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Introduction
In this assignment, I will be looking closely at an observed incident in a classroom, identifying the possible impact of the actions surrounding it, and reflecting upon how it can affect my own teaching and professional judgement in the future. A critical incident refers to an event that marks a turning-point or change in an individual (or group)’s life within the classroom environment. While some critical incidents stand out as dramatic occurrences, many can appear to be mundane or trivial events that are part of the classroom routine. This is something I will have to take into consideration when observing a lesson and will affect my methods of data collection as I must ensure I am open to studying the seemingly insignificant moments of the classroom. It is only when we examine an incident closely, attempt to find an explanation for why it occurred, and analyse it in a wider context that it becomes critical. Tripp suggests that these incidents only become critical because someone sees them as such (2003) which is another important factor to remember during my analysis as my own personal bias and experience could ultimately affect how I focus on and evaluate these occurrences. I will also look at a range of opinions from academic literature which will enhance my study and help me gain other points of view. Critical incidents within an education setting are important tools in helping teachers reflect on their practice and develop good “control over professional development” (Tripp, 2003: 24) so I will also be using my chosen incident and areas I research around it as a way of identifying the next steps in my own teacher training.
Observation
- School & Class
The observation took place at a large comprehensive school located in South Wales. There are approximately 1400 students who attend, and 80 teaching staff are employed. Approximately 8% of pupils are ALN, and 7% receive Free School Meals. The school was rewarded a performance rating of ‘Good’ across all areas from ESTYN during their last inspection and the Welsh Government placed the school in the Green support category in the National School Categorisation System (WalesOnline, 2019).
The class I observed was a KS3 English class of 23 pupils of mixed to lower ability. It took place during 3rd period, after breaktime. It is important to note the time of the lesson as a range of factors may have influenced the behaviour, mood, energy, and enthusiasm of the pupils that relates to the time of day. Examples of these factors include: How the pupils spent their breaktime; If they had anything to eat; What the weather was like and whether it influenced what they did during that time; How much sleep they had had during the previous night and how rested they felt up until this point.
An LSA was present in the class to help a small group of ALN pupils. Pupils were working towards producing a written opinion piece on what they had previously studied within the topic of ‘Conspiracy Theories.’ The pupils responded well and worked in pairs during a starter task involving putting key vocabulary into a sentence. The teacher elicited what the pupils had learned in previous lessons in order to activate prior knowledge, and the main activity was then explained. Lesson objectives and success criteria were displayed on the Interactive Whiteboard and clarified in detail by the teacher. Pupils could discuss their work in pairs but, overall, were encouraged to work alone and in silence. The teacher circled the class consistently throughout the lesson to ensure pupils understood the work and to give them a chance to ask questions as she passed.
- Methodology
The use of case studies to present how real-life situations link with abstract theories (Cohen, Manion & Morrison, 2007) has a variety of benefits when linked to teacher development. One of the strengths of creating a case study linked to a real-life class, school, or group of pupils is that incidents that may otherwise go unnoticed can be found, which can then have a positive impact on how staff or educators interpret it, causing them to strive for self-development and re-analyse outdated policies (Cohen, Manion & Morrison, 2007). 
Observation is typically undertaken in a case study in order to analyse an individual or group in a real-life situation and generate a wider and more general meaning that applies to the larger society (Tripp, 2003). There are several observation strategies to consider when observing a lesson and it was essential that the advantages and disadvantages of each were weighed up in order to determine what would provide an accurate and useful account. This is especially important when it comes to finding critical incidents as detail is one of the key components (Tripp, 2003).
ESTYN recommends that observations last for at least 30 minutes (ESTYN, 2017) so, in this case, the entire 60-minute lesson was observed. While the pupils were aware of a surveillance taking place, this was carried out in a non-participant, naturalistic setting. This was favoured in order to avoid disturbing the normal, day-to-day routine. Although Gun Persson’s study on the interactions between children showed that observations in a natural environment does not hinder a child’s conduct (Newby, 2010), it should not be assumed that this was the case for all pupils, as the Hawthorne effect demonstrates that being observed can have a strong influence on how subjects behave and on their productivity (Newby, 2010). This is also why preferred methods of video or audio recording to keep track of what happened were not implemented as, though it would have captured activity accurately, it may have proven to be distracting.
Instead, a touch-typed record of everything that occurred during the lesson was used, recording all teacher movements, speech, pupils’ movements, behaviour, and interactions as they happened in a transcript style. This method, suggested by Lofland (Cohen, Manion & Morrison, 2007), was faster than writing by hand and it presented the opportunity to include a lot of detail while the observer kept watch of the classroom. This method also provided a transcript for later use in which to pick out incidents that may have seemed commonplace at the time but, upon later reflection, were noteworthy and interesting (Tripp, 2003).
One of the disadvantages of observing in this way, however, could have been that the sound of typing was a distraction to the pupils or teacher. There was also a missed chance to focus in on one learner from the very beginning and observe how they interacted with those around them and how they developed their own skills during the lesson.
An outline of the classroom seating plan was also sketched out, as recommended by Lincoln and Guba, in order to have a visual context of the classroom and the teacher movements on hand (1985). It further served as a useful tool in looking at how accessible the pupils’ seating was to both the board and the teacher.
This method of sketching for data collection may also have had a disadvantage as it does not display how the pupils moved around during the lesson or include information about whether the seating plan was set by the teacher or the pupils themselves, both of which could have impacted their learning. Additionally, a sociogram could have been used to focus in on the friendships and exchanges between pupils. However, due to time constraints and the limitations it would have provided regarding the quality of the interactions rather than the quantity (Papatheodorou, Luff & Gill, 2011), this proved to be unsuitable.
- Critical Incident
Following an explanation of the opinion piece they were expected to write, all pupils were instructed to work in silence. After less than a minute, a few pupils began to whisper. This gradually turned into general chatter around the classroom. The teacher continued circling the room to help pupils who had questions. Within ten minutes, the general chatter had turned into loud conversations. Several pupils (including Pupil A) had stopped working and were now laughing and discussing incidents off topic.
Finally, the teacher addressed the class in response to the noise.
Here is a transcript of the interaction that took place between the teacher and Pupil A during that time:
Teacher (to the whole class): This class doesn’t seem to know what silence is.

[Silence falls]
Pupil A (laughing): S. I. L. E. N. C. E.
Teacher (looks at student, face pointed down, eyebrows raised, stern expression): 
Pupil A (looking down): Sorry, Miss.
This is an interesting use of both verbal and non-verbal communication in order to enforce discipline. To restore silence, the teacher addressed the pupils as ‘this class’ rather than using the direct ‘you.’ The teacher also made a statement about the actions of the pupils rather than giving a command to be quiet. This would seem to imply that her pupils already know that how they’re behaving is unacceptable and need a reminder about what is expected of them. This also suggests that the pupils are able to read between the lines of what the teacher is hinting at, which, in turn, offers a clue into the relationship between teacher and pupils. In order to understand what the teacher wanted, the pupils would have already gained some prior knowledge about expected behaviour in a classroom. This may have been through testing the boundaries of what happens when the rules are ignored – or watching someone else do it – and receiving the consequences.
In addition to this, when a pupil did ignore the verbal cue for silence, the teacher switched to direct, non-verbal communication to administer her point. The teacher’s eyes met the pupil’s and a displeased expression was displayed. The pupil was able to read the teacher’s body language immediately, lowered his head in shame, and apologised. This, again, suggests that the pupil would already have gained prior knowledge about the consequences of disobeying the teacher’s expectations and is able to read non-verbal cues that remind him of the rules.
The ability to communicate through verbal and non-verbal means is an essential component to understanding and connecting with those around us and forms a key part of Donaldson’s ‘Successful Futures’ report. Developing a range of communication skills will ensure that these pupils are on track to becoming “healthy, confident individuals” (Donaldson, 2018: 30) who are able to form relationships with those whose social cues they can read – whether that be through body language or by reading between the lines of a statement – and develop empathy. The teacher in this incident is demonstrating the need for different forms of communication in order to connect and communicate efficiently with others. She successfully enforced discipline without having to give direct, verbal commands and the pupils responded to the variety of techniques she used.
While this approach appeared to be successful for this class, non-direct verbal and non-verbal communication techniques may be harder to deliver to pupils who have a difficult time understanding or picking up on social cues. 

Literature Review
The use of communication and how students interact with others is a core part of the six areas of learning and experience in ‘Successful Futures.’ Developing the ability to learn other languages, being exposed to a wide range of literature, and utilising digital technologies are just a few of the ways educators are encouraged to help pupils develop their communication skills (Donaldson, 2018).
While the ability to grow in this way is stressed, non-verbal communication is also pointed out as a “crucial attribute” (Donaldson, 2018: 48) in pupils’ development. Listening and knowing how to respond to non-verbal clues can be seen as a humanistic attribute as demonstrated by a group of public schools in New Mexico who added non-verbal understanding to their reading programs in an effort to encourage their pupils to develop self-awareness (Koch & Rickman, 2001). Humanistic education is a student-centred approach to learning developed in the 1940s based on the belief that pupils should be able to make their own choices about what subject is relevant to them (Bates, 2016). The teacher acts as more of a mediator of learning and takes into account every part of the learner’s being, especially in regards to their emotional needs, as the learner develops a sense of self-control through their ability to choose their own activities (Aubrey & Riley, 2016). Koch and Rickman used these theories in their network of schools and believed that as pupils developed an understanding of their own non-verbal signals, self-awareness would increase and knowledge of what the best academic route for them was would follow (2001). 
These schools also stressed the importance of teachers being aware of the body language signals they convey to the class. Holmes argues that non-verbal communication has a greater impact on the classroom than the spoken word, emphasising that educators should bring their unconscious habits to the forefront of their mind and use their body to keep control of the class (2009). Neill and Caswell also stress the importance of the visual signs educators use, noting that a long gaze shows a close interest, which immediately impacts on how a pupil behaves (1993). Pupils interpret direct eye contact combined with slightly raised eyebrows as a signal of confrontation, though it is the position of the chin that establishes the message: A chin down offers a less forceful position but gives a warning, while a chin up gives the impression that the signaller is looking down their nose at the recipient (Neill & Caswell, 1993). This immediately stands to create friction between the teacher and pupil and disturb the intended hint the teacher is trying to employ. Newby suggests that these small non-verbal cues can have the opposite effect of what is intended, and that sustained eye contact can in fact come off as threatening and even offer hints of underlying stereotyping if directed at those from lower socio-economic backgrounds (Newby, 2014) so it is vital that teachers are aware of who their audience is.
On the other hand, Woolfolk’s study found that the quality of pupils’ work improved when teachers displayed body language that typically aligned with negative indicators, such as frowning and head-shaking, which could mean that this sign of enforced discipline is what creates structure for some pupils and drives them to work hard (Neill & Caswell, 1993). The incident displayed in Appendix 1 could be an example of this.
These learned interpretations of how to interpret non-verbal cues could also be seen as a form of classroom conditioning. Skinner is perhaps one of the most widely known figures in discussions of conditioning, particularly when we consider that using body language as a form of discipline can stem from intended operant conditioning. Skinner’s theory that learners’ behaviour is maintained by rewards or punishments (Gray & MacBlain, 2015) came from experiments of putting animals in a box that was fitted with levers. When the animal pressed one of the levers, it discovered that either water or food was produced (Slater, 2005). The animal quickly learned to associate the action with a reward or positive consequence and this occurrence came to be known as positive reinforcement (Day, 2016). Skinner also discovered that adding an unpleasant stimulus, such as a shock, to the end of the lever caused the same type of association and acted as a negative reinforcer (McLeod, 2018). These patterns of learning about the positive rewards that come as a result of some actions versus the negative consequences that follow others came to be known as operant conditioning and could be seen as what may have occurred during the incident noted in Appendix 1. Student A may have been conditioned to associate a teacher’s stern look with punishment through having seen what happens if that look is ignored. As a result, he apologised and did all he could to detract or reverse what was happening. 
Skinner, however, noted that this drive to escape punishment was more of a weakness to the education system rather than a strength, with pupils motivated by the need to avoid negative consequences rather than the will to learn (1972). Thorndike similarly believed that coercing pupils into something they’d rather not do as an attempt to induce interest in subjects should be used as a last resort and, even then, applied with extreme care (1929). He then posed the question of whether humanistic approaches such as giving the pupils more flexibility and ability to choose what they learn could be the solution, though he maintained that this was better achieved with pupils who showed an overall higher academic ability to begin with (1929). 
A.S. Neill, the founder of Summerhill, a self-governing school in which the pupils have the freedom to choose their own educational path (Summerhill, 2019), argued that disciplining children produces not only hatred for the disciplinarian but also self-hatred within the child themselves for having had the desire to do or say the wrong thing (Darling, 1992). As a result, Summerhill’s discipline policies relied on a teacher-and-pupil-led government where school rules were decided together, as were the punishments for breaking those rules (Neill, 1962). This system of removing adults as authoritarian figures is still in place today (Readhead, 2006), though Summerhill has not been without its critics. In 1999, OFSTED inspectors found that pupils in KS2 were making “insufficient progress,” while pupils in KS3 and KS4 were underachieving across all subjects and demonstrating very low levels of numeracy and literacy due to a lack of supervision brought on by not attending lessons (OFSTED, 1999). However, OFSTED did admit that the communication involved in the school’s democratic decision-making meant that most pupils were courteous and well-behaved, and held good standards in speaking and listening (1999), so perhaps educational environments where pupils and teachers are held as equal citizens do have their advantages. 
Whilst all the pupils in the class observed in Appendix 1 responded to at least one of the teacher’s techniques, pupils who struggle with methods of communication, whether verbal or non-verbal, may develop long-term problems in the classroom if ignored. For example, when working with ASD pupils, it is recommended that gestures and non-direct language be avoided altogether as they can often be misinterpreted or not understood at all (ASDinfoWales, 2017). On the other hand, EAL pupils may be more sensitive to body language if using non-verbal signs as tools for comprehension so it is vital that teachers remain aware of how they present themselves in order to enhance the learning experience (Eryilmaz and Darn, 2019).
Differentiation, a tool largely pioneered by Dr. Carol Tomlinson, is a method of teaching that seeks to address all pupils in a classroom and provide them with the instruction they need as individuals (Wu, 2013). Tomlinson stresses the need for teachers to gather as much information about their pupils as possible in order to find out what is effective for everyone (Tomlinson and McTighe, 2006). In fact, Tomlinson maintains that communication stands to serve as a barrier – both academically and socially – in the classroom if differences and/or difficulties are not properly addressed (2005) so it is recommended that teachers not only observe pupils closely but take the opportunities to learn about them from parents/guardians and gather information on the pupils’ interests and dreams (Tomlinson and McTighe, 2006). This route to differentiation is said to increase the learner’s motivation and enhance the overall feeling of support from teacher to pupil (Tomlinson, 2015). 
However, while differentiated instruction does have its benefits, there are still limitations that must be considered. One of the most frequently cited reasons for not differentiating in the classroom is that teachers often feel overwhelmed at the responsibility of preparing a wide range of resources within a narrow timeframe (Roberts and Inman, 2009). There is also limited research on the effects of differentiated learning on higher-ability and gifted pupils as research suggests that teachers focus most of their differentiated tasks and instructions on the pupils who struggle and have a pattern of underachieving (Hertberg-Davis, 2009).
To combat these issues, John Hattie emphasises that the focus of differentiation should not be on the content of the curriculum, but on the strategies and techniques the teachers use to deliver it (Hattie, 2008). Having the ability to communicate on a range of levels, whether verbal or non-verbal, is essential in allowing this to happen.

Reflection
Critical reflection is an essential element in analysing incidents within a case study. Without reflecting on what we have observed, we are unable to apply what we have learned to our own professional development.
The Draft Curriculum for Wales 2022 has set the ability to “interpret facial expressions and non-verbal cues” (Education Wales, 2019: 43) as one of its baseline outcomes during the first steps of progression. As I will be entering the teaching profession while Welsh schools are implementing changes to their schemes of work, it is vital that I carefully consider the use of communication in my class.
From my observation, I witnessed two uses of alternative communication: One use of non-direct; and one use of non-verbal. In both incidents, the pupils responded by altering their behaviour. After analysing these incidents and looking at the literature and research on communication in the classroom, it is clear that the relationship between the teacher and pupils plays a very important role in this.
First, as a teacher I must get to know my pupils as quickly as possible. Subtle non-verbal cues and non-direct hints may not work with pupils who have language or special education issues. When I begin teaching, it is imperative that I communicate with my subject mentor and/or the classroom teacher and investigate whether any pupils in the class have specific learning difficulties or needs. Later in my teaching career, communicating with previous teachers, liaising with the ALN coordinator, and having regular discussions with parents and guardians will also help me get to know my pupils. 
It is also important that I, as a teacher, pay close attention to how non-verbal communication is applied in the classroom. For pupils to understand any non-verbal clues I give while enforcing discipline, I must make sure that they know what is expected of them in the classroom and what the consequences are if they push the boundaries. I must not assume that all pupils will have learned body language cues from their parents/guardians and previous teachers and, as a result, the stern ‘teacher stare’ may be a new concept for them. Instead of moving straight to a disciplinary action if a non-verbal cue is ignored, I intend to give the pupil another chance to change their behaviour by verbally explaining what they need to change. Eventually, through a form of conditioning, the pupil could begin to link my secondary verbal explanations to my primary non-verbal warnings. 
It is important that I do not assume this will be the case for all pupils, though. As I’ve previously looked at in my literature review, some pupils may have difficulty picking up on non-verbal cues so, as a result, I will continually use verbal explanations and warnings in my classes that include students who may have language difficulties. Using direct communication to emphasise instruction and/or discipline will also ensure I am implementing one of the pedagogical principles outlined by Donaldson which is that a blend of teaching approaches should be executed in the classroom (2015). 
I must also be conscious of what non-verbal signals I am giving off in the classroom even outside the subject of discipline. As Newby stressed, it is important to consider the different backgrounds and cultures of the pupils in the class. If not, a small gesture or expression may be misinterpreted and cause offence. In keeping with the new professional standards for teaching, this will mean I am able to differentiate both the materials and experiences in the classroom to ensure every pupil is not only challenged but supported. 
It is also crucial to remember that while some form of conditioning for discipline be carried out and the negative consequences of an action be displayed, I also balance this with positive reinforcement such as verbal praise or a rewards system. Displaying too much negative reinforcement may drive pupils to work hard only to escape punishment, as Skinner claimed they would, so ensuring that pupils also experience positive reinforcement will help create a balanced learning environment.
This could help strengthen the relationship between myself and the pupils which, in turn, could ensure I am able to listen to their views and encourage them to reflect on their own development. Additionally, this would help the pupils feel open enough to suggest ways in which their own learning can be developed which is another important element of the new professional teaching standards.
Furthermore, as I was able to gain a deeper understanding of the importance of non-verbal and non-direct communication in the class from analysing an observed incident, this is a process I will strive to repeat during my teaching career – albeit using alternative methods of observation and analysis – in order to further my professional and personal development. 

Conclusion
To conclude, the critical incident that was observed displayed two types of non-direct communication to enforce discipline. The successful uses of non-direct communication and body language suggest that some form of operant conditioning had taken place either in previous lessons with the same teacher or in the past with a parent/guardian or other teacher. Pupils had learned to spot non-direct cues as signals that their behaviour needed to change. If not, negative consequences would follow. This also suggests that the teacher had already formed a strong relationship with the pupils and knew that non-direct communication would be understood by all. Forming a relationship with pupils and knowing their strengths, interests, backgrounds, and difficulties seem to be essential to developing good professional judgement in the classroom. Without a sound knowledge of each pupil’s abilities, the teacher is unable to implement learning strategies and methods of communication that enhance their experience.
Reflecting upon incidents that may appear to be trivial or everyday occurrences is a way to ensure the teacher keeps developing and also makes informed, research-based decisions towards their teaching, as outlined in the new professional standards. The observed incident in this case demonstrated that operant conditioning could be a successful tool in enforcing discipline in the classroom though it is vital that if non-direct, non-verbal communication is used as a method of applying this that the teacher is aware of any pupils who are not able to interpret these signals accurately. This is where the use of differentiated instruction is important, as also cited in the professional teaching standards, as teachers must have the ability to be flexible with their methods and use a wide range of approaches to teaching.
