	Target 1
	Make more use of academic books and journal articles rather than rely on website sources.
I have used more academic books and journals throughout this assignment including online sources, books, articles and more

	Target 2
	Revise the Harvard referencing style for within text citations, i.e. surname only when citing authors within the text (see p.3 & 4) and the reference list (round brackets for websites and no page numbers for books). Please use Harvard Ref (uwtsd.ac.uk) for further assignments.
I have referenced alongside the Harvard referencing guide ensuring that only surnames  and dates are used in text and have not used page numbers for books in reference list.


	Target 3
	 Proof-read your work thoroughly before submitting to improve use of punctuation, i.e. apostrophes and capital letters as well as spelling and sentence structure.
I have proofread my work and ensured that there are minimal errors in my academic writing.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
In this critical analysis, I will delve into one key aspect of School X's development plan:  the initiative to close the literacy and numeracy gap between non-Education Free School Meals (EFSM) and EFSM boys.  Following the British Educational Research Association (BERA) 2018 guidelines, the school will be anonymised as School X throughout the assignment, ensuring confidentiality.
School X is a large community school located in Pembrokeshire, with over 650 pupils, not including those in Flying Start classrooms.  Situated in the centre of a highly deprived area, School X faces the challenge of addressing educational inequalities, predominantly in literacy and numeracy.
The school's development plan (SDP) highlights the urgency to tackle this gap, recognising the significance of equitable education for all learners.  Closing this gap aligns with broader educational goals to foster inclusivity and ensure every student has equal opportunities for academic success.
To inform this analysis, I will draw upon relevant literature that explores strategies for addressing educational gaps, such as the impact of socioeconomic status on academic achievement (Sirin, 2005), effective interventions for closing the achievement gap (Peterson et al.2016), and the role of targeted support in enhancing literacy and numeracy skills (DfE, 2019).  By critically examining School X's approach in light of this research, we can gain insights into the effectiveness of their strategies and identify areas for improvement.
Literature review
SDPs work as the main component for schools to achieve their educational goals and improve overall performance.  They include various aspects, including curriculum development, student well-being, staff development, and resource allocation.  While SDPs are designed with good intentions, their effectiveness is a subject of debate among educators, policymakers, and researchers.

One strength of SDPs is that they provide a structured framework for schools to identify priorities and allocate resources effectively.  They encourage collaboration among staff, students, parents, and the wider community, fostering a sense of ownership and shared responsibility for school improvement (Earley and Greany, 2017).  Moreover, SDPs promote a culture of continuous improvement by setting clear targets, monitoring progress, and evaluating outcomes (Stringfield and Datnow, 2015).

However, critics argue that SDPs can be overly administrative and fail to address the root causes of educational inequality.  Some researchers suggest that the authoritative nature of SDPs may limit teachers' autonomy and creativity, leading to a focus on compliance rather than innovation (Hargreaves and Fullan, 2012).  Furthermore, SDPs often prioritise measurable outcomes, such as test scores, at the expense of holistic student development and well-being (Ball, 2016).

Those who support SDPs emphasise their role in influencing school accountability and raising standards.  Researchers argue that by setting clear targets and holding stakeholders accountable for outcomes, SDPs can improve educational quality and ensure that resources are allocated where they are needed most (Leithwood and Jantzi, 2000).  Additionally, SDPs can enable schools to respond effectively to ever-changing educational contexts and the needs of diverse student populations (Fullan, 2007).

On the other hand, challengers of SDPs contend that they promote a narrow, one-size-fits-all approach to school improvement that fails to consider the unique context and challenges of each school (Cuban, 2015).  Critics argue that SDPs may aggravate inequalities by privileging schools with greater resources and capacity to meet targets while neglecting those facing more significant barriers to improvement (Smith and Lynch, 2012).

However, while SDPs offer a structured approach to school improvement, their effectiveness depends on various factors, including the context in which they are implemented and the extent to which they empower stakeholders and address systemic inequalities.  By critically examining the strengths and limitations of SDPs, educators and policymakers can work towards more inclusive and equitable approaches to school improvement.
The gap in literacy and numeracy attainment between Education Free School Meals (EFSM) and non-EFSM boys is a significant issue in education, both in Wales and globally. Numerous studies and statistics highlight the extent of this gap, shedding light on its causes and potential solutions.

In Wales, data from the Welsh Government the School Dashboard and HWB indicate persistent disparities in literacy and numeracy outcomes between EFSM and non-EFSM boys. For instance, the 2020 School Performance Data revealed that EFSM boys were significantly less likely to achieve expected levels in reading, writing, and mathematics compared to their non-EFSM peers.  This gap is particularly noticeable in areas of high deprivation, reflecting broader socioeconomic disparities (Welsh Government, 2020).

Researchers such as Sirin (2005) argue that socioeconomic factors, including poverty, parental education, and home learning environments, play a crucial role in spreading the gap.  Children from disadvantaged backgrounds often have limited access to educational resources and experiences that foster literacy and numeracy skills, contributing to their lower attainment levels.

Furthermore, cultural and societal stereotypes can influence educational outcomes.  Some theorists, like Bourdieu (1977), emphasise the role of cultural capital, suggesting that children from wealthy backgrounds possess cultural resources and expectations that give them an advantage in education.  This perspective highlights the need to address not only material inequalities but also the cultural barriers that perpetuate educational disparities.

While there is consensus among researchers about the existence and causes of the EFSM/non-EFSM attainment gap, opinions vary on the most effective interventions.  Hattie (2009) suggests that targeted interventions, such as one-on-one tutoring and small-group instruction, can narrow the gap by providing additional support to disadvantaged students. Similarly, the Education Endowment Foundation (EEF) advocates for evidence-based approaches, such as high-quality teaching and targeted support programs, to improve outcomes for disadvantaged learners (EEF, 2018).

However, some researchers caution against solely focusing on individual interventions, arguing that broader systemic changes are necessary to address the root causes of educational inequality (Gewirtz et al., 1995).  They advocate for policies that tackle poverty, improve access to early childhood education, and promote parental engagement to create more equitable learning environments.

The gap in literacy and numeracy attainment between EFSM and non-EFSM boys is a complicated issue with deep-seated socioeconomic and cultural roots.  While targeted interventions can help narrow the gap, addressing systemic inequalities and promoting inclusive educational policies are essential for achieving lasting change within a school SDP.

Action point
The SDP is a vital tool for guiding school improvement efforts, incorporating processes such as self-evaluation, data analysis, stakeholder involvement, strategic planning, and impact measurement.  While SDPs are intended to motivate positive change, their effectiveness can vary, and critical evaluation of their processes and outcomes is essential.

Self-evaluation is a foundation of the SDP process, involving reflective assessment of the school's strengths and weaknesses.  School X often utilises various data sources, including termly test results, and feedback from staff, learners, and parents to measure the impact of the literacy and numeracy interventions rollout throughout the whole school.  This process is carried out termly to collect enough data to show how effective the motions they have put in place have been.  Estyn introduced an updated framework for self-evaluation in Welsh schools.  The revised approach aims to update the evaluation process, focusing on key areas such as teaching and learning, wellbeing, leadership, and planning for improvement.  By providing clearer guidance and expectations, Estyn aims to support schools in accurately assessing their performance and identifying areas for development. This new framework emphasises collaboration, encouraging schools to engage with stakeholders and share best practices.  Overall, the revised approach seeks to enhance the effectiveness of self-evaluation as a tool for school improvement, ultimately benefiting students and the wider educational community in Wales (Estyn, 2018).  However, critics argue that self-evaluation may be biased or limited in scope, particularly if it lacks external validation or input from independent assessors (Eysenck and Gray, 2000).

Data analysis is another crucial aspect of the SDP, providing insights into student performance, attendance, behaviour, and other key indicators.  By identifying patterns and trends, schools can target areas for improvement and measure progress over time.  School X continuously collects research data and adds this to their SDP when necessary.  School X’s SDP is an ongoing long-term document that can be accessed by all staff and stakeholders to update with relevant data to show improvement.  By understanding the significance of data analysis, stakeholders can identify areas of strength and areas needing improvement, ultimately supporting the school's overall effectiveness and enhancing outcomes for students. This resource underscores the importance of data-driven decision-making in governance and provides practical guidance for maximizing the impact of educational data in school management and strategic planning.  However, there are concerns about the over-reliance on quantitative data, which may overlook qualitative aspects of teaching and learning (Ball, 2016).

Involving stakeholders is essential for ensuring that the SDP reflects the needs and aspirations of the entire school community. This may include teachers, support staff, students, parents, governors, and external partners.  School X has designated staff and governors that work together on all aspects of teaching and learning as well as other school development aspects.  Having governors as part of the SDP allows School X to continuously ask for advice from those working within the government and how best to move forward with their prospects.  While stakeholder involvement can enhance ownership and buy-in, it may also lead to competing priorities or conflicts of interest (Stringfield and Datnow, 2015).

Strategic planning within the SDP involves setting clear goals, actions, and timelines for improvement. Effective strategic planning requires careful consideration of available resources, evidence-based practices, and the unique context of the school.  Within School X’s SDP, they have set clear goals they want to achieve and how they are going to achieve these. This also includes a timeline of when these actions should have taken place.  School X also has half-termly reviews on all aspects of the SDP to see where they are with their targets and which aspects need to be addressed more.  They then create a document called the school improvement documents which is a calendar for the term to show which target should be met and by when.  However, there is a risk of plans becoming overly prescriptive or disconnected from the day-to-day realities of teaching and learning (Hargreaves and Fullan, 2012).

Measuring impact is perhaps the most challenging aspect of the SDP process, as it requires determining whether planned actions have led to desired outcomes. While quantitative measures such as test scores are often used, they may not capture the full range of outcomes or unintended consequences. Additionally, causality can be difficult to establish, especially in complex educational systems (Bush, 2007).  To measure the impact of literacy and numeracy School X have been using tests and quizzes to assess their learners’ progress with these skills, they also use reading bands where they track how the learners are moving up in the reading levels.

Evaluation
Reflecting on the development in School X aimed at improving literacy and numeracy attainment for EFSM learners, one notable initiative is the incorporation of reading for pleasure (RFP) training for all staff, along with funds allocated for schools to purchase new books and enhance their reading corners.  This approach recognises the importance of fostering a love of reading among students, which can significantly impact their literacy skills and overall academic achievement.

The introduction of RFP training is a positive step, as it acknowledges the role of educators in promoting a reading culture within the school.  Research has consistently shown that engaging in regular reading for enjoyment correlates with improved literacy skills, vocabulary development, and academic performance (Clark and Rumbold, 2006).  By equipping staff with strategies to cultivate a love of reading among students, School X is addressing a fundamental aspect of literacy development.

Furthermore, providing funds for schools to update their reading resources and create inviting reading spaces can enhance the overall reading experience for students.  A well-designed reading corner can stimulate interest and motivation, making students more likely to engage with books independently (McGill-Franzen and Allington, 2009).  However, it is essential to ensure that the selection of books reflects the diverse interests and backgrounds of the student population to maximise engagement and relevance.

Despite these positive steps, there are areas where School X could improve its approach to addressing the literacy and numeracy gap for EFSM learners.  Firstly, while RFP training is valuable, it should be complemented by explicit instruction in reading comprehension strategies, particularly for students who may struggle with literacy.  Research suggests that combining both approaches promoting the enjoyment of reading alongside targeted instruction can lead to the greatest gains in literacy skills (Guthrie et al., 2009).

Additionally, School X could benefit from a more comprehensive approach to parental involvement in promoting literacy and numeracy at home.  Engaging parents as partners in their children's education can have a significant impact on academic outcomes, especially for students from disadvantaged backgrounds (Desimone, 1999).  Providing resources and workshops for parents on supporting literacy and numeracy development at home could complement the school-based initiatives and create a more cohesive learning environment.

Furthermore, it is essential for School X to regularly assess the impact of its interventions on EFSM learners' literacy and numeracy attainment.  This could involve collecting data on reading habits, comprehension skills, and academic progress over time to determine the effectiveness of the RFP program and other initiatives.  Adjustments can then be made based on the evidence gathered to ensure that resources are allocated effectively, and interventions are targeted where they are most needed (Leithwood and Jantzi, 2000).

School X's efforts to improve literacy and numeracy attainment for EFSM learners through RFP training and investment in reading resources are commendable.  However, to maximise the effectiveness of these initiatives, the school should consider integrating explicit reading instruction, enhancing parental involvement, and implementing rigorous evaluation processes. By adopting a holistic and evidence-based approach, School X can better support the academic success of all its students.

Conclusion

This assignment critically analysed School X's development plan aimed at closing the literacy and numeracy gap for EFSM learners.  The plan included initiatives such as RFP training for staff and funding for new books and reading corners.  Through this analysis, I explored the processes involved in school development planning, including self-evaluation, data analysis, stakeholder involvement, strategic planning, and impact measurement.

From this assignment, I have learned the importance of taking a holistic approach to school improvement, considering both the academic and socio-economic factors that influence educational outcomes.  I have also gained insight into the complexities of addressing educational inequalities and the need for evidence-based interventions that engage all stakeholders.

One key takeaway is the significance of promoting RFP as a means of improving literacy skills.  Research by Allington and McGill-Franzen (2014) emphasises the positive impact of independent reading on literacy development, highlighting the need for schools to create supportive environments that encourage a love of reading.

Additionally, I also recognise the importance of parental involvement in supporting children's learning, as emphasised by Desimone (1999).  Engaging parents as partners in education can enhance the effectiveness of school-based interventions and create a more cohesive learning environment.

Moving forward, this assignment will influence me professionally by shaping my approach to educational practice and policy.  I now understand the importance of critically evaluating interventions and considering their broader implications for student learning and well-being.  I will strive to incorporate evidence-based strategies into my work, ensuring that my efforts are targeted, impactful, and responsive to the needs of diverse learners.

Moreover, I recognise the value of collaboration and stakeholder engagement in driving meaningful change within educational settings.  By fostering partnerships with colleagues, families, and communities, I can leverage collective expertise and resources to create more equitable and inclusive learning environments.

In conclusion, this assignment has deepened my understanding of school development planning and the complexities of addressing educational inequalities.  It has equipped me with valuable insights and practical strategies that will guide my professional practice and advocacy for positive change in the field of education.
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