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Project Proposal

Project title: An exploration into teaching strategies for a more equitable voice teaching practice
The Context
Traditional western voice training for actors has historically followed an American or Eurocentric narrative (Ginther, 2015). This narrative is perpetuated by some of the major voice texts, including Cicely Berry’s (1973), Kristin Linklater’s (2006) and Patsy Rodenbourg’s (1992). There is an assumption that white culture dominates the arts, (Gaztambide-Fernandez, et al., 2018), which is often perpetuated through dated teaching practices which reinforce inequality (Ginther, 2015; Oram, 2020). This narrative is no longer relevant, as Gov.uk (2022) testifies that classrooms are diversifying.
The Justification
In my module one assignment, I discovered that white privilege is perpetuated in voice classrooms through dated teaching practices and assumptions (Giroux, 2020; Ladson-Billings, 2021), which are echoed in some of the major voice texts for actors, outlined above (Ginther, 2015). Bush (2021) states that to ignore racist practices and systems of oppression would mean to perpetuate them, which is a form of racism in itself. Therefore, I have an ethical and moral responsibility to address these issues and share what I have learned.
There is a growing body of research into the effects of white privilege in spoken voice education (Ginther, 2015; Oram, 2019; Oram, 2020; McAllister-Viel, 2007), however, there is little in the way of practical strategies to address it. The aim of this study is to design a resource containing strategies to counter the effects of systemic racism and white privilege in voice classrooms, and to seek feedback from specialists to improve and refine the design.
The Intended Impact
Through this research, information regarding how white privilege manifests in classrooms will become more widely acknowledged. Remnants of historic racism continue to affect students from non-white backgrounds through dated teaching practices, Eurocentrism, and bias (Gaztambide-Fernandez, et al., 2018; Ladson-Billings, 2021; O'Rourke, 2018). This research will provide teachers with practical strategies to combat these problems, which will fill a gap in the current research. The project will improve my own knowledge and employability prospects, by offering me a specialism. Further, and most importantly, through this research, students will receive a more inclusive and balanced education through my own teaching practice, and through the teaching of others. 
The Outlined Intention
I will begin by conducting a literature review of strategies to decolonise voice training for actors. This is a qualitative study which will require feedback from voice professionals, ideally with a particular expertise in racial inequality in voice education, and who come from a range of ethnic backgrounds. Qualitative feedback will provide me with rich information, capturing ‘unique voices’, without the limitations of quantitative data (Costley, et al., 2010).
Up to five participants will be selected to allow for diverse feedback whilst remaining within the practical limitations of the project. Each will be given a consent form to sign and information detailing the project (mid-October). Following this, a resource containing strategies to combat racial inequality in voice classrooms will be researched and developed, and subsequently sent out to participants for feedback (late October). 
For convenience, participants will be offered the option of speaking to me via Zoom, or alternatively filling out an online questionnaire (early November). No more than two Zoom conversations will be accepted to ensure data can be analysed within the given timeframe. Open and closed questions will be used, to elicit rich, personal data, and to define the efficacy of the resource (Costley, et al., 2010). The same questions will be used in both interviews and questionnaires for consistency. However, follow-up questions will be used in interviews to gather more nuanced data (Edwards & Holland, 2013). 
Inductive thematic analysis will inform the written report and presentation, along with suggestions for improving the resource design (Late November/ early December). 
The Ethics and Insider Research 
As a white, female voice teacher, it is important to position myself within the research (Holmes, 2020).  I am the sole researcher, and I will be responsible for selecting participants, which creates a potential for selection bias: to avoid choosing participants who could give more positive feedback (such as friends or colleagues), and ensure a fair selection process, participants will be selected for their expertise in both voice, and issues related to racism. Participants from a range of ethnic backgrounds will be selected for balanced representation and feedback. Reflexivity is crucial as an insider-researcher (Costley, et al., 2010), so a journal will be kept to encourage reflection and self-criticism (Smith, 1999). 
Racism is a sensitive subject, which will be a consideration: To minimise any potential emotional distress, all communication with participants will be carefully worded, and questionnaires will be factual and neutral, with a focus on the efficacy of the resource. 
Personal Learning Outcomes
· [bookmark: _Hlk116383510]To achieve a greater understanding of strategies and methods to address racial inequality in my teaching practice
·  Improve pedagogical practice, and provide a more balanced and accurate education
· To use the information I have gathered to improve my teaching strategy, and inform further research
· To gain expertise and improve my employability















Introduction
Systemic racism in higher education institutions is beginning to be acknowledged (Barber, et al., 2020; Ash, et al., 2020). Eurocentrism dominates curricula which is harmful to students from black, Asian and minority ethnic (BAME) backgrounds (O'Rourke, 2018).The performing arts are also dominated by Eurocentrism through the underrepresentation of BAME actors (Friedman & O'Brien, 2017), and Eurocentrism is being recognised in voice education (Ginther, 2015; Oram, 2019). Ginther highlights concerns within traditional voice training for actors, including Eurocentric curricula, liberal-humanist assumptions in voice texts, and the teacher-student relationship (Ginther, 2015). Eurocentrism, according to the Cambridge online Dictionary (Cambridge University Press, 2022) considers Europe or Europeans to be the most important. Eurocentric curricula create a sense of demoralisation in BAME students whilst simultaneously perpetuating the idea that “white” contributions to knowledge are more valuable (O'Rourke, 2018).Mcgee states:
Those of us who are in the white majority may not realize that we have a racial identification with “being the norm”, and because our culture treats us like the “norm”, we make assumptions based on that belief. Those assumptions can at the very least create misunderstandings of people of color, and unfortunately, can ultimately contribute to systemic racism” (2005, p. 145)
As a white spoken voice practitioner, I have a responsibility to make changes within my own practice, and feel it is essential that this misguided narrative is discontinued. However, there are few resources offering comprehensive guidance: Benson et al. (2021) provide strategies to promote equity in singing voice studios, and Coronel et al. (2020) offer guidance for teachers of accents. Oram (2019) describes measures he took to revise the curriculum at Royal Central School of Speech and Drama (RCSSD); However, there is no resource which addresses Eurocentrism and pedagogic practice. Therefore, I will develop a resource for spoken voice teachers containing strategies to counter Eurocentrism. This resource will be sent to voice practitioners with expertise or a professional interest in racism or the decolonisation of voice education, who will offer feedback on its content. They will be identified through having either published a paper relating to this subject or having expressed a professional interest in it. Responses will be used to improve and develop the resource, which can then be used by myself and other teachers seeking to improve their practice. 
This research will contribute to the decolonisation of spoken voice education; trainee acting students will receive a more balanced and diverse education, and information regarding white privilege in education will become more widely acknowledged (Advance HE, 2021).
My personal learning outcomes for the project include:
· Achieving a greater understanding of strategies and methods to address racial inequality in my teaching practice
·  Improve my pedagogical practice to give a more balanced and diverse education to trainee acting students
· To use the information I have gathered to improve the resource, and inform further research through a PhD
· To gain expertise and improve my employability
Literature Review
This literature review will examine the research concerning strategies to decolonise voice training for actors. Within the scope of this project, particular attention has been given to the four papers which contain information or strategies specific to the decolonisation of voice education. 
Decolonising voice education
Higher education establishments are beginning to acknowledge systemic racism within their infrastructure: In one article, scientists implore academics to acknowledge the role universities play in perpetuating systemic racism (Barber, et al., 2020); In another, an academic outlines the deeply ingrained racist practices inherent in higher education (Bush, 2021). Warwick University published a paper on Understanding Structural Racism and describe the various ways in which it manifests (Advance HE, 2021); one of which is curriculum content. O’Rourke (2018) claims that Eurocentric curricula and non-inclusive pedagogic practices disadvantage students from black, Asian and minority ethnic (BAME) backgrounds and perpetuate racism through promoting the idea that white contributions to knowledge are more valuable than others. 
These issues are evident in drama schools and in voice classes for actors: Ginther (2015) raises issues with the teaching of received pronunciation (RP) as a standard accent, which has drawn controversy through links to its colonial past (Knight, 2000; Paterson, 2021). She also raises concerns with liberal humanist assumptions in voice texts, curriculum, and the teacher-student relationship (2015). Ginther (2015) outlines how dated practices and assumptions negatively impact students from pluralistic backgrounds and becomes one of the socio-cultural tensions which voice teachers seek to undo. Freire’s (1985) Critical Pedagogy seeks to change the traditional teacher-student dynamic by empowering the student and encouraging a critical awareness. Giroux (2005) is a proponent of Critical Pedagogy and encourages students to critique structures of power in order to disassemble systems of oppression. Hooks (2003) reaffirms the need for critical pedagogy to counter racist systems. These pedagogical practices will be incorporated into the resource: changing the curriculum is not always in the hands of teachers, but equipping students to see things differently is. Another pedagogical practice aimed at countering racism is Culturally Relevant Pedagogy (Gay, 2010). BAME students have lower levels of achievement (Advance HE, 2018) which can be addressed by aligning teaching with students’ own cultural experiences (Gay, 2010):
The dissemination of good teaching practices is seen as key to efforts to close the achievement gap and to improve the educational experiences of children of colour. Culturally relevant pedagogy is one example of good teaching that is promoted as a way to improve the achievement of students of colour. (Schmeichel, 2012, p. 211)
Oram (2019) describes the revision of the curriculum at Royal Central School of Speech and Drama: Articulation (which has been associated with trying to sound more ‘RP’ (Ginther, 2015; Oram, 2020)) and RP are removed from the forefront of accent training, and focus instead, is placed on intelligibility and communication, to avoid standardisation and promoting Eurocentrism. Oram (2019) also describes his heuristic process of self-reflection, enabling him to observe his position as a white male, and adapt his teaching to counter Eurocentric dominance in the education system. Positionality will be an important consideration, particularly for white voice teachers like myself, which will need to be incorporated into the resource. 

Strategies
Coronel et al. (2020) offer a detailed resource to guide Actor’s accent and linguistic needs. They provide six strategies: 
1) Use the actor’s lived experience
2) Avoid negative absolutes
3) Avoid pressure or shame regarding an ancestral language
4) Avoid using language that refers to medical conditions
5) Avoid reductive language and behavior around gender and sexuality
6) Explicitly acknowledge, contextualize and consider cultural differences
These strategies are highly relevant and offer thorough, practical steps and examples for teaching accents and providing linguistic support to actors. Coronel et al. (2020) go on to highlight the importance of using correct language when dealing with sensitive issues and cite Yoon (2020), who’s article on ‘micro-interventions’ contains strategies to counter micro-aggressive behaviour. They iterate the need to avoid stereotyping, judgement, and assumptions, and to carefully use language that is inclusive and embraces students from pluralistic backgrounds. 
Coronel et al. (2020) describe potential approaches to teaching accents, which incorporate a focus on Standard British English (SBE) and General American English (GAE). They provide a detailed justification for this choice, including the opportunity it brings for the speech trainer to open a discussion about the effects of colonialism on the performing arts industry (Coronel, et al., 2020); they also remind the reader that the International Phonetic Alphabet (IPA), and many dictionaries use SBE (or RP) as a frame of reference for other accents. Much as their explanation and justification is relevant and thorough, Oram’s (2019) approach to teaching RP places less value on the accent, and its success is evidenced through feedback from students. His approach appears to counter the narrative that places value on RP (or SBE) above other regional accents, and rather than accepting the dominant model, attempts to challenge the status quo. This approach is favourable to me, as equipping trainee actors with the tools to challenge the performing arts industry’s bias, is an essential step if change is to occur (Friedman & O'Brien, 2017).
Academics and music educators, Benson et al. (2021) have designed a resource for singing teachers to promote diversity, inclusion and belonging. The information provided is incredibly valuable, as many of the points raised are transferable to spoken voice classrooms. 
They offer six “recommendations” which I will use as a framework for discussion, and which will potentially inform the resource: 
1) Embracing intentional pedagogical practices
This recommendation refers to the importance placed on classical music above other genres, and proposes a non-hierarchical, comparative method of study, in which the interconnectedness of music is studied, and how musical traditions inform each other (Benson, et al., 2021, p. 170). This has promising potential for teaching accents: Like Oram’s (2019) approach, in which accents are given equal importance, study could include observing the ways in which accents interconnect, creating a “web of the social context from which the music [or accent] emerges” (Hess, 2015 cited by Benson, et al., 2021, p. 172). 

2) Avoiding cultural appropriation
My previous research into critical race theory (CRT) uncovered the importance of clarifying and contextualising the methodologies and resources used: One of the tenets of CRT refers to voice and counter-storytelling, and places emphasis on “legitimizing the voice of the racially minoritized [sic] through amplification and countering deficit-framed narratives”  (Hartlep, 2009, p. 7). Benson et al. (2021) go on to contend with the notion that European music notation dominates in the field of music and singing, which is comparable to the dominance of RP in accent training: They claim that all music, cultures, and people should be celebrated without hierarchy to pave the way to equity and belonging (Benson, et al., 2021), which reiterates the need to dismantle hierarchical systems such as the acceptance of RP as the accent standard. 

3) Continuing to seek education
4) Acknowledging our areas of excellence
Within the two recommendations above, Benson et al. (2021) refer to the limitations faced by singing teachers, and the need to become aware of them through continual education, and to seek help where necessary from other practitioners. Similar to singing teachers, who may specialise in one or two musical genres, such as popular or classical music, spoken voice teachers often follow western spoken voice methodologies (McAllister-Viel, 2007). Benson et al. (2021) illustrate the need to continually learn as a teacher to fight systemic racism, but also to acknowledge our strengths and limitations, and to reach out to other specialists when necessary.

5) Naming courses and programs accurately
Within this strategy, Benson et al. (2021) are referring to naming music styles accurately to avoid implicit assumptions that western music dominates singing curriculums. This is applicable to resources within spoken voice, such as the use of classical text. ‘Classical text’ generally means western classical text (Ginther, 2015) and is used almost exclusively throughout the major spoken voice texts written by Linklater (2006), Berry, (1973), and Rodenburg (1992). 
6) Developing an equity, diversity, inclusion, and belonging statement for the voice studio
The final recommendation provides us with examples of statements which explicitly outline the intention to discontinue the Eurocentric narrative, which I believe is an essential conversation between spoken voice teacher and students, and teachers and institutions (Bush, 2021).
The curriculum revisions outlined by Oram (2019) provide some helpful ideas, such as de-centring accent training, self-reflection, and encouraging critical awareness in students. The pedagogical practices outlined by Freire (1985), Giroux (2020), Hooks (2003) and Gay (2010) will be essential to teachers seeking to challenge traditional pedagogy and decolonise their practice, and will therefore be incorporated into the resource. The strategies offered by Coronel et al. (2020) are highly useful, however they are limited to accent and linguistic support. Benson et al. (2021) offer a thorough resource, with essential information that is designed for singing teachers. I hope that my resource can fill the gap between the spoken and singing voice strategies offered, addressing pedagogy and Eurocentrism. 

Methods
This qualitative study aims to draw on the knowledge of spoken voice experts, and seek feedback on a resource designed to provide spoken voice teachers with strategies to promote equity in their classrooms and address Eurocentric curricula. The data collected is intended to help inform the development of the resource. A qualitative approach was chosen to collect detailed, nuanced feedback from experts, and to analyse complex systems and experiences (Castro, et al., 2010).
The study seeks to develop knowledge for spoken voice teachers including myself, and promote the capacity for subsequent educational reform, which reflects elements of a design-based research (DBR) framework (The Design Based Research Collective, 2003). DBR typically involves a cyclical process of “design, enactment, analysis and redesign” (The Design Based Research Collective, 2003, p. 5); however the scope of this project has allowed for the focus to be on the ‘design, analysis and redesign’ elements, and the ‘enactment, analysis and redesign’ parts are intended to be undertaken in future research. The main features of this study, however, align with DBR:

[Design Based Research] is especially well suited to intervention where new goals are being identified and pursued that may not be reflected in current standards or practice. The goals of intervention may also include transformation of systems and of relationships between institutions and a community (Campanella & Penuel, 2021).

Typically, DBR aligns with a pragmatic paradigm (Anderson & Shattuck, 2012), however the nature of the resource being examined considers that there are problems within the social reality which need addressing, and questions the forces that have shaped knowledge. This extends beyond the resource and feeds into the research being carried out, which aligns with a critical theory paradigm (Lincoln, et al., 2011). Participants from a range of ethnic groups were contacted, with over half from minority ethnic backgrounds, to ensure a diverse perspective through the feedback provided, which aligns with the paradigmatic perspective of the research. 
Questionnaires and interviews were used to gather data. Interviews can provide insights into the meanings that individuals attach to social processes and practices and can contribute towards policy change (Edwards & Holland, 2013). Questionnaires are both flexible and can be particularly appropriate when seeking descriptive data (McNabb, 2008). Open and closed questions were chosen: Open, to elucidate rich feedback to inform the development of the resource, and closed, to define its efficacy. Using Typeform to generate an online questionnaire, the questions were concise, and designed to elicit definitive responses through closed questions, as to the efficacy of the resource; extended responses were obtained through open questions, which asked for feedback on the content. The same questions were used in the interview for consistency, and to encourage the potential for themes to emerge; however, the participant was descriptive and spoke freely, which elicited detailed and complex information. The nature of interviews allows for clarification of information (Karr, 2007). Identities were disguised in both transcriptions and data from questionnaires to maintain confidentiality. The use of a focus group was considered, due to the ability to generate complex information in short spaces of time (Liamputtong, 2011). However, the practicalities of co-ordinating a group of busy professionals from different parts of the world presented challenges, and offering the choice of online questionnaires, and interviews via Zoom was considered more practical (Oliffe, et al., 2021). Participants were informed that interviews were limited to minimise numbers, to fit within the parameters of the project. 
A small pool of participants was selected to provide varied evaluations, that would fit within the practical parameters of the project. Five participants was considered an optimum number within the timeframe, and twelve were contacted to allow for some flexibility. Of twelve participants contacted, four responded and three provided consent forms and feedback: Two through the questionnaire, and one via interview. Taking into account the busy schedules of participants, information regarding the project was sent out in a short email to maintain a level of informality, in the hopes that participants would not feel intimidated by the level of commitment required (Swain & King, 2022). 
Ethical implications were considered: Openness, honesty, and rigour were implemented throughout the project to align with University of Wales Trinity Saint David’s (2022) ethical code of practice. Transparency throughout the research process, from procedures to data analysis, is key to its validity (Kvale, 2002, cited in Teusner, 2016). Questionnaires were worded factually to remain neutral and avoid bias (Walliman, 2011). Selecting participants that had specific knowledge and expertise of both voice and systemic racism within the field, narrowed down the selection and limited the potential for selection bias. As an insider-researcher it is crucial to remain reflexive (Wilkinson & Kitzinger, 2013). A reflective journal was kept to encourage self-criticism and reflexivity. My position as an insider-researcher was essential to the study: as a voice teacher seeking strategies to promote equity in my practice, I was able to use my position to collaborate with other voice professionals, and to understand, empathise and interpet information (Gadamer, 1987). This position did have potential drawbacks: as an ‘insider’ in the field, I was aware that my position could cause participants to ‘hold back’ or inhibit responses for fear of recrimination (Costley, et al., 2010). Anonymising identities mitigated this to some extent. 
Inductive thematic analysis was used to extract information from data, through an exploratory, content-driven approach, that sought themes and ideas to improve and develop the resource (Guest, et al., 2012). Hermeneutic analysis was employed to interpret text.  Hermeneutics “depends upon the personal perspective of the interpreter” (McNiff, 1998, p. 53), however introspective reflexivity was essential to the process, in order to understand how my own experiential location might influence the themes (Patnaik, 2013).
 
Findings
Twelve potential participants were contacted and asked to offer feedback on a sample of a resource (appendix 7) containing strategies intended to promote equity, and combat Eurocentrism in spoken voice classrooms. Five participants was considered an optimum number, so the total number contacted was kept deliberately low to ensure a small sample.  Of twelve contacted, three provided feedback. At a twenty-five percent response rate, participation was relatively low, which was likely due to the busy schedules of those contacted, and the small overall number contacted.  
The questionnaire (appendix 2) was sent out to two participants, who provided succinct feedback (appendix 4), with some suggestions for improvement. One participant was interviewed via Zoom, and provided in-depth, detailed feedback (appendix 3) and suggestions for improvement. The same questions were administered in both to enable themes to emerge. 
Data was transcribed and analysed using inductive thematic analysis. Coding was implemented to highlight themes. Themes were identified and collated (appendix 6) by highlighting phrases or words which purported to positive feedback or areas requiring improvement. 
These areas are outlined in the table below:
Table of themes
	Positive elements

	Advice / Areas for improvement

	Useful resource

	1. Language implies this is a new inquiry


	Good sources referenced

	2. More resources would be beneficial

	Approval of the area of enquiry

	3. Wider research necessary including history of the research


	Introduction adequately prepared reader for the strategies

	4. Draw out the difference between what we teach as a “training lineage”, and the professional reality facing students


	Context of the study was framed well
	5. There are various ways of looking at and broaching this subject: Other perspectives potentially worth considering


	
	6. Practical examples would be beneficial


	
	7. Examples of how my own practice has been shaped would be beneficial


	
	8. Advice needs to be bolder


	
	9. Remove language that “softens” the argument


	
	10. Add assertive directions


	
	11. Teacher should have more responsibility to source material


	
	12. Broader explanation of “current concerns over standardised accents” would be helpful


	
	13. More information needed for readers with less knowledge on this subject


	
	14. More detail as to why it is the teacher’s role to acknowledge this, and bring in resources and open discussions to “foster an inclusive learning environment”


	
	15. Define audience


	
	16. Possible difference between UK and US based research



Figure 1
The areas pertaining to advice or improvement significantly outweigh the positive feedback. Time constraint was an inhibiting factor during the development of the resource, which could explain this to some extent.
Content from the Advice/ Areas for improvement column have been numbered, further divided, and collated under sub-themes, displayed in the table below:

Table of sub-themes
	
sub-themes

	
advice/ areas for improvement
	
	
	

	Further Research

	2, 3, 
	
	
	

	Perspective and use of LANGUAGE

	1, 5, 7, 8, 9, 10, 4
	
	
	

	pROVIDING PRACTICAL EXAMPLES

	6
	
	
	

	CRITICAL PEDAGOGY


	11, 14
	
	
	

	aUDIENCE

	12, 13, 15, 16
	
	
	


 Figure 2

Positive feedback
Through closed questions, all participants agreed that the resource sample could be practically applied to spoken voice classrooms, and all agreed that the introduction adequately prepared the reader for the strategies. This definitive response was reassuring, and motivational. There was consensus that this was an area worthy of research, which increased my sense of motivation to develop the resource. 
The sources referenced were considered relevant and suitable for the resource, with one participant stating: “in terms of … finding articles that have really useful resources, you’ve done a good job” (appendix 3).
One participant described the framing of the context of the study as “Excellent” (appendix 4), which is interesting as another participant offered criticism on this aspect. 

Areas in need of improvement
Further research 
The contrary opinion claims that the writing implies that this is a new inquiry. The participant highlighted the work of Dudley Knight in the 1990’s (2000), which further emphasises the historical research in this area, and the need to incorporate this in the resource. Further research into the origins of this avenue of study and outlining this history in the introduction could mitigate this concern. The disparity in opinion could be explained by the fact that one participant had more knowledge and experience in this subject than the other, and so this particular detail could have been overlooked by the other. 
There were two sources that were identified through the interview, which the participant suggested I reference in the resource. These were: 
1. The Current Use of Standard Dialects in Speech Practice and Pedagogy: A Mixed Method Study Examining the VASTA Community in the United States (Tonning-Kollwitz & Hetterly, 2018)
2. Training Actors Voices Towards an Intercultural/ Interdisciplinary Approach (McAllister-Viel, 2018). 
The first article, as the title suggests, discusses the use of standard dialects in voice training for actors. The findings suggest that although some standard accents are still used and taught, that a significant number of practitioners are not using standard dialects. This information is potentially conflicting with an implicit implication within the resource, highlighted below: 
RP and General American English (GAE) are often taught to trainee actors, which is a subject of much discussion. Opening a conversation on the history of ‘standardising accents’, and the use of language and accents as tools for dominance provides an explanation as to why these accents are considered relevant.” (appendix 7)
Omitting this contrary research paints an inaccurate picture, and potentially negates some of the content of the resource. The second source is a book which focuses on the evolution of actor training in multicultural classrooms. This book is clearly relevant to the study, as it discusses the possible ways in which voice training for actors may need to adapt to suit the multiple worldviews of students. These points highlight the need for further research. 

Perspective and use of language
Another contextual issue raised questions around the various perspectives of this subject, and how it is approached by different people in different cultures. One participant described the approach to this subject taken by some United Kingdom based researchers as “Burn it to the ground kind of research” (appendix 3). I understood this to mean a critical approach to research that discounts the traditional or historical way of teaching voice, and a desire by the researcher to disassociate with these practices, as opposed to a more pragmatic approach taken by those in America. The participant stated that “just because something … comes from … [Anglo-American] tradition, doesn’t mean that it perpetuates anything, per se.” (appendix 3). They later stated that “the IPA [international phonetic alphabet] is not racist in and of itself”. These are valid points, which raise questions about the boundaries between traditional practices, and racist practices: Is it necessary to discard everything related to Anglo-American tradition? To do so is perhaps what the participant is referring to by “burn it to the ground kind of research”. 
Phrases within my resource, such as “Eurocentric curricula implicitly instil racist ideologies into the minds of young people” (appendix 7), could be considered the type of language associated with “burn it to the ground” research, in which I (the researcher) am critical, and therefore distancing myself from traditional practices. A similar approach is taken by UK based researcher Oram (2019): phrases such as “the negative impact of teaching culturally embedded speech standards” (2019, p. 279) and “white privilege of higher education” (2019, p. 283) demonstrate a use of bold, critical language that arguably attempts to disassociate the researcher with historic practices. 
However, US and UK based researchers cannot be homogenised, as individuals taking part in research have unique life experiences and perspectives which feed uniquely into their studies (Patnaik, 2013). It is possible that there is a cultural influence, however, this avenue of inquiry is beyond the scope of this project. The conflicting feedback from participants on this area, however, does present interesting questions about the type of language that could be used in the resource. Having read various articles and resources, one in particular stood out to me for its use of language: Coronel et al. (2020) offer a resource to teachers of accents that exhibits non-judgmental, and gentle language. The following sentences exemplify this: 
“It becomes easy to overlook or miss the subconscious, socialized biases, and binaried [sic] language that slip into the spaces we are leading.” (p. 197) 
“Sometimes, comments offered to actors … are based on deeply ingrained assumptions or ideas resulting from a shared global history of globalization.” (p. 196)
This approach to phrasing, to some extent, appears to take the responsibility or blame away from the reader, which according to Psychologist Golden (2016), in his book Overcoming Destructive Anger, is likely to have a positive impact on some readers. In one action-research study to improve teaching (Gabrre, et al., 2016), lecturers implemented non-judgmental language to incite honest responses from students. They found the non-judgmental stance to be effective in eliciting openness and co-operation from students, which could have implications for the language used in the resource. My personal response to many of the more ‘hard-hitting’ studies however, such as those by Ginther (2015), Gaztambide-Fernandez et al. (2018) and Oram (2020), was to feel motivated to affect change by the critical choice of language; which aligns with Bell’s (2013, p. 269) statement, that blame also seeks to “motivate and educate”. 
‘Non-violent Communication’, a term coined by American psychologist Marshall B. Rosenburg (2015), is a process of communication that focuses on compassion, rather than on judgement and diagnosis, and seeks reconciliation at a personal and societal level (Rosenburg, 2015). This type of language may replace words such as “should”, which carries a sense of implication, with words like “could”, to remove any judgement (Rosenburg, 2015). In an attempt to harness some of this non-judgmental language, exhibited by Coronel et al. (2020), I used tentative phrases within the strategies section, such as “wherever possible” and “could offer students a different perspective”. This was noted by one participant who encouraged “bolder” language and more “assertive” direction (appendix 4). They go on to suggest removing language that “softens” the argument, by which I surmise they were referring to the tentative wording mentioned above. This advice appears to lean towards a more critical approach, that could align with the “Burn it to the ground” research previously mentioned.  It is arguable that preference of language is subjective. The subject of racism is sensitive and can generate impassioned feelings (Berg & Simon, 2013), and bolder language can carry a sense of urgency which could seem more proactive. It is possible that non-judgemental language could be used within the strategies section, at the same time as generating a sense of importance and urgency within the introduction, through the use of bold language. This will require further research. 
The interview transcript identified a need to highlight the difference between what trainee acting students learn as a “training lineage” (appendix 3) and what the “professional reality” facing them is. As an example, the participant stated that Shakespeare is studied for two reasons: the first, because it teaches heightened language, and the second, because of a demand in the industry (appendix 3).  In this instance, culturally diverse texts could be sourced to teach heightened language instead of Shakespeare; however, according to the participant, Shakespeare still has a place within the curriculum as students need to be equipped for the industry. This stance raises questions; in continuing with current industry trends within the performing arts, are we perpetuating the dominance of white culture? Therefore, how much emphasis should be placed on Shakespeare within current actor training? Coronel et al. (2020) choose to place emphasis on teaching Standard British English (or RP) to meet industry demands, whereas Oram (2019) chooses to take the emphasis off RP to challenge the status quo, which I would be inclined to agree with. This appears to be a matter of perspective, in which case, the stance chosen within the resource needs to be definitive and justified within the text. 
One participant made the following suggestion: “examples of how your reading is beginning to shape your own practice would be valuable” (appendix 4). They went on to ask the question: “How can this develop and shape your own emerging pedagogy under the lens of promoting equity in voice education?” These comments are valuable, and provoke interesting considerations, however they pertain to a stylistic choice. Incorporating personal anecdotes and examples would personalise the resource in a way that could potentially detract from its validity (Kelly, et al., 2014), therefore I have chosen not to pursue this avenue. 
Providing practical examples
All three participants indicated that practical examples would be beneficial within the strategies. Maxwell (1978) outlines the need for explanation and examples in student learning in her article on teacher education. Examples provide context and broaden and deepen student learning (Maxwell, 1978). One participant suggested I structure the resource in the same way as Coronel et al. (2020), who provide detailed examples of scenarios and practical solutions for managing them, including suggested phrasing for potentially challenging encounters. Theirs is a highly valuable resource, and I do intend to incorporate examples into the resource going forwards. This could to some extent, address the suggestion to add “assertive directions” (appendix 4). Time constraint was a factor which limited development of the resource and prohibited this from being achieved at this stage of the study. 
Critical pedagogy
Feedback from one participant stated that “it should … be up to the teacher to seek out alternative material” (appendix 4), and that “it should not … be left up to the student to find other sources that fit them more, [as] this further alienates marginalised students”. They go on to suggest putting “more responsibility … on the teacher” (appendix 4) throughout the strategies. The choice to encourage students to source their own material, and actively engage in discussions aligns with the critical pedagogy proposed by Freire (1985). In his book ‘Pedagogy of the Oppressed’, Freire (1985) details pedagogic practices that disrupt traditional student-teacher dynamics and encourage students to take an active role in their own learning, and critique structures of power. It is possible that the participant was unaware of this methodology, which has highlighted the need to outline this clearly within the resource and justify choices and suggestions. 
Audience
Comments such as “Anyone who is not interested/up to date with these conversations would need a bit more info” (appendix 4); and “well intentioned individuals from the UK don't necessarily understand the complexities of race and culture in the United States” (appendix 3); have highlighted the need to clearly define the intended audience of the resource. The resource states its intention to “assist spoken voice teachers to dissemble the Eurocentric narrative that permeates voice training for actors” (appendix 7); however, this is relatively non-specific from a writing perspective. As the writer, I need to clearly define the audience (Last, et al., 1989): do they have prior knowledge of this subject? Are they UK based? Answering these questions would enable me to provide accurate information and strategies that are suitable and useful for the audience. 
Another comment by one participant pertains to the research disparities between the UK and US: “I think American literature on this is a little bit ahead of UK literature” (appendix 3). There do appear to be more US studies into this subject: The Voice and Speech Trainers Association (VASTA) is an American organisation which aims to “advance the art, research, and visibility of the voice and speech profession” (Ocampo-Guzman, 2022). VASTA has an accompanying journal called The Voice and Speech Review, through which many UK and US articles are published (of which there is no British alternative), and in particular, articles pertaining to decolonisation (Washington, 2022). Categorically defining whether or not American literature is ahead of British literature on the subject of decolonising spoken voice education, is beyond the scope of this study. However, the implications of the participant’s comment reiterate the need to define the audience: If the reader is UK based then any disparity between American and British levels of current research will be less of a concern. The participant’s comment also highlights the need for UK based research such as this.   
Within the strategies section of the resource, I deliberately wrote very little about Accents. This was justified by there being a readily available comprehensive resource specifically for teachers of accents, written by Coronel et al. (2020). This was explicitly outlined in the introduction: “other than touching on accents in Strategies 1 and 2, I have chosen not to address these areas” (appendix 7). Despite this explanation, I received feedback stating that “A broader explanation in the accent section of the current concerns over standardised accents would be helpful rather than just citing the sources” (appendix 4). I feel inclined to agree with this statement. The purpose of the resource is to provide detailed, comprehensive strategies for spoken voice teachers to promote equity in their classrooms. Accents form an important part of spoken voice education (Oram, 2020), and in hindsight, providing limited information seems irresponsible, as it shifts responsibility on to the reader. If I am to address accents at all, then a comprehensive strategy would be far more valuable than signposting a different resource. The participant goes on to say: “I would suggest being much bolder with what you expect from a truly anti-racist, inclusive pedagogy that is fit for current-day voice practice” (appendix 4). Again, I am inclined to agree: It is possible that the lack of “boldness” comes from having an undefined audience, which therefore attempts to cater for those with prior knowledge in the subject of decolonising spoken voice education, and those without. I was aware that the initial audience of the resource would be experts in the field: I mention in my reflective journal a concern that I could seem “incompetent to important members of the voice teaching community” (appendix 8). It is possible that in wanting to seem competent to the experts offering feedback, I considered their level of knowledge and understanding of the subject, as well as considering voice teachers with limited knowledge. This ambiguity is evident in sentences within the resource, such as:
The resources we use as voice teachers, extends to the methodologies we follow. The field of spoken voice is dominated by western methodologists, and it is important to acknowledge this limitation (appendix 7)
This sentence assumes a level of knowledge in the reader by not outlining which methodologists are being referred to and omitting what the limitations could be. This again reiterates the need to define the audience. It also attests to the limitations of being an insider-researcher: Insider-researchers need to be mindful that their personal values and experiences could influence the research (Fleming, 2018). The reflective journal was kept to assist with reflexivity (Costley, et al., 2010). However, defining the audience would have mitigated this concern. Taking into account the research and participant feedback, I think it rational to define the audience as UK based, university level voice teachers with limited knowledge on the subject of decolonisation in spoken voice education. 

Conclusions and recommendations
The aim of this qualitative study was to use feedback from participants to inform the development of a resource for spoken voice teachers containing strategies to promote equity in their classrooms. Many areas were highlighted within the resource requiring improvement. These include:
1. A need to define the audience of the resource
2. To provide examples with each strategy 
3. To justify choices within the resource and provide explanations 
4. To provide more detail for readers 
5. To make definitive choices 
6. A need for further research into current literature on the subject
7. A need for further research into the type of language used within the resource
A significant recommendation within the data was the need to define the audience of the resource. The ambiguity of who the resource was ‘speaking to’ became apparent and impacted other areas which were highlighted by feedback. Crucial details were missing which could support an understanding of decolonising voice education for those with limited knowledge on the subject. It seems logical to define the audience as having limited knowledge on this subject, as one could assume that a teacher requiring strategies to decolonise their practice may have limited knowledge to do so. Defining the audience clearly would impact the language used, and the level of detail provided within the resource, which were other areas highlighted within the data. The need to make definitive choices and provide justification and explanations was also recommended. These could also pertain to a need to define the audience: readers with limited knowledge on the subject of decolonising voice education would require assertive direction, and clear justification and explanations for choices made in order to learn and make necessary changes (Twyman & Heward, 2018). 
Data identified the type of language used within the resource: further research uncovered literature on the effectiveness of judgmental and non-judgmental language (Gabrre, et al., 2016; Golden, 2016) which was not previously considered, and has outlined a need for further research into this area in order to choose language which is most effective.  
Time constraint meant that the resource could not be developed further: I intended to incorporate examples with each strategy in the resource, however this was not achieved within the timeframe and was consequently recommended within the data. Time limitation also impacted the depth of research which was carried out in the development of the resource, which was another area identified. I did feel a sense of worry and frustration early in the research process, as I was unable to develop the resource to the extent that I felt I could, and therefore I was concerned that the feedback would highlight areas which I was aware of myself, which could cast doubt on the study. I was reassured by Dewey (1933), who claimed that reflection begins from a place of doubt, which can lead to learning. Other than the areas previously mentioned, I need not have been concerned: data highlighted many areas which I had overlooked, which has confirmed the success of this study. Design-based research (DBR) is an iterative process in which results can be effectively used to inform, assess, and improve practice (Anderson & Shattuck, 2012), and in this case, the development of the resource.
The research project has highlighted the benefit of receiving feedback, and therefore going forwards, investigator triangulation (Archibald, 2015) could be employed for further development of the resource. Another avenue worth considering is a collaborative approach to its development: working alongside those affected by colonisation (in this case, BAME trainee acting students) would align with one of the underlying principles of the resource, which is to ‘give voice’ to the oppressed. Collaboration would also incorporate different perspectives, which this study has identified as being successful.  
An area of potential future investigation was raised, which is:
· Investigating the disparity in perspective on decolonising voice education between the US and the UK.

This project has been challenging and rewarding. It has successfully informed the further development of the resource and developed in me a greater understanding of strategies and methods to address racial inequality in my practice, which aligns with my intended personal learning outcomes for the study. The most important element of this research is how it will inform the decolonisation of spoken voice education: this study will allow me to improve not only my own teaching practice, but also the teaching of other spoken voice teachers through the completion and distribution of the resource. 
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Appendix 1
Strategies to promote equity in spoken voice education


Consent to take part in research





 I……………………………………… voluntarily agree to participate in this research study. 

 I understand that even if I agree to participate now, I can withdraw at any time or refuse to answer any question without any consequences of any kind. 

 I understand that I can withdraw permission to use data from my interview within two weeks after the interview, in which case the material will be deleted. 

 I have had the purpose and nature of the study explained to me in writing and I have had the opportunity to ask questions about the study. 

 I understand that participation involves reading the resource provided and offering feedback in the form of either an interview using Zoom, or a questionnaire. 

 I understand that I will not benefit directly from participating in this research. 

 I agree to my interview being audio-recorded. 

 I understand that all information I provide for this study will be treated confidentially. 

 I understand that in any report on the results of this research my identity will remain anonymous. This will be done by changing my name and disguising any details of my interview which may reveal my identity or the identity of people I speak about. 

 I understand that disguised extracts from my interview may be quoted in a dissertation, conference presentation and published papers.


 I understand that if I inform the researcher that myself or someone else is at risk of harm, they may have to report this to the relevant authorities - they will discuss this with me first but may be required to report with or without my permission. 

 I understand that signed consent forms and original audio recordings will be retained in password protected cloud storage in an Office 365 system which will be accessed only by the researcher and will not be shared. Any USB sticks used to store or transfer data will be password protected. All data transfers will be encrypted, and password protected. This will be stored until completion of the project in 2023. 

 I understand that a transcript of my interview in which all identifying information has been removed will be retained for 2 years from the date of completion. 

 I understand that under freedom of information legalisation I am entitled to access the information I have provided at any time while it is in storage as specified above. 

 I understand that I am free to contact any of the people involved in the research to seek further clarification and information. 

Simone Somers-Yeates, MA, BA, PGCE.  University of Wales Trinity Saint David
simisomers@gmail.com

If you have any concerns, please contact tracy@voicestudycentre.com

Signature of research participant 
----------------------------------------- ---------------- 
Signature of participant Date

 

Simone Somers-Yeates

I believe the participant is giving informed consent to participate in this study 
------------------------------------------ ---------------------- 
7th November 2022











Appendix 2: 
Questionnaire: Moving the Resource Forward
1. Please provide your name here (this will be kept anonymous):

2. Could the information in this resource be practically applied to spoken voice classrooms?

3. Did the information in the introduction adequately prepare you for the strategies?

4. Please offer any feedback on the first strategy:

5. Is there anything else you would like to add?





















Appendix 3
Interview Transcription
Points of improvement		Positives   	Identity protected (IDP)
Unknown Speaker  0:02  
Okay, so first question is, could the information in the resource be applied to spoken voice classrooms? Is it useful?

Unknown Speaker  0:12  
Yeah, the short answer is yes, absolutely. So the what it seems to me that you've done is, you know, you you've created, you know, us a small, meta study. Right? And so like, to where you're, and I'm sure you've learned that in your, your, the scope of your of your training, the I think it offers a really good, you know, initial sources to, to go to, did you want me to, like offer feedback on it? Is?

Unknown Speaker  0:49  
Anything? Yeah.

Unknown Speaker  0:50  
Okay. Um, do would now be a purpose, if you want to ask them is that for like, later questions? You want me to dive into it? Now? I've been to it. Okay. So, the, in terms of like, finding articles that have really tangible resources, you've done a good job in that. And so, so there? I would say? The, the, the resources, the poll went way back, right. So, in my professional opinion, right, like you're, and you kind of hit the nail on the head early on, right? So the scope of what you're trying to do is, is actually trying to organize what essentially has become like a new field of sub field of the study, you know, what I mean? And so, like a sub field of voice studies, are arguably is, however, you want to term it decolonization, and EDI as we say, (IDP) all the time. Right. So, like, the early (IDP) called it social justice, you know, so the, the first several issues of the voices beach review had like a social justice warrior, and they, they called it ethics slash social justice, like, you know, so that's, the conversation has been going on for a long, long time. So but arguably, it's become its own subfield in the past, like five or 10 years, so you seem to be doing kind of like a meta study of that. The, the resources you gave, you could beef up, like the history of how that conversation has evolved. You know, so in just reading your kind of lit review, it do speaking very candidly, it slightly implies that this is a new inquiry. And so I know you don't intend it, to do that. But it but just if I, if that was an article you submitted for me to edit, that would be like a comment I would give you like, the implication of how this is written, like, semi implies that this was like your idea. And like, and that's like, not the case. And so like,

Unknown Speaker  2:57  
what came to mind when I was? Yeah, my own thing, so yeah,

Unknown Speaker  3:01  
yeah. And so and that's okay. Like that happened. And for just so you know, because you you, you know, I don't know, you and I, and it is I love to support colleagues, and I hope you receive this in a supportive manner, right? That's actually a very common thing that happens all the time, if it makes you feel better is so like, that's a very common note that we give to, to, to, (IDP)	like, Hey, you sort of phrase this as if it's like, this is your idea. And that's not entirely the case. Like, it's your idea to, like, organize it, but like, it's not like necessarily your idea. Like, that's extremely common. Right. And so, so, yeah, so just so so like Dudley Knight, for example, you know, you know, you know, in terms of like speech, for example, like he was writing articles in the early 90s on this, you know, I mean, so. So they the other thing, too, is, okay, so if you want to like why are you also I think there's a couple articles in the (IDP) that could really support you in terms of like, how the conversation is changing. So this actually just popped in my head right now as we're doing this, so I'm gonna find it for you. What is (IDP) last name?

Unknown Speaker  4:26  
So it's Joe Hardy and Melissa. (IDP). Sorry, I had a couple of things pulled up for you. Head early. There it is. I'm going to share my screen with you. So oops, can you enable screen sharing?

Unknown Speaker  4:51  
I don't know how to do that.

Unknown Speaker  4:53  
Click on the three dots at the corner of my screen and make me the co host

Unknown Speaker  5:04  
You're while you're the host.

Unknown Speaker  5:06  
Yay. Okay. So and then you I think you want to reclaim it so that you can get the recording. Okay, so right here. Alright, so the current use of standard accents and speech practices and pedagogy, and the current use of standard dialects. So these is, this is like a two part study. And it's only in the USA. But what they do is they basically they interview all these voice coaches, and then they interview all these like really high profile professional theatres. And they essentially show that professional theatres aren't interested in actors that are quote, unquote, neutral or quote unquote, like, you know, interested in standard or RP. Like, that's not the trends of the industry. So they show that there's like a disconnect between, like an older way of thinking about speech training and kind of current professional trends. And so, and I tell you that because, like, what's the argument for like, keeping the old kind of uncool slash racist way of doing it? Right, the argument is, that's what the industry wants. Right? And so that's those articles, like, suggest otherwise. And so, um, the other thing, and so the other thing, too, is that, okay, so when you look at, like, different methodologies, like within voice training, I think like, you want to, if you were to really do a deep dive, like, like a PhD level. So pause, is this the kind of feedback you're wanting? Yeah.

Unknown Speaker  6:43  
Totally my question. Yeah, this is actually going to be really helpful to me. So yeah.

Unknown Speaker  6:47  
Okay, cool. So, as you can see, like, no crazy man, like, stop talking. So like, if you want to take like a really, so this is kind of like a really deep dive, but like, I want to say this carefully. And well. So like, most, yes, you are true. It is a true statement, that when you look at, like, what's taught in the US, and the and the UK, like, within voice and speech classes, there is unquestionably an Anglo American tradition. Right. So like, that's true. And And yes, I support you that, like, we should, like, question that. We should, like, look outside of that. And we should like, like, look at and look at the implications of that. But I'm going to, I want to say this very carefully. So just because something necessarily comes from that tradition, doesn't mean that it perpetuates anything, per se. So, so like, for example, right? So like now, so disclosure point, I have a certification and so All right, so disclosure, but like so voice training, for example, looks like breaks down vocal anatomy, and like the physiology the acoustical physiology of that, and doesn't, and it purports not, you could, you could, like argue otherwise, but it purports to, like not having aesthetic bias. So like, move this part of the vocal tract, like makes the sound which is objectively true and universal, right? And so like that, in and of itself, doesn't necessarily have a western tradition, per se. Now, you could argue, well, the whole scientific aspect to look at that comes from like the enlightenment, okay. That's, that's an interesting conversation. I mean, so like, there's just sort of like different threads of like, okay, like, what's the pedagogical implications? What are the like, anatomical implications? It's just a touch more complicated than what? Yeah. Does that make sense? Yeah. Yeah. Yeah. So cool. I'll stop there. Because I know you have other questions.

Unknown Speaker  9:04  
It's okay. I mean, you've said a lot. It's really, it's, like, relevant, and some of that sort of stuff. I've kind of felt it along the way, but had this kind of aim that I'm getting to do you know what I mean? And so the solution with more time and I guess it will, like find the time to just concentrate on that perhaps that would.

Unknown Speaker  9:23  
And here's the other thing that I know is true, right? So the in terms of like helping people in terms of like making change and having documents that like really support people, you want to keep things really simple. Like actually, so there so there's this like, Okay, well what's like the deep like research dive and then what's like something that can like support people that they'll actually read? Like, those are two very different things. Yeah.

Unknown Speaker  9:49  
Yeah. Yeah. Okay, and so what have I got? So, um, you've just asked me was that about the, that was the first question. The

Unknown Speaker  9:58  
first question and that kind of like went off This

Unknown Speaker  10:02  
was just about the introduction. So yeah, kind of encompass a little bit of that. But you know, did it prepare you for the strategy in the right way? Did it need anything? Was it? Yeah, yeah.

Unknown Speaker  10:11  
The only book that like I was that you definitely should talk about, that you didn't was

Unknown Speaker  10:25  
eras training actors voices toward an intercultural inner disciplinary approach. should totes be that,

Unknown Speaker  10:35  
yeah, I've read some of her articles, but not not seeing that my training actors.

Unknown Speaker  10:42  
And her and I'd say this to her face, and we all do this, like her book is takes a lot of our article ideas. So if you've read a lot of her articles, you've gotten the gist. So like, we all do that, but that's like a really big one.

Unknown Speaker  10:58  
Okay, thanks. I'll have a look at that. No, no helpful, because there's, like I said, this is such a little starting point. And I, since since developing that applying for the PhD, I did a bit more research looking into a different way of developing it. And straightaway, you realize a lot of the errors along the way. But yeah,

Unknown Speaker  11:19  
that's very, that's very natural. So like, Yeah, so like for my, the other thing, too, is for your PhD, and I wrote this book, but like, so there's what I have an (IDP) coming out in February, or March, they supposed to back called (IDP) and it's all in the (IDP). They just took a whole bunch of (IDP) articles and like, combine them. And so what it does was I took 18, different 18 different methodologies, techniques. And they all had to answer the same questions and their comparative. And so most of it admittedly comes from an Anglo American tradition, because it had to be like established stuff, right? So but at the same time, if you're taking a really deep dive into, like, what's the roots of all this stuff? Like they all go into it? And so like, for your PhD that might, or maybe not, but like that might be helpful. And there's also one on breathwork? Africa. That's kind of on new.

Unknown Speaker  12:23  
Okay, thank you. Yeah. Great. This has been useful. Okay. And then the first strategy, so any any feedback on what we did, but

Unknown Speaker  12:32  
let me look at what that was. I just read it again. The first strategy was providing context and diversifying resources. Yeah, I mean, so. I think that speaks to my, my point about like

Unknown Speaker  12:58  
[bookmark: _Hlk121399821]missing out a freezer. So I'd like to think that I provide a lot of context to my students. Maybe I do, maybe I don't, but I like to think I do. And so and I go into like, Okay, well, you know, here's sort of like the traditions of like, the field and like, and here's what, like, here's what this, here's, like, where this nastiness comes from. And like, and this is a way that we're like, looking at doing it better, stuff like that. So but, but in terms of like, you know, like, like text, for example, like, you know, Shakespeare, Gibson, Williams, Miller, like, stuff like that, like people do that, because for one of two reasons, number one, is they think that's what the industry is doing. Maybe, maybe not. And so like, so I always, like, I do, for example, make my, my 19 year old students have a unit on Shakespeare. And that's 60% of them are gaming, the other 40% hate it for a variety of reasons. And some, and but I always say like, well, we're not going to do is focus on all this, but I, you there is an industry trend that you should at least not be intimidated. And for that I don't apologize. And I mean, and so, like, you know, there are Shakespeare festivals in the US who do Shakespeare all the time. And that would be a shame if you just had no clue and couldn't audition for them. So it's this discovering like, Okay, well, what's, what is the history? What is a professional reality? Versus like, what are we doing as like a training lineage? Because that's the training lineage. Yeah. And I mean, and then offering students options. So for example, like the, the other purpose of teaching Shakespeare is because it teaches heightened text. And so I try really hard to use like other texts to do that in addition to Shakespeare, and so but it's like making those distinctions for them, I think really helps. And so I would just tease that out a little bit more. Okay.

Unknown Speaker  15:02  
Thank you. All right. Okay, and then it's just anything else, any other feedback that you've got?

Unknown Speaker  15:10  
So, candidly, what what is the goal? So for your ma, is this your ma, they call it in the UK? It's a dissertation, this is a part of your dissertation, or is this a project? I'm slightly unclear the goal of what you're doing candidly.

Unknown Speaker  15:24  
Okay, so this is the first year of a postgraduate certificate. And it's the third module, so the final module of the first year. So it's just a primary research project, basically. And this came about I was talking to (IDP) in terms came up with, you know, what, what to do, but then quickly realizing it was way beyond this tiny little module. I probably, can you with me, because I've got a master's and that's why I've applied for PhD and stuff. Oh, nice.

Unknown Speaker  15:51  
So the any of the comments, what I would what I would say is

Unknown Speaker  16:09  
like, if you're just trying to offer like people, really short, tangible tips. I mean, from like, a really practical standpoint, like you actually want to give this to teachers, like you want to give like a little example and each of them and so like a really the the joy was choice, I'm terrible at people's last names and joys article, which you included. And so joy, joy, and Jackie and Josh's, the strategies for guiding actors accents and linguistic needs. Like that's marvelous in terms of like, okay, like, here's the research. Here's the concept. Here's like, an example application. So if you if you really wanted to make this, like tangible, I would encourage you to sort of like structure it that way.

Unknown Speaker  16:54  
Yeah. Thanks. Yeah, I thought that I thought it was a really useful article.

Unknown Speaker  16:59  
Yeah, that's one of my favorites. That's a really good one.

Unknown Speaker  17:02  
I like the singing one as well. I've also put in there the singing there's one for singing.

Unknown Speaker  17:08  
Yeah. Yes, there. Amanda. Benson. Yes. Yeah, sorry. It's a lot of people are either fixed. Yeah, I think it's. So I think I applaud that you're tackling this, I'd love to see someone do like a deeper dive and trying to organize it the way it is my professional opinion. And this is perhaps wrong, and perhaps incendiary. I think American literature on this is a little bit ahead of UK literature. And in my experience, and so the I say that, because I'm so I am a little surprise, sometimes what I see taught in the uk, and I wouldn't say this if you weren't going to be anonymous.

Unknown Speaker  18:27  
Teacher Training, (IDP) . And it was very, very basic. I went to Central School of Speech and Drama to do my Masters was very different to South Wales.

Unknown Speaker  18:46  
Yeah. I think it's not to say (IDP) is this utopia or anything. But like, but I do think that like the other thing that like I'm trying to phrase this. So like, some of the research I've seen come out of the UK, And I'm, and I'm referring to like Daron Oram’s  work. And I have said this to his face. And we're very good colleagues, and we have drinks and I like him. But Daron Oram does a lot of like burn it to the ground kind of research. So like, which on one level, I really applied. And on another level, I'm like, I don't know how useful that is. In I mean, and so like so there's a great, there's a I saw a great documentary on PBS. And so that is familiar with PBS in the US. So it's like the BBC was like 30 years ago, where it's like all educational television, basically. And so and so they did a really great documentary on the history of women's suffrage in the US in the UK. And one of the things I thought was the most interesting was they said that like, ultimately, what happened was, there were sort of two pools of people, there were people that were trying to work within the system and people that wanted to blow up this system. And what the historical researchers suggested it was the fact that both of those people were working at the same time, and like to poke and prod at each other that actually, like made progress. And so, so if you look, and so he made the analogy of, or she made the analogy, rather of like, slavery in the United States about how you had like that, kind of like, that kind of, like opposition. And so like, that's, that kind of, I thought about that in terms of, like, our field. And so is, is, I think that there's a polarity and how people kind of, like, handle this is like, should it all be burnt to the ground? And, and like, should like you work within this, like work within a system and kind of like, change it? And so from if you're looking at, like, ways to research it, I think that would be really interesting, is like, you know, from like a PhD perspective, like, Okay, well, who's like, how are people like handling it in that regard? And so like, (IDP), I'm like, Dude, you're like, trying to burn it to the ground? Like, like, no IPA, like, the IPA is not racist in and of itself. And I mean, you know what I mean? And like, I do, yes.

Unknown Speaker  21:43  
Actually, in my own sort of angle, article that you just referenced, the accent and linguistic one by the I wasn't one of the things about that was that it was very gentle, very kind of inclusive. And as appropriate. I kind of thought, wow, that's really, it's a really different angle to like you saying, down on

Unknown Speaker  22:07  
it. Yeah, like in respect very much. Yeah, no,

Unknown Speaker  22:10  
it's really interesting also, but it is an interesting opposition, isn't it a different way of approaching the same thing?

Unknown Speaker  22:19  
And the other thing, all right, in case you quote me, let let me say, I need to even anonymous, I have to like phrase this really well. So just hang on? I'm just forming my word. Sorry.

Unknown Speaker  22:35  
Okay.

Unknown Speaker  22:41  
[bookmark: _Hlk121825988]It has been as an American, it has been my experience, that sometimes very well intentioned individuals from the UK don't necessarily understand the complexities of race and culture in the United States. There are so like that, yes. So I think that's respectful, but straightforward.

Unknown Speaker  23:11  
Reading, and both. It's very, very different. It's such a different kind of situation to the UK.

Unknown Speaker  23:19  
Yes. So So for example, like, I know, a particular UK colleague, who has everyone in the class, speak a monologue that is intended for an African American woman, and in the United States, that would be considered extremely inappropriate for white person to speak that. And, and I informed them of that, and that was surprising to them. Whereas in the United States, that will like I think there wouldn't be on the table to do that. And it comes from, it comes from a good place. Yeah. I mean, and so it all comes from a good place, but like, there's those complex and I can only speak from the American perspective, but there's complexities in that. So it's all coming from this really good decolonize place. But like, that still does it. Do you know when something's decolonize doesn't mean that it's necessarily uncomplicated or utopian, per se?

Unknown Speaker  24:28  
Yeah. Yes, yeah. So very complex thing, isn't it? against some of this stuff, you know, like what like what you said, like the IPA isn't fundamentally racist, just because it's, you know, uses that but it's kind of comes up. It's like, well, what is the problem here? Is there a problem here? You know, it's complicated, isn't it? Yeah. Yeah.

Unknown Speaker  24:49  
So yep. So Was that helpful?

Unknown Speaker  24:52  
Very, very helpful. Yeah, very. Given me, you've sort of pinpointed some things which I've been thinking niggling in my brain but have, you know, so it's really helpful for its development, which is the purpose of this? So yes, good, good, good.

Unknown Speaker  25:05  
Is there anything I can? That's like not on script, anything? I've worked with a really lot of people on this kind of stuff. I claim no expertise, but I like to think I'm good at helping researchers like sculpt their thoughts. Yeah. So

Unknown Speaker  25:23  
you've kind of got me thinking about it. Like, I'm the PhD even that I proposed to do. What I proposed. I don't know whether I'll get it literally just to finish the application and apply.

Unknown Speaker  25:35  
Oh, good work. Well, fingers crossed for you.











Appendix 4
Questionnaire response 1
Points of improvement		Positives   	Identity protected (IDP)

Please provide your name here (this will be kept anonymous):

Could the information in this resource be practically applied to spoken voice classrooms?
Yes,

Did the information in the introduction adequately prepare you for the strategies?
Yes,

Please offer any feedback on the first strategy:
"There is lots of really pithy referencing and evidence of casting a wide and appropriate net of resources and reading.  If this work is to be developed, then examples of how your reading is beginning to shape your own practice would be valuable.  How can this develop and shape your own emerging pedagogy under the lens of promoting equity in voice education?  What practical methods and resources would you want to include?"
Is there anything else you would like to add?
No

Questionnaire response 2
Points of improvement		Positives   	Identity protected (IDP)

Please provide your name here (this will be kept anonymous):

Could the information in this resource be practically applied to spoken voice classrooms?
Yes,
Did the information in the introduction adequately prepare you for the strategies?
Yes,
Please offer any feedback on the first strategy
"I would go further and be bolder in your advice. The language being used is more suggestive than assertive. I would take out any language that softens your argument and change it to assertive directions on how you think a teacher should approach these topics, rather than suggestions that 'could' enrich students, 'wherever possible' etc. 
It should also be up to the teacher to seek out alternative material, the methodologies should of course be put into context but it should not then be left up to the student to find other sources that fit them more, this further alienates marginalised students and puts additional labour on them. In all three categories I would suggest more responsibility is put on the teacher to provide alternative sources, material and signposts, to counterbalance the weight given to the 'traditional canon'.
Is there anything else you would like to add?
[bookmark: _Hlk122512199][bookmark: _Hlk122513176]A broader explanation in the accent section of the current concerns over standardised accents would be helpful rather than just citing the sources. Anyone who is not interested/up to date with these conversations would need a bit more info.","This is a good start, but this work is important and I would suggest being much bolder with what you expect from a truly anti-racist, inclusive pedagogy that is fit for current-day voice practice. Excellent framing of the context of your study, and how western colonial attitudes have infiltrated education, but more detail about the importance of why it is a teacher's role to acknowledge this and bring outside resources into the classroom, aswell as facilitate open discussions, would help a reader who has not done much academic reading on this subject understand their responsibility in fostering an inclusive learning environment

Appendix 5

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Simone somers-yeates

	2
	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	3
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	4
	Institute/Academic Discipline/Centre:
	WAPPAR


	5
	Campus:
	Carmarthen


	6
	E-mail address:
	1705578@uwtsd.ac.uk or simisomers@gmail.com

	7
	Contact Telephone Number:
	07976041890


	
	For students:

	8
	Student Number:
	1705578

	9
	Programme of Study:
	MA in Professional Practice (Voice Pedagogy)

	10
	Director of Studies/Supervisor:
	Nick Samuel






SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	3
	
	Institute Research Committee
	☐	

	4
	
	Other (write in)
WAPPAR Ethics Board Representative
	☒	



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	1
	UWTSD Research Ethics & Integrity Code of Practice

	☒
	2
	
UWTSD Research Data Management Policy
	☒

	3
	
	☐



SECTION D: External Collaborative Research Activity
	1
	Does the research activity involve collaborators outside of the University?
	YES
	☒
	NO
	☒

	2
	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	3
	Institution
	


	4
	Contact person name
	


	5
	Contact person e-mail address

	

	6
	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	7
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	8
	Is your research externally funded
	YES
	☐
	NO
	☒

	9
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	10
	
	Employed
	YES
	☐
	NO
	☒

	11
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☒
	NO
	☐

	12
	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	13
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	14
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	1
	Indicative title:
	Is dysconscious racism an issue in voice classrooms, and could implementing strategies to decolonise teaching help?
BMPF7003 Module 3

	2
	Proposed start date:
	19th September 2022
	Proposed end date:
	5th January 2023

	3
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	4
	Purpose of Research Activity

To design a resource containing decolonisation strategies, and ask for feedback on its design and content from professionals.

(this box should expand as you type)

	5
	Research Question
Can I design an effective resource with techniques to teach equitably?


(this box should expand as you type)

	6
	Aims of Research Activity

Having researched racism in arts education, I have discovered that traditional teaching methods could be considered to perpetuate racism, and more specifically white dominance. Addressing this imbalance must begin with addressing how and what we teach. Therefore, I would like to design a resource for teachers containing strategies to help combat racial inequality, and send it to professionals in the field who could provide me with feedback on its design and content.



(this box should expand as you type)

	7
	Objectives of Research Activity

· To design a class with strategies to combat racial inequality in voice classrooms
· To ask for feedback on my class from professionals
· To use the feedback to make improvements
· To consider how to use the data to pursue further research

(this box should expand as you type)

	8
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	9
	

Survey/ questionnaire- 
I will start by using a survey, possibly in the form of a questionnaire, with a combination of open and closed questions to gain both quantitative and qualitative data. This will be used to gain feedback from participants on the class design.

Focus group- I will ask participants to take part in a focus group, where I will ask semi-structured questions to gain nuanced, qualitative data.

Semi-structured interviews-
I will ask semi-structured questions, using the same set of questions for consistency, but allowing for more nuanced data.
I would ideally record the interviews in order to transcribe them.
 
Diary- 
I will keep a reflective diary to keep track of my thoughts and observations. This will be a confidential document, which I will use to help draw conclusions from the process, and to try to help remain objective. 
(this box should expand as you type)




	10
	Location of research activity
Identify all locations where research activity will take place.

	11
	
Online using office forms (or similar software), and over zoom or on the telephone.
(this box should expand as you type)

	12
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	13
	


(this box should expand as you type)



	14
	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	
	YES
	☐

	15
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)



SECTION F: Scope of Research Activity
	1
	Will the research activity include:
	
YES
	
NO

	2
	Use of a questionnaire or similar research instrument?
	☒
	☐

	3
	Use of interviews?
	☒
	☐

	4
	Use of diaries?
	☒
	☐

	5
	Participant observation with their knowledge?
	☐
	☒

	6
	Participant observation without their knowledge?
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	☒

	7
	Use of video or audio recording?
	☒
	☐

	8
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	10
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	11
	Investigation of participants involved in illegal activities?
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	☒

	12
	Use of procedures that involve deception?
	☐
	☒

	13
	Administration of any substance, agent or placebo?
	☐
	☒

	14
	Working with live vertebrate animals?
	☐
	☒

	15
	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☒

	16
	Details of any other primary data collection method:


(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
	1
	Who are the intended participants:
	
YES
	
NO

	2
	Students or staff at the University?
	☒
	☐

	3
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	4
	Vulnerable adults?
	☐
	☒

	5
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	6
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	☐
	☒

	7
	Young offenders?
	☐
	☒

	8
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	9
	People engaged in illegal activities?
	☐
	☒

	10
	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	11
	Other – please indicate here:

	
	



	12
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	13
	How many participants are expected?

	5-10 people for surveys.
2+ in interviews and focus groups
(this box should expand as you type)

	14
	Who will the participants be?

	
I would like to contact teachers of voice to actors and/ or singers, who ideally, have a particular interest in issues of racial inequality.

(this box should expand as you type)

	15
	How will you identify the participants?
	
I will contact teachers that I have found through my research, who specialise in this area, as well as voice teachers who are interested in offering feedback.

(this box should expand as you type)





	16
	Information for participants:
	
YES
	NO
	
N/A

	17
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	18
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	19
	Will you obtain written consent for participation?
	☒
	☐
	☐

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	26
	If NO to any of above questions, please give an explanation 

	27
	

(this box should expand as you type)



	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☒
	☐

	30
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	33
	If YES to any question, please provide full details 

	34
	


(this box should expand as you type)



SECTION H: Anticipated Risks
	1
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	2
	Full risk assessment completed and appended? 

	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant:

Emotional distress: racism is a sensitive subject, and discussing the possibility of participants potentially unknowingly perpetuating inequality though a lack of information could be distressing.






(this box should expand as you type)
	How will you mitigate the Risk to Participant

I will carefully word questions, to avoid accusation, assumptions and prejudice.
I will also make it clear that participants can opt out at any point and their data be removed. 



	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	I will provide the details for Mind charity which offers support for issues to do with racism and other mental health support.

https://www.mind.org.uk/information-support/local-minds/

(this box should expand as you type)

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:

Emotional distress: dealing with a sensitive subject could create conflict or upset which could cause emotional distress.


(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

I will try to remain as neutral as possible, and keeping a diary will help to reflect on and improve my practice.

(this box should expand as you type)

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:

Adverse publicity: uncovering potential issues of dysconscious (or unconscious) racism could reflect badly on the university.

(this box should expand as you type)
	How will you mitigate the Risk to University:

Presenting the findings as a way to improve equality and teaching practice rather than a criticism could improve prospects.

(this box should expand as you type)



	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	10
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐



SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	I will provide my email address for those who would like further information.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
I will provide a consent form prior to any survey or questionnaire, which participants will have to agree to if they wish to continue. Participation in interviews will require participants to select ‘opt in’ to interviews, and I will remind them that they are free to opt out at any time.
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
I will offer participants the option of remaining confidential or not.  All information will be strictly confidential.
(this box should expand as you type)



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	x☐
	☐

	2
	If YES, provide a description of the data and explain why this data needs to be collected:

	
	
Audio recordings of interviews will be collected in order to transcribe data. 
(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x☐

	4
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
	
(this box should expand as you type)



	5
	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☒
	☐

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	11
	“Cloud” storage or websites?
	☒
	☐

	12
	Other – specify:

	☐
	☐

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	
All data will be kept in password protected cloud storage on my  Office 365 system which will not be shared with anyone other than my university tutors.. Audio/visual data will be transcribed and would be shown to participants to check accuracy of reporting. Any USB sticks used to store or transfer data will be password protected. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. 


(this box should expand as you type)

	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☒
	☐

	17
	Sharing of data with others at the University?
	☒
	☐

	18
	Sharing of data with other organisations?
	☐
	☒

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	
All data will be encrypted and kept in password protected cloud storage in my Office 365 system which will not be shared. Any USB sticks used to store or transfer data will be password protected. All data transfers will be encrypted and password protected.  All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. The data will be stored until the completion of the project and then deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.


(this box should expand as you type)

	25
	List all who will have access to the data generated by the research activity:

	
	Simone somers-yeates- principal researcher
University tutors- only if necessary

(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Simone somers-yeates
(this box should expand as you type)

	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	It is unlikely that Bachelors or Masters projects will need to be archived. 

All data will be encrypted and kept in password protected cloud storage on my Office 365 system which will not be shared. Any USB sticks used to store or transfer data will be password protected, and will be reformatted at the end of the project in order to destroy the data. The data will be stored until the completion of the project and then deleted. 

(this box should expand as you type)

	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐





SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	
	Signature of applicant:
	Simone Somers-Yeates
	Date:23.8.2022




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	
	Date:

	33
	Signature:
	

	



For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date:

	35
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 


Appendix 6
Themes
Positives
Useful
Good initial source to go to
Good resources referenced
Agrees that “Training actors voices towards an intercultural, inter disciplinary approach”  is necessary. 
“Applaud that you’re tackling this”

Improvement
Implies this is new inquiry
Could ‘beef up’ resources used
Some articles not referenced contradict content/ assumptions
There are different ways of broaching the subject, and ways of looking at it- “just because something comes from that tradition, doesn’t mean it necessarily perpetuates anything, per se”
“what is the history? What is a professional reality? Versus like, what are we doing as like a training lineage?” 
Tease out the benefits of Shakespeare more- heightened language
Provide practical examples
Do we need to “burn it to the ground”?
“IPA is not racist in and of itself”
Examples of how my own practice is being shaped would help

Appendix 7
Resource containing Strategies to Promote Equity in Spoken Voice Education



Introduction 
Western colonialism was responsible for reshaping cultures and societies from all over the world, through the dissemination of Christianity, and western values, language, and law (Benjamin, 2007). Western culture still dominates the education system: Eurocentric curricula implicitly instil racist ideologies into the minds of young people, who see white contributions to world knowledge as being more valuable (O'Rourke, 2018). This mentality not only contributes to a racist and xenophobic society, but also generates a sense of demoralisation in students from BME backgrounds (O'Rourke, 2018). In a progressively globalised society, with increasingly pluralistic classrooms (Stevens & Crozier, 2014; Gov.uk, 2022), these issues need addressing.
The performing arts industry is also notoriously dominated by white males, and the white, male physique as the industry’s “somatic norm” (Friedman & O'Brien, 2017, p. 8). Oram (2019) claims that “the white privilege of higher education intersects with the somatic norm of the performing arts to reinforce the [negative] experiences of somatically othered students” (p. 5).  While policy reform is essential to counter white dominance in higher education (Mcgee, 2005), there are steps which we, as voice teachers can take to tackle the bias within our own classrooms, and indirectly, the performing arts industry.
O’Rourke (2018, p.221) claims that:
Curriculum reform for racial equity must begin by de-centering dominant “grand European narratives” that constitute the visual arts as white property and developing programmes of study that bring all racialized groups into the center of the curriculum and recognize them as key contributors to present-day artistic knowledge.
Eurocentrism is evident in voice training for actors (Ginther, 2015), and the movement to decolonise this sector is growing (Oram, 2019). Benson, et al. (2021) have created a resource for singing teachers to promote “Equity, Diversity, Inclusion and Belonging in the Singing Voice Studio”. This resource, although designed for singing teachers, contains “recommendations” that are transferable to the spoken voice classroom. Coronel, et al. (2020) offer “Strategies for Guiding Accent and Linguistic Needs in the Twenty-First Century”. They provide detailed examples of how to deal with micro-aggressions, accent training, and many other linguistic issues. This resource is highly valuable, and as the title suggests, is very specific to accent and linguistic support, so other than touching on accents in Strategies 1 and 2, I have chosen not to address these areas.
Below are five strategies which are intended to assist spoken voice teachers to dissemble the Eurocentric narrative that permeates voice training for actors (Ginther, 2015). 
Strategy 1: Providing context and diversifying resources
Contextualising resources used is an essential step to countering the dominance of western culture. Under circumstances where it is not possible to change the curriculum, it is possible to provide an accurate context for what we teach. 
Below are some examples of commonly used content, and suggestions for re-contextualising them:
Texts
‘Classical text’ such as those written by Shakespeare, Ibsen, Tennessee Williams, and Arthur Miller are commonly studied in actor training courses and in voice classrooms (Royal Central School of Speech and Drama, 2022; Linklater, 2006). It is important to acknowledge that these are Western, European, and American classical authors. Acknowledging this important differentiation not only gives a more accurate depiction of the text being studied, but it also presents an opportunity to discuss the effects of colonialism, and how it has shaped the performing arts industry, and our beliefs about the arts. This conversation could offer students a different perspective on what they are learning and encourage them to think critically. It is also important to remember that there are plenty of authors of classical and contemporary text who are female and non-white (see appendix 1), and whenever possible, diversifying sources can offer a rich database for students to draw from, whilst simultaneously countering the Eurocentric narrative. 
Accents
The same can apply to teaching accents: RP and General American English (GAE) are often taught to trainee actors, which is a subject of much discussion (Ginther, 2015; Coronel, et al., 2020; Oram, 2019; Knight, 2000). Opening a conversation on the history of ‘standardising accents’, and the use of language and accents as tools for dominance provides an explanation as to why these accents are considered relevant.
Methodologies
The resources we use as voice teachers, extends to the methodologies we follow. The field of spoken voice is dominated by western methodologists, and it is important to acknowledge this limitation. Clarifying the methodologies that we teach, gives students the opportunity to acknowledge the limitations, to realise that there are alternatives, and to potentially seek out and research other methods and systems that work for them.

Strategy 2: Pedagogy- a different outlook
Culturally responsive pedagogy involves not just acknowledging but embracing cultural differences.
“Goodwill must be accompanied by pedagogical knowledge and skills as well as the courage to dismantle the status quo.” (Gay, 2010)
Shifting to a non-hierarchical model of study (Benson, et al., 2021, p. 171)
“in the voice studio, practicing cultural antiracism would mean that all genres are equally worthy of study and respect” (p. 169). Although they are referring to music, the same could be applied to teaching accents. studying the interconnectedness of accents; creating a web of the social context from which the accent emerges. Not placing value on any one over another and learning techniques to adopt any accent.
 Facilitating critical thinking, and learning

Strategy 3: Use of language?
Western spoken voice methodology aims to undo socio-cultural tensions to maximise the voice’s potential, and although this ethos could be considered universally beneficial, it is important to avoid liberal-humanist assumptions (Ginther, 2015)
“It becomes easy to overlook or miss the subconscious, socialized biases, and binaried language that slip into the spaces we are leading.” (Coronel, et al., 2020, p. 197)

Strategy 4: Continuing to seek education
Continuing to seek education, but also realising our limitations as teachers. Looking to other specialists, or methodologies

Strategy 5: Assumptions and cultural appropriation



USEFUL REFS
https://howlround.com/whiteness-patriarchy-and-resistance-actor-training-texts


















Appendices
1. Alejandra Oliva offers a reading list of Latin American writers:
https://remezcla.com/lists/culture/latin-american-books-literary-canon/
She suggests the poetry of Sor Juana Ines de La Cruz as an alternative to Shakespeare’s sonnets. Grady provides some useful resources in her book Drama and Diversity (2000, p. 47), and Preston has created a list of one hundred ‘classics’ written by women:
https://bookriot.com/100-must-read-classics-by-women/


References
Benjamin, T., 2007. Encyclopeodia of Western Colonialism since 1450. Third ed. New York: Macmillan.
Benson, E. A., Robinson- Martin, T. & Naismith, M. L., 2021. Practicing Equity, Diversity, Inclusion and Belonging in the Singing Voice Studio. The Voice and Speech Review, 16(2), pp. 166-179.
Berry, C., 1973. Voice and the Actor. 1 ed. London: George G. Harrap & CO. LTD.
Coronel, J. L., Springfield, J. & Moser, J. F.-S., 2020. Strategies for Guiding Actors' Accent and Linguistic Needs in the Twenty-First Century. Voice and Speech Review, 14(2), pp. 196-212.
Friedman, S. & O'Brien, D., 2017. Resistance and Resignation: Responses to typecasting in British Acting. Cultural Sociology, 11(3), pp. 359-376.
Gay, G., 2010. Culturally Responsive Teaching: theory, Research, and Practice. Second ed. New York: Teachers College Press.
Ginther, A. M., 2015. Dysconscious Racism in mainstream British voice pedagogy and it's potential effects of students from pluralistic backgrounds un UK drama conservatories. Voice and Speech Review, 9(1), pp. 41-60.
Gov.uk, 2022. Entry Rates into Higher Education. [Online] 
Available at: https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/higher-education/entry-rates-into-higher-education/latest
[Accessed 15 March 2022].
Grady, S., 2000. Drama and Diversity. first ed. Portsmouth: Heinemann.
Knight, D., 2000. Standards. Voice and Speech Review, 1(1), pp. 61-78.
Linklater, K., 2006. Freeing the Natural Voice. 2nd ed. London: Nick Hern Books.
Mcgee, B., 2005. "White Like Me": Racism, Cultural Identity and Voice. Voice and Speech Review, 4(1), pp. 144-150.
Mirza, H. S., 2018. Racism in Higher Education: 'What then, can be done?'. In: J. Arday & H. S. Mirza, eds. Dismantling race in Higher Education: Racism, Whiteness, and Decolonising the Academy. London: Palgrave Macmillan, pp. 3-26.
Oram, D., 2019. Decolonising Listening: Towards an equitable approach to Speech training for the Actor. The Voice and Speech Review, Volume 13, pp. 279-297.
O'Rourke, F., 2018. Race, Whiteness, and the National Curriculum in Art: Deconstructing Racialized Pedagogic Legacies in Postcolonial England. In: A. M. Kraehe, R. Gaztambide-Fernandez & S. B. Carpenter II, eds. The Palgrave Handbook of Race and the Arts in Education. Switzerland: Palgrave Macmillan, pp. 205-225.
Rodenburg, P., 1992. The Right To Speak. first ed. London: Methuen Drama.
Royal Central School of Speech and Drama, 2022. Acting, Classical- MA. [Online] 
Available at: https://www.cssd.ac.uk/courses/acting-classical-ma
[Accessed 1st November 2022].
Stevens, P. A. & Crozier, G., 2014. England. In: P. A. Stevens & A. G. Dworkin, eds. The Palgrave Handbook of Race and Ethnic Inequalities in Education. Basingstoke: Palgrave Macmillan, pp. 259-307.


Appendix 8
Reflective journal
23rd Sept 2022
I have sent emails to four people with a particular professional interest in racism and have had one confirmation so far. I have also put out a call out to spoken voice specialists via a voice group on Facebook and have had a few positive responses.
 I was initially a little wary of accepting all who offered to take part in feeding back on my research, as I was concerned that some people may not be as well qualified as others. However, upon reflection, I have decided to accept any who respond as long as they are voice teachers, as the range of participants will create more fair and balanced feedback.
28th Sept 2022
I have received confirmation from Rocky Sansom, editor of the Voice and Speech review, which is a great start. I have contacted six voice professionals with expertise in racism in voice education and am awaiting responses. Two people confirmed via the Facebook Voice group, so I now have three agreed participants. 
3rd October 2022
After a chat with my tutor, I have decided to reduce the number of participants, and to therefore select only voice specialists with expertise in issues to do with racism. This feels like a more practical approach within the limited timeframe, as it will allow me to gather, transcribe and analyse expert feedback. 
25th October 2022
I am beginning to feel overwhelmed and am doubting my research project! Is there a need to seek feedback on a strategy? Can’t I design one without feedback? Do I have enough time to design a resource that is of good enough quality? Have I chosen the right people to offer feedback? Shouldn’t they be British as the systems are slightly different? 
27th Oct
I feel aware that the time frame presents me with huge limitations on the scope of the teaching strategy, which is affecting my confidence. In some ways, it seems futile to create a strategy that is not up to the level it could or should be. 
10th November 2022
I have created a questionnaire using Typeform and have done as much of my strategy as I feel capable of. I’ve realised that if I frame the resource correctly, by outlining the limitations I’m facing, then it will not seem so fruitless to ask for feedback on what I’ve done. I was concerned that I would appear incompetent to important members of the voice teaching community, and that it could negatively impact my career. However, this is a small module on an MA, and not an entire MA or a PhD, so what I’ve done does not need to be complete. 
I’ve received two consent forms, and I’m awaiting the other two. I will aim to send out what I’ve done of the strategy this weekend and will organise Zoom conversations. 
I feel slightly nervous about conducting the interviews and had to remind myself that the questions I ask must be the same as those in the questionnaire for consistency. 
16th November 
One of my participants has pulled out, and another hasn’t replied, which leaves me with two. One of whom I am waiting to hear from, and the other can’t speak to me until December 5th, which means I can’t progress at all. I didn’t anticipate this pitfall, which seems a little naïve now that I think on it!
Both remaining participants are white, which lends a sense of irony within the context of the research. 
17th November 
I am slightly concerned that the feedback will come from only two participants. I will have one interview and one questionnaire which seems minimal.
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