build self-esteem by delivering that feedback and positive reinforcement authentically with every little win that a learner has within the classroom. 
After reflecting on the literature studied, I will be applying Skinner’s method of Positive Reinforcement into my own practice as I become a working professional within the education sector. I feel the amount of academic literature that supports this method of praise is substantial and during my observation at the Comprehensive School, it was evident that the system of praising good and/or expected behaviour by learners helps to keep them engaged and motivated to learn. Keeping learners engaged in a task while challenging them is key to their progression. I will be implementing differentiation for ALN (Additional Learning Needs) learners and extension tasks for MAT (More Able and Talented) learners because if the lesson is not tailored to challenge them in the correct way, it could lead to poor behaviours, disengagement, or boredom. Understanding the learners’ needs is essential to being able to monitor their progress and flag up any concerns so knowing pupils’ backgrounds by reading One Page Profiles, primary records, pupils files (IEP/IDP’s) will enable me to gain knowledge on each individual. Lesson plans need to have a starter task that is accessible as soon as the learners enter the room to settle the class and set the tone for the lesson. Going forward into my practice, I will ensure that my lesson plans have multiple tasks and activities with retrieval of previous knowledge to activate the Frequency and Recency model, keeping the content in the forefront of the learners’ brains to transfer it to their Long-Term Memory over time. In my Critical Incident the teacher used frequency and recency throughout to relate each task back to the initial ‘Do It Now’ task where the learners had little to no knowledge. Using the ‘Reflective Observation’ and ‘Abstract Conceptualisation’ sections of Kolb’s Learning Cycle, I will be able to assess how the delivery of my lessons went, taking into consideration notes and targets from my subject mentor, learning from them and take them forward into the ‘Active Experimentation’ section for the next lesson. Learning from Maslow’s Hierarchy of Needs and the Behaviourist theory, I have realised that a teacher’s job is so much more than delivering a lesson. A teacher needs to engage, motivate, and inspire learners within the classroom but also ensure learners well-being is intact and offering them a safe environment to learn and express themselves is paramount. Noticing various barriers learners may face day-to-day will be beneficial for learners and the overall wellbeing of the school as a teacher may be able to get those individuals the interventions they need to be able to access the curriculum more successfully. 
Reflecting on the Critical Incident, the only suggestion I would make is that the teacher could open with asking the learners leading questions to gauge any previous knowledge on the new information being introduced. This could possibly avoid the disengagement and misunderstanding of the new content in the starter ‘Do It Now’ task. Although, the teacher may have made a conscious decision not to do this to see the average level of existing schema within the learners. As Vygotsky explains the ‘more knowledgeable other’ in this instance is the teacher and they will have a reason as to why they decided to teach in this way. Seeking their advice and adopting their best practice with this group of learners would be beneficial as they know these learners on a better level. The teacher used blended learning experiences to develop progression in their learning even though they had limited insight at the start of the lesson. They were able to manage the learning environment and engaged learner through instructions to tasks where they were more independent where the learners were able to lead their own learning. This specific method may be tried and tested in class’s context and as an observer I can only make suggestions based on what I saw in that hour lesson. Based on this experience I would like to develop my practice in AfL (assessment for learning) and ensure each pupil is able to engage and access the learning to be assessed. Being able to measure individual pupils learning is vital to their progression and to my development as a teacher. It is evident a teacher needs to develop different ways in order to engage pupils and be able to assess their retention and understanding of that knowledge.
In conclusion, this assignment has shown an insight into different theorists exploring the observation made of the Critical Incident. The critical incident has led my research into numerous methods to take forward and implement into my own practice all while being reflective of the relationship the teacher has with their pupils. Having investigated the benefits of praise and its link to wellbeing and attainment within the classroom I have concluded that teachers need to take on a pastoral role in some capacity as well as being the academic influence. Becoming an effective reflective practitioner will come with experience and using the professional standards as a guide to analyse your strengths and weaknesses will ensure all teachers are working to the same common goal. As a teaching practitioner you are expected to continuously develop skills by using reflective models such as Kolb’s. Using the professional standards as a series of steps to look back on can identify what the next step must be to improve on the five core principles (pedagogy, leadership, professional learning, innovation, and collaboration) that teachers must present daily. This professional development essentially dictates that teachers are constantly evolving and always learning to meet the standards and the expectations of an ever-changing school environment.
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APPENDICES
OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group:   22nd Medi 2021, 9.00-10.00AM, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson 1 – English. The learning objective was to learn the difference between different types of Narrative - Linear, Non-Linear, Circular and Episodic.
This was a large classroom with lots of pupils missing due to a workshop elsewhere in the school and this teacher was an NQT which I think helped massively with noticing techniques.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

As soon as the pupils sat down, they had a ‘Do It Now’ task. This was to write down the meanings of the words Linear, Non-Linear, Circular and Episodic. Pupil 1 didn’t write anything on this task and just sat quietly in his seat as he had no prior knowledge to what these words could mean or any relationship to these words. Once the teacher noticed that some pupils did not know what these words meant, the teacher compared these narratives to films. He asked Pupil 1 what his film was so Pupil 1 could link these words and build on knowledge he had of his favourite film ‘Shrek’. The next task was to match the meaning to the word and the teacher walked around the classroom checking on learning, he then returned to the front and asked pupils to recall which word went with which meaning. Pupil 1 raised his hand to answer what ‘non-linear’ meant and was visibly pleased when he got it correct. The teacher praised him and a peer turned to congratulate him. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· J.B. Watson’s ‘Frequency and recency’ – checking throughout the lesson that pupils knew what these words meant and reiterating this through different films and techniques e.g. showing Spiderman’s Spider-verse trailer at the end of the lesson. Pupils were able to recall that if a narrative contains a flashback it is non-linear.

· Building blocks of learning – Theory of Constructivism – Rote Learning to Deep Learning process. Making connections between new information to prior knowledge and linking theory to real life.

· B.F. Skinner - Positive reinforcement – praise – Mr *’s Hall of Fame & achievement points.

· Lack of self-belief (Pupil 1) – Emotional well-being – Humanist approach



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Start of the day – noisy corridor so Teacher closed the door.
· Lesson 1, middle of the week – pupils may have been less engaged because they are tired?
· No distractions in class – pupils were very quiet and engaged
· Very clear instructions given and the teacher kept the environment very calm.




Record 2
	Date and time, year group: 22nd Medi 2021, 1.50-2.50PM, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson 5 – Humanities. The learning objective was to discuss 4 case studies of different murders and to discuss should the perpetrator be forgiven or not because of various factors.
This was a large classroom with pupils being removed and returning through the whole lesson due to an activity happening elsewhere in the school. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher settled the class down into a ‘Do It Now’ task where there were 3 questions able to gain points based on how hard the question they answered was, showing differentiation for different pupils. 10 minutes into the class 2 pupils came in late. The teacher questioned them straight away as they offered no explanation/apology as to why they were late. Neither pupil gave the teacher a straight answer so he intervened and said he would speak to them at the end of the lesson/day. Pupil 1 got her book and sat down quietly whereas the other made a fuss and was disruptive. The teacher told Pupil 2 ‘sit down, be quiet and get on with the work,’ in a quiet and calm manner. Throughout the rest of the lesson the pupil was engaging with the material and was shouting out answers and opinions.





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· J.B. Watson’s ‘Frequency and recency’ – the ‘do it now’ task was based on the content and material the pupils had learnt in the previous lesson, testing their recall and retention of information.
· Dreikurs logical consequences model (1968) – the need for attention was satisfied by the Teacher and therefore the behaviour did not escalate to the other 3 levels (but could have). If there was an issue at lunch time – these pupils could have been wound up/agitated or pre-occupied with that situation. This may have needed intervention from a pastoral leader if so.
· Assertive discipline (Marlene Canter mid 1970s) – this teacher didn’t escalate the situation and used a firm tone to ask Pupil 2 to follow instructions. This incident could have been very different if the teacher escalated to the level of the pupil.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Last lesson of the day – pupils may be tired / cognitive load
· Lesson after lunch – pupils may be wound up 
· Disrupted class – pupils removed and coming back through the whole lesson. Therefore, tasks and directions had to be repeated multiple times to various pupils.
· Instructions were clear and concise.






Record 3
	Date and time, year group: 22 Medi 2021, 11.20-12.20PM, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson 3 – Art
Lesson objective was to design a title page in their books for the new topic – Textile Art and to draw patterns within the letters.
Large classroom with 3 rows of seats with desks running along the sides with computers.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The pupils came in and settled straight into a ‘Do It Now’ task in which they had to recall prior knowledge regarding Primary, Secondary, Cold and Warm colours. After 10 minutes the teacher asked someone to answer Question 1 (of 4) and only Pupil 1 put their hand up. Rewarding her for putting her hand up and getting the question correct, the teacher said, ‘Well done, *, a small bag of Haribo sweets coming your way!’ The teacher then moved onto Question 2, and this time 13 pupils raised their hands to answer. The teacher said she thought there would be more hands up this time and turned to me and said, ‘it’s a wonder what some sweets can do isn’t it Miss?’ Pupils were now fully engaged with nearly every pupil in the class wanting to answer Question 3 and Question 4.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Incentive
· Positive reinforcement – B.F. SKINNER - rewarding pupil 1 engaged all other learners to crave that positive reinforcement for themselves.
· Operant conditioning – getting rewarded for doing something well - 
· They were only willing to give information when they got something in return



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· After break, quite fussy to start
· Busy corridors
· Pupils allowed to sit in friendship groups
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