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	What I have done in this assignment...

	Be careful with the use of Americanized spellings, proofread your work.
	Ensure work is accurately proofread with constant spell checks.
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I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 February 2025 to write my notes into submission format using the prompts.
1. What is some educational Literature I can read relating to educational policy in Wales?
2. What is some educational Literature I can read relating to School Improvement Plans?
3. How many words can I break each literature reviewing in to?
4. Have I repeated many key words in this paragraph?
5. How could I rephrase this sentence to make it shorter?
I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.





Evaluating The Purpose of the School Development Plan on Improving Learner Outcomes: A Critical Examination of a Policy Area, Underpinning Research, And Potential Impact.
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Introduction 
School Development Planning is a structed process that aims to improve and develop a school’s overall performance, fostering growth and ensuring long-term success. The purpose of a School Development Plan is to address different areas to develop, for example, setting clear goals and identifying areas for development, establishing specific and achievable objectives to improve student outcome and the quality of learning, achievements and engagement. Most schools will have an ongoing school development plan, which may be altered and differ from each school year to the next. 
In this essay, I aim to critically examine the role of a School Development Plan in improving learner outcomes, with a particular focus on the policy area of Additional Learning Needs (ALN). The Welsh Governments implementation of the Additional Learning Needs Act 2018 has significantly altered the way in which learners with ALN are supported within schools in Wales, aiming for a more inclusive education system for all learners. 
This essay will include a literature review discussing theoretical perspectives on school improvement, whilst examining the national polices that guide educational improvement. An analysis of the ALN policy, in relation to Wales’s education system, and possible classroom interventions that could be effective in terms of the ALN policy.

Literature Review 
School improvement refers to sustained and refined efforts to improve and enhance the quality of teaching and learning within a school by improving teaching effectiveness, student learning experiences and overall performance. It aims to give learners the best possible learning experiences regardless of their background or circumstances, to achieve the Welsh Governments aim to ensure that every learner has the support to make progress, contributing to the four purposes of the curriculum. School improvement also plays a critical role in raising educational standards by fostering high-quality teaching, strong leadership, and data-driven decision-making. “Effective school improvement requires a focus on both instructional practices and the overall learning environment” (Fullan, 2011, p.47) 
There are several key research studies and theories that have shaped the discourse around school improvement, providing insight into how to raise educational standards and different strategies that could affect this. Hattie’s (2009) Visible Learning emphasizes the importance of evidence-based practices and teacher effectiveness, highlighting that “teachers must see learning through the eyes of students and help them become their own teachers” (Hattie, 2009, p. 238).
The Welsh Government has played a key role in shaping educational policy and school improvement within Wales. The Government has emphasized the need for a system that is equitable & inclusive, and focuses on improving learner outcomes through innovation, collaboration and evidence-based practices. In the National Mission for Education (2017), the Welsh Government set out a clear vision for improving education, with a focus on raising standards, reducing the attainment gap, and providing high-quality teaching. The report stresses that "raising standards and reducing the attainment gap require a focus on high-quality teaching, effective leadership, and a strong accountability framework" (Welsh Government, 2017, p. 4), highlighting the need for school leaders and teachers to work collaboratively and continuously improve their practices.

National Educational Frameworks
The Welsh Government has implemented different policies aimed at improving educational standards and overall school improvement. The National Mission for Education (2017) outlines a structured and strategic vision aiming for continuous improvement through collaboration and professional learning. This policy framework focuses on well-being, curriculum reform, professional learning, and equity. The Welsh Government (2017) emphasizes that “our ambition is to create an education system that promotes high standards and aspires to be among the best in the world” (Welsh Government, 2017, p. 5).
Another educational policy the Welsh government has implemented is the ‘Cymraeg 2050’ policy, a long-term strategy that aims to increase the number of Welsh speakers in Wales to one million by 2050, and to promote the use of the Welsh language in everyday life, especially within schools. The guidance aims to integrate the Welsh language into the school curriculum. Welsh is a mandatory core subject for learners aged 3-16, in both English medium and Welsh medium schools, the curriculum also integrates Welsh language across AOLE’s, ensuring that learners are using and learning Welsh in various subjects and contexts. The Welsh Government (2020) states, “all learners will have the opportunity to develop their Welsh language skills and use Welsh in a range of contexts” (Welsh Government, 2020, p. 12) 
Estyn, the Welsh education inspectorate, plays a crucial role in supporting school improvement through its guidance and inspection framework. Estyn encourages schools to be "reflective, always looking for ways to improve their provision and outcomes for learners" (Estyn, 2019, p. 5). Their focus is on school leadership, teaching quality, and the impact on student outcomes supports schools in identifying areas for improvement. Estyn Estyn’s inspection process evaluates schools based on five key areas, including standards, well-being, teaching, care, and leadership. Estyn (2020) highlights that “effective schools are those that demonstrate a commitment to continuous improvement and the well-being of all learners” (Estyn, 2020, p. 8).
Although these frameworks aim for positive changes within Welsh Education, there are often drawbacks and limitations associated. For example, funding and resources within schools in Wales are limited, as Lewis (2020) notes, “the implementation of policies like the Curriculum for Wales is hampered by a lack of adequate funding and resources” (Lewis, 2020, p. 17). Without the appropriate funding and resources to implement policies such as Cymraeg 2050, the policy is ineffective. 
Linking to this, the demand and workload of new policies from the Welsh Government and expectations from inspectorates like Estyn, can overwhelm teachers and school staff, As Morris (2019) observes, “teachers often struggle to balance the demands of curriculum reform with their existing workloads” (Morris, 2019, p. 8).

Chosen policy area – Additional Learning Needs
The policy area I decided to examine is Additional Learning Needs (ALN). The ALN policy in Wales highlights a significant improvement for learners with ALN in education in Wales. The implementation of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 replaced the previous ‘Special Educational Needs’ framework, with a policy that aims to create a more inclusive, learner-centered approach to education in Wales, ensuring that every learner and young person with ALN has the same access to education and support needed in order to thrive in their educational journey. The focus on ALN is crucial for school improvement in Wales, as it aligns with the broader goals of equity, inclusion, and raising educational standards.
There are many key features of the 2018 ALN act and policy, aiming for overall school and learner improvement within Wales.
The first is ensuring a learner centered approach. The ALN policy places a learner at the heart of decision making, this is often done through ‘IDP’s’.  IDP’s - Individual development plans – replace the previous Statements of SEN and are tailored to the specific needs of each learner. An IDP is a document that outlines the individual needs of a learner, the support they require and the steps to take to achieve a specific outcome in their education journey. “The IDP is a powerful tool for ensuring that every learner with ALN has the opportunity to achieve their full potential” (Welsh Government, 2021, p. 7). With this document in place, learners and their families can access inclusive education and support from the school, tailored specifically to the individual learner. “The IDP ensures that the views, wishes, and feelings of the learner and their family are central to the planning process” (Welsh Government, 2021, p. 5).
The ALN policy supports learners from birth to age 25, in order to create a transition between early years, school and further education. Smooth transition within school is key to ensuring a positive education experience for learners and is important within school improvement to ensure this. The Welsh Government (2021) highlights that “this unified system ensures continuity of support, reducing the stress and disruption often experienced by learners and their families” (Welsh Government, 2021, p. 7).  Having support in place from birth for learners with ALN also supports early intervention and identification of ALN, leading to a faster and more targeted response in how to approach the learner with ALN from early years to long term, As Heckman (2006) notes, “early investment in education yields the highest returns, particularly for vulnerable learners” (Heckman, 2006, p. 1901). Therefore, a learner who is identified as having ALN from a young age can get long term support with an IDP that can grow with them over their education journey, to reduce the need for more intensive support later in their education. 
The policy also focuses on collaboration between schools, local authorities, health services, and families. This multi-agency approach aims to provide a holistic approach for ALN learners, as noted by Lewis (2020), “effective collaboration is essential for ensuring that learners with ALN receive the coordinated support they need” (Lewis, 2020, p. 12). This policy also helps to bridge the gap between school, home, and social life for ALN learners, who may struggle with this otherwise. 
The ALN policy aligns with the Welsh Government’s commitment to inclusive and equitable education. “Inclusion is at the heart of the ALN system, ensuring that all learners have the opportunity to participate fully in education and society” (Welsh Government, 2021, p. 9).  This shows that the policy and the government aim to ensure that ALN learners are fully included in mainstream education, when possible, with an inclusive approach to the learning, this is where an IDP would be most effective to a learner with ALN, to access the learning in a tailored way.  Research consistently shows that inclusive education benefits all learners, not just those with additional needs. As Ainscow (2020) argues, “inclusive practices improve outcomes for all students by fostering a culture of respect, collaboration, and high expectations” (Ainscow, 2020, p. 12).
By addressing the needs of ALN learners, schools are able to create an inclusive and effective learning environment for all. As Ainscow (2020) states, “inclusion is not just about supporting vulnerable learners; it is about transforming the entire education system to benefit everyone” (Ainscow, 2020, p. 15). The ALN policy provides a framework for achieving this transformation, making it a cornerstone of school improvement in Wales.

Classroom Interventions
To support the Additional Needs Policy in Wales, a classroom intervention that could be highly effective is Scaffolding. Scaffolding within the classroom is an evidence-based teaching strategy which aims to provide temporary support to learners to help them access the learning and achieve good outcomes within their work when they are not able to do so independently, and then slowly removing this support to help the learner achieve this without the help in place, leading to lifelong learning and problem-solving skills.
Scaffolding is rooted in Vygotsky’s 1978 Zone of Proximal Development (ZPD) theory. It emphasizes the importance of providing learners with the support to ‘bridge the gap’ between their current abilities, and what they could achieve with the help of scaffolded work and support. Vygotsky argued that “what a learner can do with assistance today, they can do independently tomorrow” (Vygotsky, 1978, p. 86). Using techniques such as modelling, structured support or prompts can help to aid the work being given to the learner, gradually decreasing these as the learner becomes more independent with the work. This is a technique that could be especially effective for a learner with ALN. Scaffolding promotes independence which leads to increased confidence within the learner, which can sometimes be a challenge for learners with ALN. As Hammond and Gibbons (2005) explain, “scaffolding helps learners experience success, which in turn builds their confidence and reduces anxiety” (Hammond & Gibbons, 2005, p. 14).
There are several studies that highlight the effectiveness of scaffolding in the classroom. Hammond and Gibbons (2005) discuss how scaffolding techniques such as questioning, prompting, and modelling, can aid in the cognitive development of students with additional learning needs. It can encourage these students' problem solve, aid with critical thinking and build independence in their learning. Furthermore, Wells (1999) emphasizes that the role of the teacher in providing the right amount of support to the learners to help them reach their potential without overloading them, is key to the scaffolding process. “Scaffolding is a dynamic process that requires the teacher to constantly adjust their level of support in response to the learner’s changing needs.” (Wells, 1999). This indicates that scaffolding not only supports the cognitive development of the learner but also promotes social and emotional learning, as students gain confidence and experience success in challenging tasks.

Conclusion and Reflections
Although scaffolding has many benefits within the classroom, there are some limitations when implementing it. For example, teachers must have a deep understanding of the subject and the students' learning needs in order to effectively scaffold the work and teaching style, and insufficient teacher training and time constraints could affect this. Van de Pol, Volman, and Beishuizen (2010) argue that “teachers require a deep understanding of both their subject matter and pedagogical techniques to apply scaffolding appropriately” (p. 273). This could lead to teachers either providing too much support, affecting the independence aspect of scaffolding, or not providing enough and the right support.
The potential impact of implementing scaffolding in the classroom will promote deeper understanding and independence within work for students. For ALN students, the implementation of scaffolding within the ALN policy area could be beneficial in improved engagement, improved comprehension and develop self-regulation.

[bookmark: _Int_sFUhoc95]The ALN policy in Wales and the School Development Plan highlight several key findings purpose, implementation, and impact on learner outcomes. The ALN policy has replaced the previous SEN policy in Wales, in order to create a more inclusive, equitable and accessible education system. Along with school development plans within a school, helping to drive improvement in teacher and learning, and inclusion, it supports the implementation of ALN provisions.
In conclusion, while SDP’s and the ALN policy in Wales provides a strong foundation for inclusive education, their effectiveness relays on ongoing teacher training, appropriate resources, and continuous reviewing of the SDP and policies. Schools must ensure that both teachers and learners receive the necessary support in order to create an inclusive, safe and positive learning environment.
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