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Introduction
Within this assignment, I will be using what I have learnt in my training in Successful Kinaesthetic Instruction for Pre-schoolers (SKIP Cymru) to allow me to personally reflect on my practical sessions I have delivered with my class, focussing on my ability to support these young people and to discuss how I feel the children’s physical skills are developing.  Children nowadays generally don’t spend as much time outside and more time indoors on electrical devices, however this has detrimental effect as 39 million children under the age of 5 were overweight or obese in 2020 (World Health Organization, 2021). 
 I have divided my reflections into two parts.  Cycle one focuses on a reflection from the first part of my training and cycle two is a reflection after three days of face-to-face and online training.  Throughout my assignment, I will be using the Gibbs’ reflective cycle to allow me to unpick each reflection.  The setting in which my SKIP sessions have taken place is a Reception/Year One class of twenty six pupils, aged between four and six years, set within a large inner city community primary school in Swansea. This includes two part-time nursery classes and fourteen full-time classes. Around 35% of pupils are eligible for free school meals. This is higher than the average for Wales (21%). (Estyn, 2014) I have worked in this school for 12 years in various roles, and for the last two years, I have been a Foundation Phase teacher.  I feel this will be extremely beneficial as gross motor skills are a prerequisite for fine motor skills (Ayres, 2005) which the children are greatly developing in this point in their lives.
Cycle One
After having our initial SKIP face-to-face training, we went back to school enthusiastic and looking forward to trying this new approach.  We checked the PE resources we had in school and put a new hall timetable in place so that the Foundation Phase classes could have PE on the same days for consistency and logistical reasons.  We are lucky as we have a large sports hall in our school, so we have plenty of space for three good-sized gardens. We explained the training to our TAs so they were aware of the approach and that there will be a TA training session, which they were very keen for. Participating in these sessions was a class of twenty-six children, with one TA.
During the SKIP sessions, I delivered some different activities to develop various movement and manipulative skills. Allowing the children opportunities to develop a range of skills is essential as (Stodden et al, 2008) say that if children do not then they will have limited opportunities later in life in physical activity due to not having the prerequisite skills to be active.
Previously to my SKIP training, I did not feel overly confident with my teaching of PE, so was really looking forward to the training, not only for developing the children’s range of PE skills, but for my own teaching as well.
There have been many positive points since the initial sessions. First and foremost, both the children and myself have really enjoyed the sessions.  I do feel more confident about my own teaching of these different skills and the children look forward to our PE sessions. 
I have really found that the garden carousel approach allows the children to move much more during the sessions.  They are not waiting for turns or queueing, which reflecting on it; they probably were doing before I had the training. At times, they might start to still queue a little in the obstacle course, but once you gently remind them, they remember and move onto another station.  The children are on task and focussed throughout the sessions and due to the nature of carousel activities, they do not get bored with the same thing for a long period.  Also, the gardens allow for a range of fundamental motor skills to be practised during the session.
Consistency is extremely important in our school as we are a large school with 16 classes and multiple classes per year group.  We have found that by all having the training together there a consistent vision between teachers and allows us to support each other.  
Timings were an issue and something that we had to consider.  At the start of the year, the hall timetable was created by our head teacher, to allow every class to have one hour in the hall each week.  Obviously, with the SKIP vision, this was not going to work and needed to be adapted.  We sat down and worked out each Foundation Phase class would be able to have two thirty minute slots a week.  We did this for a few sessions, but quickly realised that the thirty minutes was not giving us enough time to allow for a warm up and for the children to rotate around all three gardens in the session.  We then had to adapt the timetable again, which allowed us to end up with two forty five minute sessions a week.  This did have an impact on Key Stage Two’s hall slots, but they were happy to change around for us to achieve the correct balance of time for our sessions. 
As SKIP is a new concept, I have spoken to my TAs and explained the focus and vision of SKIP and structure of the sessions.  They are enthusiastic and on board with this approach, however it will be nice, once the TAs have opportunity to go and experience the first hand training themselves. I feel all adults are used effectivity during the sessions to engage and challenge individuals. My biggest challenge during this is the number of adults available to us.  At this point in time, I only had two TAs. Ordinarily, this would be great as we could have one garden each, however I have a child in my class with severe additional needs, who is unable to join in the sessions and needs 1:1 support, therefore one TA is always with this particular child, leaving just one TA and myself.  As the children are young, they do need to go to toilet during PE at times and my TA needs to take them, resulting in just myself in the hall at times watching over three gardens.  I really feel that for us to monitor each child correctly, we do need thee members of staff in the SKIP sessions.
Since the initial sessions, I have been allocated another TA to my class.  This has greatly benefitted us in the classroom and during our PE sessions, as we now have three members of staff in the hall.  We are able to focus on our own garden and to support the children, as they should be.
Cycle Two
I found the second block of training extremely informative as during the face-to-face sessions we spoke a lot about adapting the activities to suit the individuals, through changing the space, the task and the equipment to help children develop the actions needed to become more proficient in their skills. Newells constraints model has helped me understand how to adapt different factors to enable them to be able to access the activity and enrich the activity for the individual.
We also thought about incorporating these skills into the classroom as well as in our SKIP sessions.  The children now have a focussed movement task in our weekly independent rainbow challenges eg. A spooky Halloween obstacle course, moving like different animals etc.
I do feel that after this point in my training, I was much more aware of how to adapt the activities more appropriately to the individuals developmental stage I went back to school more confident in knowing how to adapt the constraints of the activities to suit the developmental stage. Whilst practitioners may understand the importance of engaging their learners in developmentally appropriate activities to promote motor development, they often lack the knowledge needed to accomplish this (Gagen and Getchell, 2006).  I feel this is extremely important as I now feel the children in my class are being challenged and supported more appropriately, in order to allow them to develop as range of these skills.
I am now able to give the children more feedback on how they can change their movements to allow them to move forward in their own development of the stages.  For example, during the battleships game I have helped different individuals with different needs.  If a child is not throwing the beanbag high enough and it is more gliding across the floor, I have placed an object in the middle in order to encourage the individual to have a higher throw.  By using an object in this way, it acted as a task constraint (Getchell and Haywood, 2014) Also, if a child is doing well throwing, but isn’t stepping at all when throwing or isn’t using the contralateral leg, I have tied a scarf to their leg show make it more visual for them to understand which foot they should be stepping on.
Other positives I have seen is that my TAs are also growing in confidence of how to adapt the various activities, which is lovely to see.  In addition, some of the children themselves are changing the constraints themselves eg. Moving further away from the target or their partner, getting a different sized ball etc.  I have also noticed the children are starting to give teaching cues to their partners eg. Hands ready, looking at the ball etc. By having a range of resources available to us in school, we not only can keep the children’s interest, but they are great for differentiation and allows the children to have a degree of autonomy, as, “autonomy supportive teachers induce greater intrinsic motivation, curiosity and a desire for challenge, whilst students who are overly controlled lose initiative and learn less well” (Wainwright et al., 2020, p.44)
I am also aware of the praise I give the children and try to make it more specific than I would have done in the past eg. Well done, Child A, for making sure you stepping forward when throwing or I love how you are moving your body in order to catch the ball. 
Upon reflection, I will seek to continue to provide a range of differentiation in tasks for the children in my class.  I will also extend my knowledge of changing constraints to my TAs through making some cards showing various activities and how they can alter the constraints of the activity to suit the children’s developmental needs.  I think this will be a beneficial resource for the TAs to refer to during the sessions. In addition, I will endeavour to encourage the children to build on their independence in changing some task constraints to allow them to develop the skill of self-reflection.
Conclusion 
In conclusion, I feel that my mind set towards children’s physical development has changed greatly.  I always knew children should have regular opportunities to develop their physical skills, however I feel the training I have received as part of this module has allowed me to gain an insight into why physical development is so important from babies onwards.  
I have also learnt about the different stages of catching, throwing and kicking skills, which has been extremely interesting.  I also feel more confident in my own teaching of PE and how to provide children with quality age appropriate physical activities. With such an awareness, this has resulted in an increase in amount of time I allocate to activities that promote this. If we are providing two forty-five minute active sessions a week to these young children, where they are able to develop a range of physical skills, this will ultimately greatly benefit them. 
From these sessions taking place, there has definitely been a positive change in the children’s enthusiasm and attitude to our weekly PE sessions. I would definitely recommend the SKIP training to all teachers who work in primary schools.  I have found allowing all Foundation Phase teachers access the training themselves has really been beneficial as we have been able to see and try various activities for ourselves, which makes the training more worthwhile and memorable. Looking into the future, I can see our school continuing with SKIP in the Foundation Phase and rolling it out across Key Stage Two, so as a school we have a consistent whole school vision to develop a lifelong enjoyment of physical activity.
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