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Reflective Journal.
This Reflective Journal is based on a series of SKIP Cymru sessions that have taken place at Cilâ Primary School. Cilâ Primary School is situated in the West of Swansea and is a small village school, There are currently 126 pupils on role, 94 of which are of statutory school age. The school has 8% of its pupils on the Free School Meals register, which is considerably below the national average of 21.3% (Estyn, 2022). 
As a school, Cila is fortunate to be well resourced for Physical Education (PE) and gives the development of Physical Education skills a high priority in the curriculum. Pupils have access to a large variety of resources for PE sessions across a range of sports; there is also equipment available for use during break times that encourage physical development including hand-eye coordination, gross motor development and skill specific development.
The SKIP Cymru sessions have been delivered by myself to a mixed Year 2 and 3 class of pupils with an age range of 6 to 8 years. There are 30 pupils in the class, 3 of which have ALN including Autistic Spectrum Disorder (ASD) and Developmental  Co-ordination Disorder (DCD).
Many of  the pupils are from advantaged backgrounds and are  able to attend extracurricular sports clubs such as rugby, football, gymnastics, horse riding  and swimming on a weekly basis; these pupils have, with the exception of some ALN pupils, demonstrated high levels of Fundamental Motor Skills (FMS) when undertaking SKIP Cymru sessions. It has also been evident that those pupils who come from a disadvantaged background have a lower level of FMS,  which correlates with the research studies undertaken by Connor-Kuntz &Drummer, 1996, Goodway &Rudisill, 1997,  Hamilton, Goodway &Haubenstricker, 1999, as reported by Goodway & Branta (2003), in which they comment  “ A number of research studies…have found that disadvantaged children demonstrated developmental delays in FMS.” (Goodway & Branta, 2003: 37). 
However, even though we have advantaged pupils who have demonstrated higher levels of FMS it is clear that the recent COVID 19 pandemic has had an impact on pupils’ physical development skills, and as a staff we noted this to be very evident in our Foundation Phase pupils. We noticed that due to the constraints of the pandemic, and perhaps too the effect of modern day technologies, pupils’ physical development was not at a level that we had previously been used to seeing in our setting. We also noted that pupils’ ability to focus on tasks was limited compared to pre pandemic levels; this is supported by Goddard Blythe’s theory in which they state “ We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their lives than any other generation” (Goddard Blythe, 2005: 133). It is in reaction to these observations that as a school, we felt it was imperative to our pupils physical and academic development that we embark on training that would support these joint objectives of improving physical skills as well as improving levels of concentration when completing academic tasks.
Reflections Following Cycle Two. 
In the class there is a 6 year old child who has ASD and suspected DCD, during the initial assessments made of the child, he was unable to balance on a single leg for longer than 5 seconds, was at stage two for catching and stage one for throwing (Goodway et al, 2019); these assessments were considerably below his peers. The child was not yet aware that his skills were not as developed as his peers, which confirmed the research carried out by Garcia, Rudisill, Roberton, Goodway and Stodden (2008), in which they state. “In the early years, young children demonstrate limited accuracy in perceiving their motor skill competence and generally show inflated levels of perceived competence relative to their actual motor competence.” (Stodden et al, 2008:  295), this was important as his lack of skill was not affecting his eagerness to engage in tasks. Due to the child having ASD there has been previous difficulties in his willingness to join in PE sessions in the school hall due to sensory issues with noise and the over excitement of other pupils. After undertaking the SKIP Cymru training and discussing the benefits of taking smaller groups for PE sessions I felt that these sessions would be of a huge benefit to him.
During the first overarm throwing session that I taught it was clear that the child was demonstrating a ‘chop’ action. The pupils were outdoors and were using circular yard markings as their target and elastic pompom style balls to throw. Whilst the majority of his peers were able to hit the target, he was not. After a brief reflection I decided to use a target that was on the wall of the school yard to promote the child to throw the ball forwards rather than down towards the floor (Haywood &Getchell, 2019), which was what I believed was  the main obstacle to his success. I clearly demonstrated the correct actions required and verbalised ‘Eyes on the target’. Initially the child still demonstrated the ‘chop’ action, I believe was due to two factors, one of which was because he was too far from the target to achieve success, and the second of which was because he was not throwing towards the target. To counteract these issues, I then asked him to say the words ‘eyes on the target’ as a reminder for him to look at where he was throwing; I also moved the child closer to the target and used a spot on the yard floor for him to stand on (Haywood &Getchell, 2019). The results from these two small adjustments were almost instant, the child was now hitting the target successfully and the ‘chop’ action was dramatically reduced. I was pleased that these actions had wielded good results for the child and for the following session I used the wall target for a small group of pupils who were using a ‘slingshot action’, which again proved to have successful results. Before this training I would not have known how taking these measures would impact on pupils’ development and success rate, and may have asked them to ‘throw the ball harder’, now with my deeper understanding of how these skills need to be developed I feel far more confident in my delivery of these skills in PE sessions and that I am also able to differentiate the sessions in an effective way that has a positive impact on outcomes for pupils.
Reflections Following Cycle Three.
After attending cycle three, I felt decidedly less confident at delivering the SKIP Cymru sessions as I had felt previously, this was due to the skill focus being kicking and dribbling. I am far from confident in this area and believe this is due to my own lack of development in these specific skills. On reflection as, Goodway, Ozman and Gallahue comment on kicking , “There was a significant effect for gender, with boys outperforming girls.’ (Goodway, Ozman and Gallahue, 2019: 204), I realised this was clearly true for myself and I was interested to observe if this was also true for my class. After completing the initial assessment on the pupils, it was very obvious that the majority of the boys were outperforming the girls in their kicking skill development. The boys who play in football clubs outside of school were demonstrating kicking skills at developmental levels 3 and 4, whereas all the girls, without exception, we demonstrating developmental level 1 (Goodway et al, 2019). What was also very interesting was how the girls perceived themselves to be ‘rubbish’ at football and at the skills required to play it, this also had a direct effect on their excitement to take part in the sessions, I found that this corresponds with the findings of Stodden et al, who state, “We believe that most children and adolescents who perceive themselves as having low motor skill competence, and actually demonstrate low levels of motor skill competence, will be drawn into a negative spiral of disengagement.”, (Stodden et al, 2008: 296).  I felt the issue needed addressing as I did not want to see the girls engagement levels drop. I was tempted to split the class into a girls group and a boys group, however  after consideration, I decided not to do this as I did not want to promote an ‘us versus them’ culture or to use gender stereotypes with the class. I instead, split the class into smaller groups by year group and then paired the pupils with those who had a similar level of skill (Haywood &Getchell, 2019). I set up a dribbling activity for individuals,  in which pupils had to dribble a piece of equipment over spots on the floor of the school hall. In order for pupils to feel an element of success I provided a variety of different equipment for them to choose from, such as footballs, slightly deflated beach balls, elastic pompom style balls, and foam cubes; I first demonstrated with each piece of equipment so as to give pupils the opportunity to choose the correct equipment for their skill level (Haywood &Getchell, 2019). Initially I asked the pupils to travel around the hall and to dribble the object they were using over the spots. I noticed that the girls chose the beachballs and cubes and the majority of the boys chose the footballs, and both were getting a high level of success. After this I added a more competitive element by asking the pupils to keep track of how many spots they could go over in a minute and then to do this again to see if they could beat their score. Nearly all pupils were able to beat their score, no matter their level of skill and this definitely had a positive impact on the girls attitudes and engagement levels. I continued the session by pairing up pupils of similar skill levels (not all pairs were the same gender, but the majority were), and setting up a game using two cones which pupils had to dribble the ball between and then pass/kick to their partner, again pupils could use an object of their choice to manipulate. After the session I was very pleased to note that the girls reactions were far more positive as they had seen that they could demonstrate the dribbling and kicking skills required of them and that they were able to succeed at the tasks. 
After delivering several kicking and dribbling sessions and seeing the improvement in the engagement of the girls and non-football playing boys, I realised the importance of teaching these skills from an early age and for the need to develop a series of lessons for all our Foundation Phase pupils to carry out during their PE sessions in order to help keep up the motivation and engagement levels high, especially where the girls are concerned. 
I have found the Skip Cymru Level 4 training to be extremely beneficial, not just to how I teach PE sessions but also in the way that I now use it in my classroom management too. I believe I have become very confident in delivering engaging and relevant PE sessions that have a specific focus and are able to be differentiated so that learners with all skill levels can progress according to their needs. 
After completing the training,  I have reflected on the needs of the pupils  in my class and the impact I wanted this training to have on them. As previously mentioned I have three ALN pupils, two of whom have DCD; there are also many pupils in the class who find it difficult to focus on tasks for an extended period of time, I was particularly interested in Goddard Blythe’s statement that “Something happens to attention, behaviour, and motivation when children and young people become active” (Goddard Blythe, 2005: 133). With this at the fore front of my mind my aim has been to deliver a series of sessions to embed a few fundamental catching, throwing, dribbling and kicking  games (such as treasure chest and  the egg game) with the hope that these could then be used in the Continuous Provision (CP) in the classroom setting to provide pupils with ‘brain breaks’, or as an additional ‘carousel’ activity for pupils to undertake independently. These activities have now been successfully implemented in my classroom, and even after this short amount of time I can see the benefits of using these activities within the classroom setup have had on the pupils; they are more focused when completing academic tasks, excited to complete PE sessions and making progress in their physical development, it has changed the way that I think about Physical Education, and that can only be a positive occurrence.
Word count: 2137.
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