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I acknowledge the use of ChatGPT chatgpt.com on 6/7/26 to help with my grammar and structure. I used the prompt(s):  
1. 
Input: I feel like my grammar could be better and I don’t like some of my word structure in some of this essay can you fix the worst parts pls. DO NOT alter the message of what I’m saying, just edit it for clarity, only if necessary. DO NOT use em dashes.
 
I also used Grammarly.

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
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Outdoor education programmes offer students an intense and both physically and mentally demanding experience that challenges individuals on a personal level, that is impossible to recreate in a traditional classroom environment. Kolb's Experiential Learning Theory argues that knowledge is created through the transformation of experience, with learning occurring through a continuous cycle of “concrete experience,” “reflective observation,” “abstract conceptualization,” and “active experimentation” (Kolb, 1984). Outdoor education provides opportunities to move through each stage of this cycle in ways that are difficult to recreate in a traditional classroom. My experience in Wales demonstrated the value of outdoor education through a change in my personal priorities, the importance of relationships within the learning process, and the strengths and limitations of Kolb's learning cycle when applied to group experiences.
Kolb’s experiential learning model is a four-stage cycle where knowledge is created through the transformation of experience. The process begins with the “concrete experience”, where the learner actively participates in a task or event. Then that is followed by “reflexive observation”, which is a phase of conscious reflection where the learner reviews and reflects on what happened in the experience to better understand it. In the “abstract conceptualization” stage, the learner then uses logic and ideas to interpret these observations, forming generalizations, theories, or hypotheses. Finally, the cycle moves to “active experimenting”, where the learner tests these new understandings and hypotheses by planning and implementing actions for future situations.
One of the most significant outcomes of the programme was a change in how I think about my future. Before travelling to Wales, I viewed career success in fairly conventional terms. Like many college students, I assumed that a stable office job and financial security would eventually become the primary goals. Spending nearly three weeks hiking, climbing, camping, and travelling across Wales challenged that assumption. Every day required active participation, physical effort, and adapting to unfamiliar environments. According to Kolb, these direct encounters form the concrete experience that begins the learning cycle (Kolb, 1984). The activities themselves were enjoyable, but I believe that the learning extended far beyond developing my outdoor skills.
Throughout the journey, I saw firsthand how reflection became just as important as the activities and adventures. After long days in the mountains or on the coast, there was time to think about how different life felt when each day was shaped by new places and shared experiences rather than schedules, deadlines, or screens. Those periods of reflection, which often occurred on the bus, gradually led me to question what I wanted from my own future. Kolb argues that reflective observation allows learners to examine their experiences and identify patterns or meanings that may not be obvious during the activity itself (Kolb, 1984). Looking back on the programme, I realized that I felt more fulfilled after challenging days outdoors than I had during many routine academic or work experiences.
Those reflections developed into a broader conclusion during the “abstract conceptualisation” stage. Rather than simply deciding that I enjoyed travelling, I began thinking differently about success. I realized that I am not particularly interested in spending decades working a traditional nine-to-five job simply because it offers stability or a higher salary. My experience in Wales reinforced the idea that adventures are more valuable to me than accumulating wealth, particularly while I am healthy enough to take advantage of said adventures. Returning home became the active experimentation stage of Kolb's cycle. Instead of viewing internships or future careers solely through the lens of salary or prestige, I now evaluate them by asking whether they leave room for exploration, travel, and other life experiences that I find meaningful. Outdoor education did not provide a career plan, but it did significantly alter the criteria I use when making decisions about my future.
The programme also demonstrated that learning in outdoor education depends heavily on the people involved. From my understanding, Kolb's theory describes learning as a more individual cycle, yet many of the most meaningful moments during the programme happened when no formal teaching was taking place. Some of my strongest memories are not from standing on mountain summits or completing climbs. Rather, they are from sitting together with the group after those experiences had concluded.
One example occurred after returning to the lodge following our Snowdon summit. Everyone was physically tired, yet conversations flowed naturally as people reflected on the day, laughed about mistakes, and compared what they had found difficult. Similar conversations happened over dinner at campus after other long hiking days, during the evenings at the Snowdon lodge before going to bed, and when our group decided to spend an evening together on the beach in St Davids. None of those moments appeared on the daily schedule as structured learning activities. Even so, they became some of the most valuable parts of the programme.
These experiences strengthened the reflective observation stage of Kolb's cycle. Reflection did not happen in isolation. Hearing other people describe their experience of the same activity often changed my own interpretation of it. Someone who had been anxious before a climb could explain how they overcame that anxiety. Another person with more outdoor experience could offer practical advice that made later activities feel more approachable. Confidence spread through the group. For me, the best reflections occurred when it became a shared process rather than an individual one.
This collective learning influenced every stage of Kolb's model. During concrete experiences, encouragement from classmates made difficult activities feel achievable. Reflection became richer when different perspectives were shared. Abstract conceptualization developed through conversations that connected individual experiences into broader ideas. Active experimentation was strengthened because advice from others could be applied immediately during the next activity. In my experience, outdoor education demonstrated that learning often develops through relationships as much as through individual reflection. The people became just as important as the mountains, trails, or climbing routes. Looking back, I do not think the programme would have had the same impact without the friendships and conversations that developed naturally throughout our time together.
Another experience that illustrates the value of Kolb's learning cycle was the night hike leading into camping on Cadair Idris. Hiking after dark created a very different environment from previous treks. Limited visibility changed the way decisions were made, increased uncertainty, and required greater trust in the group and the instructors. This formed the concrete experience. At the time, there was little opportunity to analyze what was happening. The priority was simply to continue moving safely through unfamiliar terrain.
Reflection began after reaching camp and continued the following day. Thinking back on the hike, I realized that much of my confidence came from observing how other members of the group responded to uncertainty. Nobody appeared completely comfortable, yet everyone continued moving forward together. Reflecting on that experience changed the way I thought about confidence itself. I realized that confidence is often built through repeated exposure to uncertainty rather than waiting until fear disappears completely. That became my abstract conceptualization.
The later activities during the programme provided opportunities for active experimentation. I approached later hikes and climbing activities with a different mindset. Rather than expecting complete certainty before beginning something unfamiliar, I accepted that uncertainty was a normal part of the experience. This made it easier to focus on the task itself instead of worrying about every possible outcome. Kolb argues that active experimentation involves applying ideas formed through previous experience to new situations (Kolb, 1984). The programme repeatedly allowed this process to occur as each activity built on lessons from earlier experiences.
At the same time, my experience suggests that Kolb's model could place greater emphasis on the role of the group throughout the learning cycle. The theory explains how individuals transform experience into knowledge, yet outdoor education rarely happens in isolation. Encouragement from classmates increased confidence before activities began. Shared conversations shaped reflection. Watching others attempt difficult tasks changed my own expectations of what I could accomplish. More experienced participants regularly supported those with less experience by sharing advice and modelling calm decision making. These interactions accelerated learning for everyone involved. Rather than moving through the cycle independently, we often moved through it together.
This was particularly meaningful for me because the greatest challenge was not the physical activities themselves. Hiking, climbing, and camping were enjoyable. Building relationships with new people was much more difficult. Spending extended periods outdoors created situations where conversations developed naturally without the distractions that usually exist in everyday life. Walking for hours alongside someone, sharing meals after demanding days, or talking before bed created opportunities to connect that would have been difficult to reproduce in a classroom. Outdoor education encouraged personal growth through those relationships just as much as through the activities themselves.
The programme in Wales demonstrated the value of outdoor education as a form of experiential learning. Kolb's learning cycle provides a useful explanation of how concrete experiences become meaningful through reflection, abstract conceptualization, and active experimentation. My own experience followed each stage of that process, leading to lasting changes in how I think about work, success, and the kind of life I hope to build. At the same time, the programme showed that learning was strengthened by the people around me. Conversations after hiking, evenings spent together at campsites and lodges, shared encouragement during difficult activities, and the willingness of experienced participants to support others all contributed to my development. Outdoor education created learning that extended well beyond technical outdoor skills. It reshaped my priorities, strengthened my confidence, and demonstrated that some of the most meaningful education happens through shared experiences with other people.
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